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Patient: Is that all?

Doctor: Well, we can start with some topical medicine. It
that doesn’t work I'll give you a prescription for some pills.

Mazkur muloqot jarayonida shifokor bemorga
uning ahvoli borasida aniq va tushunarli ma’lumotlarni
yetkazmoqda. Shifokorning tushuntirishlari bemorning
ruhiy holatiga salbiy ta’sir ko‘rsatmaydi, aksincha,
vaziyatni oydinlashtiradi. Dori-darmonlar tayinlanishi
aniq tashxis va bosqgichma-bosgich yondashuv asosida
amalga oshirilmoqda.

Tibbiy diskursda muloqgot modellari shifokor va bemor
o‘rtasidagi samarali axborot almashinuvi hamda davolash
jarayonining muvaffaqiyatli tashkil etilishida muhim

ahamiyatga ega [5]. Tadgiqot natijalari shuni ko‘rsatadiki,
tibbiy muloqot nafagat axborot yetkazish vositasi, balki
bemorning ruhiy holatini bargarorlashtirish, ishonch
mubhitini yaratish va davolash samaradorligini oshirishga
xizmat qgiluvchi muhim kommunikativ jarayondir. Tibbiy
diskursda qo‘llaniladigan turli mulogot modellari - axborot
beruvchi, hamkorlikka asoslangan va bemorga yo‘naltirilgan
yondashuvlar - shifokor va bemor o‘rtasidagi o‘zaro
tushunishni mustahkamlashga yordam beradi. Shunday
qilib, tibbiy diskursda samarali muloqot strategiyalarini
go'llash shifokor-bemor munosabatlarini takomillashtirish,
tibbiy xizmat sifatini oshirish hamda davolash jarayonida
ijobiy natijalarga erishishning muhim omili hisoblanadi.
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Abduvoxid MAMADALIYEYV,
Qoqon davlat universiteti ogituvchisi

ABDURAUF FITRAT ASARLARIDA
SOG'LOM OILA MASALASIGA OID QARASHLAR

Annotatsiya. Mazkur magolada Abdurauf Fitratning asarlarida sog’lom oila masalasiga oid qarashlari tahlil gilinadi. Oilaning
jamiyatdagi roli, ikki insonning ixtiyoriy ittifoqi, farzand tarbiyasi va oila intizomi orqali millatning kuchi va rivojini bog'lash goyalarini
organiladi. Adibning “Oila” kitobi asosida nikoh, ayol va erning vazifalari, farzand tarbiyasi, shuningdek oilaviy munosabatlarda yuzaga
keladigan ijtimoiy va ma’naviy masalalar tahlil gilinadi. Fitrat qarshlariga ko'a, oiladagi tartib va intizom jamiyatning barqarorligi va milliy
gadriyatlarning saqglanishi uchun asosiy mezondir.

Kalit so'zlar: Abdurauf Fitrat, sog’lom oila, oila ittifogi, nikoh, farzand tarbiyasi, oilaviy intizom, oila va jamiyat, milliy qadriyatlar, oila
tarixi, “Oila” kitobi/

Annotation. This article analyzes Abdurauf Fitrat’s views on the issue of a healthy family in his works. The role of the family in society,
the voluntary union of two people, the upbringing of children, and the ideas of connecting the strength and development of the nation
through family discipline are studied. Based on the writer’s book “Family”, marriage, the duties of a woman and a husband, raising children,
as well as social and spiritual issues arising in family relations are analyzed. According to Fitrat, order and discipline in the family are the
main criteria for the stability of society and the preservation of national values.

Keywords: Abdurauf Fitrat, healthy family, family union, marriage, child upbringing, family discipline, family and society, national values,
family history, the book “Family”.

AHHOTauma. B faHHOM cTaTbe aHanusupytotcs B3rnaabl Abaypayda ®Putpata Ha npobnemy 340pOBOM CEMbM B €ro NMpPOU3BEAEHUSIX.
M3yyaetcs ponb cemMbi B 0OOLLECTBE, MAEM CBA3M CUNbI U Pa3BUTUS HaLMM Yepe3 [O0OPOBO/bHbINA COK3 ABYX /OAEN, BOCNUTAHME AeTel U
CeMeliHyl0 aucumnnanHy. Ha ocHoBe KHUrM nucatens «Cembs» aHanu3mnpytotcs 6pak, 0653aHHOCTM KEHLLMHBI U MyXa, BOCMIUTaHWE AeTel, a
TaKkXe COLMaNbHbIE U AYXOBHblE BOMPOCHI, BOZHMKAIOLME B CEMENHbIX OTHOLEHMAX. [10 MHeHMo DuTpaTa, NOpALOK U AUCLUMINHA B CEMbE

ABNSHOTCS OCHOBHBIMU KPUTEPUSIMU CTaBUNBHOCTU OBLLECTBA M COXPAHEHMS HALLMOHAbHbIX LLEHHOCTEN.
KnioueBbie cnoBa: Abaypayd Putpat, 340poBas CeMbsl, CEMENHbINA COt3, Bpak, BOCMUTaHUE feTel, ceMeiHas AUCLUMNIUHA, CeMbS U

06LWecTBO, HALMOHANbHbIE LLEHHOCTU, UCTOPUS CEMbU, KHUA «CeMbs».

O‘zbekistonning yangi taraqqiyot bosgichida buyuk
ajdodlarimizning ilmiy merosi va milliy taraqqiyotga erishish
borasidagi garashlari asosida milliy yuksalish tafakkurini
shakllantirish vazifasi dolzarb ahamiyat kasb etmoqda.
Milliy yuksalish tafakkurini bo‘lajak kadrlarda rivojlantirish
orqgali jamiyatni modernizatsiya giluvchi gatlamning tarixiy
xotirasini buyuk jadid mutafakkirlarining orzulari asosida
shakllantirish samarali yo'l hisoblanadi va yoshlarda milliy
g‘urur hamda mas’uliyatni shakllantiradi.

Jadidchilik harakatining dastlabki davrida asosiy magsad
xalgni ma’rifatli va madaniyatli gilish bo‘lgan bo'lsa, keyingi
bosqichlarda ijtimoiy-siyosiy sharoit siyosiy kurashga
yo'naltirdi. Jadidchilikning keyingi bosgichlari yangicha
ko'rinishlarga ega bo‘ldi. Mahalliy yoshlarning Germaniya
va Turkiyaga borib oqishi natijasida jadidchilikning siyosiy
dunyogarashi o‘zgardi va Turkistonga qaytishi bilan u
ta’limotini siyosiy kurashga yo'naltirdi. Asosiy pozitsiya
mustagqillik uchun kurash va mamlakatni rivojlantirishga
garatildi. Ular boshqaruv tizimini isloh qilish, soliglarni
kamaytirish, dehgonlar va hunarmandlar turmushini
engillashtirish, amaldorlar o'zboshimchaligini cheklashda
faol gatnashdi. Bu siyosiy talablar xalgga ma’qul bo'ldi.
Keyinchalik jadidlar eski va yangi ko‘rinishdagi garashlar
bilan bo‘linishga uchradi.

ljtimoiy rivojlanish va millatni ma’rifatli gilish harakatlarida
Turkiston jadidlari - Siddigiy-Ajziy, Mahmudxo‘ja Behbudiy,
Xoji Muin, Sayid Rizo Alizoda, Vadud Mahmud, Ismatulla
Rahmatullaev, Abdulhamid Majidiy va boshqalar jonbozlik
ko‘rsatdilar. Mahmudxo‘ja Behbudiy bolalarga diniy va
dunyoviy ilm berish bilan birga, ularni zamonaviy ilm olish
uchun rivojlangan mamlakatlarga yuborish kerakligini
ta’kidlagan. Jadidlarning milliy davlatchilikni tashkil etish,
maktab-maorif, tarixiy va madaniy-merosga yangicha
munosabat, hamda ona Vatanning madaniy boyliklarini asrab-
avaylash borasidagi maqola va tadgiqotlari jamiyatda katta
ahamiyat kasb etdi.

www.tilvaadabiyot.uz —

& -

Jadidlarning fikricha, jamiyatni va ongni isloh qilish avvalo
oiladan boshlanadi. Ya'ni oila asosini to'g’ri qurmasdan, yosh
avlodni to‘g’ri yo'lda tarbiyalamasdan turib jamiyat islohotidan
s0'z ochish, uning rivojini taragqiyot sari yo'naltirish mumkin
emas. Fitrat ana shu g'oyani bosh mezon qilib oladi. Uning
1914-yilda yozilgan “Oila” kitobidagi asosiy magsad -
jamiyatni va ongni isloh gilishni oiladan boshlash edi. Kitobda
u shunday yozadi: “Har bir millatning saodati va izzati, albatta,
shu xalgning ichki intizomi va totuvligiga bog'lig. Tinchlik
va totuvlik esa shu millat oilalarining intizomiga tayanadi.
Qayerda oila munosabati kuchli intizomga tayansa, mamlakat
va millat ham shuncha kuchli va muazzam bo‘ladi” [1: 8].
Muallif bu mulohazalar bilan kifoyalanmay, jamiyatda oila
zaruratini chuqur tahlil giladi. Ikki jinsning ixtiyoriy ittifoqi
bo‘lgan oilaning inson naslini davom ettirishdagi betakror
roli va ahamiyatidan, oila tarixidan so‘z ochadi: “... oilaning
shakllanishi, ya’'ni ahli bayt jamoasi, boshgacha aytganda
oila boshgarishga asos solish Bani Odam madaniyatining
asosi”, oila saodati va baxti uchun gabul gilingan eng magbul
gonunlar islomiy qonunlar degan xulosaga keladi” [2: 8].

Asarning birinchi gismi “Uylanish va uylanmaslik
xususida” deb nomlanib, unda uylanish yoki turmushga
chigish masalasi yuqgorida eslatilgan islomiy gonunlar asosida
tahlil etiladi. Ya'ni oila negizi hisoblanmish nikoh masalasi
islomda ganday hal etilgan, degan savolga javob izlanadi.
“Faraz qilaylik, siz yeringizni biron-bir dehqonga berdingiz.
Ish asbob-anjomlarini ham berib bug‘doy ekishni buyurasiz.
Agar dehqon yerni olib, ekish asboblarini ham egallab, 0’z
uyida bemalol o'tirsa-yu, bug‘doy ekmasa, bir yil yeringizni
0z holiga tashlab qo‘ysa, uning bu harakatini siz xiyonatdan
boshga narsa deb bilmaysiz, albatta. Uylanmaydigan
odam ham jinsiy aloga uchun berilgan kuch-quvvatidan
foydalanmasa yoki Lut gavmining amalini gilsa, nafsini o'zi
gondirsa, bilib gqo‘ysinki, Alloh gonuniga xiyonat qilibdi”.
Fitrat ana shu mantiqiy-qiyosiy yo'lini davom ettirib, Qur'oni
Karimning Bagara surasidan va Anas roziyallohu anhudan
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igtiboslar keltiradi: “Xotinlaringiz sizlarning ekinzor erlaringiz
bo‘ladi. Ziroat yerlari urug’ sepganda samara beradi. Xotin
ham ekinzordir va hosili - farzand. Bas, 0z xotinlarningiz
bilan farzand niyatida aloga qgiling va kelajakda ozlaringiz
uchun farzand tarbiyalang. Xudodan qo‘rging, uning nazariga
ilinmangiz. Bas, tug'ilish va visol uchun bergan quvvatni bekor
goldirmang va zoye gilmang” [3: 11].

Fitratning mazkur fikrlari, ya'ni ayolning oila muhitida
tutgan o‘rni, vazifasi, uning ekinzorga giyoslanishi, farzand
tarbiyalashdek g‘oyat zarur missiyani bajarishdagi zarurati,
tug‘ilish va juftlashish uchun berilgan tabiiy kuch-quvvatdan
0z o‘rnida foydalanish hagidagi mulohazalarida milliy
xususiyatlar masalasi ko'tariladi. Muallif o'z kuzatishlarini
izchil davom ettirar ekan, “uylanish mehnati” degan iborani
ishlatadi. Majburan uylanmaganlar shahvat talablarini
daf gilolmay uchta yomon amal - zino, Lut gavmi amali,
shahvatini 0°zi qondirishi kabi zararli balo (kasallik)larga
giriftor bo'lishi hagida eslatadi.

Muallif ta’kidlaganidek, zino avlodni yo‘q giladi. “Chunki
ayol gornida paydo bo‘lgan bola otasiz va murabbiysiz golib
nobud bo‘ladi. Lut gavmining amali va shahvatini 0z-0'zi
gondirishi, bu urug'ni yo'q gilish demakdir. Zero, shu ikkala
hayosiz amal natijasida farzand urug‘i 0z joyi va maqomiga
tushmay behuda sarf bo‘ladi. Shu ikkala amal ham ilohiy
gonunlarga garshi va tabiat taqozolariga ziddir. Hatto, biror
hayvon bu amallarni gilmaydi... Bundan tashqari, zino, Lut
gavmi amali, shahvatni o'zi gondirishi ilojsiz kasalliklarga
mubtalo giladi. Bu kasalliklarning aksari yuqumlidir” [3].

Ushbu mulohazalari nihoyasida Fitrat tilga olingan
kasalliklardan kelib chigadigan ogibatlarni sanab ko‘rsatadi:

1. Qaysi millatning a’zolari ana shu uchta baloga chalingan
bo'lsa, erta yo kech nest-nobud bo‘lishi mugarrar.

2. Agar millat bu balolarga yo‘ligmasa, tabiat bunday
odamlarni agliy va jismoniy marazlarga chalintiradi.

3. Erga tegishdan voz kechgan ayollar savdoyilik va
bachadon kasalliklariga mubtalo bo‘ladilar [4: 12].

Fitrat oilaning muvaffaqgiyatli hayot kechirishi, oila
ittifoqgi, undagi er-xotin munosabatlarining ma’naviy-ruhiy
xususiyatlari xususida fikr yuritar ekan, yuzaga keladigan
barcha ziddiyat va kelishmovchiliklarning asosiy sababi
muhabbatsizlik ekanini ta’kidlaydi. “Uylanmogq zarur bo‘lganda
ganday xotinni tanlash lozim?” faslida bo‘lajak kelin va kuyov

oldida turgan barcha to'siq va g'ovlarni sanab ko‘rsatadi,
hayotimizga to'g‘anoq bo'lib turgan ayrim urf-odatlarimizning
zararlariga misollar keltiradi. Oila barpo etishdagi muvaggat
holatlarga, sovchilik deb atalgan odatning mahdud girralariga
yoki ilk nikoh kechasidagi tushunmovchilik va tajribasizlik
natijasida kelib chigadigan kasalliklarga e’tibor qaratib, oila
ingiroziga shu dastlabki bosgichdayoq ilk gadam qo‘yilishi
mumkinligini eslatadi.

Asarning ikkinchi gismi - “Farzand tarbiyasi”da ko‘pchilik
nazarida arzimas va mayda muammodek tuyulgan masala
- bolalarga tarbiya berishning katta ijtimoiy missiya ekani
mantigiy dalillar bilan isbotlanadi: “...dono odamlar biladilarki,
Bani Odamning siyosiy, diniy, ijtimoiy ingiloblarining asosi
ana shu ikki so'z - “bola tarbiyasi”’dan iborat birikmaga
bog'lig. Bu xalgning harakat qilishi, davlatmand bo'lishi,
baxtli bo'lib izzat-hurmat topishi, jahongir bo'lishi, zaif
bo'lib xorlikka tushishi, fagirlik jomasini kiyib, baxtsizlik
yukini tortib e’tibordan qolishi, o’zgalarga tobe, qul va asir
bo'lishi, bolalikdan o'z ota-onalaridan olgan tarbiyalariga
bog'lig” [6: 55]. Muallif mazkur fikrini asoslash magsadida
0'zi yashayotgan davrning muhim ijtimoiy-siyosiy statistik
ma’lumotlariga murojaat giladi, ya’ni 40 million inglizning 400
million hindiy va afrikaliklar ustidan hukmronlik gilayotgani,
Chin hukumati 400 million aholisi bilan 40 million yaponning
hiyla-nayrangi o'yinchog‘iga aylangani, 60 million olmonlar
ikkita zaif davlat (Avstriya va Turkiya)ni “yonlariga olib”
aholisi 750 millionga teng keladigan yetti davlat bilan urush
gilayotgani kabi muhim faktlarni keltiradi. “Kishining nazarida
ajib va g‘aroyib ko'rinadigan bu voqealar, - deydi muallif, -
tarbiya ta’siridandir, zero bolalarning tarbiyasi bu farzandni
jismonan, fikran va axlogan tarbiya qilib, kamolga yetishtirish
demakdir” [6: 55].

Abdurauf Fitrat asarlarida sog‘'lom oila jamiyatning asosiy
tarkibiy elementi sifatida ko'riladi va milliy bargarorlikning
poydevori sifatida ta’kidlanadi. Muallif oilani ikki insonning
ixtiyoriy ittifoqi sifatida baholab, undagi intizom, tartib,
farzand tarbiyasi va er-xotin munosabatlarining millat rivojiga
ta’sirini chuqur tahlil giladi. “Oila” kitobi asosida nikoh, ayol
va erning vazifalari, farzand tarbiyasi, oiladagi ijtimoiy va
ma’naviy muammolar yoritiladi, shuningdek, oilaning to‘g'ri
shakllanishi orgali jamiyatdagi tartib va ijtimoiy muvozanat
ta’minlanishi ko'rsatiladi.
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JOR] UEBBER ICHKI KECHINMALARINING
BADIIY IFODASI

Annotatsiya. Ushbu magolada amerikalik yozuvchi Tomas Vulfning “You Can’'t Go Home Again” (Endi uyga gaytolmaysiz) romanidagi
Jorj Uebber obrazining ichki kechinmalari va uning badiiy ifodasi organiladi. Muallifning ichki monolog, xotira, falsafiy mushohada va
ramziy tasvirlardan foydalanishi yoritilib, Uebber ruhiyatidagi izlanish va begonalashish jarayonlari ilmiy asosda tahlil gilinadi. Shuningdek,
asar “uy” tushunchasining ramziy ma’nosi muhokama qilinadi. Tadqigot natijasida Jorj Uebber obrazida adib XX asr Amerika jamiyatining
murakkab ijtimoiy va ma’naviy muhitini hamda ijodkor shaxsning tragediyasini badiiy ifodalay olgani aniglanadi.

Kalit so‘zlar: Tomas Vulf, Jorj Uebber, ichki kechinmalar, badiiy ifoda, ruhiy azob, begonalashish, “uy” konsepsiyasi, vaqt va xotira, ijodkor
shaxs, Amerika adabiyoti, psixologik tahlil.

Annotation. This article explores the inner experiences and artistic expression of George Webber in American writer Thomas Wolfe’s novel
“You Can’t Go Home Again”. The author’s use of internal monologue, memory, philosophical observation, and symbolic images is highlighted,
and the processes of search and alienation in Webber’s psyche are analyzed on a scientific basis. The work also discusses the symbolic meaning
of the concept of “house”. As a result of the research, it was revealed that in the image of George Webber, the writer was able to artistically
express the complex social and spiritual environment of 20th-century American society and the tragedy of a creative person.

Keywords: Thomas Wolfe, George Webber, inner experiences, artistic expression, mental anguish, alienation, the concept of “home”, time
and memory, creative personality, American literature, psychological analysis.

AHHOTauma. B naHHOM cTaTbe uMCCnenyroTcs BHYTPEHHME NepexmuBaHMs U XyAOXEeCTBEHHOE BblpaxeHue obpasa [xopoxa Yabbepa B
poMaHe amMepuKaHckoro nucatens Tomaca Bynda «Tbl He MoXelb BepHYTbCs LOMOW». OCBelaeTcs UCNoNb30BaHWE aBTOPOM BHYTPEHHMUX
MOHO/I0rOB, BOCMOMMHaHUIA, GUNOCOPCKMX Pa3MbllUIEHUH M CUMBONMYECKMX 0Opa3oB, HA HAy4YHOM OCHOBE aHANU3MPYKOTCS MPOLLECChl
romcka u OTUYKAeHUS B Ncuxuke Ya6bepa. Takke B Npou3BefeHUM 06CYKAAeTCs CMMBOMIMYECKOE 3HAYEHWE MOHATUS «A0M». B pesynbrate
MccnenoBaHuUs BbISIBNEHO, Y4TO B obpase [xopoxa Yabbepa nucaTtenb CMOr XyLOXXECTBEHHO BblPa3uTb CIOXKHYK COLMAIbHYK M LYXOBHYO

cpenly aMepuKaHCckoro obuecta XX Beka v Tparefmio TBOPUYECKOH IMUHOCTU.
KnioueBbie cnoBa: Tomac Bynd, xxopmx Y366ep, BHYTPEHHUE NEPEXUBAHUS, XYLOXKECTBEHHOE BbIpaXeHWe, AyLleBHast 60/b, OTUYXAEHME,
KOHL,enuums «ioMax», BpeMsi M NamsTb, TBOpYeCKasl IMYHOCTb, aMEPUKAHCKAs IMTepaTypa, MCUXON0TMYECcKUi aHanus.

Tomas Vulfning “You Can’t Go Home Again” romanini tahlil
qgilishda bir gancha tizimli ilmiy uslublardan foydalanildi.
Xususan, badiiy-tahliliy metod orgali Jorj Uebber obrazining
ichki kechinmalari, ruhiy iztiroblari va ma’naviy izlanishlari
matn kontekstida chuqur o‘rganildi. Psixologik tahlil metodi
yordamida gahramonning ichki monologlari, “ong ogimi”
elementlari, begonalashish va o'zlikni anglash jarayonlari
ochib berildi. Bundan tashgari, interpretativ metod orqali
“uy”, “vaqt” va “xotira” kabi tayanch ramziy tushunchalarning
semantik gatlamlari tahlil gilindi. Ushbu metodlarning
uyg‘unligi asardagi ruhiy jarayonlarning badiiy ifodasini
tizimli yoritishga imkon berdi.

XX asr Amerika adabiyotida shaxs va jamiyat o‘rtasidagi
ziddiyatli munosabatlar, begonalashish, ma’naviy evrilish
va “uy” tushunchasining falsafiy talgini markaziy mavzular
sirasiga kiradi. Ushbu jihatlar, aynigsa, Tomas Vulf ijodida
0'zining yorgin in’ikosini topgan. Yozuvchining vafotidan
so‘'ng nashr etilgan “You Can’t Go Home Again” romani uning
estetik va falsafiy qarashlarini yakunlovchi fundamental
asar hisoblanadi. Romanda Jorj Uebber obrazi orqali ijodkor
shaxsning ruhiy azoblari, ozlikni anglash mashaqggati,
ijtimoiy muhit bilan to‘gqnashuvi hamda vaqt va xotira bilan
bog‘lig murakkab kechinmalari mahorat bilan tasvirlangan.

Asardagi “uyga gayta olmaslik” g'oyasi nafagat geografik
makonga qaytishning imkonsizligi, balki insonning
o‘tmishdagi ma’naviy holatiga qayta olmasligini ifodalovchi
falsafiy konsepsiyadir. Adabiyotshunoslikda mazkur roman
asosan avtobiografik va modernistik rakursda o‘rganilgan
bo‘lsa-da, Jorj Uebberning ichki kechinmalarini ifodalashdagi
estetik mexanizmlar alohida tadqgiqot obyekti sifatida kamrog
e'tibor gozongan. Ushbu maqgolada gahramonning ichki olami
aynan psixologik-estetik tahlil prizmasi orgali yoritiladi.
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Tomas Vulfning ushbu asarida Jorj Uebber obrazi orqgali
ijodkor shaxsning ichki dunyosi chuqur psixologik tahlil va
keng ko'lamli epik tasvir vositasida ochib beriladi. Insonning
0'z 0'tmishiga, 0’z “uyi”ga qayta olmasligi gahramonning hissiy
o‘rtanishlari orgali badiiy aks etadi. Roman ekspozitsiyasida
Uebberning ilk asari nashr etilgach, tug'ilib o‘’sgan shahri
aholisining salbiy munosabati uning ichki iztiroblarini
keskinlashtiradi. Bu nuqtada yozuvchi ijodkor va jamiyat
o‘rtasidagi abadiy ziddiyatni ko‘rsatadi: Uebber hagigat
ko‘zgusini tutadi, biroqg jamiyat unda o'zining nugsonli aksini
ko‘rishni istamaydi. Qahramon ongida kechadigan san’at
va sadogat, hagigat va muhabbat o‘rtasidagi kurash ichki
monologlar orgali mohirona berilgan [4].

Asarda “uy” tushunchasi ko‘p gatlamli metaforadir. Uebber
uchun uy nafaqat bolalik o‘tgan makon, balki yo‘qotilgan
ruhiy xotirjamlik timsolidir. Birog vaqtning shafqatsiz oqimi
natijasida ham makon, ham inson mohiyati transformatsiyaga
uchraydi. Vulf insonning ma’naviy rivojlanishi fagat
o‘tmishdan uzilish orqali sodir bo'lishini ugtiradi. Uebberning
Yevropa bo‘ylab safarlari uning dunyoqarashini boyitsa-
da, ichki yolgizlik va begonalashuv tuyg‘usini yanada
chuqurlashtiradi.

Tadgiqotchilarning fikricha, Uebber obrazi muallifning
avtobiografik prototipi bo'lib, u orgali XX asr Amerika
jamiyatining ijtimoiy-siyosiy ingirozlari ham aks etgan [2].
Shaxsiy erkinlik va ijodkor mas’uliyati asarning falsafiy
o'zagini tashkil etadi [1]. Shu tariga, Jorj Uebberning ichki
kechinmalari romanning kompozitsion markaziga aylanib,
insonning o‘zligini anglash yo'lidagi og'rigli, ammo mugqarrar
ruhiy kurashini namoyon etadi.

Xulosa o‘rnida aytish mumkinki, Tomas Vulfning “You
Can’t Go Home Again” romanida inson ruhiyatining nihoyatda
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murakkab va serqirra tasviri yaratilgan. Qahramonning ichki
kechinmalari - iztirob, begonalashuv va ma’naviy izlanishlar
— psixologik aniqglik bilan ifodalangan. Tahlillar shuni
ko'rsatadiki, Uebberning “uy”ga gayta olmaslik hissi shaxsiy
fojia doirasidan chigib, umuminsoniy falsafiy xulosaga
aylanadi. “Uy” timsoli vaqt, xotira va ruhiy holat birlashgan

ramziy makondir. Insonning o‘tmishga qayta olmasligi,
hayotning dinamik o'zgaruvchanligi va ma’naviy kamolotning
og'rigli tabiati asarning bosh g‘oyasini belgilaydi. Muallif Jorj
Uebber siymosida davrning ijtimoiy-ma’naviy manzarasini
chizish bilan birga, insonning o'zligini anglash yo'lidagi ruhiy
kurashini badiiy mukammallik darajasiga ko‘targan.
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GENDER ASPEKTIDA HIS-HAYAJON IFODALOVCHI
LEKSIK BIRLIKLAR TADQIQI

Annotatsiya. Magolada gender aspektida his-hayajonni ifodalovchi leksik birliklarning xususiyatlari tahlil gilinadi. Erkak va ayol nutgida
emotsional-ekspressiv vositalarning go'llanishidagi farqlar badiiy adabiyotdan olingan dialoglar orqali yoritiladi. Nutqdagi farglar insonning
ijtimoiy va madaniy kontekstiga ham bog'ligligi ta’kidlanadi. Tadgiqot ayollarda hissiylik va ekspressivlik, erkaklarda esa vazminlik va

emotsional neytrallik ustunligini ko'rsatadi.

Kalit so’zlar: gender lingvistikasi, emotsional leksika, his-hayajon, erkak va ayol nutqi, emotsional-ekspressiv birliklar.

Annotation. The article analyzes the characteristics of lexical units expressing emotions in the gender aspect. The differences in the
use of emotional-expressive means in the speech of men and women are highlighted through dialogues taken from fiction. It is emphasized
that differences in speech are also related to a person’s social and cultural context. The study shows the predominance of emotionality and
expressiveness in women, and restraint and emotional neutrality in men.

Keywords: gender linguistics, emotional vocabulary, emotions, male and female speech, emotional-expressive units, literary text.

AHHOTaumsa. B cTaTbe aHanM3MpyroTcs 0COBEHHOCTU NIEKCUYECKMX €AMHML, BbIpAXaloWMX IMOLMKM B reHAepHOM acnekTe. Pasnnuunsg B
MCNoNb30BaHNM IMOLIMOHANbHO-3KCMPECCUBHBIX CPEACTB B MYXCKOM M XKEHCKOW Peyn OCBELLAIOTCS Yepes AMANoru, B3STblE U3 XYA0XKECTBEHHOM
nuTepatypbl. OTMEYaeTcs, YTo PasInMuns B peym TakKe 3aBUCST OT COLMaNbHOMO U KYNbTYPHOIO KOHTEKCTa YenoBeka. MiccnenoBaHme NokasbiBaer,
YTO Y XKEHLMH NpeobnafatoT SMOLMOHANBHOCTb U SKCMPECCUBHOCTb, @ Y MYXXUYMH - CAEPXKAHHOCTb M SMOLMOHA/bHAS HEMTPaNbHOCTb.

KntoueBbie cnoBa: reHaepHas IMHIBUCTUKA, IMOLIMOHANbHAS IEKCMKA, IMOLIMK, MYXKCKAS U XKEHCKAS PeYb, IMOLIMOHAbHO-3KCMPECCUBHbIE

cpeacTsa.

Ma’lumki, so'zlovchi qaysi jins yoki ijtimoiy guruh vakili
bo'lishidan qat’i nazar, barcha uchun umumiy bo‘lgan yagona
til tizimidan foydalanadi. Biroqg har bir shaxsning nutqiy hamda
lingvistik imkoniyatlari va ularni mulogotda qo‘llash darajasi
o‘zaro farglanadi. Aynigsa, muloqot jarayonida subyektiv
munosabat va ichki hissiyotlarni ifodalashda erkaklar va
ayollar nutqgida sezilarli lisoniy tafovutlar kuzatiladi.

Nozik jins vakillarining nutgiy faoliyati ko‘pincha ikki
xil nuqgtayi nazar asosida talqgin gilinadi. Bir tomondan, ular
barcha xalglar, aynigsa, o'zbek lingvokulturasida qarama-
qgarshi jins vakillarining e’tiboriga ehtiyoj sezadigan, nisbatan
nozik va hissiyotga beriluvchan shaxs sifatida tasvirlanadi.
Ikkinchi tomondan, tabiatan emotsional hamda ichki
kechinmalarga boy xarakter egasi sifatida namoyon bo‘ladi.

Ko'pgina madaniyatlardagi kuzatuvlarga ko'ra, erkaklar
nutqi ayollar nutgiga nisbatan hissiy bo‘yoqdorlikning
kamligi bilan ajralib turadi. Erkaklarda dominantlikka moyillik
kuchliroq bo'lib, ular odatda ijobiy emotsiyalarni ochiq
ifodalamasdan, ko‘prog informativ va vazmin so‘zlashishga
moyildirlar. Ayollar nutgida esa emotsionallik, muloyimlik va
suhbatdoshning hissiy holatiga moslashish (empatiya) kabi
xususiyatlar ustuvorlik giladi. Shuningdek, ular ko'pincha
mulogotda faolroq bo'lib, erkaklarga nisbatan ko‘proq
gapirishlari hamda emotsional-ekspressiv ifoda vositalaridan
kengroq foydalanishlari ham kuzatiladi.

Bekmirzayevning “Notiq va nutq” risolasida quyidagi
fikrlarni keltirib o'tiladi: “Ayollar yolg‘on so‘zlashga erkaklarga
nisbatan usta hisoblanadilar, chunki ular yoshlikdan
yuz va mushaklar ifodasiga e’tiborliroq bo'lib, ko'zguga
erkaklarga nizbatan ko‘prog murojaat giladilar. Shu sababli
suhbatdoshning koziga tik garab osongina alday oladilar”
[1]. Ta’kidlab o‘tganimizdek, ayollarda is-hayajonga berilish
darajasi yuqoriligi bois, ularning nutqi turli modal sozlar va
undovlarga boy bo‘ladi. Erkaklarda esa aksincha, hissiyotlarni
jilovlash, bosiglik va mantiqiy izchillik yetakchi o‘rinda
turadi. Bu farq bolalik chog‘idanoq shakllanadi va tabiatida
o‘rnashib goladi. Qizlar yoshligidan yumshogq tabiatli, o'g’il
bolalar esa buyrug, ko‘rsatma berishga, liderlikka moyil bo'lib
ulg‘ayadilar.

Sh.Iskandarova fikriga ko‘ra, tilimizdagi xotin-gizlar
nutgiga mansub aylanay, o'rgulay, girgitton, gogindiq singari
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so'zlar ijobiy ma’no nozikligini ifodalovchi leksik vositalar
hisoblanadi; ularni asosan keksa ayollar nutqgiy odatning turli
vaziyatlarida qo‘llaydi: “Kechqurun ko'cha eshigi taqqilladi-
yu, kampirning “Voy, o‘rgilay”, “Voy, girgitton” degan tovushi
eshitildi”. (A.Qahhor).

“...Xotin-gizlar nutgining individual xususiyatlarini
“voy” undovining qo‘llanilishi asosida ham oydinlashtirish
mumkin: ma’lum bo'lishicha, “voy” undovi o‘ndan ortiq
ma’no nozikliklarini ifodalaydi. Sevinish, erkalash, achinish,
go'rgish, havas, sarosimalanish, koyish, alam singari gator
ichki holatlarning yuzaga chigishida bu so'z ma’lum darajada
ahamiyatga ega” [2].

-“Voy, nima qildingiz, endi nima bo'ladi?

- Hech narsa bo‘lmaydi, tinchlaning” (O'g'ri, A.Qahhor).

Ushbu parchada ayol nutqida voy, endi nima bo'ladi kabi
hayajon va tashvishni ifodalovchi emotsional birliklar mavjud.
Erkak nutqgida esa vaziyatni boshqgarishga garatilgan buyrug
yoki tasalli ohangi ustun.

Gender masalasida salmoqli ishlarni amalga oshirgan olim
T.l.Shevchenko ayollarning maqomi ularning jamiyatdagi
o'rni, egallagan lavozimi, ta’'lim darajasiga bog'ligligini
ta’kidlaydi va shunday deb yozadi: “O‘qimishli ayollar nutqi
intonatsion butunlikka ega bo‘ladi. Yugori ma’lumotga ega
bo‘lgan ayollar past ma’lumotli ayollarga nisbatan pauzalar
orasida nutgning ko‘prog gismini talaffuz etishadi. Biroq
ularning nutqi yugori ma’lumotli erkaklarnikidan o'tib ketadi.
Bunday holat ayollarning o‘ylashga kam vaqt sarflashlarini
ko‘rsatadi” [3]. Ingliz tadgigotchisi Broverman esa bir xil
vaziyatda erkak va ayol subyektlar turlicha hissiy reaksiyalar
ko‘rsatishini isbotlagan [4].

ljtimoiy-psixologik tahlillar shuni ko‘rsatdiki, erkaklarga
x0s emotsional xususiyatlarga gattigqollik, tajovvuzkorlik,
o'ziga bo‘lgan ishonch, hagiqgatgo‘ylik, go'rgmaslik kabilar
kirsa, ayollarga giziquvchanlik, sergaplik, hayolparastlik,
muloyimlik, kuyinchaklik, kamtarlik, itoatkorlik xosdir.
Cho‘lponning “Kecha va kunduz” romani qahramonlari
dialoglarida ham bu yagqol ko‘rinadi:

- “Meni bu yerda qoldirib ketmang, iltimos...

- Xavotir olmang, hammasi yaxshi bo‘ladi’.

Ayol nutqidagi iltimos, meni qgoldirib ketmang kabi hissiy
bo‘yoqqga ega birliklar ichki kechinma va xavotirni ifodalaydi.
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Erkak nutqgida esa tasalli berish va vaziyatni tinchlantirishga
qgaratilgan qisqa, vazmin ifoda ustunlik giladi. Bu erkak nutgining
emotsional jihatdan nisbatan neytral bo'lishini ko'rsatadi.
Gender lingvistikasi doirasida o‘tkazilgan tahlillar shuni
ko‘rsatadiki, his-hayajon ifodalovchi leksik birliklar erkaklar
va ayollar nutqgida turlicha funksional yuklamaga ega. Ayollar

nutqi ekspressiv-emotsional birliklar, subyektiv baho va
muloyimlik shakllari bilan boyitilgan bo'lsa, erkaklar nutqi
ko‘proq kognitiv-informativ xarakterga ega bo’lib, hissiy
vazminlik bilan ajralib turadi. Ushbu tafovutlar nafagat
biologik omillar, balki asrlar davomida shakllangan ijtimoiy-
madaniy stereotiplar mahsulidir.

Foydalanilgan adabiyotla
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TOPONIMIKANING RIVOJLANISHI

Annotatsiya. Ushbu magolada “toponim” tushunchasining tarixiy-semantik rivojlanishi, uning onomastika va ozbek tilshunosligidagi
orni yoritilgan. Asosiy e’tibor fonetik-morfologik, semantik-etimologik va sintaktik jihatlarini o'rganishga garatilgan. Toponimlarning nafagat
geografik idenfikatsiya, balki tilshunoslikning tarixiy-semantik jarayonlarini organishdagi ahamiyati bo'yicha tahlil natijalari berilgan.

Kalit so‘zlar: toponim, toponimika, onomastika, o'zbek tili, lingvistik mohiyat, semantika, etimologiya.

Annotation. This article highlights the historical-semantic development of the concept of “toponym”,its place in onomastics and Uzbek
linguistics. The main attention is paid to the study of phonetic-morphological, semantic-etymological, and syntactic aspects. The results of
the analysis of the significance of toponyms not only for geographical identification, but also for the study of the historical and semantic

processes of linguistics are presented.

Keywords: toponym, toponymy, onomastics, Uzbek language, linguistic essence, semantics, etymology.

AHHOTauma. B naHHOM cTaTbe OCBeLLaeTcs MCTOPUKO-CEMAHTUYECKOE PAa3BUTME NOHATUS KTOMOHUMY, €r0 MeCTO B OHOMACTHKE M y36eKCKoM
A3bIk03HaHUW. OCHOBHOE BHMMaHMWe yoenseTcs ulydyeHuto hOHEeTUKO-MOopdONornyecknx, CEMaHTUKO-3TUMONOTUYECKUX U CUHTAKCUYECKMX
acnekToB. [puBeAeHbl pe3ynbTaThl aHaNU3a 3HAYEHUS TOMOHUMMOB He TONIbKO B reorpaduyeckoin naeHTUdUKaLmm, Ho U B U3y4eHUU UCTOPUKO-

CEMAHTUYECKMX NPOLLECCOB A3bIKO3HAHMUA.

KnioueBble cnoBa: TOMOHUM, TOMOHUMMKA, OHOMACTUKA, y36eKCKMVI A3bIK, TMHIBUCTUYECKAA CYLWLHOCTb, CEMAHTMKA, 3TUMONIOTUA.

Topografik obyektlarga beriladigan nomlar, ya'ni toponimlar
nafagat xaritalarda, balki har bir millatning tarixiy-madaniy
merosida, tilning o'ziga xos tuzilishida muhim o'rin tutadi.
“Toponim” sozi lotincha “topos” - “joy”, “onoma” - “nom,
ism”, ya’ni “joy nomi” degan ma’noni anglatadi. Zamonaviy
onomastikada toponimlar hudud nomlari, shahar, gishloq,
mahalla, daryo, ko'l, tog’, ovul, maydon kabi barcha geografik
obyektlar nomlarini 0z ichiga oladi. Toponimika esa joy
nomlarini tizimli o’rganuvchi, ularning hosil bo'lishi, o’zgarish
jarayonlari, etimologiyasi, yozilishi va fonetik-morfonologik
xususiyatlarini o‘rganuvchi ilmiy sohalar gatoriga kiradi.
Mazkur maqola doirasida “toponim” tushunchasining tavsifi,
uning o'zbek tilshunosligidagi o‘rni hamda lingvistik mohiyatini
fonetik-morfologik, semantik-etimologik va sintaktik jihatlari
bo‘yicha batafsil tahlil gilishni magsad qilib olgan.

Toponimni “geografik obyektni belgilovchi o'ziga xos leksik
birligi” sifatida ta’riflash mumkin. Bunda toponimga leksik
tizimda nafagat oddiy nom, balki 0'’ziga xos grammatik, semantik
va tarixiy gatlamlarga ega bo‘lgan mustagil lingvistik birlik
sifatida garaladi. “Toponim” tushunchasini tavsiflashda quyidagi
belgilarni ajratish magsadga muvofiq:

a) joy nomi ekanligi;

b) onomasiologik tizimning mustagil tarmog'i bo'lishi;

d) hududning tarixiy-ekologik, madaniy va lingvistik
xususiyatlarini saglashi.

Toponimika ba’zan “zamin tili” deb ham ataladi, chunki
ularda milliy-tarixiy gadriyatlar namoyon bo‘ladi. U o'ziga xos
tuzilishda joy nomlarning rivojlanishi, o’zgarishi, nomlanish
sabablari, etimologik manbalari, yozilish va fonetik o‘zgarishlarini
o‘rganadi. Toponimlar o'zbek tili leksik tizimining ajralmas gismi
bo'lib, “onomastik leksika” nomi bilan ham ataladi.

Onomasiologiyaning toponimdan tashgari agroonim (ekinzor
yerlarning nomlari), antroponim (kishilarning ismi, familiyasi,
taxallusi va lagablari), gidronim (suv inshootlari - daryo, ko'l,
bulog nomlari), gidrotoponim (suv inshootlari nomlari bilan
atalgan joy nomlari), geotoponim (yerning o'ziga xos maxsus
xususiyatlaridan ba’zilarini o’zida namoyon giladigan toponimlar
yig‘indisi), dromonim (yo‘l va yo‘lakchalarning nomlari),
zootoponim (hayvon nomlari bilan atalgan joy nomlari), etnonim
(etnik guruh nomlari), oykonim (shahar, gishlog, guzar, mahalla,
ovul kabi aholi yashaydigan topoobyektlarning nomlari),
oronim (tog’, tepa, tekislik, adir, jar, qoyalarning, ya'ni yer yuzi
shakllarining nomlari), speilionim (g‘or va ungurlarning nomi),
fitotoponim (o'simlik nomlari asosida shakllangan joy nomlari)
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kabi o'ziga xos turlari mavjud [2: 23-30]. Har bir turi 0'ziga xos
semantik-etimologik maydonlarga ega bo'lib, umumiy onomastik
tizimni tashkil etadi.

Toponimlarning o'zbek tilshunosligidagi o‘rnini quyidagilarda
ko'rishimiz mumkin:

1. O'zbek tilining leksik zaxirasini kengaytiradi.

2. Tarixiy-etimologik jarayonlarni, dialektik farglarni, turkey,
fors-tojik, mo‘g‘ul, rus va boshqa tillar bilan etnik kontakni
o'rganish imkonini beradi.

3. Hududning igtisodiy, ekologik, madaniy xususiyatlarini
aks ettiruvchi ma’lumotlar manbasi hisoblanadi.

Bundan tashgari, makrotoponim, mikrotoponim kabi turlari
toponimlarning tuzilishi, semantik murakkabligi va tarixiy
rivojlanishi jihatidan ham o'ziga xos o'ringa ega.

Toponimlarning fonetik-morfologik jihatlari ularning
lingvistik mohiyatini tushunishda muhim. O'zbek toponimlari
0'ziga xos fonetik gonuniyatlar, tarixiy o‘zgarishlar (gisqarish,
yutish, qo‘shilish, saglash) natijasida kelib chigqan so‘zlar
to'plamidir. Ba’zi toponimlarda go‘shimchalar tarixiy suffikslar
bo'lib, ularning o'ziga xos morfologik tuzilishi toponimlarni
oddiy so’zlardan ajratib ko'rsatadi.

Mikrotoponimikada ko‘proq qisqa, oddiy so‘zlar, fonetik-
morfologik gatlamlar bilan bog'liq turlar, makrotoponimikada esa
tarkibiy murakkabrog, etnolingvistik aralashmalar ko'p kuzatiladi
[5: 5]. Buning natijasida toponimlar odatda abstrakt-semantik
maydonlardan ko'ra, narsa-tavsif, inson-fazilat xususiyatlari,
hayvonlar, o‘simlik, daryo-tog” nomlari yoki etnik guruhlar nomi
bilan bog'liq bo'ladi.

Toponimlarning lingvistik mohiyatining asosiy gismi ularning
smenatik tuzilishi va etimologik asosi sanaladi. Toponimlar
odatda hodisa-tavsif, inson fazilat-xususiyatlari, hayvonlar,
o'simlik, daryo-tog’ nomlari yoki etnik guruhlar nomi bilan
bog'lig bo'ladi.

Toponimlarning lingvsitik mohiyatining asosiy gismi -
ularning semantik tuzilishi va etimologik asosi. Toponimlar
odatda hodisa-tavsif, inson fazilat-xususiyatlari, hayvonlar,
o'simlik, daryo-tog" nomlari yoki etnik guruhlar nomi bilan
bog'lig bo‘ladi. Masalan, “Siradyo”, “Amudaryo”, “Chashma”,
“Bulog”, “Ko’l” kabi toponimlar funksional-semantik jihatdan
anig ma’no maydonlarini 0’z ichiga oladi. Toponim semantikasi
doimiy dinamik jarayon bo'lib, geografik obyektning o'zgarishi,
uni obod gilish, milliy-madaniy o'zgarishlar ogibatida yangi
ma’no gatlamlarini gabul giladi. Semantik-etimologik jihatdan
toponimlarni quyidagicha turlarga ajratish mumkin:
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- tabiat tavsifi bilan bog'liq toponimlar (“Qo‘shko’pir”,
“Qoraqum’);

- inson foliyati bilan bog'liq toponimlar (“Qo‘rg‘'oncha”,
“Bepoyon”);

- etnik guruh bilan bog‘liq toponimlar (“Xo‘jagishlog”,
“Hojigishloq”).

Toponim etimologiyasi hududning dastlabki aholisi,
madaniy-tarixiy merosi, tabiat tavsifi, 0'ziga xos adabiy manbalari
va hokazolar hagida muhim ma’lumotlarni beradi. [5: 6].

Toponimlarning tashgi shakli ham ularning lingvistik
mohiyatini aniglashda muhim. O'zbek toponimlarida quyidagi
tuzilish turlari ko'prog uchraydi:

1. Substantiv + obyekt - oddiy tarkibli toponimlar.

2. Substantiv + atribut — murakkab an’anaviy tuzilmalar.

3. Xususiy obyekt + topografik markaz - kengaytirilgan
tuzilmalar.

Bu tuzilmalar toponimlar yozilishida grammatik
gonuniyatlarni tizimlashtirish imkonini beradi.

Sintaktik-tashkiliy jihatdan toponimlar odatda asosiy
komponent va an’anaviy tavsif, xususiyatni o'z ichiga oladi.
Toponimlar nafagat joy nomi, balki turli funksiyalarga ega
onomastik birliklar hisoblanadi. Asosiy funksiyalari quyidagilar:

1. Idenfikatsiya vazifasi - har bir toponim o'ziga xos geografik
obyektni ajratib beradi.

2. Lingvistik-tarixiy vazifa - tilning o‘tmishdagi qonuniyatlari,
etnik aloqalar, dialektik xususiyatlarni saqglab beradi.

3. Madaniy-simvolik vazifa - tarixiy-madaniy meros, din,
gadimiy obidalar, milliy gadriyatlar, atamalarni saglab turadi.

“Toponim” tushunchasi tabiat bilan integratdsiyalashgan,
o0'zbek tilini leksik-semantik jihatdan boyituvchi, tarixiy lingvistik
ma’lumotlarni saglab turuvchi onomastik birliklar bo'lib, uning
lingvistik mohiyati fonetik-morfologik, semantik-etimologik va
sintaktik jihatlardan to’liq o‘rganilishi kerak. Toponimlarning
to'g'ri yozilishi, talaffuzi hamda standartlashtirilishi nafaqat
davlat siyosatini, balki o‘zbek tilining adabiy me’yorini ham
belgilaydi.
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INTERTEXTUAL AND METAFICTIONAL CHARACTERISTICS
IN MARTIN AMIS’S “TIME’S ARROW”

Annotation. This article analyzes the intertextual and metafictional elements present in Martin Amis's novel “Time’s Arrow”. The
research investigates Amis’s use of reverse chronology as a narrative technique to reconstruct historical memory and reinterpret the
ethical considerations surrounding the Holocaust. By incorporating intertextual references from historical discourse, philosophical ideas,
and literary traditions, the novel questions traditional notions of time, causality, and narrative authority. The analysis also addresses
metafictional aspects, such as the self-aware narrator, fragmented narrative structure, and the interrogation of historical truth. By depicting
time in reverse, Amis not only unsettles the reader’s understanding of events but also reveals the ethical complexities inherent in the
representation of traumatic histories. This article contends that the intertextual and metafictional strategies in “Time’s Arrow” serve as
critical instruments that prompt readers to reevaluate the connections between narrative form, historical memory, and moral responsibility
in postmodern literature.

Keywords: intertextuality, metafiction, postmodern narrative, reverse chronology, Holocaust representation, narrative ethics, historical
memory, Martin Amis, “Time’s Arrow”.

Annotatsiya. Ushbu maqgolada Martin Amisning “Time’s Arrow” romanidagi intertekstual va metafiksional xususiyatlar tahlil gilinadi.
Tadgigotda muallif tomonidan qo'llanilgan teskari xronologiya usuli tarixiy xotirani qayta talgin qilish va Xolokost vogealarining axloqiy
mazmunini yangi nuqtai nazardan ko'satish vositasi sifatida organiladi. Asarda tarixiy diskurs, falsafiy garashlar va adabiy an'analar bilan
bog'liq intertekstual aloqalar orgali vaqt, sabab-ogibat munosabatlari hamda narrativning ishonchliligi masalalari qayta koTib chigiladi.
Shuningdek, 0'z-0'zini aks ettiruvchi hikoyachi, fragmentar tuzilma va tarixiy hagigatning nisbiyligini korsatish kabi metafiksional elementlar
ham tahlil gilinadi. Vagtning teskari yonalishda tasvirlanishi oquvchining vogealarni idrok etish usulini o'zgartirib, tarixiy fojialarni badiiy
ifodalashdagi axloqgiy murakkabliklarni ochib beradi. Maqolada intertekstual va metafiksional usullar postmodern adabiyotda narrativ shakl,
tarixiy xotira va axlogiy mas'uliyat ortasidagi munosabatni qayta koTib chigishga xizmat gilishi ta’kidlanadi.

Kalit so'zlar: intertekstuallik, metafiksionallik, postmodern narrativ, teskari xronologiya, Xolokost tasviri, narrativ etika, tarixiy xotira,
Martin Amis, “Time’s Arrow”.

AHHOTaumsa. B faHHOM cTaTbe aHANU3UPYIOTCS MHTEPTEKCTyasnbHble U MeTabUKLMOHANbHble 0COBEHHOCTM poMaHa «(Tpena BpeMeHu»
MapTuHa Smuca. MccnenoeaHne paccMaTpuBaeT MCMOMb30BaHWE aBTOPOM 0OpaTHOWM XPOHONOMMM Kak MOBECTBOBATENbHOMO MNpUeMa,
MO3BONAOLLErO MO-HOBOMY OCMbIC/IUTb MCTOPUYECKYKD NMaMSATb M MOPanbHble acnekTbl XOnoKocTa. Yepes MHTepTeKCTyasnbHble CBS3M C
MCTOPUYECKMM LUCKYPCOM, GUNOCODCKUMU UAEAMU U NUTEPATYPHON TPaAMLMEN POMAH CTaBUT MOJ, BOMPOC TPAAULIMOHHbIE NPEACTaBNEHNUS
O BpEMEHM, NMPUUYMHHO-CNELCTBEHHbIX CBA3X M aBTOPWUTETHOCTM noBecTBOoBaHMS. Ocoboe BHMMaHMe ypensetcs MeTadUKLMOHANbHbIM
3NEeMEHTAM NPOU3BELEHMS, TaKUM KakK camopedNeKCUBHbINA pacckasumk, hparMeHTapHas CTPyKTypa MOBECTBOBAaHMS M npobnemMaTnsaums
MCTOPUYECKON UCTUHBLI. OBpaTHOE ABMKEHME BpEMEHU AeCTabunn3npyeT BOCNpUSTUE COObITUI YMTaTeNeM U pacKpblBaeT 3STUYECKME NAapPafoKCbI,
BO3HMKAIOLLME MPU XYAOXKECTBEHHOM M300paXKeHUM TpaBMaTMUYECKOro NpoLunoro. B ctatbe AenaeTcs BbIBOA O TOM, UTO MHTEpPTEKCTYalNbHble
U MeTaduKLMOHaNbHble CTpaTerMm B poMaHe «CTpena BpeMeHW» BbICTYNAOT BAaXKHbIMU CPEACTBAMU MEPEOCMbICTIEHUSI B3AUMOCBSA3U MEXAY
NOBeCTBOBATENbHOM (POPMOM, UCTOPUYECKOM NAaMATbIO M MOPaNbHOM OTBETCTBEHHOCTBIO B MOCTMOAEPHUCTCKOM NuTepaType.

KntoueBsble cnoBa: MHTEpPTEKCTYanbHOCTb, METaPUKLIMA, NOCTMOAEPHUCTCKMIA HAppaTUB, 06paTHas XPOHONOIMS, penpe3eHTaL s XonoKocTa,
HappaTMBHas 3TWKa, UCTopUYeckas NnamsaTb, MapTuH IMuc, «Time’s Arrows.

Martin Amis’s “Time’s Arrow” (1991) holds a distinctive
place in postmodern literature due to its innovative narrative
technique and probing moral examination of history. By
narrating events in reverse chronological order, the novel
compels readers to reassess standard understandings of time,
causality, and historical accountability. This reversal not only
disrupts narrative expectations but also raises significant
ethical and philosophical issues, particularly regarding the
Holocaust and humanity’s potential for malevolence.

The narrative method aligns closely with postmodern
trends in self-aware storytelling, blurring the lines between
fiction and historical reality. Intertextuality is a crucial device
in “Time’s Arrow”, where the text consistently engages in
dialogue with earlier historical accounts, philosophical texts,
and literary traditions. This article aims to explore these
attributes, arguing that Amis’s experimental approach offers
a nuanced framework for examining how narrative form,
historical memory, and moral duty intersect in postmodern
literature. Analyzing these methods allows for greater
appreciation of how Martin Amis utilizes the novel as a
medium for both storytelling and ethical contemplation.

A defining feature of “Time’s Arrow”is its reverse
chronological narrative, which disrupts traditional concepts
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of time and ethical reasoning. The protagonist, Tod Friendly,
appears to regress from old age to childhood, with everyday
actions such as eating, cleaning, and even death unfolding
in reverse, creating an unsettling experience for readers.
For example, Tod’s encounter with Auschwitz is depicted
as if victims reassemble from ashes and return to life. This
inversion challenges readers to grapple with the moral
absurdity of historical horrors while simultaneously unsettling
narrative expectations. As points out, postmodern literature
frequently employs temporal experimentation to scrutinize
traditional views on causality and ethics [4]. In this light, Amis’s
reversed timeline serves both as a narrative technique and a
metafictional device, highlighting storytelling’s constructed
nature. “Time’s Arrow” is rich in intertextual engagement with
historical narratives, literary traditions, and philosophical
ideas [2].

Historical References: The novel refers to the organizational
and operational elements of the Holocaust, drawing on
archival data and survivor accounts. These historical echoes
are complicated by the reverse narrative, prompting readers
to reconsider familiar portrayals of historical trauma [3].
Amis’s depiction of Tod’s moral passivity aligns with themes

)

found in Kafka’s “The Trial” and other existentialist literature.
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The protagonist’s disorientation and ethical blindness
mirror literary inquiries into bureaucratic apathy and human
complicity.

The novel engages with philosophical concepts of time
and morality, resonating with Nietzschean and Augustinian
reflections on human actions. The reversed chronology
complicates straightforward ethical reasoning, underscoring
the paradoxes of moral judgement in a temporally inverted
framework [5]. Through these intertextual layers, the meaning
of the novel emerges relationally, established not just by
its plot but through its engagement with other texts and
historical discourses [6].

Amis employs metafictional strategies that foreground
the artifice inherent in storytelling. The narrator’s perspective
is limited and skewed by the reverse chronology. Tod’s
unawareness of the moral implications of his actions
emphasizes how perspective influences narrative meaning
[1]. The novel’s episodic, non-linear chapters reinforce its
identity as a consciously crafted artifact. This fragmentation
reflects the difficulties in representing traumatic memory,
particularly in Holocaust literature [7]. The narrative
underscores the challenges of accurately depicting historical
events. By presenting history in reverse, Amis illustrates that
any storytelling is mediative and interpretative, aligning with
Hutcheon'’s notion of historiographic metafiction [4].

Martin Amis’s “Time’s Arrow” illustrates how innovative
narrative strategies can reshape both literary form and ethical
engagement with historical events. By adopting reverse
chronology, the novel distorts conventional understandings
of time and causality, challenging readers to grapple with the
moral complexities surrounding historical atrocities, especially
the Holocaust. This temporal inversion undermines the linear
expectations of storytelling, emphasizing that narratives do
not merely reflect reality but are interpretative constructions
[4].

The intertextual aspects of the novel enhance its
exploration of history and morality. With references to
historical documents, Holocaust testimonies, philosophical
thought, and literary tradition, Amis creates a rich textual
landscape where meaning materializes collaboratively.

In conclusion, the integration of intertextuality and
metafiction in “Time’s Arrow” facilitates a multifaceted
exploration of narrative form, historical memory, and ethical
responsibility. Amis’s work exemplifies how postmodern
literature can challenge traditional narrative strategies
while engaging deeply with significant moral and historical
dilemmas. Ultimately, the novel showcases that literary
experimentation is not merely aesthetic but serves a crucial
role in ethical reflection, urging readers to rethink the dynamics
between narrative, history, and human accountability.
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ESHIGINGDAN O‘TURMAN BIR KUN

Annotatsiya. Mazkur maqolada XX asr o'zbek she'riyatining yirik vakili Omon Matjon ijodidagi oziga xos badiiy izlanishlar, xususan,
shoirning dunyoni poetik anglash tarzi tahlil gilingan. Tadgigotda adibning “Eshigingdan o‘tarman bir kun” kabi mashhur asarlari misolida
insoniy gozallik, sadogat va botiniy kechinmalarning falsafiy-estetik talqini yoritib berilgan. Shuningdek, magolada shoir she'riyatiga xos
bo'lgan ohorli tashbehlar, jimlik metaforasi va badiiy xronotop masalalari adabiyotshunoslik nugtayi nazaridan asoslab berilgan.

Kalit so'z: so'’z, metafora, doston, poetik ifoda, uslub, falsafa, estetika, tashbeh, shakl, badiiy xronotop.

Annotation. This article analyzes the unique artistic explorations in the work of Omon Matjon, a prominent representative of 20th-
century Uzbek poetry, particularly the poet’s poetic understanding of the world. The study highlights the philosophical and aesthetic
interpretation of human beauty, loyalty, and inner experiences using the example of the writer’s famous works such as “I Will Pass Through
Your Door One Day”. Also, from the point of view of literary studies, the issues of fresh metaphors, the metaphor of silence, and the artistic
chronotope characteristic of the poet’s poetry are substantiated in the article.

Keywords: word, metaphor, dastan, poetic description, method, philosophy, esthetics, form, artistic chronotops.

AHHOTaumsa. B [aHHOW CTaTbe aHANM3MPYIOTCS YHUKaNbHble XYAOXKECTBEHHble WU3biCKaHMs B TBopyectBe OMOHa MaTyoHa, KpynHoro
npeacTaBuTens y36ekckoi noasmmu XX Beka, B YaCTHOCTH, MO3TUYECKOe NOHMMaHMe MUpa No3ToM. B uccnepoBanum ocselyeHa punocodcko-
3CTeTUYeCKas MHTEPNpeTaLMs YenoBeYeCckon KpacoTbl, BEPHOCTU U BHYTPEHHUX NEPEXMBaHUIA Ha NPUMEpPe TaKMX U3BECTHbIX MPOU3BEAEHUIA
nucarens, kak «OgHaxabl S Npoiay Yepes TBOK ABepb». TakxKe B CTaTbe C TOYKM 3pEHUS NIMTepaTypoBeneHNs 060CHOBAHbI XapaKTepHble 415
n033uK No3Ta anneropuyeckmne metapopbl, MeTadopa MONYAHUS M BOMPOCHI XYL0XKECTBEHHOIO XpOHOTOMA.

KnioueBbie cnoBa: cnoso, MeTadopa, AacTaH, No3TUYecKoe onucaHue, Metoa, dunocodums, acteTmka, bopMa, XyA0XKEeCTBEHHbIN XPOHOTON.

XX asr o’zbek adabiyotining zabardast shoirlaridan biri
Omon Matoon 60-yillarda she’riyatga kirib kelgan bo‘lsa,
umring oxiriga qadar insoniylik e’tigodiga, so'z mas’uliyatiga
sodiq qolib, shu mustagil yurtning shon-shuhratini, tarixini,
ajdodlar goldirgan bebaho merosini targ‘ib qgildi. Uning
har bir she’ri ona Vatanga muhabbat, odamlarga saxovat,
mehr-oqibat rishtalarini tarannum etishga garatildi. lymon-
e’'tigod, halollik va poklik, adolat kabi o‘'lmas mavzularni turli
shakllarda namoyon qildi.

Muhabbat, do'stlik, Vatan, yor va boshga ko'plab o‘'lmas
mavzularda Omon Matchon o'z qalbining botinidagi insoniy
go‘zallikni, saxovatni alohida fenomen darajasiga olib chigib
ijod qildi. U “Har gal, Har she’rimda, Har tepganda qalb - Ozim
0z qalbimning bo'lsam Kolumbi” misrasida inson tirikligining
mazmuni, kashf etish nagadar baxt ekanini baralla so‘z
aytish muhimligini ugtirmoqgda. Qalbni kashf gilish esa juda
murakkab masala.

Omon Matjon bilan adabiy suhbat qurganimda “Men hech
o'ylagan emas edim, Mirzo Ulug‘bekdan keyin ilm va san’at
ahlini, adabiyotni sevib qadrlaydigan podshoni uchratish
nasib gilarmikin deb umid qilardim. Xayriyat, men buni
amalda ko'rdim. Hozirgi Prezidentimiz Shavkat Mirziyoyev
ijod ahliga alohida e’tibor ko'rsatib, g'amxo'rlik qgilib, ularning
ahvolidan xabar olib, butun mamlakatimizda ijod maktablari,
adabiyot kutubxonalarini tashkil gilishga farmon berdilar.
Bular ertangi avlodni biz ko'rmagan ulug’ niyatlarni gadrlab
yashashga o'rgatadi. Aslida bizga tengdosh avlod mustagillik
uchun jang gilmasa-da, o'zining she’rlari, ijodiy izlanishlari
bilan xalgning ruhiyatini ko'tarib, mardona mehnat gildilar”.

Adabiyotshunos Bahodir Karimov bir maqolasida shunday
ta’rif beradi: “Omon Matjon faylasuf shoir o‘laroq she’rlari
mag‘ziga hikmat joylaydi. Rasululloh sollallohu alayhi
vasallam: “Hikmat mo‘minning yo‘qotgan narsasidir, mo‘min
kishi uni gayerda topsa ham oladi”, [1: 1] deb aytganlar.
Hikmat ijodkorning fahmi, farosati, idroki, tafakkur tarzini
ko‘rsatadi. “Yolg‘onning taxtdagi yuz yil davroni, Hagiqat
aytilgan bir damcha yo‘qdir”. “Nafs, bu - abadiy qullikning
boshi...” Bu hikmatlar kitoblardan olingan igtiboslar emas,
shoirning o'z adabiy idroki bilan anglagan hayot higiqatlaridir.

(e}

Shoirning go‘shig bo'lib kuylangan she’rlari ham ko'p”.
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“Sen ketursan, izingdan -
Men boqurman jim-jim.
Menga qoldi kozingning
Qarolig'i tim, tim.

Qaro endi kunlarim,

Qaro endi gismatim.

Ko'zim garolig'ida ham
Yoshim endi lim-lim” [2: 19].

She’rda lirik gahramonning 0z mahbubasiga aytolmagan
izhori ostida jimlik yashiringan. U ketayotgan yorga qarab,
hech qursa biror soz aytishi lozim edi. Muhabbatning
noyob bir sezgi ekanini, u yurakda bo‘lishi muhimligini,
ha deganda yuzaga chiqaversa qadri bo‘lmasligini nazarda
tutib, ketayotgan yorga “Men bogqurman jim-jim” deya nola
giladi va shu yo‘sinda 0'zining ruhiy olamini muhofazalaydi.
0z navbatida, ketayotgan ma’shuqga orgasiga o‘griladi.
Ma’shuganing nigohlarida aks etgan ishq rozi oshiq gismatiga
aylanadi.

“Bul garolig® - tun emas,

Yulduzlarni ko’zlasam.

Bo'ron daragidir bu,

Havosidir dim, dim.

Kelmas endi galdirogq,

Chagilmas endi chaqin.

Yuraklar gung kecha bu,

Yo'l ko'rsatar kim, kim?” [2: 19.

Ayrilig oshigning galbini qo'r gilishi bilan ko‘zini ham ko'r
giladi. Yulduz jamolini fagat kechasi ko‘rsatadi. Oshigning
kozini esa shu lahzada qaroliq goplagandi. U alanglab
yulduzni izlardi. Yopirilib kelgan bo'ron bo‘lsa-da, oshig uchun
havo yo‘q. Momaqaldiroq bong ursa-da qulogqga kirmaydi.

‘O'tdi sevgi, o'tdi dard -
Ko'chayotgan qushlardek.
Ketmogdasan jim, jim.
Qolmogdaman jim, jim” [2: 19].
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Yillar o'tishi bilan inson darddan forug® bo‘lganday
tuyuladi. Qushlar ko‘chsa-da abadiy ketmaydi, mavsumiy
ko‘chadi. Oshigning ishoralari jimlikdir. Ketmoglik ham,
golmoglik ham jimlik bilan yakun topadi. Mana shu jarayon
shoir ruhoniyatining ziddiyatlar orasida qolgan muhabbat
simfoniyasidan darak berayotgani shubhasizdir.

Har ganday she’r ma’lum bir kayfiyat mevasidir, deb
bejizga aytishmagan. Chunki she’rning yozilish tarixi,
yaratilish jarayoni, ilhom manbayi bo‘ladi. Haqigiy tug'ma
iste’dodlargina ana shunday nozik bir intim vaziyatdan ham
go‘zal she’r topa olishiga shak-shubha yo'q.

Omon Matjon mumtoz adabiyotimiz an’analarini (Navoiy,
Bobur, Ogahiy) zamonaviy she’riyat bilan bog‘lay oldi. U
0z tengdoshlari orasida mutlago individual uslubi, shirali
ohangi va betakror tasviriy vositalari bilan ajralib turdi.
Uning quyidagi misralari yoshlikdagi pokiza tuyg‘ularning
umrbogqiyligini namoyon etadi:

“Kuz yoysa ham yo'llarga xazon,
Qor ko‘msa ham borligni butun,

Ko'klam kelib, ursa ham xandon,
Eshigingdan o‘tarman bir kun.

Sochlaringga tushsa hamki oq,
Peshanangni bossa ham ajin,
Kirganda ham gavdamaga titrogq,
Eshigingdan o‘tarman bir kun” [3: 31].

Mazkur she’rida shoir inson ruhiyati fasllar kabi
o'zgaruvchanligini aytarkan, yoshlikdagi pokiza muhabbatga
talpinishi, yorning nagadar ma’suma qiyofasi yuragida
saglanib golganini anglash mumkin. O‘tmishga aylangan tarix,
ishgning bepoyon sukunatini buzib, “Eshigingdan o‘tarman
bir kun” deyishida katta umumlashma mavjud. Chunki shoir
barcha tuyg'larini sog‘ingan.

“Mayli, shunda tanimasang ham,
Yoki desang, ko'rmayin turqin,
Yoshim yutib, boshim qilib xam,
Eshigingdan o‘turman bir kun.

Meni demay yumsang ham ko zing,
Xonang qolsa zulmatga tutgqin,
Xotirangga sham bo'lib 0zim,
Eshigingdan o‘turman bir kun” [3: 31].

Haqiqiy ishg deb mana shunday sadogat manzarasini
aytsa yarashadi, buni hech kim inkor eta olmasa kerak.
Shoir ozligidan kechib bo‘lsa-da, mahbubasini gadrlaydi,
unga aslo ozor berishni istamaydi. Ishgning suratini chizib
bo‘lmaganidek, tuyg‘ular zanjirini ham bir ipga tizish imkonsiz.

Lirik gahramon keksayib sarg‘aygan bo‘lsa-da, 0’z ahdidan
gaytmaydi. Shoir hatto mashugqasining vafotiga iqror bo‘lgan
holda, mukkasidan ketgan (munkillagan) keksaygan musofir
cholning yigitlik paytidagi so'ziga sodigligini, keksalikni
bo‘yniga olmaganini yuksak mahorat bilan poetik tasvirlaydi.
She’rning so‘nggi bandida esa o'lim hagigatiga iqrorlik va
bu dunyodagi ishgning boqiyligini bayon etadi.

“Vagtim yetib chigsa bu jonim,
Dardlarimga yasalsa yakun,
Qabristonga tobut ichra jim
Eshigingdan o‘turman bir kun” [3: 31].

Jon chigishi bilan dard va g‘amga yakun yasaladi.
Qabriston tomon tobut ichida jim borayotgan oshiq timsoli
hamma ham oxir-oqgibat bu dunyoni sukunat ichra tark etishi
hagidagi hagigatni o'quvchi igroriga aylantiradi. Shoir vafot
etgan odam tobutda gayta turmasligini bilsa-da, oshigning
chin oshigligi uning hatto so‘nggi yo‘lda ham jim ketishida
ekanini ta’kidlaydi. Lirik gahramon vagtida “sevaman” deb
haygirganda, butun osmon gumbazi ostida mahbubasi bilan
tanho qolar edi. Endigi jimlik esa oshiq va mashugning gabr
so‘rog‘igacha davom etadigan abadiy sadogat ramzidir. Uning
botinidagi eng go'zal tuyg‘u aslida o‘sha sohir va beg‘ubor
damlarga sog‘inch bilan gaytib turishni, undan ilhom va zavq
olishni taqozo etadi.

Umuman olganda, XX asr o'zbek she’riyatiga o'zining
o‘ktam ovozi va betakror uslubi bilan kirib kelgan Omon
Matjon turli mas’uliyatli lavozimlarda faoliyat yuritish bilan
bir gatorda, badiiy ijoddan - she’r yozishdan bir lahza bo‘lsa-
da to’xtamadi. Mustagqilligimizni yurakdan yonib kuylagan,
“Umr o'tar, vaqgt o‘tar” deya shirali ohangi bilan vagtning,
hayotning gadrini bilib yashash oliy baxt ekanini ugtirgan
zakiy zot edi. Undan zavol bilmas she’riyat meros qoldi, buni
unutishga haggimiz yo‘q. Zero, shoir har bir she’rida Vatanni
ulug‘lab, oddiy odamlarning qalb tubidagi dardu hasratlarini,
pokiza muhabbatini badiiy so'z orgali malham kabi yuzaga
chigara oldi. Adabiyot hamisha haqigatni ardoqglaydi.
Ishonamizki, Omon Matjon she’riyati 0'zining mana shunday
ulkan hagiqgati bilan avlodlar galbida mangu yashaydi.

Foydalangan adabiyotlar
1. Karimov B. Omon Matjon “faylasuf shoir”. https://oyina.uz/uz/article/.

2.Matjon O. Umr o'tar. - Toshkent: Fan, 2012.- 112 b.

3. Omon Matjon. Seni yaxshi koraman. chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https://n.ziyouz.com/books/uzbek
zamonaviy_sheriyati/Omon%20Matjon.%20Seni%20yaxshi%20koraman.pdf.
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Xurshida URINOVA,
Ozbekiston jurnalistika va ommaviy kommunikatsiyalari universiteti
media nazariyasi va amaliyoti kafedrasi oqituvchisi

SUN’IY INTELLEKT JURNALISTIKA UCHUN
IMKONIYATMI YOKI XAVF?

Annotatsiya. Mazkur magolada sun’iy intellekt texnologiyalarining zamonaviy jurnalistikadagi o'rni, asosiy imkoniyatlari va xavflari
ilmiy-nazariy hamda amaliy jihatdan tahlil gilinadi. Xorijiy olimlar, jumladan, N.Diakopulos, K.Linden ishlanmalariga tayangan holda, sun’iy
intellektning kontent yaratish, ma’lumotlarni tahlil qilish hamda auditoriya bilan ishlashdagi roli ochib beriladi. Shuningdek, Ozbekiston
media makonida sun’iy intellekt texnologiyalarining joriy etilishi va istigbollari korib chigiladi.

Kalit so’zlar: sun’iy intelekt, jurnalistika, algoritm, inson omili, etik muammolar.

Annotation. This article analyzes the role, main possibilities, and risks of artificial intelligence technologies in modern journalism from
a scientific-theoretical and practical point of view. Based on the developments of foreign scientists, including Nicholas Diakopoulos, Carl-
Gustav Lindén, Amponsah, and Atianashie, the role of artificial intelligence in content creation, data analysis, and audience engagement is
revealed. The implementation and prospects of Al technologies in the media space of Uzbekistan will also be considered.

Keywords: artificial intelligence, journalism, algorithm, human factor, ethical problems.

AHHOTaumsa. B faHHONM cTaTbe Hay4YHO-TEOPETUYECKM M MPaKTUYECKM aHANU3MPYETCS POSib TEXHOMOMUIM UCKYCCTBEHHOMO WMHTENNeKTa B
COBPEMEHHOW XXYPHANUCTUKE, UX OCHOBHbIE BO3MOXHOCTM M puckW. OCHOBbIBasiCb Ha paboTax 3apybexHbiX yYeHblX, BKoYas Hukonaca
[Nunakonynoca, Kapna-lycrasa JiuHaeHa, AMnoHcaxa v ATMaHallMe, pacKpblBaeTCs posib UCKYCCTBEHHOTO WMHTENNEKTa B CO3AAHMM KOHTEHTa,
aHanuse faHHbIX 1 paboTe c ayauTopueit. Takke paccCManpuBaloTCs BHELPEHUE U NMepCrnekTUBbI TEXHOMOMMI MCKYCCTBEHHOTO MHTENNEKTa B

MeAnanpocTpaHcTee Y36ekucTaHa.

KnioueBble c10Ba: MCKYCCTBEHHbIN MHTENNEKT, XKYPHANUCTUKA, aNropuTM, YenoBeyeckuit haktop, 3STudeckue npobnemsi.

Sun’iy intellekt (SI) inson faoliyatiga xos bo‘lgan
ko‘plab sohalarga kirib bormoqda va ayrim hollarda u
bilan raqobatlashuvchi omil sifatida namoyon bo‘lmogda.
Jurnalistika ham bundan mustasno emas. Dastlab jurnalistning
asosiy vositalari diktofon va daftar bo‘lgan bo‘lsa, bugungi
kunga kelib kontentni neyron tarmoglar yordamida yaratish
imkoniyati paydo bo‘ldi. Bu esa media sohasining jadal
sur'atlar bilan transformatsiyalanayotganini ko‘rsatadi.

Sun’iy intellekt — ragamli mediada inson aqgl-zakovati,
fikrlashi, o‘rganishi hamda qaror gabul gilish jarayonlarini
taqlid giluvchi texnologiyalar majmuasi. U katta hajmdagi
ma’lumotlar (Big Data) va algoritmlar asosida ishlaydi hamda
muayyan vazifalarni avtomatlashtirilgan tarzda, inson omiliga
nisbatan tezroq va anigroq bajarish imkonini beradi. Sun’iy
intellektning jadal rivojlanishi ommaviy axborot vositalarini
yangi sharoitga moslashishga majbur gilmogda. Natijada
media tizimi oldida ikki asosiy yo'nalish yuzaga kelmoqda:
an’anaviy jurnalistika tamoyillariga sodiq qolish yoki ragamli
transformatsiya yo‘lidan borib, innovatsion texnologiyalarni
faol joriy etish.

So‘nggi yillarda sun’iy intellekt texnologiyalarining
rivoji ommaviy axborot vositalari faoliyatiga sezilarli ta’sir
ko'rsatmogda. Xususan, jurnalistika sohasida sun’iy intellekt
kontent yaratish, ma’lumotlarni tahlil gilish hamda auditoriya
bilan o'zaro alogani optimallashtirishda keng go‘llanilmogda.
Nicholas Diakopoulos ta’kidlaganidek, algoritmlar yordamida
yangiliklar ishlab chigarish media tizimining muhim tarkibiy
gismiga aylanib bormoqda [1.5].

Sun’iy intellektning eng muhim afzalliklaridan biri
yangiliklarni avtomatik tarzda yaratish imkoniyati hisoblanadi.
Britaniyalik professor jurnalist Carl-Gustav Linden SI
tizimlarini moliyaviy hisobotlar, sport yangiliklari kabi ragamli
ma’lumotlarga asoslangan kontentni tez va aniq shakllantirish
vositasi ekanini ta’kidlaydi [3: 62]. Masalan, Associated Press
kabi yirik axborot agentliklari allagachon avtomatlashtirilgan
jurnalistikadan foydalanmogda. Bu esa jurnalistlarga murakkab
tahliliy materiallar ustida ishlash uchun ko‘proq vaqt ajratish
imkonini beradi.

Shu bilan birgalikda S| texnologiyalari katta hajmdagi
ma’lumotlarni tezkor qgayta ishlash imkonini beradi.
Zamonaviy jurnalist endi nafagat yozuvchi, balki ma’lumotlar
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bilan ishlovchi mutaxassisga aylanmoqda. Bu jarayon data
jurnalistikani, ya’'ni katta hajmdagi ma’lumotlarni yig'ib,
tahlil gilgan holda u asosida yangi jurnalistik janr yaratishni
rivojlantirdi. Shu bilan birga tahliliy magolalar sifatini oshirib,
murakkab ijtimoiy muammolarni chuqur yoritishga yordam
beradi.

Sl yordamida auditoriya xulg-atvori tahlil gilinib, individual
foydalanuvchilarga mos kontent taqdim etish mumkin.
Natijada foydalanuvchilar tajribasi oshib, media platformalar
samaradorligi oshadi.

Sun’iy intellektning xavfli jihatlarini o‘rganganimizda,
uning inson tomonidan yaratilganligi sabab uning bereyotgan
ma’lumotlari xolis emasligi kuzatiladi. Bu fikrni Ganalik
olimlar Amponsah va Atianashi ham ta’kidlab o‘tgan. Ularning
aytishicha, algoritmlar dasturchining garashlari va ma’lumotlar
bazasidagi noto‘q’ri tendensiyalarni aks ettirishi mumkin. Bu
esa noto'g’ri yoki biryoglama axborot targalishiga, ijtimoiy
stereotiplarning kuchayishiga olib keladi [2: 15]. Jurnalistik
prinsiplarga, ya'ni xolislik va haggoniylikllni buzilishiga sabab
bo‘ladi. Shu bilan birgalikda S| texnologiyalari yordamida
soxta yangiliklar yaratish va targatish osonlashadi, deepfeyk
texnologiyalari, avtomatik kontent generatsiyasi, axborot
ishonchliligiga jiddiy tahdid soladi. Yangiliklar yozishni to'liq
avtomatlashtirish, jurnalistikaning insoniy jihatlari tangidiy
fikrlash, reportyorlik mahorati va ijodkorlikka salbiy ta’sir
ko‘rsatishi mumkin. Natijada media platformalarda xolis
va noxolis axborotning ko‘payishi, auditoriyada axborotga
befarglikni, ishonchsizlikni kuchaytiradi.

Yuqoridagi tahlillar shuni ko‘rsatadiki, sun’iy intellekt
jurnalistikada ikki tomonlama rol o'ynaydi. Bir tomondan, u
ishlab chigarish jarayonini tezlashtiradi va samaradorlikni
oshiradi. |kkinchi tomondan esa, etik va professional
muammolarni keltirib chigaradi. Shu sababli zamonaviy
jurnalistika texnologik innovatsiyalarni gabul gilgan
holda, ananaviy standartlarni saglab qolishi zarur. Sun’iy
intellektni joriy etishda asosiy to‘siq texnik emas, balki
kontent sifatiga beriladigan hissiy va professional bahodir.
Auditoriya mashina tomonidan yaratilgan matnda “jonlilik”
yetishmasligini sezadi, mualliflik uslubi va xarizma talab
gilinadigan materiallar uchun u hozircha yetarli emas. Rutina
(ijod talab gilmaydigan) va tezkor ishlar uchun sun’iy intellekt
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foydali va zarur. Jurnalistikaning asosi baribir inson omiliga
bog'lig. Asosiy savol esa - sun’iy intellektni gayerda va
ganday qo‘llash kerak?

Tezkorlik muhim bo‘lgan texnik va operativ vazifalarni
sun’iy intellektga ishonib topshirish mumkin. Tahlil,
analiz va hissiyot talab gilinadigan ishlarni jurnalistni o0‘zi
bajargan ma’qul. Sun’iy intellektni g‘oya generatori yoki
vizual bezak vositasi sifatida foydalanib, asosiy mazmunni
unga topshirmaslik lozim. Shaxsiy jurnalistik mahoratini
saglash zarur, auditoriya har doim sun’iy va hagiqiy ijod
o‘rtasidagi fargni sezadi. Yangi texnologiyalarni o‘rganish
zarur, ammo ularni jurnalist ijodini to‘lig egallab olishiga
yo'l go'ymaslik darkor.

Sun’iy intellekt jurnalistikani tubdan o‘zgartirayotgan
asosiy omillardan biridir. Qanchalik mukammal bo‘lmasin,
oxirgi qaror baribir inson go‘lida qoladi. Sun’iy intellekt
tezkorlik va samaradorlikni ta’minlaydi, ammo matnga ruh,
ma’no va hissiyot bag'ishlash fagat inson iste’dodiga xosdir. U
kontent yaratish, ma’lumotlarni tahlil gilish va auditoriya bilan
ishlash jarayonlarini sezilarli darajada takomillashtiradi. Biroq,
uning qo'llanilishi bilan bog'liq etik, ijtimoiy va professional
muammolar ham mavjud.Ommaviy axborot vositalarining
kelajagi garama-qgarshilikda emas, balki texnologiya va
ijodning ogilona hamkorligidadir. Shu bois, SI jurnalistikada
to'lig o'rnini bosuvchi vosita emas, balki jurnalist faoliyatini
go‘llab-quvvatlovchi texnologiya sifatida garalishi lozim.

Foydalanilgan adabiyotlar
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teacher at Samarkand economics and service institute

THE EVOLUTION OF THE ENGLISH LEXICON AND LINGUISTIC
SIMPLIFICATION IN DIGITAL COMMUNICATION

Annotation. This study examines the impact of social media and instant messaging on English linguistic norms, focusing on the
trend toward simplification and “informalisation”. Ultimately, the study suggests that the continuous evolution of digital vernaculars poses
challenges to traditional grammatical standards and long-term linguistic proficiency.

Keywords: English linguistic norms, digital communication, social media abbreviations, text-speak, lexical depletion.

Annotatsiya. Ushbu tadgiqotda ijtimoiy tarmogqlar va tezkor xabar almashish ilovalarining ingliz tili lisoniy normalariga ta’siri, xususan,
soddalashuv va “informallashuv” (norasmiylashuv) tendensiyalariga e’tibor qaratiladi. Yakuniy xulosalarda ragamli dialektlarning uzluksiz
evolutsiyasi ananaviy grammatik standartlar va uzoq muddatli lisoniy savodxonlik uchun muayyan giyinchiliklarni tug'dirishi kosatiladi.

Kalit so'zlar: ingliz tili lisoniy normalari, ragamli mulogot, ijtimoiy tarmoq gisqartmalari, text-speak (matnli gisqartmalar tili), leksik

gashshoglashuv.

AHHOTaumsa. B naHHOM nccnefoBaHWUM M3y4vaeTcs BAMSIHME COLMANbHbIX CETEeM M CEPBMCOB MIHOBEHHOrO oBMeHa COoob6LeHMSIMM Ha
JIMHIBUCTUYECKME HOPMbI aHITMIACKOTO A3biKa, C 0COBbIM aKLLEHTOM Ha TEHAEHUMM K YNPOLLEHUI0 U “MHbopManusaummn” (nedopmanmsaumm). B
KOHEeYHOM MTOre, aBTOP AeNaeT BbIBOZ, YTO HEMPepbIBHAS 3BONOLMS LMbPOBbLIX COLMONEKTOB BpOCaeT BbI30B TPAAULMOHHBIM FPaMMaTUHECKUM

CTaH4APTaM 1 AOJATOCPOYHOMY YPOBHIO S13bIKOBOM KOMMETEHLMM.

KnioueBble €10Ba: IMHIBUCTUYECKME HOPMbI aHTTIMICKOTO S13bIKa, LM(POBas KOMMYyHWKaLMs, abOpeBUaTypbl B COLMANbHBIX CETSX, text-

speak (f13bIK TEKCTOBbIX COKPALLLEHUI), Nekcnyeckoe obeaHeHue.

The pervasive integration of social media platforms and
instant messaging applications into daily life has fostered the
widespread adoption of English abbreviations, profoundly
impacting conventional linguistic norms (Marco et al., 2024).
This linguistic evolution often manifests as a simplification
of communication, characterized by the emergence of
neologisms and shorthand expressions that enable more
concise information exchange [5: 112]. This phenomenon,
characterized by phonetic spellings, novel linguistic forms,
and multimedia elements like emojis and hashtags, reflects a
broader pattern of linguistic simplification observed in digital
communication [5: 114].

Such online language often features “nonstandard” words,
with their prevalence fluctuating based on social and linguistic
factors, defining the linguistic norms of various online
communities [4: 539]. This expediency often entails a departure
from traditional orthographic and grammatical conventions,
leading to the development of unique digital vernaculars [5:
116]. This adaptation of language, while driven by the need
for efficiency, also serves to foster a sense of community
and intimacy among users, as observed in the adoption of
more vernacular forms among peers. However, this linguistic
evolution concurrently raises critical questions regarding the
potential long-term effects on formal language proficiency
and the perpetuation of established grammatical structures,
especially given the continuous expansion of social media’s
influence on communication [5: 115]. This rapid evolution gives
rise to concerns about the potential for linguistic hybridization,
where these simplified forms could subtly permeate and alter
traditional language structures [5: 115].

To investigate the influence of English abbreviations
on linguistic norms, this study employs a mixed-methods
research design, combining quantitative corpus analysis with
qualitative discourse analysis and survey instruments. This
approach allows for both a large-scale assessment of linguistic
trends and a nuanced understanding of user motivations [3].

1. Corpus selection and data collection. The study
utilizes a multi-platform digital corpus compiled from public
interactions on social media platforms such as Twitter (X),
Reddit and TikTok. For longitudinal analysis, data spanning
several decades is analyzed to identify temporal shifts in
complexity and vocabulary size [5:122].
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2. Data processing. The text data is cleaned using
computational tools (e.g., Python’s NLTK) to remove URLs,
hashtags, and usernames while converting collated samples
into tokens for entropy and lexical diversity measurement [6: 44].

3. Survey instrument. To supplement the corpus data, a
structured survey is administered to a sample of university
students [7: 150]. The survey assesses self-reported frequency
of abbreviation usage, such as “tnx” for thanks or “msg” for
message, and the use of numerical representations like “143”
for “I love you” [2: 12].

The analysis reveals a consistent trend toward linguistic
simplification across digital platforms, characterized by
several key findings:

¢ Prevalence of abbreviations. Quantitative survey data
indicates that approximately 15% of respondents “always” use
shortening of words in their digital communication, while 20%
use them “sometimes” and 40% “once” or occasionally [2: 18].

 Typology of digital lexicon. Abbreviations mainly manifest
as phonetic simplifications (e.g., “plz” for please) and acronyms
(e.g., “OMG”, “ttyl"), which function to enhance communication
efficiency and construct group identity [5: 120].

e Longitudinal trends. Analysis of 300 million comments
over 34 years shows a nearly universal reduction in text
length and a significant decrease in lexical richness and
repetitiveness across diverse platforms [5: 123].

e Feature integration. Digital communication is
characterized by eight primary features, including abbreviations,
acronyms, compounding, and discourse particles that replace
traditional grammar and intonation [1: 242].

e Literacy impact. While 96% of young users actively
engage in text messaging, this high frequency of “text-
speak” usage correlates with a higher incidence of spelling
and grammatical errors in other contexts [2: 19].

The findings suggest that the integration of abbreviations
into social media is not merely a transient trend but a
fundamental shift in the “informalization” of the English
language. This phenomenon blurs the traditional distinction
between formal written language and informal spoken word,
creating a hybrid digital variety

The primary driver for this evolution is the need for brevity
and speed in the attention economy, which leads to “lexical
depletion” and the discarding of more complex linguistic
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constructs over time [5: 125-6: 48]. While these innovations
are celebrated for fostering community intimacy among
peers, they raise significant concerns regarding academic
and professional proficiency. Evidence suggests that “text-
speak” frequently creeps into student assignments, blurring
the distinction between formal and informal registers. This
“linguistic hybridization” may lead to long-term shifts in
linguistic norms, as younger generations increasingly adopt
these non-standard forms even in professional settings [5: 128].

In conclusion, the rise of English abbreviations and
shorthand in social media and messenger communication
represents a fundamental shift in how we approach language.
What began as a tool for efficiency and speed has evolved
into a distinct digital vernacular that prioritizes brevity and
social connection over traditional grammatical precision.
As this study has shown, the widespread adoption of “text-

speak” is not a temporary trend but a systemic simplification
of communication, driven by the demands of the modern
attention economy. While these linguistic innovations foster
a sense of intimacy and belonging within online communities,
they also present clear challenges to formal language
proficiency. The data suggests that as non-standard forms
become more normalized, the boundaries between formal
and informal registers continue to blur, frequently leading to
the intrusion of digital slang into academic and professional
writing. Ultimately, we are witnessing a period of linguistic
hybridization where the efficiency of the digital lexicon is
being balanced against the stability of conventional norms.
Moving forward, it is essential to recognize these changes as
a natural evolution of a living language while continuing to
emphasize the importance of maintaining standard literacy
in formal contexts.
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Annotation. This article provides information on the development of phraseological units in linguistics, the work of linguists and their
classification to the study of phraseology. It also focuses on the several standpoints of study of phraseological units in linguistics, analyzes

the works studied, and analyzes their practical significance.
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Annotatsiya. Ushbu maqgolada tilshunoslikda frazeologik birliklarning rivojlanishi, tilshunos olimlarning ishlari hamda ularning
frazeologiyani organishga oid tasniflari hagida ma’lumot beriladi. Shuningdek, tilshunoslikda frazeologik birliklarni organishga doir turli
nugtayi nazarlar yoritiladi, tadqiq etilgan ishlar tahlil gilinadi va ularning amaliy ahamiyati koTib chigiladi.

Kalit so'zlar: frazeologik birliklar, idioma, turg'un ifoda, frazema, birikmalari, tasnif, tamoyil, grammatik jihat, semantik jihat, funksional-
stilistik jihat, majoziy ma’no, komponentlar, tilshunoslik, tematik, metaforik, metonimik.

AHHOTauma. B naHHOW cTaTbe npeacTaBneHa MHGOpPMaLMS O pa3BUTUM HPa3eONornyeckUX eauHUL, B IMHTBUCTHKE, @ TakKe 0 paboTtax
JMHFBUCTOB M MX Knaccudukaumax B obnactu msydeHus dpaseonornn. PaccMaTpuBaloTCs pasiMuHble TOYKM 3peHMs Ha MCCnefoBaHue
($pazeonornyeckmnx eanHuLL, aHaNIM3MPYITCS HAYYHble TPYAbl U UX NMPAKTUYECKOE 3HAYEHMe.

KnioueBbie cnoBa: dpaseonornyeckmne equHuLbI, MAMOMA, yCTOMYMBOE BbipaxeHue, Ppasema, knaccudbukaums, NpUHLMM, rpaMMaTUYeCcKui
ACMNeKT, CEMaHTUYeCKMIA acnekT, DYHKLMOHANbHO-CTUANCTUYECKMIA 3HAYEHWE, NePEHOCHOE 3HaYeHNe, KOMMOHEHTbI, IMHIBUCTUKA, TEMATUYECKUHA,

MeTadbopuyeckunii, MEeTOHUMUYECKUNA.

Idioms are widely used in standard spoken and written
English today and can be defined as established and essential
speech units with fixed and constant structures. An idiom is
a combination of words having a meaning that is different
from the meanings of the individual words themselves. It is
a phrase, which does not always follow the normal rules of
meaning and grammar.

The famous linguist J.S. McMordie says that “many idioms
are examples of strong collocations, for example it is difficult
to see why spill the beans should mean (to give away secret
information).The words and grammar that make up this
idiom are almost impossible to change, without changing
the meaning” [6: 352].

Phraseological units have been comprehensively studied
by various scholars in different periods. In world linguistics,
V.V.Vinogradov, Kunin, N.N.Amosova, A.U.Smirnitsky, and
in linguistics, scholars have made a great contribution to
this field, and they have studied the grammatical, semantic,
functional-stylistic aspects of phraseological units.

The idioms can be classified on the basis of different
principles. The traditional and the oldest principle for
classification is based on their original content and it might
be termed as thematic. On this principle they are classified
according to their sources of origin, referring to different
spheres of human activity, life of nature, natural phenomena
etc.

Phraseological units can be classified according to the
degree of motivation of their meaning. This classification
was suggested by Academician V.V.Vinogradov for
Russian phraseological units. He pointed out three types
of phraseological units: phraseological combinations,
phraseological unities, phraseological fusions.

Phraseological combinations are word-groups with a
partially changed meaning. They may be said to be clearly
motivated, i.e. the meaning of the unit can be easily deduced
from the meaning of its constituents. E.g.: to have a bite, to
be a good hand at smth, bitter truth, swam neck, dog’s life,
to skate on thin ice (to take risks) etc.

Phraseological unities are word-groups with a completely
changed meaning i.e. meaning of the unit does not correspond
to meanings of its constituent parts. They are motivated units,
where the meaning of the whole unit can be guessed from the
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meanings of its components, but it is transferred (metaphorical
or metonymical). For instance: to play the first fiddle (to be a
leader in something), to stick to one’s word (to promise), old
salt (experienced sailor), to lose one’s heart to smb (to fall in
love). Collocations where words are combined in their original
meaning but their combinations are different in different
languages, e.g. cash and carry - (self-service shop), in a big
way (in great degree) etc.

Phraseological fusions are word-groups with completely
changed meanings, they are not motivated units, we cannot
guess the meaning of the whole from the meanings of its
components. These phrases are highly idiomatic and cannot
be translated word for word into other languages. For
example: a white feather, to cut somebody dead means (to
rudely ignore somebody, to pretend not to know or recognize
him); raining cat and dogs (raining very heavily); a skeleton
in the cupboard (a shameful or dangerous family secret); to
come a cropper (to come to a disaster); red tape (bureaucratic
methods: official rules that seem more complicated than
necessary and prevent things from being done quickly). The
origin is from the custom of tying up official documents with
red or pink tape [9: 78-85].

Semantic approach stresses the importance of idiomacity,
functional-stylistic inseparability, contextual-stability of
context combined with idiomacity [8: 68]. Fernando indicates
that a semantic classification depends on the degree of
semantic isolation and the degree of opacity [3: 60-63].
For this reason, she distinguishes three different groups of
idioms, which are the following: Pure, semi and literal idioms.

1. Pure idioms - they are opaque to users of language
with respect to all or some of the words that make them up.
Formally such idioms are multiword expressions functioning
as a single semantic unit whose meaning of individual words
cannot be summed together to produce the meaning of the
whole.

2. Semi-idioms - the typical results of such idioms are
partial non-literalness because one component generally
preserves its direct meaning.

3. Literal idioms - they can be interpreted on the basis
of their parts; they are transparent. Components of such
idioms are usually used in their direct meaning. Although,
such combination sometimes requires figurative sense. “Very
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often literal expressions are regarded as idioms only on the
criteria of compositeness and fixity [3: 60-63].

The term “idioms” generally implies that the essential
feature of the linguistic units is idiomacity or lack of motivation.

The classification system includes a considerable number
of subtypes and gradations and objectively reflects the wealth
of types of phraseological units existing in the language. It
is based on scientific and modern criteria and represents an
earnest attempt to take into account all the relevant aspects
of phraseological units and combine them within the borders
of one classification system [9: 84].

We can conclude the following conclusions about the
interpretation of phraseological units in linguistics after
summarizing what has been mentioned. Phraseology is a
semantically related combination of words and sentences
“that are not produced in accordance with the general
laws of choice and combination of words when organizing

statements, but are reproduced in speech in a fixed ratio
semantic structure and a certain lexical and grammatical
composition,” according to the Oxford English Dictionary.
In other words, the reproducibility of the language unit, its
consistency composition, and idiomatic meaning with varied
degrees of revision are identified as the major criteria of
phraseological unity.

There are many principles of classification of phraseological
units. The traditional and oldest one is based on their original
content. In recent years, research has shown that these units
are more occasional in the speech process, pragmatic features
in the literary text, are important. However, units of the
same category in linguistics have long been given different
interpretations and names based on different symbols, and
it is arguable that there is still a debate about the features
that distinguish phraseology from other linguistic units. Till
now scientific research is being conducted.
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RAUF PARFI IJODIDA
OKSYUMORONNING BADIY-STILISTIK QO‘LLANISHI

Annotatsiya. Ushbu maqgolada oksyumoronning badiiy ifodaviy imkoniyatlari hamda stilistik vazifalari tanigli shoir Rauf Parfi lirik
asarlari misolida koTib chigiladi. Shuningdek, shoirning oksyumorondan tasviriy-ifodaviy vosita sifatida foydalanib, ziddiyatli va ta’sirchan
badiiy obrazlar yaratishdagi mahorati aniq dalillar asosida ochib beriladi.

Kalit so'zlar: oksyumoron, shoir, she'r, Rauf Parfi, stilistik vosita, obraz.

Annotation. In this article, the artistic expressive possibilities and stylistic functions of the oxymoron are examined using the example
of the lyrical works of the famous poet Rauf Parfi. Also, the poet’s skill in creating contradictory and impressive artistic images using the
oxymoron as a figurative-expressive tool is revealed based on concrete evidence.

Keywords: oxymoron, poet, poem, Rauf Parfi, stylistic device, image.

AHHOTaumMa. B [aHHOW CTaTbe PacCMaTpUBAKOTCS  XYAOXECTBEHHO-BbIPA3UTENbHbIE BO3MOXHOCTU W CTUAMUCTUYECKUE  (DYHKLMK
OKCHOMOPOHa Ha npuMepe NMpUYecKnx NpousBeLeHuid M3BeCTHOro nosta Payda Mapdu. Takxke Ha OCHOBE KOHKPETHbIX (haKTOB pacKpblBaeTCs
MacTepCcTBO MO3Ta B CO3AaHMM NPOTUBOPEUMBBIX M BMEYATINIOLLMX XYA0XKECTBEHHbIX 06Pa30B C MCMOIb30BAHMEM OKCHOMOPOHA B Ka4ecTse

M306pa3MTe}1 bHO-BbIpa3nTENIbHOIO CpeacTBa.

KnioueBble cnoBa: 0kCHOMOPOH, NO3T, CTUXoTBOpeHue, Payd MNMapdu, ctunuctnuyeckoe cpencrso, ob6pas.

Turkiston qayg‘usi, eski turkiylar yodi, turk dunyosi va
turkiylar birligi Rauf Parfi she’riyatining asos belgilaridan
birini tashkil etadi. U Turkistonni “mukarram yalov” deb
sababli u “Uyqudan uyg‘otdim Turkistonimni” deydi. Shonli va
gonli Turonni uyg‘onishga, o’zligini unutmaslikka chorlaydi.
Rizgimizni tortib olib, bizni muhtoj, notavon holatiga
solgan, xirmonlarni ozlari yeyib, bizga nushqurt qoldirgan
bosginchilarga nisbatan nafrat uygotadi.

“Turkiston, Turkiston, Turkiston o'tdi” deya, Yangi Turkiston
hagida so‘zlaydi. Shoir “O'g'rig” sarlavhali she’rida Siyovush
nomini allyuziv nom sifatida qo‘llab, talmeh san’atini yaratadi.
Bunda Siyovush kultiga ishonch bilan bog'liq “Qayta o'lish
uchun qgayta tirilish” hagidagi xalq qarashlariga ishora giladi.
Shu orqali o'ldirilgan turkiylar ruhini qayta tirilishga undaydi.

“Turkiston yodi” she’rida “qop-qora qor”, “qora mash’ala”
obrazlaridan oksimoron san’ati sifatida foydalanib, birinchidan,
turkiylarning gora rangni ulug'vorlik bilan bog‘lashini eslatsa,
ikkinchidan qop-qora qor, qora mash’ala bo‘lmaganiday,
Turkistondek ulug’ va nurli makonni ham yo‘q gilib, hagigatga
zid borib bo‘lmasligini ta’kidlaydi.

Aytish mumkinki, Rauf Parfi tilining o0'ziga xos xususiyati
oksyumoronni faol ishlatishida ham namoyon bo‘ladi. Bu esa
shoir poetik dunyogarashining murakkabligi bilan bog'ligdir.
Shoir go‘llagan oksyumoronlar vositasida lirik gahramonning
g‘ayrioddiyligi, unga xos poetik olamning murakkabligi,
dunyoda yoki 0z atrofida kechayotgan vogea-hodisalarga
garama-qarshi munosabati, insonlar bilan munosabatining
ziddiyatli tomonlari ochib berilganiga guvoh bo‘lish mumkin.
Shu orqali shoirning nozik poetik tabiatini, ko'p girrali poetik
individuallikka egaligini, dunyoni his etishi ziddiyatli ekanini,
yolg‘on va soxtalikni yogtirmaganini, romantikasi va taxayyul
chegaralari keng bo‘lgani, “dunyoga moslashmagan psixikaga
ega” bo‘lganini bilish mumkin.

Rauf Parfi poetik matnlaridagi oksyumoronning asosiy
badiiy-uslubiy vazifalari gizigarli bo‘lsa-da, hali to'lig
o‘rganilgan emas. Bunga chorlab: “Rauf Parfi o’ziga xos
oksimoron obrazlar tizimini yaratdi” [1: 376]. “Qatrada
ummon aks etgani singari Rauf Parfining oksimoron
obrazlari, sergatlam timsollar, serma’no majozlari “erk”
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tushunchasining mazmun kanoralarini kengaytiradi”, - deb
alohida gayd etgan edi olim N.Rahimjonov. Darhagiqat,
shunday. Shoirning “Uyg‘on, ey, malagim...” deb boshlangan
she’rini tahlilga tortgan M.Xolova ham shoirning bevosita
oksyumoronga asoslangan “otashin muzlar”, “yong‘inli daryo”
kabi birikmalarni qo‘llashi natijasida she’rning falsafiy g‘oyasi,
badiiyati kuchaytirilganini ta’kidlaydi [2: 69].

Uyg‘on, ey, malagim, tur o'rningdan, tur,
Otashin muzlarga isinaylik, yur.

Yong'inli daryoda quloch otaylik,

Bu yerdan ketaylik, faqat ketaylik [3: 192].

Shoirning ko‘pgina she’rlarida oksyumoronni uchratish
mumkin. Jumladan, “Vido tabassumli olam, yoshligim”
turkumidagi she’rida “qora nur” oksyumoroni qo‘llagan:

Ko'zlarimda porlar qora nur.

Menga kecha yomg'ir ichida

Mash’um xayol kabi ko'rinur

Ruxsorini yuvgan kechada

Men bilmagan yalang‘och shuur.

“Adashgan ruh” asari esa bevosita quyoshning yog‘dusi
qora ekanligi ta’kidi bilan boshlanganiga ko'ra e’tiborni tortadi:

Quyoshning yog'dusi qoradir,

Yulduzlar muzlardir to’kilgan.

Bu daryo uzangan yaradir,

Daraxtlar egilgan, bukilgan.

Chililik shoir Pablo Neruda o'limiga bag‘ishlab yozgan
marsiyasida Rauf Parfi uni “Chilining oppoqg tongi”,
“Ozodlikning so‘ngsiz osmoni va shu osmonning quyoshi”
deya ta’riflaydi. Shoirni o'ldirganlar haqgida esa “o’ldirdilar qora
mash’al tutgan gora shaytanat” deb yozadi. Bu to'g‘rida Rauf
Parfining adabiy-estetik garashlariga alohida e’'tibor garatgan
Olim Oltinbek ham to‘xtalgan [3].

Ahir o'ldirmishdir gora mash’al tutgan mash’um shaytanat
Qo'rqoglar o'ldirdilar.
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Sotginlar o'ldirdilar Shoirni. Insonni.

Bu o‘rinda Rauf Parfi “gora mash’al” oksyumoronidan
foydalangan bo'lsa, “Vatan hagida Bernd lentshga maktubim”
she’rida “qora mash’ala” bilan birga “qora qor” yoki qora
bo‘lganda ham “qop-qora gor” oksyumoronini qo‘llagan:

Shu payt Vatan ko'z o'ngimda bo‘lar namoyon,

Qor yog‘'moqda. Nega qgor qop-qora?

Qor yog‘'moqda,

Bunday qorni birinchi bor ko‘rishimdir balki, Bernd.
Go'yo men zulmatning ichida ketayotirman,
Qo'llarimda yog‘du sochmaydigan qora mash’ala
Go'yo zulmat Borligqa aylangan,

Xuddi Bayron aytgan singari [5: 93].

Bu she’rda shoir bir emas, ikki oksyumoronidan
foydalangan. Aytish mumkinki, odatda shoirlar
oksyumoronning o'ta ifodali vosita ekanini inobatga olib,
undan bir marotaba foydalanadilar. Bu esa Rauf Parfining
oksyumoron yaratishda mahoratli bo‘lganidan dalolat beradi.

Adabiyotshunos Olim Oltinbek shoirning 1962-yilda
yozilgan “Isikava Takuboku xotirasiga” she’ridagi “suyuq

tosh” oksyumoroniga ham e’tiborni garatadi va “ijodkor
hasratimning suyuq toshlari deganda hasratlarini o'ziga
singdirgan she’rlarini nazarda tutmoqda” deya ta’kidlaydi.

Hasratimning

Suyugq toshlaridan
Dahma qurmoqgchiman
Ozimga

Ichida 0z jasadim bo'lsin.

Shoirning “Kuzlar” she’rida “qora yorqinlik” birikmasi
oksyumoron sifatida uchraydi:

Ma’yus edi sening ko’zlaring g'oyat,

Go'yo yo'lsiz o'rmon barglarin to'kib,

Qora yorqinlikda shivirlar oyat,
Kozlaringni tinglayapman entikib [6: 205].

Xullas, Rauf Parfi ijodida oksyumorondan foydalanish
holatini ko'p kuzatish mumkin. Shoir ijodida u tilning
tasviriy-ifodaviy vositasi sifatida uchraydi. Uning vositasida
ijodkorning dunyoni badiiy idrok etishdagi o'ziga xosligi
namoyon bo‘ladi.

Foydalanilgan adabiyotlar
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ADABIYOTSHUNOSLIKDA “GENDER” VA “JINS” TUSHUNCHALARINING FARQI

Annotatsiya. Ushbu maqolada adabiyotshunoslikda ‘gender” va “jins” tushunchalarining mohiyati hamda ularning fargli jihatlari
yoritiladi. “Gender” tushunchasining shakllanishi, ijtimoiy-madaniy hodisa sifatidagi xususiyatlari va adabiyotshunoslikdagi o'rni tahlil
qgilinadi. Shuningdek, gender poetikasi, feministik tangid va erkak hamda ayol obrazlarining badiiy matndagi talgini hagida fikr yuritiladi.

Kalit so'zlar: gender, gender tadgiqotlari, erkaklik va ayollik, gender poetikasi, ayollar nasri.

Annotation. This article highlights the essence of the concepts of “‘gender” and ‘gender” in literary studies and their differences. The
formation of the concept of ‘gender”, its features as a socio-cultural phenomenon, and its place in literary studies are analyzed. It also
discusses gender poetics, feminist criticism, and the interpretation of male and female images in literary texts.

Keywords: gender, gender studies, masculinity and femininity, gender poetics, women’s prose.

AHHOTauma. B naHHOM CTaTbe OCBeLAeTCs CYLWHOCTb MOHATUI «TEHAEP» U «MON» B IMTEPATypOBEAEHUMN U UX pa3nnuns. AHanusmpyetcs
HOpMMPOBaAHME MOHATUS «reHaep», ero 0CobeHHOCTM KakK COLMOKYNbTYpHOro (eHOMEeHa M ero Mecto B /JuTepaTypoBefeHMu. Takxke
paccMaTpMBalOTCA reHAepHas No3TUKa, GEMUHUCTCKAs KPpUTMKA U MHTepnpeTaums 06pasoB MY>KUMH U XKEHLUMH B XYL0XECTBEHHOM TeKCTe.

KntoueBblie cnoBa: reHaep, reHAepHble UCCNen0BaHMS, MY>KECTBEHHOCTb U XKEHCTBEHHOCTb, FeHAEPHAs MO3TUKA, KEHCKas npo3a.

Hozirgi kun adabiyotshunosligida gender poetika eng
yangi va tadgiqot uchun muxtoj dolzarb yo‘nalishlardan
biridir. “Gender” tushunchasi bugungi kunda fagat biologik yoki
ijtimoiy farglanish bilan cheklanmay, balki falsafa, sotsiologiya,
psixologiya, antropologiya, tarix, madaniyatshunoslik,
siyosatshunoslik, huqugshunoslik, igtisodiyot, pedagogika,
tilshunoslik va adabiyotshunoslik kabi ko'plab fan va sohalarni
gamrab olgan keng gamrovli tushunchaga aylanmoqda.

Gender termini insoniyatning erkaklar va ayollardan
tashkil topgan ikki tomonlama tabiatini ifodalaydi. Ushbu
termin XX asrning o‘rtalarida dastlab ingiliz tilshunosligida
go’llanilgan bo'lib, grammatik ma’noda “jins” tushunchasini
anglatgan. Terminga yangi mazmun bergan olim amerikalik
tibbiy psixologiya professori Jon Mani (1921-2006) bo'lib, u
insonning jinsiy identifikatsiyasini shakllantirishda genetik
xususiyatlar va muhit omillarining rolini o'rganishga e’tibor
garatgan. Oz vatandoshi ilgari surgan konsepsiyani davom
ettirgan holda, 1958-yilda Kaliforniya universiteti psixoanalitigi
Robert Stoller Stokgolmda o‘tkazilgan kongressdagi ilmiy
ma’ruzasida insondagi biologik va ijtimoiy-madaniy asoslarni
farglash magsadga muvofigligi hagida fikr bildirdi. U jinsni
ilmiy o‘rganishni fiziologiya va biologiyaning vazifasi
deb hisoblar ekan, ijtimoiy-madaniy jihatdan psixologlar,
madaniyatshunoslar, sotsiologlar va filologlarning tadgiqot
sohasi sifatida belgiladi. N.L.Pushkaryova ta’kidlaganidek,
“R.Stoller tomonidan jins bilan bog'liqg masalalarni o'rganishda
biologik va madaniy tarkibiy gismlarni ajratish taklifi zamonaviy
gumanitar bilimlar tizimida alohida yo‘'nalish - gender
tadgiqotlarining shakllanishiga turtki bo‘ldi” [1: 11].

“Gender bo‘yicha tadgiqotlari fanning yangi fanlararo
yo'nalish sifatida boshlanishi XXasrning 60-yillari oxiri -
70-yillar boshiga to‘gri keladi. XX asr boshlarida ayollar
sa’y-harakati tufayli AQSh va Germaniyada ayollarning
saylanishi huqugi uchun kurashgan “Yangi ayollar harakati”,
0z navbatida, o'ziga xos yo'nalish - erkaklarning nafagat
jamiyat, madaniy hayotda, balki tilda ham hukmronligiga
garshi turuvchi” [2: 18] feministik tangidni keltirib chigardi.
Aynan mana shu “Feministik tangid” maktabi ta’sirida gender
nazariyasi shakllandi. Shu tariga, XX asrning ikkinchi yarmidan
boshlab, ijtimoiy-gumanitar fanlar sohasida gender tadqiqotlari
yanada boyiy boshladi. O‘zida gender antropologiyasi, gender
psixologiyasi, gender statistikasi, gender igtisodiyoti, gender
tarixi, gender tilshunosligi kabi yo‘nalishlarni shakllantira
boshlagan “Genderologiya” fan tarmog'i vujudga keldi. Ushbu
sohalarning har birida gender ijtimoiy-madaniy hodisa sifatida
o'rganila boshlandi.
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XX asr oxiri = XXI asr boshlariga kelib, erkaklik va
ayollikning ibtidoiy asoslari folklor, madaniyat, adabiyot
va dunyo til manzaralarida giyosiy tadqiq gilina boshladi.
Xususan, 2002-yili A.A.Denisova “Gender terminlari lug’ati’ni
yaratishi gender tadqiqotlari doirasida terminologik
turkumlash jarayonining izchil rivojlanishiga xizmat qildi.
Shuningdek, “uning tarkibiga ellikka yagin rus va boshga millat
tadgigotchilarining maqolalari kirdi. Shu olimaning 2003-yilda
chigargan “Gender tadgigotlari terminologiyasi tezaurusi”da
rus olimalarining gender poetikasi borasidagi o'nlab magolalari
kiritilgan” [3: 114].

Zamonaviy gender nazariyasi va gender
adabiyotshunosligining shakllanishi hamda rivojiga
0.A.Voronina, |.AlJerebkina, M.Kimmel, A.V.Kirilina,
Yu.Kristeva, S.Oxotnikova, N.L.Pushkaryova, T.A.Rovenskaya,
E.Siksu, E.Shore, K.Estes, L.F.Xarayeva va Z.A.Kuchukova
kabi olimlarning ilmiy tadqiqotlari salmogli hissa go‘’shgan.
Mamlakatimiz olimlari ham ushbu sohani izchil va tizimli
ravishda o‘rganib, sohaning rivojiga munosib hissa qo‘shib
kelmoqdalar. Jumladan, tilshunos olimlarimiz K.R.Aliyeva,
I.M.To'xtasinov, N.Z.Nasrullaeva, G.|.Ergasheva, D.U.Ashurova,
M.l.Rasulova, O.N.Kalinina, Ch.M.Chutpulatov, P.U.Bakirov,
M.K.Xoligova va boshqalar gender masalalarini turli lingvistik
aspektlar jihatidan tadqiqg etishgan. Masalan, “K.R.Aliyeva
“Ozbekiston Respublikasida gender tengligini ta'minlashning
konstitutsiyaviy-huquqiy asoslari” nomli ilmiy ishida ushbu
tushunchaning yurtimizdagi konstitutsiyaviy jihatdan gay
tarzda shakllanganini va davlatimiz qonunchiligida belgilangan
tartibdagi ijrosini o'rganish masalalarini galamga olgan.
G.Ergasheva esa turli tillar tizimida gender terminologiyasi
shakllanishini lingvistik va ekstralingvistik omillar nugtayi
nazardan o‘rgangan. .M.To'xtasinov “Badiiy matnlardagi sleng
so‘zlarning lingvomadaniy va gender xususiyatlari: ingliz
va o'zbek tili materiallari asosida” mavzusida tadgigot olib
borgasn” [8: 2].

Yugoridagi tadgiqotlardan ko'rinib turibdiki, gender juda
keng va ko'p qirrali, tadgigot maydoni cheksiz yo'nalishdir.
Umuman olganda dastlab, “gender” va “jins” tushunchalari
o‘zaro sinonim sifatida go‘llanilib kelgan. Yugqorida
ta’kidlanganimizdek, dastlab jins va gender o‘rtasidagi
fargni R.Stoller va J.Mannlar o'z izlanishlarida belgilab
berdi. “A.N.Nikolyukinning “Terminlar va tushunchalar
adabiyot ensiklopediyasi”da gender feminizmning asosiy
tushunchalaridan biri sifatida ko'rilib, adabiy hodisalarning
jinsga asoslangan semantik farglanishini ko'rsatadi, shaxs va
tashqi dunyo o‘rtasidagi munosabatlarni belgilaydi. Aslida
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“gender” tushunchasi inglizcha gender so‘zidan olinib,
morfologik xususiyat (grammaticheskiy rod) hamda “jins”
kabi ma'nolarni ifodalaydi” [3: 114].

Denisova “Gender terminlari lug‘ati”’da zamonaviy ijtimoiy
fanlarda “jins” va “gender” tushunchalarini ajratib ko‘rsatadi:
“An’anaviy ravishda jins insonning anatomik va fiziologik
xususiyatlarini ifodalash uchun ishlatilgan, shular asosida
inson erkak yoki ayol sifatida aniglangan. Jins (ya'ni biologik
xususiyatlar) insonning psixologik va ijtimoiy farglari uchun
asos va birlamchi sabab sifatida gabul gilingan” [4: 23].
Shuningdek, olima biologik farglardan tashgari, insonlar
o‘rtasida ijtimoiy rollar, faoliyat turlari, xulg-atvor va
emotsional xususiyatlar farglanishini, antropologlar, etnograf
va tarixchilar uzoq vaqt davomida “tipik erkak” yoki “tipik ayol”
tushunchalarining nisbiy ekanligini aniglashganini, ya'ni bir
jamiyatda erkaklarga xos deb hisoblangan faoliyat boshqga
jamiyatda ayollarga tegishli bo'lishi mumkinligini aytib o‘tadi.
Jumladan quyidagi fikrlari orqali jins va gender terminlarini
ajratib beradi: “Dunyo bo‘ylab ayollar va erkaklarning
ijtimoiy xususiyatlaridagi turlicha va insonlarning biologik
xususiyatlaridagi o’xshashlik shuni ko‘rsatadiki, biologik jins
(pol) turli jamiyatlardagi ijtimoiy rollar farglarini izohlashga
yetarli emas. Shu sababli “gender” tushunchasi shakllandi, u
insonlar biologik jinsiga garab jamiyat tomonidan bajarilishi
belgilangan ijtimoiy va madaniy normalar majmuasini
anglatadi. Oxir-oqgibat, psixologik xususiyatlar, xulg-atvor
modellari, faoliyat turlari va ayol-erkak kasblarini aniglovchi
omil biologik jins emas, balki ijtimoiy-madaniy normalardir.
Jamiyatda erkak yoki ayol bo‘lish - shunchaki anatomik
Xususiyatga ega bo'lish emas, balki belgilangan gender rollarini
bajarish” [4:23]. Demak, jinsni - biologik, genderni - ijtimoiy-
madaniy hodisa sifatida tushunishimiz mumkin.

Britaniyalik tanigli nazariyotchi E.Giddens: “Agar jins
erkak va ayollar o‘rtasidagi fizik va jismoniy munosabatlarga
alogador ekan, gender ikkala jinsning ruhiy, ijtimoiy va madaniy
xususiyatlarini inobatga oladi” [5: 16] - deya ta’'kidlaydi.
0.E.Ryabov yozadi: “/ins (pol) iborasini “erkak” va “ayol”
ma’nosida tushunish kerak, gender iborasini esa “erkaklik” va
“ayollik” iboralari bilan ifodalash mumkin” [1: 17]. Tilshunos
G.Yusupova esa “Tilshunoslikda gender tadqigining nazariy
asoslari” maqolasida quyidagi fikrlarni beradi: “Genderni
insonning ijtimoiy jinsi deb garash mumkin. Erkaklik va ayollik
insonning biologik jinsi bo'lsa, gender ijtimoiy jins bo'lib, erkak
va ayolning jamiyatdagi roli, o'rni, tili va huquglarini anglatadi.
Boshqgacha qilib aytganda, gender bu jamiyat tomonidan
modellashtirilgan va qo‘llab-quvvatlanadigan erkaklar va
ayollarning xatti-harakatlari, turmush tarzi va fikrlash tarzi,

ayollar va erkaklarning ijtimoiylashuv jarayonida shaxs sifatida
egallagan rollari va munosabatlari tizimidir” [6: 3].
1960-1970-yillarda Garb mamlakatlarida faollashgan
feministik adabiy tanqid harakatlari hamda ijtimoiy gender
tadgiqotlarining rivoji adabiyotshunoslikda yangi nazariy
yo‘nalishning shakllanishiga turtki bo‘ldi. Adabiyotshunos
olima D.Xatamova “Adabiyotshunoslik terminologiyasida
identifikatsiya jihatlari” doktorlik dissertatsiyasida
adabiyotshunoslikda ushbu yo‘nalishning asosiy tayanch
tushunchalari sifatida gender poetikasi va ayollar bayonini
ko‘rsatish mumkinligini ta’kidlaydi. Mazkur yondashuv badiiy
adabiyotda erkak va ayol obrazlarining ijtimoiy-madaniy
jihatdan qurilishi, ularning nutqiy xususiyatlari, emotsional
olami hamda muallif uslubida namoyon bo‘ladigan gender
farglarini tahlil gilishga garatilgan. Shuningdek, ushbu
yo'nalish an’anaviy biologik yoki stereotipik qarashlardan fargli
ravishda, gender rollarini badiiy matn kontekstida, ijtimoiy va
madaniy omillar bilan uzviy bog'lig holda o‘'rganadi.

Rus filolog tadgiqotchisi M.V.Terebilinaning ta’kidlashicha,
“gender tadgiqotlarining shakllanishi, aslida, ijtimoiy fanlarning
barcha sohalariga “ayollar muammosini” kiritishni anglatgan va
har ikkala jinsga nisbatan tarixiy adolatni tiklashga garatilgan”
[7: 9]. Demak, gender poetikasining rivojlanishi adabiyotda
ayollar masalasiga bo‘lgan e’tiborni kuchaytirdi. Natijada
olamni ayollar nigohi orgali idrok etish, ayol ijodkorlarning
adabiy jarayondagi mavqgei hamda ayol obrazlarining badiiy
talgini masalalari kengroq ilmiy muhokama maydoniga chiqdi.

Xulosa gilib aytganda, XX-XXI asr adabiyotshunosligida
“gender” va “jins” tushunchalari o'zaro bog‘liq bo‘lsa-da,
mazmunan fargli hodisalar sifatida talqin etiladi. Jins insonning
biologik tabiatiga daxldor bo'lib, uning erkak yoki ayol sifatidagi
fiziologik belgilarini ifodalaydi. Gender esa ijtimoiy va madaniy
asosda shakllanadigan tushuncha bo'lib, unda maskulinlik va
feminillik, shuningdek, jamiyat tomonidan belgilangan rollar,
me’yorlar va gadriyatlar mujassam bo‘ladi. Shu bois gender
shaxsning ijtimoiy muhit bilan o'zaro alogasi natijasida doimiy
ravishda shakllanib boradigan murakkab tizimdir.

Adabiyotshunoslik nugtayi nazaridan gender poetikasi va
ayollar nasri muhim ilmiy yo'nalishlardan biri hisoblanadi. Bu
yo'nalishlar orgali badiiy asarlarda ayollar nigohi, ularning
ruhiyati, jamiyatdagi o'rni va ijtimoiy muammolari o‘ziga xos
tarzda yoritiladi. Natijada adabiyotda yangi garashlar, yangicha
badiiy tafakkur, mavzu va janrlar rang-barangligi yuzaga
keladi hamda erkak va ayol diskursi shakllanadi. Umuman
olganda, gender tushunchasi va unga oid tadqiqotlar badiiy
adabiyotning mazmunini chuqurlashtirib, uning strukturasini
boyitadi hamda inson va jamiyat o'rtasidagi munosabatlarni
yanada teranroq anglashga xizmat qgiladi.
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BADIIY MATNDA PAREMIOLOGIK BIRLIKLARNING
LINGVOMADANIY VA SEMANTIK XUSUSIYATLARI

Annotatsiya. Mazkur maqolada badiiy matndagi paremiologik birliklarning lingvomadaniy va semantik xususiyatlari tahlil gilinadi.
Maqollar tarkibidagi somatik, fitonimik, zoonimik, ergonimik va gingonimik komponentlar orqali xalq mentaliteti, milliy qadriyatlar va

ijtimoiy munosabatlarning til vositasida ifodalanishi yoritiladi.

Kalit so‘zlar: proverbial birikmalar, tematik tahlil, leksik-semantik tahlil, grammatik tahlil, komponent tahlil, somatizmlar, fitonimlar,

zoonimlar, ergonimlar, gingonimlar.

Annotation. This article analyzes the linguocultural and semantic features of paremiological units in a literary text. Through somatic,
phytonymic, zoonymic, ergonymic, and hingonymic components in proverbs, the linguistic expression of the people’s mentality, national

values, and social relations is highlighted.

Keywords: proverbial compounds, thematic analysis, lexical-semantic analysis, grammatical analysis, component analysis, somatisms,

phytonyms, zoonyms, ergonyms, gingonyms.
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COMAaTU3MBbl, ¢)I/lTOHl4MbI, 300HMMbI, 3PrOHUMBbI, TMHOHUMBI.

Magollar - xalg donishmandligi, hayotiy tajribalari va
xulosalarini ixcham shaklda ifodalovchi bargaror birikmalar
tizimi. Ular inson tafakkurining durdonalari sanalib, nutgning
ta’sirchanligi va mantigiyligini oshirishga xizmat qiladi.
Antroposentrik tilshunoslikning asosiy o‘rganish obyektlaridan
biri bo'lib, har bir xalgning o'ziga xos turmush tarzi, urf-
odatlari va qadriyatlarini aks ettirish bilan birga, kam so'z
bilan katta hayotiy dars berish xususiyatiga egaligi tufayli
ular tilning milliy-madaniy xazinasidir.

O'zbek xalg magollari ham millatning asrlar davomida
shakllangan hayotiy falsafasi, qadriyatlari va dunyogarashini
o'zida jamlagan. Ushbu paremiologik birliklar nafagat tilning
boyligini, balki undagi milliy kolorit va etnomadaniy o‘ziga
xoslikni ifodalovchi asosiy vosita bo'lib xizmat giladi.
Magqollardagi tana a’zolari (somatizmlar), garindoshlik
atamalari va kundalik turmush buyumlari xalgning mental
xususiyatlarini lingvistik sathda muhrlab beradi.

Mazkur tadqgigotda maqollarning lingvokulturologik
tahlili orqali o'zbek xalgiga xos bo‘lgan andisha, hamkorlik
va axlogiy me’yorlarning til va madaniyat uyg‘unligidagi
in’ikosi o'rganiladi. Bu esa o'z navbatida, milliy til manzarasida
xalgning ma’naviy olamini va ijtimoiy munosabatlar
iyerarxiyasini ilmiy jihatdan asoslash imkonini beradi.

Tilimizda paremiologik birliklarni lingvokulturologik
aspektda o‘rganish XX asrning oxiridan boshlangan
bo'lib, ungacha ham dunyo tilshunosligida, xususan, rus
tilshunosligida ular chuqur tadqgiq gilingan. Jumladan, rus
tilshunosligida G.L.Permyakov zamonaviy paremiologiyaning
asoschilaridan biri bo‘lib, magol va matallar nazariyasi
bo‘yicha izlanishlari ushbu yo‘nalishning rivojida hal
giluvchi rol o'ynagan. U magol va matallarni tilning bargaror
klishye (qolip)lari sifatida o'rganib, ularga quyidagicha ta’rif
bergan: “Magqollar - tez-tez takrorlanishi natijasida ozining
asl ta’sirchanligini yo‘qotgan, tayyor holda qo‘llaniladigan
ibora yoki fikrlar’[4: 326]. Bundan tashqari, u maqollarni
“hayotiy vaziyatlarning belgilari” deb atab, ularning 4 asosiy
xususiyatini keltirib o‘tgan:

1. Predmet va uning xususiyati, sifatini belgilab berishda
faol go'llaniladi.

2. Predmetlar o'rtasidagi miqdoriy munosabatni belgilab,
bir narsaning ko'pligi va boshqgasining kamligiga sabab
bo'lishini ko‘rsatuvchi vosita.
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3. Sabab va natija bog'liq bo'lib, bunda har qanday harakat
ma’lum bir natijaga olib keladi.

4. Qism va butun munosabatini yuzaga keltiradi, butunning
xususiyati uning gismlarida aks etadi [4: 326].

Yugorida ta’kidlab o'tilgan jihatlar maqollarning sistem-
struktur xususiyatini tahlil gilishda katta ahamiyatga egadir.
Lekin maqgollarning lisoniy va madaniy xususiyatlarini
yoritishda esa ularning xalqg tafakkuridagi o‘rni, milliy
mentalitetni ifodalashdagi roli va lisoniy manzarada ganday
aks etishini tahlil gilish ahamiyatlidir.

Magol va matallar tahlilida tematik tahlil katta ahamiyat
kasb etadi. Negaki magollarni tahlil gilish orgali milliy
xarakterga xos bo‘lgan quyidagi jihatlar namoyon bo'ladi:
an’anaga sodiqlik; oila, kattalarga va bolalarga hurmat;
mehmondo'stlik qgonun-qoidalariga qat’iy rioya qilish; boshqa
madaniyat va dinlarga nisbatan bag'rikenglik kabi.

Grammatik tahlil esa magollarning ixcham qurilishi, ellipsis
(so'z tushib golishi) va ohangdoshlik gonuniyatlarini o‘rganib,
mazmundan ham ko‘proq shaklga e’tibor qaratadi. Shuningdek,
mazkur goliplarda semantik ta’sir kuchini ham bir paytda
namoyon etadi. Demak, grammatik tahlil jarayoni fagatgina
goliplardan iborat bo‘lmay, ayni paytda ma’lum bir ma’noda
mazmunga ham ta’sir etish xususiyatiga egadir: Inson - odobi
bilan, osmon - oftobi bilan. Bunda ellipsis hodisasi kuzatilib,
go'zal, giymatli leksemasi tushirib qoldirilgan. Bu orqali giyosiy
kuchaytirish, gisqalik va lo'ndalik o‘rtaga chiggan.

Zoonim komponentli proverbial birliklar - maqollar
tarkibida jonivorlar nomining qo‘llanilishi hamda ular
anglatgan semalar bo'lib, ular mentalitetga ko‘ra turli
gadr-gimmatga egadir. Masalan, cho'chga - rus va koreys
mentalitetida boylik, baraka ramzidir. Musulmon madaniyatida
esa, aynan shu giymatni “qo’y” zoonimidagi proverbial birliklar
misolida ko'rishimiz mumkin. Chunki “qo’y” komponenti
halolligi hamda qut-baraka ramzi bo‘lganligi sababli turkiy
xalglarda, ushbu jonivor ko'p iste’'mol gilinadi. Saydi Sudunning
sabr kosasi to'ldi: - E, to’xtang!! Nimalar deyapsiz 0zi? Odam
lafzidan, qo‘y bo’g'zidan, deganlari to'g'ri ekan! [3: 184].

Somatik komponentli proverbial birliklar - inson tana
a’zolarining magollar tarkibida qo‘llanilishi. Somatizmlar ilk
bor frazeologik birlar tarkibida F.Vakk tomonidan o‘rganilgan
bo'lib, u somatik komponentlarga odam ta’na a’zolari, hayvon
ta’'na a'zolarigina kirishini ta’kidlagan. Keyingi tadqiqotlar
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shuni ko'rsatdiki, somatik komponentlar fagat inson tana
a’zolari bo'lishi mumkinligi, bunga go‘shimcha ravishda,
inson tanasida ogayotgan qondan tortib, okkazional ma’noda
go’llaniladigan, ruhiy holatni ifodalaydigan somatik birliklar
ham mavjud ekanligi keyingi izlanishlarda namoyon bo‘ldi.

Qars ikki go‘ldan chiqadur, o'zingizdan ham biron ayb
o'tg'ondir, onaqgizim? [3: 108]. “Qo’l” leksemasi ko'pincha
hamkorlik va kuch-qudrat simvoli sifatida ishlatiladi. Shu bilan
birga, mazkur magolda ham o‘zbek lingvokulturalogiyasida
ijtimoiy dialektika va interfaollik tamoyillarini ifodalab, har
ganday natijaviy harakatning ikki tomonlama subyektiv
asosga ega ekanligini anglatgan. Jeta notinch, taxt talashishlar
kuchayg’on, fitnalar avj olg‘on, - dedi Amir Temur. - O‘tmas
pichog qo’l kesar, deganlariday, bu mamlakatdan har narsani
kutish mumkin [3: 139]. Ushbu maqol o'zbek lingvokulturasida
faoliyat instrumentalligi va texnologik madaniyat
tushunchalarini kognitiv darajada ochib beradi. Lingvomadaniy
nuqgtayi nazardan, u sifatsiz vositadan foydalanishning
destruktiv ogibatlarini metoforik obraz - “qo’l kesishi”orgali
obyektivlashtiradi va insonni har ganday jarayonga puxta
tayyorgarlik ko‘rishga undaydi.

Fitonim komponentli proverbial birliklar - o'simlik
nomlarining komponent sifatida qo‘llanilishi hamda
ifodalagan ma’nolar. “Hech kimga togatidan tashqari narsa
taklif gilinmaydur”, - deb. Amirzodadan ortiqcha narsalarga
umidvor bolibbiz. Yantoq o'zini bog’ bilibdi, gamg‘oq o 'zini tog"..
[3: 137]. Maqgolda qo'llanilgan yantoq va gamg‘oq obrazlari
lingvokulturologiyada “past statusli”, “qadrsiz” yoki “foydasiz”
obyektlarning lingvomadaniy kodlari hisoblanadi. Ularning
0'zini “bog” va “tog” (yuksaklik va salobat ramzlari) sifatida
korishi - subyektning real imkoniyatlari va uning ambitsiyalari
o'rtasidagi kognitiv dissonansni ifodalaydi. Xalg mentalitetida
esa 0'ziga bino go‘yish, manmanlik va o'z o'rnini bilmaslik
salbiy axlogiy xarakteristika sifatida baholanadi.

Ergonim komponentli paremiologik birliklar - kasb-kor,
lavozimga oid bo‘lgan leksemalarning maqollar tarkibida
qo‘llanilishi. O‘z aybini anglagan - avliyo emish. Amir
Sulaymonshoh [3: 133]. Maqolda oddiy insoniy fazilat (0'z
xatosini tushunish) “avliyo” (ilohiy darajadagi pok inson)
magomiga ko‘tarilmoqgda. Bu o‘zbek xalgining ma’naviy

qgarashlarida kibrdan voz kechish va nafsni jilovlash ganchalik
giyin va yuksak jarayon ekanligini ko'rsatadi.

Gingonimik komponentlar - maqollar tarkibida
garindoshchilik leksemalarning ishtirok etishidir. Sulton
Husayn Mirzo loagal Sohibgiron bobosini o‘ylamabdi-ya!
Kurash bilmagan otasini yigitar, degani shu bo'ladi! [3: 261].
O'zbek mentalitetida “Ota” - mugaddas, tajriba va mutloq
hurmat obyekti. O'gil esa ushbu an’analarning davomchisi
va himoyachisi hisoblanadi. O'g‘ilning otasini “yiqitishi” -
jamiyatdagi eng gat’iy etik normalarning buzilishi, ya’'ni
ijtimoiy fojia sifatida baholanadi. Mazkur maqolda ham
Amir Temurning nevarasi Xalil Mirzo bobosiga garshi bosh
ko‘targanligining ayanchli holatini tasvirlash magsadida
unumli ishlatilgan.

Yo li bo‘lar yigitning yangasi chiqar oldidan, deyishadi...
[3: 373] Ozbek an’anaviy jamiyatida yanga obrazi yigit va uning
shaxsiy hayoti (sovchilik, nikoh) o‘rtasidagi asosiy strategik
vositachi hisoblanadi. U ota-ona va yigit o‘rtasidagi yetkazib
bo‘Imas gaplarni tashuvchi “diplomat” vazifasini o‘taydi. Yangani
uchratish — mushkul ishning oson ko‘chishi, ya’ni to‘siqlarning
olib tashlanishi ramzi sifatida baholanadi. Matndagi “yanga”
leksemasi shunchaki qarindoshlik atamasi emas, balki kutilmagan
imkoniyat va ijtimoiy yordamning kognitiv markazi (fokusi)
bo‘lib xizmat qiladi. Yuqorida keltirilgan jumlada ham Sulton
Muhammadning hech kimga aytolmagan ichki dardlarini fagatgina
momosi Xoldona-bibigina hal qilib bera olardi. Mazkur proverbial
birlik ham shuni ifodalash maqgsadida qo‘llanilgan.

0Ozbek xalg maqollarida milliy kolorit xalgning ko'p
asrlik turmush tarzi, etik normalari va dunyogarashini o'zida
mujassam etgan lingvomadaniy kodlar orgali namoyon
bo‘ladi. Paremiologik birliklarda qo‘llanilgan somatik,
fitonimik va gastronomik obrazlar milliy mentalitetning
kognitiv xususiyatlarini anig mantigiy modellar asosida
obyektivlashtiradi. Har bir maqol shunchaki o‘git emas, balki
milliy o'zlikni anglatuvchi etnomadaniy konsept sifatida xizmat
qilib, xalgning gadriyatlar tizimini avloddan-avlodga uzatadi.
Shunday qilib, 0’zbek magollari tilning milliy bo'yoqdorligini
ta’minlovchi va millatning ma’naviy giyofasini tiklovchi asosiy
lingvistik manba hisoblanadi.
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Rahmatillo SHUKUROV,
Andijon davlat chet tillari instituti mustaqil tadqiqotchisi

FARG‘ONA VODIYSI TOPONIMIYASINING SHAKLLANISH
BOSQICHLARI VA UNGA EKSTRALINGVISTIK OMILLAR TA'SIRI

Annotatsiya. Mazkur magolada Fargona vodiysi toponimiyasining shakllanishi va rivojlanish bosgichlari tarixiy manbalar asosida
tahlil qilinadi. Qadimgi yozma manbalar, xitoy solnomalari, Orta asr arab geograflari asarlari hamda turkiy manbalar asosida hudud

toponimlarining kelib chigishi, ularning lingvistik va ekstralingvistik omillarga bog'ligligi organiladi.

Kalit so’zlar: toponimika, Fargona vodiysi, ekstralingvistik omillar, tarixiy manbalar, turkiy toponimlar, sug'd substrati.

Annotation. In this article, the stages of formation and development of the toponymy of the Fergana Valley are analyzed based on
historical sources. Based on ancient written sources, Chinese chronicles, works of medieval Arab geographers, as well as Turkic sources, the
origin of toponyms of the region, their dependence on linguistic and extralinguistic factors are studied.

Keywords: toponymy, Fergana Valley, extralinguistic factors, historical sources, Turkic toponyms, Sogdian substrate.

AHHOTaumsa. B naHHOM CTaTbe Ha OCHOBE UCTOPUYECKMX WMCTOYHMKOB aHANM3MPYHOTCS 3Tanbl GOPMUPOBAHUS M PA3BUTUS TOMOHUMUM
(DepraHcKoi AoNMHbL. Ha oCcHOBe ApeBHMX MUCbMEHHbIX MCTOYHMKOB, KUTAWCKMUX NETOMNMUCEN, TPYLOB CPeAHEBEKOBbIX apabckux reorpados
M TIOPKCKMUX MCTOYHMKOB M3y4yaeTcs MPOMUCXOXAEHME TOMOHWUMOB PErvoHa, UX CBA3b C JIMHMBUCTUYECKMMMU W SKCTPANIMHTBUCTUYECKUMU

dakTopamu.

KnioueBble cnoBa: TONOHMMMUKA, CDEDI'aHCKaFI LOJINHA, 3KCTPANIMHIBUCTUYECKNE CDaKTOpr, NCTOpUYeCKne NCTOYHUKHU, TOPKCKNE TOMOHUMDI,

coramickmin cyberpar.

Geografik nomlarning kelib chigishi, ularning ma’nosi va
tarixiy rivojlanishini o‘rganish insoniyat tarixida gadimdan
mavjud bo‘lgan ilmiy qizigishlardan biridir. Toponimika
bilan bog'liq dastlabki ma’lumotlar gadimgi yunon va rim
mualliflari - Gerodot, Strabon, Pomponiy Mela va Pliniy
asarlarida uchraydi. Bu olimlar o'z asarlarida turli hududlar
geografiyasi bilan bir gatorda joy nomlari hagida muhim
ma’lumotlar qoldirgan.

Sharq ilmiy an’anasida ham toponimika masalalariga katta
e’'tibor berilgan. Jumladan, Yusuf Xos Hojibning “Qutadg’u
bilig”, Abu Rayhon Beruniyning “Qonuni Ma’sudiy”, Mahmud
Koshg‘ariyning “Devonu lug‘atit-turk” hamda Zahiriddin
Muhammad Boburning “Boburnoma” asarlarida geografik
nomlar va ularning kelib chigishiga doir muhim ma’lumotlar
uchraydi.

Farg‘ona vodiysi Markaziy Osiyoning eng qadimiy tarixiy-
geografik hududlaridan biri bo‘lib, uning toponimik tizimi
turli tarixiy davrlar, etnik gatlamlar va siyosiy jarayonlarning
murakkab uyg‘unligi natijasida shakllangan. Hudud
toponimiyasi gadimgi yozma manbalar, arxeologik topilmalar,
etnografik kuzatuvlar hamda xalq og‘zaki an’analari asosida
tiklanadi.

Tadqiqotda quyidagi ilmiy metodlardan foydalanildi:

1. Tarixiy-qiyosiy metod - Farg‘ona toponimlarining turli
davrlardagi variantlarini aniglash uchun.

2. Lingvistik tahlil metodi - joy nomlarining leksik va
morfologik tarkibini o‘rganish uchun.

3. Manbashunoslik metodi - gadimgi yozma manbalar
asosida tarixiy toponimlarni aniglash uchun.

4. Ekstralingvistik tahlil = geografik, siyosiy, igtisodiy
va madaniy omillarning toponimika shakllanishiga ta’sirini
aniglash uchun.

Tadgiqot materiallari sifatida xitoy solnomalari, arab
geograflari asarlari, “Devonu lug‘atit-turk”, “Boburnoma”,
“Tarixi Rashidiy”, “Habib us-suyar”, “Shajarayi turk” kabi tarixiy
manbalardan foydalanildi.

Tadgiqot natijalari Farg‘ona vodiysi toponimiyasi bir
necha tarixiy bosqichlarda shakllanganini ko‘rsatadi. Bular:

 Qadimgi davr. Farg'ona hagida eng qadimgi ma’lumotlar
xitoy solnomalarida uchraydi. Ularda Farg‘ona Dayuan (Davan)
nomi bilan tilga olingan. Bu nom sug'd tilidan kelib chiggan
bo'lib, “katta vodiy” ma’nosini anglatishi mumkin. Shuningdek,
turli davr xitoy manbalarida Farg‘ona quyidagi nomlar bilan

www tilvaadabiyot.uz

ham qayd etilgan: Dayuan, Puoluona, Luona, Faxanna, Ningyuan
[1]. Bu holat hudud nomining turli til va madaniyatlar ta’sirida
o'zgarib borganini ko‘rsatadi.

o O‘rta asrlar. O'rta asrlar davrida Farg‘ona vodiysida
turkiy va sug'd elementlari aralashgan toponimlar keng
targalgan. Masalan:

 Axsikat - “oq shahar” ma’nosini bildiradi.

e Uzkand - gadimgi turkiy “uz” (vodiy) so‘zi bilan bog'lig.

o Kukat - turkiy “ko’k” so‘zidan kelib chigqgan.

Shuningdek, o‘rta asr manbalarida Kuba, Osh, Atbash,
Kuchkarboshi kabi turkiy shahar nomlari ham uchraydi [3].

Temuriylar davri. XV-XVI asrlar Farg‘ona toponimiyasi
tarixida muhim bosqich hisoblanadi. Bu davr haqida eng
muhim manbalardan biri Zahiriddin Muhammad Boburning
“Boburnoma” asaridir. Unda Andijon, Axsi, Marg'ilon, O’sh,
Quva kabi shaharlar haqgida batafsil ma’lumot berilgan [4].

Bobur Farg‘ona haqida shunday yozadi: “Farg‘ona viloyati
beshinchi iglimdadir. Sharqgi Koshg‘ar, g‘arbi Samargand,
janubi Badaxshonning chegarasi tog‘lardir’. Bu tasvir
hududning geografik joylashuvi va tabiiy sharoiti haqida
muhim tarixiy ma’lumot beradi.

Farg‘ona toponimlarining til gatlamlari. Tadgiqot
natijasida Farg‘ona vodiysi toponimiyasida quyidagi til
gatlamlari aniglangan:

e Turkiy gatlam.

 Sug'd substrati.

 Fors-tojik superstrati.

e Arab diniy leksikasi.

Toponim Til manbasi Ma’nosi
Axsikat turkiy + sug‘d oq shahar
Margilon |forsiy o'tlogli joy
Andijon turkiy + sug‘d daryo bo'yidagi shahar
Isfara turkiy gadimgi Aspara nomidan

®

Geografik omillar. Farg‘ona vodiysida suv manbalari juda
ko'p bo‘lgani sababli ko'plab joy nomlari daryolar va soylar
bilan bog'lig. Masalan:

e So'x - tog'lardan oqib tushadigan sovuq suv nomidan.
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¢ Norin - daryo nomi.

e Ogbura - “0q” va “bura” komponentlaridan tashkil
topgan.

Tarixiy-etnik omillar. Hudud tarixida turli gabilalar
va davlatlar mavjud bo‘lgani sababli ko‘plab toponimlar
etnonimlar asosida shakllangan. Masalan:

¢ Dovon davlati markazi — Ershi (Axsi).

» Qo‘qon xonligi davrida - Xonobod, Shahrixon.

ljtimoiy-xo‘jalik omillari. Aholining kasb-hunari ham joy
nomlariga ta’sir ko‘rsatgan. Masalan:

e Oltiariq - oltita sug‘orish arig‘i mavjudligi bilan bog'liqg.

e Beshariq - besh ariq tizimi mavjudligini bildiradi.

Siyosiy omillar. Siyosiy hokimiyat almashuvi ham joy
nomlarining o‘zgarishiga sabab bo‘lgan. Masalan, sovet

davrida ayrim tumanlar mafkuraviy sabablar bilan qayta
nomlangan.

Tadqiqot natijalari Farg‘ona vodiysi toponimiyasi
ko'p gatlamli tarixiy jarayon mahsuli ekanini ko‘rsatdi.
Hudud joy nomlari gadimgi davrlardan boshlab turli til va
madaniyatlarning ta’siri ostida shakllangan.

Farg‘ona toponimiyasida turkiy, sug'd, fors-tojik va arab til
gatlamlari mavjud bo'lib, bu hududning tarixiy-etnik xilma-
xilligini aks ettiradi. Shuningdek, geografik, tarixiy-etnik,
ijtimoiy-igtisodiy hamda siyosiy omillar joy nomlarining
shakllanishida muhim rol o‘ynagan. Shu sababli Farg‘ona
vodiysi toponimiyasini o‘rganish nafagat tilshunoslik, balki
tarix, etnografiya va geografiya fanlari uchun ham muhim
ilmiy ahamiyatga ega.

Foydalanilgan adabiyotlar
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Sevinch YUSUPOVA,
Toshkent davlat ozbek tili va adabiyoti universiteti magistranti

ILHOM SAMOVARCHI OBRAZINING BADIIY TAHLILI

Annotatsiya. Ushbu magolada Toshkentdagi jadidchilik harakati namoyondasi Ilhomjon Inogomjonov hayoti, maifatchilik harakati
rivojiga go'shgan hissasi tadgiqg etiladi. Uning real shaxsdan adabiy gahramonga aylantirilishi, “Shum bola”,“Yoqotganlarim va topganlarim”,
“Ikki eshik orasi” asarlaridagi ILhom choyxonachi obrazlari, ularning badiiy ifodasi, o'xshash va farqli jihatlari o'zaro tagqoslanadi.

Kalit so'zlar: badiiy obraz, detal, gahramonlar ruhiyati, obraz, umumlashma obraz, prototip, ramz, Ilhom samovarchi, badiiy timsol.

Annotation. This article examines the life of I[Lhomjon Inogomjonoy, a representative of the Jadid move2ment in Tashkent, and analyzes
his contribution to the development of the enlightenment movement. It explores the transformation of a real historical figure into a
literary character, focusing on the images of Ilhom the teahouse keeper in the works “Shum bola”,“Yoqotganlarim va topganlarim”, and “Ikki
eshik orasi”. The study provides a comparative analysis of these representations, highlighting their artistic interpretation as well as their
similarities and differences.

Keywords: artistic image, artistic detail, characters’ psychology, image, generalized image, prototype, symbol, Ilham the Samovar Man,
artistic symbol.

AHHOTauma. B naHHoM cTaTbe nccnenyetcs Xu3Hb MnbxomkoHa MIHOrOMAXOHOBA — NpeLACTaBUTENS [KAAMACKOrO ABMKEHMS B TallKeHTe,
a TaKXKe aHaNM3MpyeTCcs ero BK/aA B pa3BUTME MPOCBETUTENLCKOrO ABWXKEHMS. PaccMaTpuBaeTcs npouecc npeBpalieHns peanbHoro
MCTOPMYECKOTO /INLA B IMTEPATYPHOTO NEPCoHaXa Ha npumepe 06pa3os MnbxoMa-yoixoHaum B npomsseaeHuax «Shum bola», «Yogotganlarim
vatopganlarimy»,«lkki eshik orasi».l[lpoBoAMTCS cOnocTaBUTENbHbBIM aHANN3 AAHHbIX 06PA30B, BbIBSOTCS UX XYA0XKECTBEHHAN MHTEpRpeTaLms,

CX0ACTBa U pasnnyusa.

KnioueBble cnoBa: xyn0XeCTBEHHbIM 06pa3, XyA0XKeCTBEHHAs AeTalb, NCUXON0rus nepcoHaxen, obpas, 0600LWEHHbIA 06pas, npoToTun,

cMmBOA, MinbXxaM-caMoBapLUMK, XyA0XKECTBEHHbI CUMBOII.

Badiiy asarda shunday personajlar ham uchrab turadiki,
ular epizodik bo‘lishiga garamay, o'quvchi xotirasida uzoq
vaqgt saglanib goladi. “Shum bola” gissasining ilk sahifalarida
uchrovchi choyxona ta’rifini eslaylik: “...ILhom samovarchining
kattakon choyxonasi bo'lib, unda grammofon chalinadi. Turli-
tuman plastinkalar orgali To'ychi hofiz, Hamroqul qori, Hoji
Abdulaziz va Farg‘ona yallachi xotinlari ketma-ket magomlar,
yallalar, ashulalar aytadi. Choyxonada joy yetishmaydi...” [5:
3]. Gafur G'ulom asarning boshga o'rinlarida Ilhom samovarchi
hagida to‘xtalmaydi, biroqg kitobxon shuurida choyxonachi
hagida tasavvur shakllanadi, u hagda ko'proq bilgisi keladi.

Qizig‘i, yana bir yozuvchimiz Said Ahmadning voge
hikoyalardan, xotiralardan tashkil topgan “Yo‘qotganlarim
va topganlarim” asarida ham Ilhom ismli choyxonachi bilan
bog‘lig ma’lumotlar uchraydi. Muallif bolaligini eslar ekan,
Toshkentda faqat ikki kishida - otasida va Ithom ismli kishida
grammofon bo‘lganini aytadi. Bundan anglashiladiki, ILhom
samovarchi va uning choyxonasi tasviri shunchaki badiiy
to‘gima emas. Xo'sh, biz bilgan Ilhom samovarchi aslida kim?

Xalg orasida Ilhom samovarchi nomi bilan mashhur bo‘lgan
[lhomjon Inog‘'omjonov 1872 (ba’zi manbada 1873)-yilda
Toshkentda tavallud topgan. Dastlabki tahsilni eski usul
maktabida, keyinchalik madrasada olgan. Bir gancha tillarni
mustagil ravishda mukammal o‘rgangani hagida ma’lumotlar
uchraydi. Erta yoshlaridan boshlab ko‘plab sohalarda faoliyat
yuritgan. Savdo-sotiq bilan shug‘ullanib, xorijiy davlatlarga
safarlar gilgan. Turkiston taraqggiyparvarlarining ma’rifat
uchun kurashini go‘llab-quvvatlagan. Natijada jadidchilik
harakatining faol namoyandasi sifatida tanilgan.

ILhomjon Inog‘omjonovning tarjimayi holiga e'tibor qaratar
ekanmiz, uning savdodan tashqgari san’at, matbuot, nashriyot,
siyosatgaham bee’tibor bo‘lmagan shaxs bo‘lganini bilib
oamiz. Jumladan, sovet xalq hofizi unvoniga sazovor bo‘lgan
ILhomjon o'g’li bilan birgalikda o‘lka bo‘ylab ko‘pgina gastrollar
uyushtirgan. Musigaga bo‘lgan muhabbati uni Varshavaga
yetaklab boradi. U yerda grammofon va plastinka ishlab
chigaruvchi korxonalar bilan hamkorlik gilishga, Turkistonning
mashhur hofizlari ijodini yozib olib, ommalashtirishga astoydil
harakat qiladi.

Ilhomjon Inog‘omjonovda yangi sohalarni o'rganishga
bo‘lgan ishtiyoq nihoyatda kuchli bo‘lgan. Suratga olishga
qiziqib golib, gishda yevropalik bir fotografning ko‘mirini
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ichkariga tashib berish evaziga bu sohaning sir-asrorlarini
puxta egallab oladi. Keyinchalik o‘zining choyxonasida
fotostudiya tashkil etadi.

“Jadid” gazetasida e’lon gilingan magolalardan birida
quyidagicha ma’lumot keladi: “Ilhomon Inog‘omjonov
Toshkentning gavjum joylarida choyxonalar tashkil etib el
orasida “Ilhom samovarchi” nomini olgan. Ushbu choyxonalar
jadidlarning ham toplanib yig‘in o‘tkazadigan joyiga aylangan”
[6]. Bundan anglashiladiki, “Shum bola"da ta’rifi keltirilgan
choyxona Toshkentda yagona bo‘lmagan.

Bundan tashqari, ma’rifatparvar Ilhomjonning XX asr
boshlarida bosmaxona ochib, kitob, risolalar, taklifnoma, ish
gog‘ozlari, afisha va reklamalar nashr ettirgani, muhr yasash
ustaxonasini ochganligi ham ma’lum. U 0z mablag'larining
katta gismini “Jamiyati imdodiya” hamda “Turon” harakati
a’zolarini qo’llab-quvvatlash uchun sarf etgan. Bir gator siyosiy
lavozimlarda ham faoliyat yuritgan Ithomjon Inog‘'omjonov
1938-yilning boshida aksilingilobiy tashkilot ishtirokchisi
sifatida gamoqqa olinadi va shu yilning 4-oktabrida otib
tashlanadi.

Ko'rinib turibdiki, Ilhom samovarchi amalga oshirgan
ma’rifiy ishlar ziyoli doirada ham, xalq orasida ham mashhur
bo'lib, bora-bora shu hududda tug‘ilib voyaga yetgan
yozuvchilarning asarlaridan joy ola boshlaydi. Ana shunday
turdagi asarlar sirasiga O‘tkir Hoshimovning “Ikki eshik orasi”
romanini ham kiritish mumkin. Kitobning bir gancha boblarida
ILhom choyxonachi bilan bog'liq epizodlar uchraydi. Mantigan
olib gqaraganda, bu asar Ikkinchi jahon urushi va undan
keyingi davr vogealarini o'zida jamlagan. Bu vaqtda esa Ilhom
Inog‘'omjonov allagachon o'ldirib yuborilgan edi. Yozuvchi
shaxsan ko‘rmagan bo‘lsa-da, bolaligida yoshi ulug‘lardan
eshitgan hodisalarni, choyxona ta’riflarini umumlashtirib,
Ilhom samovarchining yangi bir talginini yaratgan bo’lsa ajab
emas.

“Ikki eshik orasi” da choyxona bilan bog'liq dastlabki
tasvir “Kichkintoy Muzaffar hikoyasi” bobida quyidagi tarzda
uchraydi: “...choyxona o'zimizning uy hisob. Ikki tup tol tagida
4 ta so'ri bor...Tol shoxiga ilingan bedanalar sayrab yotadi.
Dadamning aytishiga garaganda, Ilhom choyxonachi shu
bedanani Xastimom bozoridan bir g‘unajinning puliga sotib
olgan ekan. ... choyxonachining yuzi cho'tir” [3: 56]. Ushbu
bobda bola tili orgali choyxona, uning xo‘jayini, mijozlar
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haqgida batafsil hikoya gilinadi. Biz bu parchalar orqgali
keltirilgan choyxonaning “Shum bola’dagi choyxona bilan
ayni manzil ekanligini ayta olmaymiz, sababi ikki asardagi
choyxonaning dekorativ tasvirlari bir-biridan keskin farq
giladi, birog shu o'rinda “Jadid” gazetasidagi magolaga tayanib,
ularning Ilhomjon Inog'omjonovga tegishli turli choyxonalar
deyishimiz mumkin.

Romanda ILlhom choyxonachi bilan bog'lig keyingi tasvir
Shomurod tog‘a va Robiyaning nikoh marosimida uchraydi.
Choyxonachining Shomurodga kuyovjo‘ra bo'lib kelgani,
go‘shig kuylagani va hokazo. “Ilhom choyxonachi o‘rtaga,
gulxan yoniga chiqgdi. U likopchani og‘ziga yaqin keltirib
chingirig ovozda ashula boshlab yubordi” deya hikoyasini
davom ettiradi bola Muzaffar. Ko'rinib turibdiki, asardagi Ithom
choyxonachi obrazi zamirida xalq hofizi bo‘lgan Ilhomjon
Inog'omjonov shaxsi yotadi. “Ikki eshik orasi”dagi choyxonachi
hagidagi ma’lumotlarning asosan Shomurod hamda Muzaffar
bilan bog'liq boblarda kelishidan Ilhom samovarchining
choyxonasi yoxud choyxonalaridan biri Ko‘tarmada joylashgan
degan fikrga kelish ham mumkin.

Biroz avval Ilhom Inog‘'omov yashagan davr va roman
vogealari kechayotgan zamon xronologik jihatdan mutanosib

emasligini aytgan edik. Ammo bu adabiyotda ilk bora
kuzatilayotgan hodisa emas. Sharq va g'arb adabiyotining
gator namunalarida ham asar vogealari yuz berayotgan
davrdan ilgari yashagan insonning muallif badiiy magsadi
sabab vogealar rivojiga personaj sifatida olib kiritilishini
uchratish mumkin. Bu usulni jahon adabiyotida ko'pincha
“prototipni aktualizatsiya qilish” deb yuritishadi, ya’ni muallif
tarixiy shaxsni g‘oyaviy, ramziy ma’nolarda zamonga mos
ruhda gayta yaratadi. Bunda obraz biologik jihatdan emas,
balki ma'naviy jihatdan “tirik” bo‘ladi.

Bu mavzu yuzasidan gap ketganda O‘tkir Hoshimov
yaratgan Ilhom choyxonachi obrazini 40-yillarda Toshkent
mahallalarida yashagan samovarchilarning umumiy badiiy
timsoli degan fikrni ilgari suruvchilar ham mavjud. Anigroq
aytganda, “Ikki eshik orasi’dagi Ilhom samovarchi real tarixiy
prototip va kollektiv tipning badiiy sintezi sifatida ham
garaladi. Bu fikrlarni ham butkul inkor etib bo‘lmaydi, albatta.
Ammo yozuvchi 0'zi ulg'aygan muhitda jadidchilik harakati
goldirgan izlar, xususan, Toshkent ma’rifatparvarlari hagidagi
xotiralarni eshitib voyaga yetgani asarida aynan Ilhomjon
Inog'omjonovni gavdalantirgan degan xulosaga kelish uchun
yetarli asos bo'la oladi deb hisoblaymiz.
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INGLIZ NASRIDA UNIVERSALIZM HAMDA
UMUMINSONIY G‘OYALAR SINTEZI

Annotatsiya. Mazkur maqolada ingliz nasrida universalizm tamoyillari hamda umuminsoniy goyalar uygunligining badiiy ifodasi
tahlil gilinadi. lingliz adabiyotining turli davrlarida yaratilgan nasriy asarlarda insoniyat uchun umumiy bo'lgan axloqiy, falsafiy va ijtimoiy
qgadriyatlarning aks etishi organiladi. Ingliz yozuvchilari asarlarida inson gadr-qimmati, erkinlik, adolat, insoniylik va bag'rikenglik kabi
goyalar badiiy tasvir orqali ganday ifodalangani ilmiy jihatdan yoritiladi. Tadgiqot natijalari ingliz nasrida universalizm va umuminsoniy
qgadriyatlarning uyg'unlashuvi adabiyotning global madaniy muloqotdagi muhim vosita ekanini korsatadi.

Kalit so‘zlar: ingliz nasri, universalizm, umuminsoniy goyalar, badiiy tafakkur, adabiy tahlil, insoniy qadriyatlar, gumanizm,
adabiyotshunoslik.

Annotation. This article analyzes the artistic expression of the principles of universalism and the harmony of universal ideas in English
prose. The reflection of moral, philosophical, and social values common to humanity in prose works created in different periods of English
literature is studied. In the works of English writers, ideas such as human dignity, freedom, justice, humanity, and tolerance are scientifically
illuminated through artistic imagery. The results of the study show that the combination of universalism and universal values in English
prose is an important tool of literature in global cultural communication.

Keywords: english prose, universalism, humanistic ideas, literary analysis, human values, humanism.

AHHOTaumsa. B naHHOM CTaTbe aHaM3MPYETCs XyA0XKECTBEHHOE BbIPAXXEHWE MPUHLMMNOB YHMBEPCANM3MA U FAPMOHMM 0BLLeYenoBeyeckmux
naen B aHrMickoi npose. M3yyaetcs oTpaxeHue MopanbHbiX, GUNOCOPCKMX M COLMANbHBIX LEHHOCTEW, OBLMX ANS YenoBeyecTBa, B
npo3anyecknx NPpouU3BeneHNNAX, CO3AAHHBIX B pa3Hble NEPUOAbl aHIMIACKOW MTepaTypbl. B nponsseaeHMsIX aHIMINCKMX nMcaTenein HayuyHo
OCBELLAETCS, KaK TakMe Maeu, Kak YenoBeyeckoe LOCTOMHCTBO, cBo60Aa, CMpaBeannBOCTb, YENOBEYHOCTb M TONEPAHTHOCTb, BbIpAXaloTCs
yepes Xy[0XeCTBeHHble 06pasbl. PesynbTaThl MCCIEA0BAHMA NOKA3bIBAKOT, YTO COYETAHUE YHMBEPCANM3Ma M 0bLLeYenoBeYeCcKmnX LLEHHOCTEN B

AHIIMIACKOM Npo3e SBASETCS BAKHBIM MHCTPYMEHTOM IUTEPATYpPbl B [1106abHOM Ky/NbTYPHOM OBLIEHUM.
KntoueBble cnoBa: aHmuMiickas Npo3a, yHMBepcanusMm, obLueyenoBeyeckme LLEHHOCTU, TyMaHWU3M, XYL0XKECTBEHHbIA aHanus, iuTepaTypa,

KYNbTYPHbIN OManor.

Insoniyat taraqgiyoti davomida adabiyot jamiyatning
ma’naviy, axloqiy va estetik gadriyatlarini ifodalovchi
muhim madaniy hodisa sifatida shakllanib kelgan. Aynigsa,
nasriy adabiyot inson ruhiyati, ijtimoiy munosabatlar hamda
insoniyatga xos umumiy g'oyalarni tasvirlashda keng
imkoniyatlarga ega bo‘lgan badiiy shakl hisoblanadi.

Ingliz adabiyoti jahon adabiyotining muhim tarkibiy qismi
sifatida turli tarixiy davrlarda insoniyat uchun umumiy bo‘lgan
g'oyalar - erkinlik, adolat, inson gadr-qimmati, bagrikenglik
va gumanizm kabi gadriyatlarni badiiy talgin etib kelgan.
Shu jihatdan ingliz nasrida universalizm tamoyillari hamda
umuminsoniy g‘oyalar uyg‘unligi alohida ilmiy tahlilni talab
etadi.

“Universalizm” tushunchasi adabiyotshunoslikda milliy
yoki hududiy chegaralardan tashgariga chiqib, barcha insonlar
uchun umumiy bo‘lgan qadriyatlar, axlogiy me’yorlar va
g‘oyalarni ifodalash jarayonini anglatadi. Bunday g‘oyalar
adabiyot orgali insoniyatni birlashtiruvchi ma’naviy asos
sifatida namoyon bo‘ladi. Ingliz nasrida bu hodisa turli
davrlardagi yozuvchilarning asarlarida yagqol ko'zga
tashlanadi. Masalan, ingliz yozuvchilari o'z asarlarida inson
erkinligi, jamiyatdagi adolat masalasi, shaxsning ichki dunyosi
hamda insoniy munosabatlarning universalligini badiiy
obrazlar orqali ifodalashga alohida e’tibor qaratganlar.

Shuningdek, ingliz nasri turli tarixiy bosgichlarda ijtimoiy,
falsafiy va madaniy jarayonlar bilan chambarchas bog'liq holda
rivojlangan. Ma'rifatparvarlik davridan boshlab zamonaviy
adabiyotgacha bo‘lgan davrda ingliz yozuvchilari insoniyat
uchun umumiy bo‘lgan muammolarni badiiy tafakkur orgali
yoritishga harakat gilganlar. Bu esa ingliz nasrida universalizm
va umuminsoniy g‘oyalar sintezining shakllanishiga xizmat
qgilgan.

Bugungi globallashuv sharoitida adabiyot millatlararo
madaniy muloqotni rivojlantirishda muhim omil hisoblanadi.
Shu nuqtai nazardan ingliz nasrida universalizm va
umuminsoniy gadriyatlarning badiiy talginini o’rganish nafagat
adabiyotshunoslik, balki madaniyatlararo kommunikatsiya,
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gumanitar fanlar va global madaniy jarayonlarni anglash
uchun ham muhim ahamiyat kasb etadi.

Mazkur tadqiqotning asosiy maqsadi ingliz nasrida
universalizm tamoyillari hamda umuminsoniy g‘oyalar
sintezining badiiy ifodasini tahlil gilishdan iborat. Tadgiqot
jarayonida ingliz nasriy asarlarida insoniy gadriyatlarning
ifodalanish xususiyatlari, badiiy tasvir vositalari hamda
universal g‘oyalarning shakllanishi ilmiy jihatdan o‘rganiladi.

Ingliz nasrida universalizm hamda umuminsoniy g‘oyalar
masalasi adabiyotshunoslikda keng o‘rganilgan yo'nalishlardan
biri hisoblanadi. Bu masala asosan gumanizm, madaniyatlararo
mulogot, universal gadriyatlar hamda adabiyotning ijtimoiy-
falsafiy funksiyasi bilan bog‘liq holda tadqiq etiladi. Turli
davrlarda yashab ijod gilgan olimlar va adabiyotshunoslar
ingliz nasrida insoniyat uchun umumiy bo‘lgan g‘oyalar va
gadriyatlarning badiiy ifodasini turli metodologik yondashuvlar
asosida tahlil gilganlar.

Avvalo, ingliz adabiyotining gumanistik yo‘nalishini
o‘rganishda M.Arnold, R.Williams va T.Eagleton kabi
tadqgiqotchilarning ilmiy ishlari muhim ahamiyat kasb
etadi. M.Arnold adabiyotning asosiy vazifasi jamiyatning
ma’naviy rivojlanishiga xizmat qilishini ta’kidlab, badiiy
asarlarda umuminsoniy axloqiy gadriyatlarning aks etishini
muhim mezon sifatida ko‘rsatadi. R.Williams esa adabiyotni
jamiyatning madaniy tizimi bilan uzviy bog'lig hodisa sifatida
talgin qilib, ingliz nasrida inson erkinligi, ijtimoiy adolat va
shaxsiy gadriyatlar masalasining yoritilishini universal g‘oyalar
bilan bog'laydi.

Adabiyotda universalizm tushunchasini nazariy jihatdan
yoritishda E.Auerbach va N.Frye kabi olimlarning tadqiqotlari
alohida o'rin tutadi. E.Auerbach o'zining mashhur “Mimesis:
The Representation of Reality in Western Literature” asarida
G'arb adabiyotida inson hayoti va ijtimoiy hagigatning
badiiy aks ettirilishi jarayonini tahlil qilib, badiiy asarlarda
insoniyat uchun umumiy bo‘lgan muammolar va g‘oyalar
ganday ifodalanishini ko‘rsatib beradi. N.Frye esa adabiyot
nazariyasida universal arxetiplar va umumiy badiiy strukturalar
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mavjudligini ta’kidlab, ingliz nasrida insoniyat tajribasining
umumiy motivlari aks etishini ilmiy asoslaydi.

Shuningdek, zamonaviy adabiyotshunoslikda ingliz
nasrining global madaniy makondagi o‘rni ham keng tadgiq
etilmoqda. J.Said, H.Bhabha va boshqga tadgiqotchilar
postkolonial nazariya doirasida ingliz adabiyotini
madaniyatlararo mulogot maydoni sifatida tahlil gilib, unda
turli madaniyatlar va universal g'oyalar o‘zaro uyg‘unlashishini
ko'rsatib berganlar. Bu yondashuv ingliz nasrida insoniyat
uchun umumiy bo‘lgan ijtimoiy va madaniy muammolarning
badiiy talginini yanada chuqurroq anglash imkonini beradi.

O'zbek adabiyotshunosligida ham ingliz adabiyotini
o'rganishga bag‘ishlangan qator tadqigotlar mavjud. Mahalliy
tadgiqotchilar ingliz nasrining badiiy xususiyatlari, uning
gumanistik mohiyati hamda jahon adabiy jarayonidagi
o‘rnini tahlil gilib kelmogdalar. Bu tadqiqotlarda ingliz
yozuvchilarining asarlarida insonparvarlik, adolat, erkinlik
va axlogiy gadriyatlar kabi umuminsoniy g‘oyalar keng
yoritilgani ta’kidlanadi.

Umuman olganda, mavjud ilmiy tadgiqotlar ingliz
nasrida universalizm va umuminsoniy g‘oyalar muhim
badiiy va falsafiy asosga ega ekanligini ko‘rsatadi. Biroq
ushbu masalaning turli davrlar nasriy asarlari misolida
kompleks tahlil gilinishi hali ham dolzarb ilmiy vazifa bo'lib
golmogda. Mazkur tadgiqot ana shu yo'nalishda ingliz nasrida
universalizm hamda umuminsoniy gadriyatlarning badiiy
ifodasini yanada chuqurrog o‘rganishga qaratilgan.

Ingliz nasrida universalizm hamda umuminsoniy g‘oyalar
sintezi badiiy asarlarning mazmuni, obrazlar tizimi va
muallifning g‘oyaviy pozitsiyasi orqali namoyon bo‘ladi.
Tadqiqot jarayonida ingliz adabiyotining turli davrlariga
mansub nasriy asarlar tahlil qgilinib, ularda insoniyat uchun
umumiy bo‘lgan axloqiy, ijtimoiy va falsafiy qadriyatlar
ganday badiiy ifodalanganligi aniglab berildi. Tahlil natijalari
shuni ko‘rsatadiki, ingliz nasri inson gadr-gimmati, erkinlik,
adolat, bagrikenglik va insonparvarlik kabi g‘oyalarni badiiy
talgin etishda muhim o'rin tutadi.

Masalan, XIX asr ingliz realizmi vakillari ijodida
universal insoniy muammolar keng yoritilgan. Charles
Dickens asarlarida jamiyatdagi ijtimoiy tengsizlik, insoniy
mehr-oqgibat va adolat g‘oyalari asosiy badiiy motiv sifatida
namoyon bo'ladi. Yozuvchi 0z asarlarida jamiyatdagi ijtimoiy
muammolarni tasvirlar ekan, insoniylik va mehr-shafqat
kabi umuminsoniy gadriyatlarni ilgari suradi. Shu jihatdan
Dickens nasri universal gumanistik g‘oyalar ifodasining yorgin
namunalaridan biri hisoblanadi.

Shuningdek, XX asr ingliz nasrida ham universalizm
g‘oyalari yangi badiiy shakllarda namoyon bo‘ladi. George
Orwell ijodida erkinlik, hagigat va inson huquglari masalasi
markaziy o'rin egallaydi. Uning asarlarida totalitar tuzumning
insoniyat taqdiriga salbiy ta’siri tasvirlanib, inson erkinligi
va hagigat uchun kurash g‘oyasi ilgari suriladi. Bu esa ingliz
nasrida universal g'oyalar nafagat axlogiy, balki ijtimoiy-
falsafiy mazmun kasb etishini ko'rsatadi.

Zamonaviy ingliz adabiyotida esa universalizm goyasi
global madaniy jarayonlar bilan yanada boyigan. Bugungi
nasriy asarlarda turli millatlar, madaniyatlar va dunyoqarashlar
o'rtasidagi o'zaro aloqalar tasvirlanib, insoniyatning umumiy
muammolari yoritiladi. Bu esa ingliz nasrining global adabiy
makondagi ahamiyatini oshirib, adabiyot orgali umuminsoniy
gadriyatlarni targ‘ib gilish imkonini beradi.

Tahlil natijalariga ko'ra, ingliz nasrida universalizm
va umuminsoniy g‘oyalar quyidagi asosiy yo'nalishlarda
namoyon bo‘lishi aniglandi:

- inson gadr-gimmati va shaxs erkinligini ulug‘lash;

- jamiyatdagi ijtimoiy adolat va tenglik masalalarini
yoritish;

- insoniy munosabatlar, bag'rikenglik va hamdardlik
g'oyalarini targ‘ib gilish;

- global muammolar va insoniyat taqdiriga oid falsafiy
masalalarni badiiy talqin etish.

Shunday qilib, olib borilgan tahlillar ingliz nasrida
universalizm va umuminsoniy g‘oyalar sintezi adabiyotning
gumanistik mohiyatini namoyon etuvchi muhim badiiy hodisa
ekanligini ko‘rsatadi. Mazkur g‘oyalar ingliz adabiyotini
nafagat milliy, balki jahon adabiyotining muhim qgismi
sifatida namoyon etib, turli madaniyatlar o‘rtasidagi ma’naviy
mulogotni rivojlantirishga xizmat giladi.

Olib borilgan tadgiqot natijalari ingliz nasrida universalizm
hamda umuminsoniy g‘oyalar muhim badiiy-estetik va falsafiy
hodisa sifatida namoyon bo'lishini korsatdi. Ingliz yozuvchilari
0z asarlarida insoniyat uchun umumiy bo‘lgan qadriyatlar
- erkinlik, adolat, inson qadr-gimmati, bag‘rikenglik va
insonparvarlik kabi g‘oyalarni turli badiiy vositalar orgali
ifodalab kelganlar. Bu esa ingliz nasrining nafagat milliy
adabiyot doirasida, balki jahon adabiy jarayonida ham muhim
o'rin egallashiga xizmat giladi.

Tadqgigot davomida ingliz nasrida universal g‘oyalar
ko‘pincha jamiyatdagi ijtimoiy muammolarni yoritish, insoniy
munosabatlarni tasvirlash hamda shaxs erkinligi masalalarini
badiiy talqgin gilish orgali namoyon bo'lishi aniglandi. Aynigsa,
turli davr yozuvchilarining asarlarida insoniyat uchun umumiy
bo‘lgan axloqiy va falsafiy muammolar keng yoritilib,
adabiyotning gumanistik mohiyati yagqol ifodalanadi.

Shuningdek, ingliz nasrida universalizm va umuminsoniy
gadriyatlarning sintezi adabiyotning madaniyatlararo
mulogotni rivojlantirishdagi muhim vositalaridan biri
ekanligi ham tasdiglandi. Adabiy asarlar orqgali turli millat
va madaniyat vakillari uchun umumiy bo‘lgan g‘oyalar
targ’ib qilinib, insoniyatni birlashtiruvchi ma’naviy asoslar
mustahkamlanadi.

Umuman olganda, ingliz nasrida universalizm hamda
umuminsoniy g'oyalar sintezi adabiyotning global madaniy
makondagi ahamiyatini yanada kuchaytiradi. Mazkur tadgiqot
natijalari ingliz nasrining gumanistik mohiyatini chugurroq
anglashga, shuningdek, jahon adabiyotidagi universal
gadriyatlarni o‘rganishda yangi ilmiy yondashuvlarni
shakllantirishga xizmat qgiladi.
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RAUF PARFI SHE'RIYATIDA OKKAZIONAL BIRLIKLARNING
LISONIY TABIATI VA SEMANTIK XUSUSIYATLARI

Annotatsiya. Ushbu maqolada O'zbekiston xalq shoiri Rauf Parfi ijodida uchraydigan okkazional birliklarning lisoniy tabiati va ularning
semantik ko'lamlari tadgiq etiladi. Shoir tomonidan yaratilgan yangi leksik birliklar strukturaviy jihatdan tasniflanib, ularning badiiy

matndagi ijtimoiy-siyosiy va estetik vazifalari ochib berilgan.

Kalit so’zlar: okkazionalizm, uzual ma'no, tub so'z, anagramma, raddi matla, affiksatsiya, go'shma so'z.
Annotation. This article examines the linguistic nature of occasional units found in the works of the People’s Poet of Uzbekistan Rauf
Parfi and their semantic scope. The new lexical units created by the poet are structurally classified, and their socio-political and aesthetic

functions in the literary text are revealed.

Keywords: occasionalism, usual meaning, root word, anagram, raddi matla, affixation, compound word.

AHHOTauma. B naHHOM cTaTbe McCnenyeTcs s3bIKOBasi MPUPOAA OKKA3MOHAsbHbIX eAMHML, BCTPEYAKLWMXCS B TBOPYECTBE HAPOLHOMO
nosta YsbekuctaHa Payda [lMapdu, u mMx cemaHTMyeckMe MacliTabbl. HoBble Nnekcuyeckue eamHULbl, CO34aHHbIe MO3TOM, CTPYKTYPHO
KnaccuduUMpOBaHbI, PACKPbITbl UX COLMANBbHO-MONUTUYECKHUE U ICTETUYECKME DYHKLMMU B XYLOXKECTBEHHOM TeKCTe.

KnioueBble cnoBa: 0KKka3noHanu3M, y3yanbHoe 3Ha4YeHWe, KOPHEBOE C/I0BO, aHAarpaMMa, paaam Matna, ahppukcaums, CI0KHOe CIoBO.

She’riyat adabiyotning o°ziga xos turi. “Badiiy asar tilining
badiiylik, obrazlilik, ta’sirchanlik ko'lami janr xususiyatlariga
ko'ra bir xil emas. Bu vositalar nisbatan poeziya tilida bo'rtibrog
turadi” [6: 11]. Bu esa o‘quvchidan matn tafsilotlariga e’tibor
garatishni, sinchkovlik bilan o‘gishni talab etadi.

She’rning ma’nosi ko'pincha bilvosita, sirli va
tushunarsizdek ko‘rinsa-da, biroq undagi qonuniyatlarni
ochish mazmunni talgin gilishga yordam beradi. Yozuvchi
yoki shoir badiiy obraz yaratish jarayonida semantik maydon
doirasida fikrini maksimal aniglik bilan tavsiflay oladigan
birlikni tanlashi lozim. Agar “uzual” ma’no, ya’ni ma’lum til
vakillari tomonidan go‘llash uchun qabul gilingan so‘zlar
bunga imkon bermasa, muallif o'z niyatini amalga oshiruvchi
okkazional nutqiy birliklarni yaratadi.

Okkazional so‘zlar nutgiy emotsional-ekspressivlikni
ta’minlash magsadida til me’yorlarining buzilishi natijasida
yuzaga keladi. “Okkazionalizmning asosiy va doimiy belgisi -
uning noodatiyligidir. Yangi sozni izlar ekan, ijodkor go‘yoki
butun tilni bosib o‘tadi” [1: 21]. She’riy matndagi okkazional
birliklar shoir uslubini anglashga, uning soz tanlovidagi
mahoratini tushunishga undaydi.

Rauf Parfi she’riyati o‘ziga xos bo'lib, uning so'z o'yini
tilshunos olimlar tadgiqoti uchun muhim manbalardan
bo'lib kelmoqda. Shoir ijodi tilshunoslikning badiiy matn
tahlili, lingvopoetika nuqgtayi nazaridan turli aspektlarda
o‘rganib chiqgilgan. M.Dedaxonovaning “Modern she’riyatda
ma’no ko‘chishining lingvokognitiv aspekti (Rauf Parfi ijodi
misolida)” nomzodlik dissertatsiyasi, S.Muminov va X.Gopirova
hammuallifligidagi “Rauf Parfi she’riyatining lingvopoetikasi”,
R.Saidova hamda G .Murodovlar hammuallifligidagi “Badiiy
matnda belgi munosabati” monografiyasi shular jumlasidandir.
Xususan, shoir ijodidagi okkazional birliklar ham tadgiqot
materiali uchun katta gizigish uyg'otadi. Rauf Parfi yaratgan
okkazional birliklar tarkibiga ko‘ra turlari quyidagicha
tasniflanadi:

1. Tub so‘z shaklidagi okkazional birliklar.

a) So'z asosini gisqartirish orgali hosil gilingan okkazional
birliklar.

Kechmakda eronlar, turonlar,

Sudralib, paypaslab, itarib.

Kechmakda bo'ronlar, suronlar,

Eng go'zal, eng bag‘al, eng g‘arib.

(Rauf Parfi, “Adashgan ruh”)

Ushbu she’rda shoir kambag‘al so'zini g'arib so‘ziga sinonim
hamda undan oldingi gozal so'ziga uyg‘unlik hosil qilish
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magsadida so‘z o'yini giladi va bag‘al tarzda okkazional birlik
hosil qgiladi.

Kambag‘al [a. gashshog, yo'gsil]: 1. Muhtojlikda yashovchi;
gashshogq, fagir, bechora. 2. Yetarli bo‘'lmagan, kam,
yetishmaydigan. 3. ko‘chma. s.t. Mushkul yoki ayanchli ahvolga
tushib golgan kishi; sho'rlik, boyaqish, bechora [7; Il: 732].
Bu she’rda “mushkul va ayanchli ahvolga tushib qgolgan, ozini
bu holatdan qutqgara olmaydigan, bechora” ma’nosini ifodalash
uchun go‘llangan.

O‘qlar uchar, chinglar shamshirlar,
Atrofingda soqov bir devor.
Bog'lab olsa seni zanjirlar.
Yo'q bo'lsang-da, yo‘qlikda agar,
Bor bo'l, do'stim, gayg‘urma zinhor.
(Rauf Parfi, “Thakurga igtibos”)

O'zbek tilining izohli lug‘atida ching‘illamoq aynan
shang'illamoq fo‘ziga mos kelishi berilgan [7; VI: 783 ].

Shang‘illamoq 1. Baland ovoz bilan, bagirib gapirmog.
2. Qattiqg, yogimsiz ovoz chigarmoq [7; VI: 586]. Bu yerda
chinglar leksemasi “qattiq, yogimsiz ovoz chiqaradi” degan
ma’noni ifodalash uchun qo‘llangan. Shamshir so‘zi gilich,
tig° ma’nosida bo'lib inversiya hodisasi yuz berishi natijasida
chinglar leksemasi gilichlar bir-biriga tegib chingillaydi, ya'ni
ching-ching giladi qo'shma fe’lni gisqartirish orqali okkazional
birlik hosil gilingan.

b) Anagramma - so‘zdagi tovushlarni teskari qo‘llash orqgali
hosil gilingan okkazional birliklar.

Pochta. Telegraf. Telefon. Kirdim.

Zo'rg‘a olib keldim oyoglarimni,

Tanbal, erinchak bir vujudki bu, eh,

Oyog'im ma’yuslikning oyog‘idir. (birinchi kuplet)
Goh shunday bo‘lurki miyamda g‘ashlik,
Burchakda oq, jiddiy tufdonlar fagat,

Tufuklarin sochib turar iljayib

Nofelet, Fargelet, Atchop. Ketaman.

Shoirning “Pochta. Telegraf. Telefon. Kirdim” deb
boshlanuvchi she’rining oxirgi misralariga e’tibor garatsak,
Nofelet, Fargelet, Atchop so'zlari o'quvchiga tushunarsizdek
bo'lishi mumkin. Lekin bu so’zlarni anglash, ma’nosini chagish
unchalik giyinchilik tug‘dirmaydi. Mumtoz adabiyotda raddi
matla degan she’riy san’at bor. So‘z ustalaridan Alisher
Navoiy, Ogahiyning mashhur g‘azallarida ushbu san’atdan
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foydalangan. Bu she’riy san’at g‘azalning birinchi bayt birinchi
misrasining she’r oxiri - maqtada takrorlanib kelishidan hosil
bo‘ladi. Raddi matla tasvirdan kelib chigadigan xulosani
anglatadi [2: 109]. Shoir aynan shu she’riy san’atni qo‘llaydi.
Bu okkazional birlikning ma’nosini ochishga kalit vazifasini
misra oxiridagi kirdim-ketaman so‘zlari va har bir so'z bosh
harflarda yozilgani yordam beradi. Shoir Nofelet, Fargelet,
Atchop okkazional birliklarni go‘llash orqali bu joyda tizim
teskari ishlayotganiga ishora giladi va uning ma’nosini
okkazional birliklarga yuklaydi.

2. Yasovchi affikslar yordamida hosil gilingan okkazional
birliklar.

So‘z yasovchi affikslar asosga qo‘shilib, shaxs, narsa, joy,
belgi, harakat-holat kabi ma’nolarni ifodalaydi. -iston affiksi
ma’lum bir millat ma’nosini ifodalovchi so'zga qo‘shilib, ana
shu millat yashaydigan joyni, shu millatga garashli hududni
ifodalaydigan ot yasaydi. Joy ma’nosini ifodalovchi so‘zni
hosil giladi: Ozbek+iston, Tojik+iston kabi. Shu bilan birga,
asosdan anglashilgan narsa ko'p bo‘lgan joy ma’nosidagi ot
ham yasaydi: gul+iston kabi [4: 49].

Men hech kim emasman - Amirman,
Jinnistonning sohibgironi.
Hukmimni tinglashur hangrashib.

Jinni [a. jin, ruh] 1. Agldan ozgan, ruhiy kasallikka
yo'liggan; telba, savdoyi. 2. Xayoliga kelgan, ahmoqona
ishlar, yarashmaydigam giliglar giladigan kishi; ahmoq,
nodon. 3. O'zini yagin olib, erkalatib gapirganda yoki hazil
tarigasida “devona”, “tentak” ma’nolarida qo‘llanadi [7; II:
655]. Yuqoridagi misolda -iston affiksi joy ma’nosidagi so'zga
emas, balki “ahmog, nodon” ma’nosini ifodalovchi so'zga
go'shilgan. ljodkor jinniston so'zini “xayoliga kelgan ishlarni
giladigan ahmoglar bosib ketgan yurt” ma’nosida qgo‘llagan.
Natijada okkazional birlik hosil bo‘lgan.

3. Shakl yasovchi affikslar yordamida hosil gilingan
okkazional birliklar.

Keling, kapalak,
Qanot qogarak.
Sizga bog’, gulzor,
Ko'm-ko'k bedazor.
(Rauf Parfi, “Bahorda”)

Shoirning 1956-yil “Bahorda” deb nomlangan she’rida
“gogmoq” fe’lining qogarak tarzida uchrashi shoirning gofiya
talabi bilan o'zgartirgan varianti hisoblanadi. Kelasi zamonni
ifodalash uchun qogmoq fe’liga +ar+ak qo‘shimchalarini
go‘shib, “biror a’zoni silkitmogq, gimirlatmoq” ma’nosida
foydalangan.

4. Qo‘'shma so‘z shaklidagi okkazional birliklar.

Lug‘atlarda mavjud qo‘'shma so‘zlar til birliklari sanaladi,
ularni izohli o’zbek lug‘atlari gamrab olgan. Biroq badiiy
adabiyotda - ijodkorlar ijod mahsulida amaldagi imlo va
izohli lug‘atlarda uchramaydigan nutgiy go‘’shma so‘zlar ham
kuzatiladi. Buni esa qo‘’shma so‘zlar tarkibining taraqgiyoti
bilan baholash mumkin. Kuzatishlar ko‘rsatadiki, go‘’shma
shakldagi yangicha nutgiy yasama ot va nutgiy yasama
sifatlarning yasalish golipini ko'pincha [ot+ot] tashkil etgan.
Bunga misol qilib, shoir ijodiga xos jigarxun, laggacho’g’,
jigargon, asrdiyda, qonsinglim, majnunshior, o’zbekmomo, o’zota
go‘'shma okkazional birliklarni keltirishimiz mumkin.

O°‘zbekmomo avlodi,
O‘zota o'g’lonlari,
Rost bo'ldi yurak dodi,
Qonlarga to'lg'onlari.
(Rauf Parfi, “Qadimiy turkulardan”)

She’rdagi O‘’zbekmomo shaxs oti o'zbek ayollarining
o‘tmishdagi umumlashma obrazi bo‘lib, qo‘'shma so‘z
tarkibidagi momo so'zi “hurmatli, ko’pni ko‘rgan, e’zoz-e’tiborli
ayol” ma’'no ifodasiga ega.

Rauf Parfi she’riyatida so‘z shaklidagi, ya'ni leksik
okkazional birliklarni ko'p uchratamiz. Ular tarkibiga ko‘ra tub
s0'z shaklidagi okkazional birliklar, yasovchi affiks hamda shakl
yasovchi affikslar yordamida hosil gilingan okkazional birliklar,
go‘shma so‘z shaklidagi okkazional birliklar kabi turlarga
bo‘linadi. Shuningdek, shoir okkazional birliklarining asosiy
gismi davr, siyosiy jarayon bilan bog'liq holda go‘llangan.
Avvalo, shoir 0'zi yashagan davr, muhit tasvirini yoritishda,
bu davr kishilarini tasvirlashda okkazional birliklardan qurol
sifatida foydalangan. Chunki okkazional birliklarni tushunish
lug‘at bilan bog'lig jarayon emas, uni anglash kishidan
ma’lum bilim, fahmni talab giladi. Shu bois shoir Rauf Parfi
0z qarashlarini ma’lum darajada okkazionalizm hodisasiga
yashiradi.
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RAQAMLI KONVERGENT JURNALISTIKADA
KRAUDSORSINGNING LINGVISTIK MEXANIZMLARI

Annotatsiya. Bu maqolada ragamli konvergent jurnalistika sharoitida kraudsorsing fenomenining lingvistik mexanizmlari kompleks
tarzda tahlil qilinadi. Auditoriya ishtirokining faollashishi natijasida media diskursning transformatsiyalanish jarayonlari, xususan,
uning dialogik, interaktiv va kop ovozli xususiyat kasb etishi ilmiy asosda yoritiladi. Kraudsorsing sharoitida shakllanayotgan yangi
lingvistik birliklar va kommunikativ strategiyalar tahlil gilinadi. Shuningdek, auditoriya nutgining media matn tarkibidagi roli kuchayib
borayotgani, uning periferik izoh darajasidan markaziy diskurs komponentiga aylanishi va buning natijasida kommunikativ hokimiyatning
gayta tagsimlanishi masalalari ochib beriladi. Ragamli muhitda jurnalistik tilning soddalashuvi, emotsionallashuvi va uslubiy jihatdan
demokratlashuvi kraudsorsing jarayonlari bilan uzviy bog'ligligi asoslab beriladi. Tadgigot natijalari shuni ko'rsatadiki, kraudsorsing nafagat
kontent yaratish usuli, balki media diskursning strukturaviy va lingvopragmatik o‘zgarishlarini yuzaga keltiruvchi muhim omil hisoblanadi.

Kalit so’zlar: kraudsorsing, konvergent jurnalistika, media diskurs, dialog shakl, gibrid leksika, interaktiv kommunikatsiya, auditoriya
nutqi.

Annotation. This article provides a comprehensive analysis of the linguistic mechanisms of the crowdsourcing phenomenon in
the context of digital convergent journalism. It scientifically examines the processes of media discourse transformation resulting from
increased audience participation, particularly its dialogic, interactive, and polyphonic nature. The study analyzes new linguistic units and
communicative strategies emerging under crowdsourcing conditions. It also reveals the growing role of audience speech within media texts,
its shift from a peripheral commentary level to a central component of discourse, and the resulting redistribution of communicative power.
The simplification, emotionalization, and stylistic democratization of journalistic language in the digital environment are substantiated as
being closely linked to crowdsourcing processes. The research findings demonstrate that crowdsourcing is not only a method of content
creation but also a significant factor driving structural and linguopragmatic changes in media discourse.

Keywords: crowdsourcing, convergent journalism, media discourse, dialogicity, hybrid lexicon, interactive communication, audience
participation.

AHHOTaumMsa. B gaHHOM cTaTbe KOMMAEKCHO aHANM3MPYKOTC JIMHIBUCTUYECKME MeXaHW3Mbl (PeHOMEeHa KPayACOpPCUMHIra B YCNOBUAX
LUMdPOBON KOHBEPreHTHOM XYpPHaIMCTUKKU. Hay4yHO OCBeLatoTcs npouecchl TpaHchopmaumm MeamMaanckypca B pesynbTaTe akTMBM3aLMu
y4acTus ayauTopUmn, B YaCTHOCTM MpUoBpeTeHne MM AManornyeckoro, MUHTEpPakTMBHOIO U NOAUGMOHNYECKOro XxapakTepa. AHanM3npPyHOTCA HOBble
NIMHTBUCTUYECKME eAMHULBI U KOMMYHMKATUBHbIE CTpaTerMun, GopmMupytolmnecs B YCNOBUSAX KPayACOPCUHTa. Takke packpbiBaeTcs ycuneHue
ponu peyu ayoutopuu B CTPYKType MeamaTtekcTa, e€ nepexof oT nepudepuinHoro ypoBHS KOMMEHTapueB K LeHTPanbHOMY KOMMOHEHTY
[IMCKypCa M CBA3aHHOE C 3TUM nepepacnpeneneHve KOMMYHUMKATMBHOM BnacTu. OBOCHOBLIBAETCS, YTO YNpOLLeHWe, 3MOLMOHANM3aLms 1
CTUANCTMYECKAs AEeMOKPaATM3aLMsa XKYPHANMCTCKOro S3blka B LUMGPOBOM cpeae TeCHO CBf3aHbl C MPOLEeCccaMn KpayAacopcuHra. Pesynbrathl
MCCnenoBaHMUs NMOKA3blBAIOT, YTO KPAYACOPCHHT IBNISIETCS HE TONbKO CNOCOBOM CO34aHUS KOHTEHTA, HO M BaXKHbIM aKTOPOM, 06YCNOBNMBAOLLMM
CTPYKTYpHbIE U IMHIBONPArMaTuyeckme U3MeHeHus MeanaancKypca.

KnioueBble cnoBa: KPpayAoCOPCUHI, KOHBEPreHTHaa >XYPHanuCTtuka, Megumaauckypc, auanormyeckasa dJOpMa, Fl46pI/I,ELHa$I NIEKCUKa,

WUHTEPAKTUBHAA KOMMYHUKaUKNA, pedb ayoquTopun.

So‘nggi yigirma yil ichida media makoni tubdan o'zgardi.
Avvallari axborot asosan bir yo'nalishda - jurnalistdan
auditoriyaga qarab uzatilgan bo‘lsa, bugungi ragamli muhitda
bu jarayon interaktiv va ko'p ovozli tus oldi. Endilikda auditoriya
nafagat axborotni gabul giladi, balki uni sharhlaydi, gayta
talgin giladi, ulashadi va hatto ozi ham kontent yaratadi. Shu
sababli zamonaviy media tizimi ilmiy adabiyotlarda ragamli
konvergent jurnalistika sifatida talgin gilinadi.

Henry Jenkins konvergensiyani turli media platformalarining
tutashuvi va auditoriya faolligining ortishi bilan izohlaydi.
Uning fikricha, bu jarayon shunchaki texnologiyalar birlashuvi
emas, balki media madaniyatining o'zgarishidir [5: 14]. Manuel
Castells esa zamonaviy jamiyatni “tarmoq jamiyati” deb atab,
kommunikatsiya vertikal modeldan gorizontal va interaktiv
shaklga o‘tayotganini ta’kidlaydi [2: 212]. Demak, bugungi
jurnalistika - yopiq axborot tizimi emas, balki ochiq va davomli
kommunikativ jarayon. Aynan shu muhitda kraudsorsing
fenomeni alohida ahamiyat kasb etadi.

Kraudsorsing fenomeni. “Kraudsoursing” atamasini Jeff
Howe 2006-yili ilmiy muomalaga kiritilgan. U kraudsorsingni
avval ichki mutaxassislar bajargan vazifalarni keng
jamoatchilikka ochiq chagiriq orqgali topshirish jarayoni sifatida
izohlaydi [4: 3]. Media sohasida bu jarayon, aynigsa, yagqol
ko'rinadi.

Bugungi kunda kraudsorsing quyidagi shakllarda namoyon
bo‘lmogda:

« ijtimoiy tarmogqlarda ochiq savollar orqali kontent yig‘ish;

e foydalanuvchi tomonidan yaratilgan kontent (foto, video, izohlar);

www tilvaadabiyot.uz
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¢ hashtag kampaniyalari;

 ochig muhokamalar va onlayn so‘rovnomalar.

Xalqaro tajribada bu jarayon samarali go‘llanilmoqda.
Masalan, The Guardian surishtiruv materiallarida o‘quvchilarni
hujjatlarni tahlil gilishga jalb gilgan. CNN esa foydalanuvchi
yuborgan foto va videolarni tezkor axborot manbayi sifatida
ishlatadi [6: 231].

Shu bilan birga, kraudsorsing fagat tashkiliy mexanizm
emas. U kommunikativ hodisa bo'lib, media matnning tuzilishi
va tiliga bevosita ta’sir ko'rsatadi.

Kraudsorsing ko'plab tadqiqotlarda auditoriya faolligi yoki
media iqtisodiyoti bilan bog'lig holda o‘rganilgan. Birog uning
tilga ta’siri yetarli darajada tizimli tahlil gilinmagan. Bugungi
media matnni faqat jurnalist yozmaydi. Izohlar, repostlar,
hashtaglar va foydalanuvchi hikoyalari umumiy diskursning
tarkibiy gismiga aylanmoqda. Shu bois asosiy ilmiy savol
quyidagicha qgo'yiladi:

Auditoriya tomonidan yaratilgan til media diskursni ganday
o‘zgartirmoqda?

Ragamli muhitda jurnalistik til:

» dialog shaklga o'tadi;

¢ soddalashadi;

* emotsionallashadi;

« gibridlashadi.

Bu jarayon media diskursning ichki tuzilishini ozgartirmoqda
va kommunikativ hokimiyatni gayta tagsimlamoqda.

Konvergent jurnalistika modeli jurnalist, auditoriya va
algoritmik platforma o‘rtasidagi o‘zaro ta’sirga asoslanadi.
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Endilikda jurnalist yagona axborot markazi emas. Auditoriya
faol subyektga aylanadi, platformalar esa diskurs ogimini
boshgaradi. Media diskurs nazariyasiga ko'ra (Fairclough),
til ijtimoiy ong va hokimiyat mexanizmlarini shakllantiradi
[3:52]. Kraudsorsing sharoitida esa ushbu hokimiyat gisman
markazdan periferiyaga siljiydi. Natijada diskurs ko'p ovozli
va dinamik tus oladi.

Axel Bruns ilgari surgan “produsage” konsepsiyasi ham
aynan shu jarayonni ifodalaydi: foydalanuvchi bir vagtning
o'zida ham iste’'molchi, ham ishlab chigaruvchi hisoblanadi
[1:98].

Kraudsorsingning lingvistik mexanizmlari

1. Dialogik konstruksiyalar. Matnda savol-javob shakllari,
murojaatlar va ochiq sorovlar keng qo‘llanadi:

 “Siz nima deb o‘ylaysiz?”

« “Fikrlaringizni izohlarda qoldiring.”

Yangilik yakunlangan mahsulot emas, balki davom etuvchi
suhbatga aylanadi.

2. Imperativ strategiyalar. “Ulashing!”, “Ovoz bering!”,
“Bizga yozing!” kabi birliklar auditoriyani faol harakatga
undaydi. Bu direktiv funksiya kommunikatsiyani
dinamiklashtiradi.

3. Emotsional markerlar. Undov belgisi, kuchaytiruvchi
birliklar va emoji matnning neytral ohangini yumshatib,
subyektivlikni oshiradi. Natijada jurnalistik matn
“insoniylashadi”.

4. Kollokvial elementlar. Qisqartmalar, og‘zaki nutq
shakllari va slang birliklar professional uslub bilan yonma-yon
go‘llanadi. Bu uslubiy demokratlashuv jarayonini ko‘rsatadi.

5. Gibrid leksika. “Live efir”, “online ovoz berish”, “trend
mavzu” kabi birliklar global media ta’sirini aks ettiradi. Til
yangi kommunikativ reallikka moslashadi.

6. Hashtag diskursi. Hashtaglar:

e mavzuni belgilaydi;

 auditoriyani birlashtiradi;

e diskursni indekslaydi.

Ular gisga, ammo semantik jihatdan zich birliklar bo'lib,
konvergent jurnalistikada mustaqil lingvistik mexanizm
sifatida shakllanmoqda.

Olib borilgan nazariy va tahliliy izlanishlar shuni
ko'rsatadiki, kraudsorsing ragamli konvergent jurnalistikada
fagat tashkiliy yoki texnologik mexanizm emas, balki
media diskursning strukturaviy va lingvopragmatik
transformatsiyasini yuzaga keltiruvchi omildir. Ragamli
muhitda auditoriyaning kommunikativ subyekt sifatida
faollashuvi jurnalistik matnning an’anaviy chegaralarini
kengaytirmoqda. Yangilik endilikda yakunlangan axboriy
birlik emas, balki davomli va ochiq diskursga aylanmogda.
Bu jarayonda dialogik konstruksiyalar, imperativ strategiyalar,
emotsional markerlar, kollokvial elementlar va gibrid leksika
media matnning yangi lingvistik gatlamini shakllantiradi.

Muhim jihat shundaki, kraudsorsing natijasida auditoriya
nutqi periferik izoh darajasidan markaziy diskurs elementi
darajasiga ko'tariladi. Bu esa kommunikativ hokimiyatning
gayta tagsimlanishini va jurnalistik tilning demokratlashuvini
anglatadi. Shunday qilib, konvergent jurnalistikada til bir
yo'nalishli axborot uzatish vositasidan ko'p vektorli, interaktiv
va ko'p ovozli kommunikatsiya mexanizmiga aylanishi
kuzatiladi. Mazkur tadqiqot kraudsorsingning lingvistik
mexanizmlarini tizimli ravishda ajratib ko‘rsatish orgali
media diskurs transformatsiyasini tushuntirishga xizmat
qgiladi. Kelgusida empirik materiallar asosida platformalar
kesimida qiyosiy tahlillar olib borish ushbu jarayonning
yanada chuqurroq ilmiy talqinini berishi mumkin.

Foydalanilgan adabiyotlar
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SAID AHMAD ASARLARIDA MILLIY XUSUSIYATLAR TALQINI

Annotatsiya. Magolada milliy xususiyatlarning Said Ahmad asarlaridagi ifodasi haqgida fikr yuritilgan. Adibning milliylik haqgidagi
mulohazalari asarlaridan olingan adabiy parchalar misolida asoslab berilgan.

Kalit so'zlar: milliylik, hikoya, komediya, milliy xarakter, komik holat, kulgi, mubolag‘a, badiiy-tasviriy vositalar.

Annotation. The article discusses the expression of national characteristics in the works of Said Ahmad. The writer’s reflections on
nationality are substantiated on the example of literary excerpts from his works.

Keywords: nationality, story, comedy, national character, comic situation, laughter, exaggeration, artistic and visual means.

AHHOTaums. B cTaTbe paccmaTpuBaeTcs BblpaXkeHWe HauMoHanbHbIx ocobeHHocTeld B npousseseHusx Campa Axmaga. PasmbiwneHus
nucaTens 0 HaUMOHaNbHOCTU 06OCHOBaHbI HA MPUMepe IMTePaTYPHbIX OTPLIBKOB 13 €ro NPOU3BeSEHMUN.

KnioueBble cnoBa: HaLMOHANbHOCTb, pacckas, KOMeAMs, HALMOHANbHbIA XapakTep, KOMMYecKas CuTyalus, CMeX, NpeyBenuveHue,

Xy,EI,O)KeCTBeHHO'I/I306pa3VITeJ1bH blé Cpeacrea.

Milliylik xususiyatining badiiy adabiyotdagi talqini,
avvalo, xalgimizning tabiatiga xos bo‘lgan sifatlarning yorqin
ifodalanishi orgali namoyon bo‘ladi. Fikrimizcha, adabiyot so'z
san’ati sifatida boshqa ijtimoiy fanlarga garaganda odamlarga
milliylik xususiyatini to'lagonli yetkaza olish imkoniyati bilan
ajralib turadi. Ilmiy adabiyotlarda ham “milliy ruh”, “milliy
kolorit”, “milliy til”, “milliy xarakter” kabi tushunchalarning
ko'p bor aytilishi aslida badiiy asarlarda milliylikni keng
ko‘lamda ifodalashga xizmat qiladi.

Odatda milliylik ruhini kitobxon o‘gigan asarining boshidan
oxirigacha his gilib turishi mumkin. Ba'zida esa asarda mahorat
bilan go‘llangan bir hayotiy misol ham asarning u yoki bu
xalq hayotidan olib yozilganini ko'rsatib turadi. Shu nugtayi
nazardan yozuvchi Said Ahmad asarlariga murojaat gilsak,
ularda milliylik ifodasi ko'prog hayotiy misollar zimmasiga
yuklanganiga guvoh bo‘lamiz.

Said Ahmad milliy xususiyatlarni asosan milliy
xarakterlarda gavdalantiradi. Bu fikrning tasdig’i adibning
hajman yirik asarlarida yaqqol kuzatiladi. Milliy xarakter
ijtimoiy muhit ichida shakllanadi. Biz Said Ahmadning
romanlari, komediyalarini o‘giganimizda, tomosha
gilganimizda O‘zbekiston diyoriga xos xususiyatlarni, milliy
giyofalarni ko‘ramiz. Adibning o°zi bu xususda to‘xtalib,
quyidagilarni yozgan edi: “Men 1947-yilda Ilya Erenburg bilan
uchrashgan edim. U mening “Mostonbibi” degan hikoyamni
o‘gigan ekan. Shunda u bir ikkita qiziq detallarni aytib berdi:
“Bu hikoyada men fagat o‘’zbeklarni ko‘’ryapman” - dedi u. Men:
“Qanday qilib ko‘rishingiz mumkin? Boshga xalglarda ham
shunday bo'lishi mumkin-ku!” dedim. I.Erenburg shunday javob
berdi: “Men o'zbek xalgining xarakterini yaxshi bilmayman.
Lekin hikoya gahramonlarining tashqi ko‘rinishidan ularning
o'zbekligi bilinib turibdi. Hikoyangizda ikkita detal bor ekan.
Bittasi — gahramonning konvertni orikning yelimi bilan
yopishtirgani, ikkinchisi - to‘ppisini osmonga otishi. Mana
shu ikki detal uning o‘zbek ekanini menga aniq ko‘rsatib
go'ydi” [ 1: 601].

Xuddi hikoyada bo‘lgani singari Said Ahmadning yirik
asarlarida, xususan, komediyalarida ham milliylikni ifodalovchi
misollar mavjud. Dramaturg milliylikni ifodalashda tilimizdagi
hamma imkoniyatlarni go‘llagan. Jumladan, Farmonbibi va
uning kenja kelini Nigora o‘rtasidagi ziddiyatning vujudga
kelishida ham milliy urf-odatlarga munosabat masalasi
alohida o'rin tutgan. Komediyada ko‘rsatilishicha, Nigora
gaynonasi Farmonbibi huzurida maykachan badantarbiya
mashglarini bajaradi. Bu hol, shubhasiz, Farmonbibiga ma’qul
tushmaydi, uningcha, kelini yengi uzun ko‘ylak, lozim va ro'mol
o‘rab yurishi zarur. Zero, bu kiyimlar musulmon ayollarga,
jumladan, o'zbek xotin-gizlariga xos kiyimlardir. Ayolda bu
milliy kiyimlarga nisbatan hurmat, e’tiqod kuchli:

www.tilvaadabiyot.uz —

& -

Farmon: Senga oq sut bergan onangdan xotin aziz bo‘pti-da.
Yo', bunaqasi ketmaydi. Xotiningni hozir oyisinikiga eltib
qo'yasan.

To'xta:. Nimaga, oyijon?

Farmon: Nimaga-nimagasi yo‘q. Qo‘yasan, vassalom.

To'xta: Uylanganimga bir hafta bo'lgani yo'q*a, oyijon. Akalar,
bir narsa denglar.

O‘rinboy: Bir-birining diydoriga hali to‘'ygani yo‘qg*a,
yana ozroq qo'yib bering. Balki bir-biringlar bilan til topishib
ketarsizlar.

Farmon: (yelkasiga g'ildirak tashlab maykachan turgan
Nigorani ko'rsatib) Shu sharmanda bilan til topishamanmi?
Ahvolini gara! [1: 391].

Bugina emas, komediyada bugungi turmush tarzini
ko'rsatish, eskicha urf-odatlarni, yangicha rasm-taomillarni
ma’qullash jarayonida milliylik namoyon bo‘ladi.

Muallifning ikkinchi komediyasi - “Kuyov’da ham
xalgimizga xos soddalik, chapanilik, halollik singari
xislatlarni aks ettirish jarayonida milliylik bortib ko‘rinadi.
Xususan, komediyada ota-onaga hurmatni ifodalashda milliy
gadriyatlarimizni ulug‘lash, ularni oyoqosti gilmaslik, ota va
farzandlar o'rtasidagi munosabat singari muammoli masalalar
ko'tariladiki, bu har gancha magtovga loyiqdir. Shunisi
muhimki, Said Ahmad Jo'ra tilidan aytilgan bir jumla vositasida
umuminsoniy, milliy gadriyatlarni ulug‘laydi: “eshak minib
oyoq ostini ko‘rgandan, tuya minib uzogni ko‘rgan yaxshi” [2:
170] Bu o'rinda Jo‘ra G'ani otaning farzandlariga nagl orqali
murojaat qilib, uning jahonga mashhur limonchi ekanligini,
shuning uchun fagatgina bugunni o'ylamasdan, otaning
kelajagi uchun ham g‘amxo'rlik gilish zarurligini ta’kidlayapti.

Said Ahmad komediyalarida milliylikka asos bo‘ladigan,
uni ifodalashga xizmat qiladigan an’analar, urf-odatlar xilma-
xil. Shuning uchun turmushda gohida yangilikning rivojiga
xizmat giladigan ijobiy an’analarni ma’qullasak, gohida
taraggiyotimizga to‘siq bo‘layotgan, yoshini yashagan bo'lsa
ham yangilikka yo'l bermayotgan qoloq an’analarni qoralaymiz.
0z uslubiga sodiq holda Said Ahmad milliylikni ifodalayotganda
golog an’analarni, odatlarni xushchagchaq yumor vositasida
tanqid qiladi. Uning yumoristik uslubi komediyalarining
boshdan oxirigacha bo'rtib ko‘rinadi. Fikrimizni “Kelinlar
go‘zg‘oloni” komediyasidagi Farmonbibining keliniga garata
aytgan yumorga boy, obrazli so’zlari tasdiglaydi: “Bu yoqqga
keling, gqogindiq. Bo‘ylaringizdan o‘rgilay, yaqginroq keling.
Karmonni oching, girgitton. Nima bo‘lsa hammasini soching,
goqindiq” [1: 409].

Dramaturgning mahorati shundaki, oilada farzandlaridan,
kelinlaridan maoshlarini yig‘ib olish jarayonida
Farmonbibining xarakter xislatlarini yagqol ko'rsatib boradi.
Ayol farzandlarining fe’l-atvorini yaxshi bilib olgan, shuning
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uchun ularning har biriga o'zgacha muomala-munosabatda
bo‘ladi. Bir o‘rinda u o'g’li Asgarga “...polkovnik, pul
olayapsanmi yo qo'ltig'ingni gashlayapsanmi” deb hazillashsa,
boshqga bir orinda kelini Muhayyo qgarshisidan pildirab o'tib
ketayotganida: “Hoy g'ildirak, hoy multfilm” [1: 409], - deydi.

Said Ahmad qgator maqolalarida milliy til imkoniyatlaridan
samarali foydalanish, badiiy tasvir muammolari haqida
gimmatli mulohazalar bildirgan. U: “Yozuvchini soz san’atkori
deydilar. Ko'pgina kitoblarimiz ana shu go‘zal tilimizning
ohanglaridan, serjilo boyoglaridan mahrum bo‘lib golmogda.
Negadir adabiyotshunoslarimiz yozuvchi tiliga unchalik e'tibor
bermaydilar” [3: 602], - deb kuyinib yozgan edi.

Said Ahmad maqolalarining birida shunday yozadi: “Tilni
bilish fagat gaysi sozning necha xil ma’nosi borligini bilish
bilan o‘lchanmaydi. Shu so‘zlardan gahramon kayfiyatiga
mos jumla tuzish, gahramon portretini kitobxon ko'z oldiga

keltira olish, uning gaysi kasb egasi ekanligini anglatish,
atrofida ganday manzara borligi va boshqa juda ko’p shartlarni
bajarishi kerak. Shularning hammasini bittagina jumla ustiga
yuklay olishi lozim” [3: 603].

Said Ahmad asarlarida milliylik ifodasi hayotiy misollar,
milliy xarakterlar va urf-odatlar orqgali ochiladi. Adib
komediyalarida va yirik hikoyalarida milliy gadriyatlar -
ota-onaga hurmat, soddalik, halollik, milliy kiyim-kechak va
kundalik hayotiy holatlar orgali tasvirlanadi. Uning badiiy
uslubi, xususan, yumor va bo'rtib korsatish vositalari milliylikni
yanada jonli va esda qolarli giladi. Shuningdek, Said Ahmad
milliy til imkoniyatlaridan samarali foydalanib, gahramon
xarakteri va kayfiyatini aniq yetkazishga e’tibor qaratgan,
bu esa o’zbek dramaturgiyasida tilning alohida ahamiyatini
ko'rsatadi. Natijada, adib asarlarida milliylik nafagat mavzu,
balki badiiy ifoda vositasi sifatida ham markaziy o'rin tutadi.

Foydalanilgan adabiyotlar
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DISCOURSE MARKERS IN SOCIAL MEDIA COMMUNICATION

Annotation. This article discusses discourse markers and their roles on social media communication.Based on the theoretical frameworks
of Schiffrin, Fraser, and Halliday and Hasan, the paper examines how discourse markers help with coherence, interaction management, and
stance expression in digital discourse. It emphasizes examples from contemporary social media platforms. The study shows that discourse
markers are still important tools for organizing online interaction despite the informal nature of digital communication.

Keywords: discourse markers, social media discourse, pragmatics, coherence, digital communication, interaction management.

Annotatsiya. Ushbu magqolada ijtimoiy tarmoqlardagi mulogotda diskurs markerlarining roli va funksiyalari tahlil gilinadi. Tadqgiqot
Schiffrin, Fraser hamda Halliday va Hasan nazariyalariga asoslanadi. Maqolada diskurs markerlarining onlayn nutqda bog'liglikni ta'minlash,
mulogotni boshqgarish va nutq egasining munosabatini ifodalashdagi o'rni korib chigiladi. Natijalar shuni koTsatadiki, norasmiy ragamli
muhitda ham diskurs markerlari muhim kommunikativ vosita bo'lib golmogda.

Kalit so'zlar: diskurs markerlari, ijtimoiy tarmoglar diskursi, pragmatika, izchillik, ragamli kommunikatsiya, mulogotni boshqarish.

AHHOTaumsa. B ctaTbe paccMaTpMBaEeTCs posb AUCKYPCUMBHBIX MapKepoB B KOMMYHMKALIMKU COLMANbHbIX ceTei. MiccnenoBaHue onmpaetcs
Ha TeopeTnyeckue noaxoapl Wnddpun, Opeiisepa, Xonnmaes n XacaHa. AHanu3mnpyeTcs BKNaL AUCKYPCUBHbBIX MapKepPOB B KOrepeHTHOCTb
TeKCTa, ynpaB/ieHne B3auMOAENCTBMEM U BbIpaXKeHME MO3ULIMK FOBOPSLLEro B LUDPOBOM AMCKypce. lenaeTcs BbIBOA O TOM, YTO AMCKYPCHUBHbIE
MapKepbl OCTAOTCS BaXKHbIM MHCTPYMEHTOM OPraHM3aLmu OHAANH-KOMMYHUKaLMN.

KntoueBbie cnoBa: AMCKYPCMBHbIE MapKepbl, AMCKYPC COLMAnbHbIX CeTeid, nparMaThka, KOrepeHTHOCTb, LMdpoBas KOMMYHMKaLMS,

ynpaeneHue B3aMMOAeHCTBUEM.

Over the last decades, communication has moved
more and more to digital mediums such as social media
platforms, messengers, and online forums. That this space
may seemingly be casual is a stark illustration that language
users are still dependent on discourse-structuring devices.
Of these, discourse markers are especially critical. Discourse
marker was popularized by Deborah Schiffrin in her seminal
work Discourse Markers [1]. She terms them “sequentially
dependent elements which bracket units of talk”.

The components in question assist those given voice and
are instrumental in organizing and controlling the discourse, as
well as the meanings the discourse passes through. Although
discourse markers were first investigated in the field of spoken
conversation, now scholars pay closer attention to their role
in computer-mediated communication. Content, brevity,
multimodality, and informality in social media discourse afford
new opportunities to see how discourse markers evolved
and functioned. This article seeks to assess the functions of
discourse markers in social media communication, considering
the contributions of traditional linguistic theories and practical
examples from digital media.

Schiffrin sees discourse markers as the components
that act as “contextual coordinates” to coherent speech. So,
markers like well, so, but, you know operate simultaneously
both structurally, semantically, and interactional,” according
to her. Bruce Fraser treats discourse markers as a subtype
pragmatically - signaling how the message ahead interacts
with preceding discourse. They don’t actually contribute
to propositional meaning but are mere mechanisms of
processing instructions [2].

This view is especially suitable in the case of short online
posts, where coherence needs to be established quickly
given the bounded duration and rapid nature of digital
communication. In these contexts, discourse markers have
an essential role to play in shaping the reader’s interpretation.

For instance in the Instagram comment “So | finally tried
this café,” the marker so is used as an indicator of outcome or
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a continuation, linking the utterance with an implicit earlier
context. Here the marker does one thing with its utmost
utility: in the function of discourse connection, for it works
the flow of information for the reader.

Although Halliday and Hasan did not specifically mention
the concept of discourse marker, they gave a basic explanation
of conjunctions that together with other connected
constructions produce unity in text. Their “cohesion” system
is highly useful for explaining why such markers are still
important, even within fragmented online discourse types [3].

Cohesion has been squeezed out in social media-related
communication due to length, but doesn’t vanish. Users
instead use concise cohesive signals to maintain logical
relations between ideas. For example, the conjunction in
the Facebook post “l wanted to go out, but it’s raining again”,
provides a contrastive cohesive function which indicates
opposition between the intention of the speaker and the
actual situation.

Discourse markers have specific characteristics of social
media. Many features of social media communication are
not the same as those seen in face-to-face communication.
One way to distinguish it from traditional talking to face is
by its short message length, multimodality (emojis and GIFs),
quick turn taking, and a highly informal stylistic style. These
attributes directly affect shape, frequency, and pragmatic
goals of discourse markers in digital spaces.

Digital discourse is high in imitation of elements of oral
language. This leads to pervasive use of discourse markers
(typical for daily conversation) in online messages. According
to Schiffrin, discourse markers provide an important aspect
of the interaction of the participants. That interactional
role is particularly apparent in comment threads on social
media, where users recreate conversation on the page. For
example, in the Telegram message ‘Like, | didn't expect that
at all”, the marker like serves as a hedging device as well
as an approach to stance-softening, as the speaker can
construct the statement in another, less categorical, but
more conversational, way. Moreover, in Uzbek social media
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discourse, the use of the phrase “Ya'ni bu juda giziq ekan”
indicates how “ya’ni” is employed as a reformulation marker,
which indicates further elaboration or paraphrasing in the
previous construct.

Discourse markers in social media discourse often serve as
tools for the control of turn of conversation and for structuring
reactions to another person. Asynchronous but interactive
exchanges of conversations commonly take place in online
platforms, such markers allow speakers to contextualize where
their submissions fit the current state of the discussion. Some
common markers used to serve this service are well, anyway,
s0, but, and actually. In a Reddit-style reply “Actually, that’s not
what the article says”, the marker actually indicates correction
and subtle disagreement, showing we're refuting an assertion,
meaning the speaker is questioning someone else’s previous
claim. Schiffrin argues that discourse markers can index
speaker alignment and indicate interactional movements,
a feature that is most visible in digitally mediated dialogue.
Fischer provides a comprehensive overview of discourse
particles, highlighting their pragmatic and functional roles
in spoken and written communication [4].

The most obvious function of discourse markers is the
construction of speaker stance or attitude. Fraser claims
that pragmatic markers mainly encode the communicative
intention of the speaker and do not help provide propositional
content. We can illustrate this function in several examples:
“Honestly, this movie was overrated”. Frankly this puts forth

explicit evaluative position with a focus on the speaker’s
judgement. “Basically, we completed the project”. Here,
basically acts as a summarizer indicator, signaling that
the statement presents the key argument. “Well... that was
awkward”. In this example Well does a good job of expressing
emotional stance and reluctance, setting the reader up for
an evaluative response. In Uzbek social media narratives
“Aslida, bu muammo oldin ham bor edi” presents the writer in
use of an aslida as an epistemic stance label, representing
listeners’ dependence for their position on information that
is objective or known to them.

Our paper argues present that discourse markers are still
main organising equipment in social media communication.
Based on the theoretical frameworks of Schiffrin, Fraser,
and Halliday and Hasan, the study has shown that discourse
markers perform a number of fundamental functions in digital
discourse. Specifically, they structure online texts, manage
interaction within comment threads and give you speaker
stance plus interpersonal meaning. Moreover, discourse
markers are dynamically adapting to the multimodality of
digital contexts, such as the use of emojis and other visual
cues. Although the language of social media is often informal
and fragmented, speakers routinely use discourse markers to
add cohesion and direct interpretation. Certainly, there is no
suggestion in the digital communication of today that the
significance of these functions is diminished, but that they
become ever more frequent and functional in varying ways.
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PUBLITSISTIK MATNLARDA ZAMON IFODALOVCHI
BIRLIKLARNING SEMANTIK TURLARI

Annotatsiya. Mazkur magolada publitsistik matnlarda zamon ma’nosini ifodalovchi til birliklarining semantik xususiyatlari tahlil gilinadi.
Tadgiqot jarayonida zamon ifodasining grammatik, leksik hamda sintaktik vositalari korib chiqildi va ularning publitsistik matn tuzilishidagi
o'rni yoritildi. Tahlil natijalariga ko'a, publitsistik matnlarda zamon ma’nosi asosan fe’lning zamon shakllari, vaqt bildiruvchi leksik birliklar,
temporal ravishlar hamda sintaktik konstruksiyalar orgali ifodalanishi aniglandi.

Kalit so‘zlar: publitsistik matn, zamon kategoriyasi, temporal birliklar, semantika, vaqt ifodasi, fe’l zamonlari.

Annotation. This article analyzes the semantic features of language units expressing the meaning of time in journalistic texts. In the
course of the research, grammatical, lexical, and syntactic means of expressing tense were considered, and their role in the structure of the
journalistic text was highlighted. According to the results of the analysis, it was found that the meaning of time in journalistic texts is mainly
expressed through verb tense forms, lexical units denoting time, temporal adverbs, and syntactic constructions.

Keywords: journalistic text, tense category, temporal units, semantics, temporal expression, verb tenses.

AHHOTaumsa. B paHHONM cTaTbe aHanNM3MpYTCS CEMaHTUYeCKMe OCOBEHHOCTM SA3bIKOBbLIX €AMHML, BbIpaXaloWMX 3HAYEHWE BpPEMEHU
B Ny6nnumucTuyecknx Tekctax. B xope uccnenoBaHus 6biny pacCMOTPEHbI rpaMMaTMYecKkue, NeKCUMYecKne M CUMHTaKCMYeckue CpeacTBa
BbIpXXEHWS BDEMEHM M OCBELLEHA UX POJIb B CTPYKTYpe NyBAMLMCTUYECKOTO TeKCTa. B pesynbTaTe 66110 YCTaHOBNEHO, YTO B MYBAMLUCTUYECKMX
TeKCTax 3HayeHWe BPEMEHM B OCHOBHOM BbIpaXKaeTcs BPeMEHHbIMU GOpPMaMu rnarona, NeKCUYecKUMMU eAMHULAMKU, 0603HaYaoLWMUMKU BpeMS,

TEMNOPANIbHbIMU HApPEYNAMU U CUHTAKCUYECKMMU KOHCTPYKLUAMMU.

KnioueBbie cnosa: ﬂyﬁﬂMLLMCTM"IECKMVI TEKCT, KaTeropma BpeMeHun, TeMmnopasbHble eAUHULbI, CEMAHTUKA, BbIpaXXeHWE BPEMEHMU, TNAT0JIbHbIE

BpeMeHa.

Til insonlar o'rtasidagi mulogotni ta’'minlovchi eng muhim
vosita hisoblanadi. Til orgali jamiyatda sodir bo‘layotgan
vogea-hodisalar, jarayonlar va hodisalar hagida ma’lumot
beriladi. Bunday axborotni ifodalashda zamon kategoriyasi
muhim rol o‘ynaydi, chunki har ganday vogea ma’lum bir
vaqt bilan bog'lig holda sodir bo‘ladi. Aynigsa, publitsistik
matnlarda zamon ifodasi alohida ahamiyat kasb etadi, chunki
bu turdagi matnlar ijtimoiy hayotdagi vogealarni tezkor va
aniq tarzda yoritishga xizmat qiladi.

Til inson tafakkurining mahsuli bo'lib, u orgali odamlar 0’z
fikrlarini, munosabatlarini hamda vogea-hodisalar hagidagi
tasavvurlarini ifodalaydi [4: 63]. Har ganday vogea yoki jarayon
ma’lum bir vaqt bilan bog'liq holda sodir bo‘ladi. Shu sababli
zamon kategoriyasi tilshunoslikda muhim grammatik va
semantik kategoriyalardan biri hisoblanadi [7: 302]. Zamon
ifodasi vogea-hodisalarning gachon sodir bo‘lganini yoki sodir
bo'lishini ko‘rsatish orgali nutqning aniqligi va tushunarliligini
ta’'minlaydi [12: 117].

Zamon kategoriyasi turli nutq uslublarida turlicha
namoyon bo‘ladi. Ilmiy uslubda zamon ifodasi ko'proq
umumiylik va mantiqiylikni ta’minlashga xizmat qilsa, badiiy
uslubda vogea-hodisalarni tasvirlashda muhim rol o‘ynaydi
[3: 74]. Publitsistik uslubda esa zamon ifodasi vogealarning
dolzarbligini, tezkorligini hamda real vagt bilan bog'ligligini
ko‘rsatishda muhim vosita hisoblanadi [14: 61].

Publitsistik matnlar jamiyat hayotidagi muhim vogealarni
yoritishga qaratilgan bo'lib, ular gazeta, jurnal, internet
nashrlari, televideniye va radio orqali keng tarqatiladi [16:45].
Bunday matnlarning asosiy vazifasi o‘quvchi yoki tinglovchiga
muhim axborotni tezkor va tushunarli tarzda yetkazishdan
iborat [5: 97]. Shu sababli publitsistik matnlarda vogealarning
gachon sodir bo‘lganini ko'rsatish muhim ahamiyat kasb etadi.

Zamon ma’nosini ifodalovchi birliklar publitsistik matnlarda
turli shakllarda namoyon bo‘ladi. Bular grammatik vositalar,
leksik birliklar, ravishlar hamda sintaktik konstruktsiyalar
bo‘lishi mumkin [2: 102]. Fe’l zamon shakllari vogeaning
o‘tgan, hozirgi yoki kelasi zamonda sodir bo‘lganini bildirsa,
vaqt bildiruvchi so’zlar vogeaning aniq vaqtini ko‘rsatadi [8: 56].

Zamonaviy ommaviy axborot vositalarining rivojlanishi
publitsistik matnlarning hajmi va ta’sir doirasini sezilarli
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darajada kengaytirdi. Natijada publitsistik matnlarning
lingvistik xususiyatlarini o‘rganish tilshunoslikning dolzarb
yo‘nalishlaridan biriga aylandi [15: 119]. Aynigsa, zamon
ifodalovchi birliklarning semantik xususiyatlarini o‘rganish
publitsistik matnlarning tuzilishini chuqurroq tushunishga
yordam beradi [13: 121].

Mazkur tadgiqotni amalga oshirishda bir gator lingvistik
metodlardan foydalanildi. Tadgiqotning asosiy metodlaridan
biri tavsifiy metod hisoblanadi. Ushbu metod yordamida
publitsistik matnlarda qo‘llaniladigan zamon ifodalovchi
birliklar aniglanib, ularning umumiy xususiyatlari tavsiflandi.
Tadqiqot jarayonida semantik tahlil metodidan ham
foydalanildi. Bu metod zamon ifodalovchi birliklarning ma’no
jihatlarini aniglash va ularning nutqdagi vazifasini o‘’rganish
imkonini berdi. Semantik tahlil orgali zamon birliklarining
turli ma’no turlari ajratib ko'rsatildi. Bundan tashqari, giyosiy
metod ham qo‘llanildi. Ushbu metod yordamida turli zamon
ifodalovchi birliklar o‘zaro solishtirildi va ularning o‘xshash
hamda fargli tomonlari aniqglashtirildi. Tadqigot materiali
sifatida turli gazeta va internet nashrlarida e’lon gilingan
publitsistik maqolalar tahlil gilindi. Ushbu matnlar asosida
zamon ifodasining turli ko‘rinishlari aniglanib, ularning
semantik xususiyatlari o'rganildi. Tahlillar shuni ko'rsatdiki,
publitsistik matnlarda zamon ma’nosi bir nechta turdagi
til birliklari orqali ifodalanadi. Bu birliklar o'z semantik
xususiyatlariga ko‘ra bir nechta guruhlarga ajratilishi mumkin.

Publitsistik matnlarda zamon ifodasining eng keng
targalgan shakli fe’l zamon shakllari orgali amalga oshadi.
Fe’l zamonlari vogea-hodisalarning gachon sodir bo‘lganini
yoki sodir bo‘lishini ko‘rsatadi [9: 102]. Masalan, o‘tgan
zamon shakllari vogeaning allagachon sodir bo‘lganini
bildiradi. Hozirgi zamon shakllari esa davom etayotgan
jarayonlarni ifodalash uchun ishlatiladi. Kelasi zamon
shakllari esa kelajakda amalga oshishi kutilayotgan
vogealarni ifodalaydi [12: 122].

Publitsistik matnlarda vagt ma’nosini ifodalovchi leksik
birliklar ham keng go‘llaniladi. Bunday birliklarga bugun,
kecha, ertaga, yaginda, hozir, keyin, avval kabi sozlar
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kiradi [11: 145]. Ushbu so‘zlar vogea sodir bo‘lgan vaqtni
aniglashtiradi va matnning informativligini oshiradi [2: 109].

Temporal ravishlar ham zamon ma’nosini ifodalashda
muhim rol o‘ynaydi. Masalan, darhol, birdaniga, tez orada,
asta-sekin kabi ravishlar vogealarning sodir bo'lish jarayonini
vaqt jihatidan tavsiflaydi [8: 63]. Bunday birliklar matnning
tasviriyligini kuchaytiradi. Bundan tashgari, zamon ma’nosi
ayrim hollarda sintaktik konstruktsiyalar orgali ham
ifodalanadi. Masalan, o‘tgan yili, kelasi oyda, shu hafta
davomida kabi so‘z birikmalari vaqtni aniq ko'rsatib beradi
[6:226].

Publitsistik matnlarda zamon ifodalovchi birliklar nafagat
vogea vaqtini ko‘rsatadi, balki matnning mantigiy tuzilishini
ham shakllantiradi [15: 141]. Vaqt birliklari vogealarning
ketma-ketligini belgilashda muhim rol o'ynaydi. Masalan, avval,
keyin, so'ngra kabi birliklar vogealarning izchil rivojlanishini
ko'rsatadi [16: 66]. Zamon birliklari publitsistik matnlarda
vogeaning dolzarbligini ham ifodalaydi. Masalan, hozir, ayni
paytda, bugungi kunda kabi birliklar vogeaning hozirgi davr
bilan bog'ligligini ko'rsatadi. Bu esa o‘quvchida vogeaning
muhimligi hagidagi tasavvurni kuchaytiradi [5: 121].

Tahlillar shuni ko‘rsatadiki, publitsistik matnlarda
zamon ifodasi ko‘pincha bir nechta birliklarning birgalikda
go'llanishi orgali amalga oshadi. Masalan, fe’l zamon shakli
va vaqt bildiruvchi so‘z birgalikda ishlatilishi mumkin. Bu esa
matnning aniqligini va tushunarliligini oshiradi. Tadgiqot
natijalariga ko'ra, publitsistik matnlarda zamon ifodalovchi
birliklar muhim semantik va stilistik vazifani bajaradi. Ular
vogea-hodisalarni vaqt jihatidan aniglashtirish, matnning
mantigiy tuzilishini ta'minlash hamda axborotni o'quvchiga
aniq yetkazishda muhim rol o'ynaydi.

Publitsistik matnlarda zamon ma’nosi asosan fe’l zamon
shakllari, vaqt bildiruvchi leksik birliklar, temporal ravishlar
hamda sintaktik konstruksiyalar orqgali ifodalanadi [6: 231].
Ushbu birliklarning o‘zaro uyg‘un qo‘llanishi matnning
informativligini va ta’sirchanligini oshiradi.

Zamon ifodalovchi birliklarning semantik xususiyatlarini
o‘rganish publitsistik matnlarning lingvistik tuzilishini
chuqurroq tushunishga yordam beradi. Mazkur tadqiqot
natijalari tilshunoslik, matn lingvistikasi hamda stilistika
sohalarida olib boriladigan ilmiy tadgiqotlar uchun muhim
ahamiyatga ega.
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“SUV” KOMPONENTLI TOPONIMLARNING ETIMOLOGIYASI

Annotatsiya. Magola o'’zbek onomastikasining muhim gismi bo'lgan “suv”komponentli toponimlarning etimologik tahliliga bag‘ishlangan.
Unda tarkibida “suv” leksemasi gatnashgan joy nomlarining kelib chigish tarixi, lisoniy xususiyatlari va shakllanish tamoyillari tadqiq
etiladi. Tadgigot davomida toponimlarning semantik turlari tasniflanib, ularning xalq tili va lahjalar bilan bog'ligligi yoritilgan. Magola
toponimlarning etimologik gatlamlarini aniglash va hududning tarixiy-geografik manzarasini tiklashda muhim ahamiyatga ega.

Kalit so’zlar: etimologiya, “suv” komponenti, toponimika, leksema, semantika.

Annotation. The article is devoted to the etymological analysis of toponyms with the “suv” (water) component, which is an essential
part of Uzbek onomastics. It examines the history of origin, linguistic features, and formation principles of place names containing the
“suv” lexeme. During the research, semantic types of toponyms are classified, and their connection with the folk language and dialects
is highlighted. The article is of great importance in identifying the etymological layers of toponyms and restoring the historical and
geographical landscape of the region.

Keywords: etymology, “‘water” component, toponymy, lexeme, semantics.

AHHoTaumsa. CraTbs NOCBALLEHA STUMONOTMYECKOMY aHaIM3Y TONMOHUMOB C KOMMOHEHTOM «BOAAY, ABMSIOLLMXCS BAKHOW YACTbiO y36EeKCKOM
OHOMACTVKN. B Helt nccnenyroTcs MCTOpUS NPOUCXOXKAEHUS, TIMHIBUCTUYECKME OCOBEHHOCTM U NMPUHLMMBI GOPMUPOBAHUS reorpadmnyeckmnx
Ha3BaHWI1, cooepxXalmx NekceMy «Bofa». B xope nccnenoBaHus KNnaccdUUMPYIOTCS CEMAHTUYECKME TUMbl TOMOHWMOB, OCBELLAETCS MX
CBA3b C HAPOAHbLIM A3bIKOM M AuanekTamu. CTaTb UMEET BaXHOE 3HayeHue AN onpeaeneHus 3STUMONOrMYecKMX MNacToB TOMOHUMOB U

BOCCTaHOBNEHMUS UCTOPUKO-reorpaduyeckon KapTUHbl permoHa.

KntoueBble cnoBa: 3STMMOIOrMS, KOMNOHEHT «BOAAY», TONOHMMMKA, NEKCEMA, CEMAHTHKa.

Insoniyat sivilizatsiyasi tarixiga nazar tashlasak, ilk aholi
manzilgohlari va madaniyat o‘choqglari asosan daryolar,
ko‘llar hamda tabiiy suv manbalari atrofida shakllanganiga
guvoh bo‘lamiz. Shu sababli, yer yuzidagi eng gadimiy nomlar
gatlamini aynan toponimlar, ya'ni suv obyektlarining nomlari
tashkil etadi.

O‘zbek onomastik tizimida “suv” komponentli toponimlarni
o'rganish nafagat tilshunoslik, balki hududning qadimiy tarixi,
etnik tarkibi va xalgning mifologik garashlarini aniglashda
muhim metodologik ahamiyatga ega. Tadgiqotning dolzarbligi
shundaki, “suv” (arxaik shakli sub/su/suv) leksemasi turkiy
tillarning eng gadimiy va faol leksik gatlamiga mansub
bo'lib, u asrlar davomida turli hududiy hamda lisoniy
transformatsiyalarga uchrab kelmogda. O‘zbekiston
toponimiyasida uchraydigan Oksuv, Qorasuv, Sariosuv, Muzsuy
kabi ko'plab joy nomlari shunchaki geografik identifikator
emas, balki tilimizning tarixiy taraqgiyot bosgichlarini o'zida
aks ettirgan lisoniy arxivdir.

Ushbu magolada “suv” komponentli toponimlarning
etimologik ildizlarini tahlil qilish, ularning hosil bo‘lish
modellari va semantik xususiyatlarini yoritish asosiy vazifa
qilib belgilangan. Joy nomlarining etimologik gatlamlarini
aniglash orqali xalqg tili va lahjalarning toponimlar
shakllanishidagi rolini ko‘rsatib berish, shuningdek, tarixiy-
geografik manzarani gayta tiklash magsad gilingan. Bu esa,
0z navbatida, o'zbek toponimikasining hali o‘rganilmagan
girralarini ochishga xizmat qiladi.

O°zbek onomastikasida “suv” komponentli toponimlarning
etimologik qgatlamlarini tadqiq etishda fundamental
ahamiyatga ega bo‘lgan boy lisoniy va tarixiy manbalar mavjud.
Xususan, Mahmud Koshg‘ariyning “Devonu lug’otit-turk” asari
ushbu leksemaning gadimagi turkiy tildagi shakllanishi, uning
“suv” (sub) ko'rinishidagi arxaik variantlari va toponim yasovchi
xususiyatlarini o’rganishda birlamchi ilmiy manba hisoblanadi.
Shuningdek, turkiy tillar onomastikasida E.V.Sevortyanning
“Turkiy tillarning etimologik lug‘ati”[9] hamda V.V.Radlovning
“Turkiy shevalar lug‘ati tajribasi” [8] kabi tadgiqgotlarida
toponimlarning fonetik va semantik transformatsiyasiga oid,
xususan, “suv” so‘zining turli turkiy tillardagi 20 dan ortiq
variantlari hagida keng ko‘lamli faktik ma’lumotlar jamlangan.
Tarixiy-geografik nugtayi nazardan Abulg'ozi Bahodirxonning
“Shajarayi turk” asarida keltirilgan daryo va ko‘l nomlari ham
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toponimlarning tarixiy etimologiyasini aniglashda muhim
ashyoviy material bo'lib xizmat giladi.

S.Qorayevning “O‘zbekiston joy nomlarining izohli lug‘ati”
[5], T.Nafasovning “Qashqadaryo viloyati toponimlari” [7]
va H.Hasanovning geografik nomlarga oid tadgiqotlarida
toponimlarning lisoniy tabiati, ularning shakllanish modellari
va etnik asoslari hagida muhim nazariy garashlar mavjud.
Tadgiqgot obyekti sifatida tanlab olingan Oqsuv, Qorasuyv,
Sariosuv, Muzsuv, Loygasuv, Ko'ksuv kabi 500 dan ortiq
toponimik birliklar nafagat toponimik lug‘atlar, balki xalg
shevalari, dala yozuvlari va kartografik materiallarda ham o'z
aksini topgan. Bu materiallar toponimlarni nafaqat statik birlik,
balki dinamik o‘zgaruvchan lisoniy hodisa sifatida o‘rganish
imkonini beradi.

Ushbu materiallarni tahlil gilishda bir gator ilmiy metodlar
mavjud bo'lib, ular muammoni har tomonlama yoritishga
xizmat giladi. Qiyosiy-tarixiy metod “suv” komponentining
turli davrlardagi lisoniy holati va uning boshga turkiy tillar
(qozogq, qirg'iz, turkman) bilan mushtarak jihatlarini aniglashda
go‘llaniladi. Toponimlarning tub ma’nosini va tarkibiy
gismlarining genezisini yoritishda etimologik tahlil usuli
asosiy o'rin tutadi. Joy nomlarining hosil bo'lishida suvning fizik
xususiyatlari, rang-tasviri va geografik joylashuvini guruhlarga
ajratishda semantik klassifikatsiya metodidan foydalaniladi.
Shuningdek, “suv” leksemasining boshqga so‘z turkumlari bilan
birikish modellarini aniglash uchun komponentli tahlil hamda
ularning hududiy tarqalishini o'rganish uchun areallarni

Ma’'lumki, joy nomlari yurtimizning qadimiy tarixi, geografik
sharoiti, xalgimizning orzu-umidlari, madaniy-ma’naviy,
siyosiy, diniy-falsafiy, estetik qarashlari, ona tilini e’zozlash va
uning boyliklarini asrab-avaylash usullarini o‘zida ifoda etgan
ulkan xazina, lisoniy birliklardir. Ularning har biri ma’lum
tarixiy vogea, pragmatik ma’lumot va yoki o'sha yerning tub
aholisi bilan bog'liq biror faktga asoslanadi. “suv” komponentli
toponimlar ham o'zlarida shu kabi faktlarni saglaydi.

O‘zbek tilida tarkibida “suv” leksemasi ishtirok etgan joy
nomlari yetarlicha uchraydi. Xususan, geografik obyektlar
nomlari axborot veb-portalida mingga yaqin nomlar keltirilgan.
Lekin aytish kerakki, ularning asosiy gismi ma’lum hududni
anglatsa ham, aniq toponim sifatida gabul gilinmaydi. Shu
sababli biz ulardan ayrimlarini tahlil gilmoqchimiz.
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“Qorasuv” toponimi yugorida nomi keltirilgan manbada
Samargand viloyatining aholi punktlari va ularning tarkibiy
gismlari [1] nomi bilan bir necha marta berilgan. Ular
bir-birlaridan ragamlar orqali farglanib, ushbu ragamlar
aholi yashash joylarini bir-biridan ajratish uchun ularning
joylashuv o‘rniga nisbatan belgilangan. Samargand shahri
aholisi, aynigsa, yangi qurilayotgan ko‘p gavatli binolarda
yashovchilar bu kabi nomlarni juda yaxshi bilishadi. Lekin
shuni aytib o‘tish o‘rinliki, Qorasuv-1, Qorasuv-2, Markaziy
Qorasuyv kabi atamalar aholi yashash hududlarini anglatsa
ham, aslida uning tub ma’'nosi boshga hisoblanadi.

Qorasuv - daryo. Ushbu gidronimdan qgishlog nomlari
yuzaga kelgan. Gidronimiyada qora - yerosti, sizot suvi
ma’nosini bildiradi. Ko'pincha, Qorasuv va Ogsuv giyoslangan.
Qorasuv - tog’ bag‘irlari va etaklarida yerosti, bulog suvlari
bilan to‘yinadigan, hajmi ko'p, rangi zangori, tiniq suv
(jilg'a, kichik daryo). Ogsuv - tog‘ustidagi qor suvlari bilan
to‘yinadigan bo‘tana, oqish rangli suv. Qorasuv - yilning
barcha fasllarida bir xil migdordagi suv. Ogsuv esa yozda
ko‘payib, yilning boshqga davrida kamayadigan suv [2: 369].

Qorasuv geografik nom sifatida, avvalo, daryo ma’nosini
anglatadi. Daryolarning qora yoki oq deya nisbat berilishi
esa ularning oqish hududi va tarkibiga alogador hisoblanadi.
Biroq yuqorida keltirilgan ta’rifda qora va oq atamalari
mutlago teskari mazmunda qo‘llanganini ko‘rish mumkin.
Bu, albatta, ushbu nom berilayotgan davrga xos biror belgi
bilan izohlanishi mumkin.

Toponimikada “qora” so'zi ko‘pincha “yer ostidan sizib
chiquvchi”, “manbayi bulog bo‘lgan” yoki “muzlamaydigan”
suv ma’nosini anglatadi [5: 4]. Muzliklardan boshlanadigan
“Oksuv” (oq suv)dan fargli o‘larog, Qorasuv yer osti
suvlarining yuzaga chiqishi natijasida hosil bo‘lgan tiniq
va o‘zgarmas haroratli suv obyekti hisoblanadi. Mahmud
Koshg‘ariyning “Devonu lug‘otit-turk” asarida “qora” sozining
“ulug”, “kuchli” yoki “keng” ma’nolari ham mavjudligi qayd
etilgan [6: 156]. Bu esa Qorasuvning nafagat manbayiga,
balki uning gidrologik quvvatiga ham ishora giladi. Radlov 0z
lug‘atida turkiy xalqlar orasida “qora” komponenti yer ostidan
chiquvchi, tiniq va ichishga yarogli “tirik suv” ma’nosida ham
go'llanilishini ko'rsatib o‘tgan [8: 131].

Joy nomlarining izohli lug‘atida Qorasuv gishloq jamoa
xo‘jaligi, Qorasuv arig’i kabi bir necha birikmalar ham
keltirilgan. Ma’lumotlar orasidan esa Samargand viloyatida
joylashgan Qorasuv nomli aholi yashash hududlarining nega
aynan shu nom bilan atalishini izohlovchi faktlarni ham
ko‘rish mumkin.

Siyob - yerosti sizot suvlaridan boshlanuvchi ko‘plab
ariglarning nomi. O‘zbek tilida Qorasuv deb ataladi.
Siyobibolo, Siyobituman Samargand tumanidagi ariglar.
Samargand shahrining shimoli-g‘arbiy tomonida oquvchi
Siyob kanali XIX asr boshlarida Siyohobi Kaloni puli Mirzo
deb yuritilgan. V.L.Vyatkinning gayd gilishicha, Zarafshonning
janubiy tarmog‘i, hozirgi Qoradaryo ham Siyohobi Kalon deb
atalgan. Miyonqoldagi Siyohob kanali esa Hazarayi Siyohob
nomi bilan yuritilgan bo'lib, u joyni sug‘organ, keyinchalik
bu joy Hazara deb atalgan [2: 439].

Bu ma’lumotlardan kelib chigadiki, Qorasuv hamda
Siyob atamalari ayni bir ma’noda go‘llanuvchi geografik
atamalar, gidronimlar, hisoblanib, hududiy joylashuvga ko‘ra
Samargand shahrida joylashgan aholi yashash punktlari,
va hatto, mashhur Siyob bozori ham berilgan nomlar bilan
o'zaro bog'ligdir.

Yana “suv” komponentli toponimlardan biri Qashgadaryo
viloyatining Chiroqchi va Kitob tumanlariga garashli aholi
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punktlari va ularning tarkibiy gismlari hisoblanadi. Veb-
portalda ular Jilisuv, Yangi Jilisuv, Eski Jilisuv nomlari bilan
keltirilgan. Ushbu aholi yashash hududlari ham Qorasuv
toponimi kabi gidronimlar bilan alogador tarzda nomlangan.
Jilisuv atamasi “O‘zbekiston joy nomlarining izohli lug‘ati”da
ham uchraydi. Unga ko‘ra ba’zi manbalarda Jinnidaryo
atamasi “jin” so‘zi bilan alogador bo‘lishi mumkin. Lekin
izohli lug‘atda bu ma’lumot asosga ega emasligi ta’kidlab
o‘tilgan. O‘zbekistonning bundan bir necha ming vyillar
oldin nomlangan suv havzalari nomining giyosiy lisoniy
tahlili shuni ko‘rsatadiki, Jinnidaryo, Jilisuv, Jiliko'l kabi
gidronimlarning yaralishiga asos bo‘lgan, suv havzalarining
nomlanishiga omil bo‘lgan lisoniy dalil boshga soz. ...Bulog
va oqgarsuv - jilg'a ma’nosidagi garlug lahja (sheva)sidagi
yil/yul/yo’l so‘zining gipchoq lahja (sheva)sidagi shakli - jil
Jjul/jol so'zidir. Yil/yul/ yo'l va jil/jul/jo’l so'zlari bir o’zakdan
hosil bo‘lgan. Ma’'nolari bir xil, tarqalish hududlari - har xil.
Jil/jul/jo’l so'zi O'zbekiston hududiga xos. Yil/yul/yo'l so'zi
esa Oltoy, Xakasiya, Uraldagi turkiy xalglar yashaydigan
hududlarda gidronimlar yasagan. O‘zbekiston hududida jil/
jul/jo’l so‘zi suv, ko'l, daryo so‘zlari bilan birikib, ogarsuv
havzalari nomini hosil gilgan [2:168].

Ayni shu dalillarga qo‘shimcha sifatida jilg'a so‘zining
etimologik ma’nosini ham keltirib o'tish o'rinlidir. Jilg'a -
kichik ogin suv. Bu so‘z gadimgi turkiy tilda “suv” ma’nosini
anglatgan “yil” so‘ziga kichik ma’nosini anglatuvchi (-g‘a)
go‘shimchasini qo‘shish orgali hosil gilingan. O'zbek tilida
so'z boshlanishidagi (y) undoshi (j) undoshiga aylanib, [i]
unlisi 0‘zining gattiglik belgisini yo‘qotgan [3: 102].

“Jili” so'zi gadimagi turkiy tildagi “yilig” (ilig, issig) so‘zidan
kelib chiggan [6: 19]. Mahmud Koshg‘ariyning “Devonu
lug’otit-turk” asarida ham ushbu leksemaning “ilig, harorati
bor” ma’nosidagi variantlari keltirilgan. Toponimikada
“Jilisuv” asosan issiq yoki iliq buloglar, mineral suv manbalari
joylashgan hududlarga nisbatan qo‘llaniladi. [5:31] Bu suvlar
tarkibida yer osti termal energiyasi hisobiga doimiy iliq
harorat saglanib golishi bilan ajralib turadi.

V.V.Radlov tahlili: Radlov o'z lug‘atida bu terminning
turli shevalardagi jili, yili, ili shakllarini va ularning
“muzlamaydigan, doimiy ilig ogim” ma’nosida gidronimlar
tarkibida kelishini ko‘rsatib o‘tgan [8:53].

“Suv” komponentli toponimlarning etimologik va lisoniy
tahlili shuni ko‘rsatadiki, ushbu nomlar majmuasi o'zbek
onomastikasining eng gadimgi va mazmunan boy gatlamini
tashkil etadi. Tadgiqot obyekti bo‘lgan joy nomlari shunchaki
rang yoki harorat belgisini emas, balki obyektning murakkab
tabiiy-geografik va gidrologik xususiyatlarini ifodalovchi
gadimiy turkiy modellar asosida shakllangan. Xususan, “qora”
komponentining rang ma’nosidan ko‘ra, ko‘proq suvning
manbayiga, ya'ni yer osti sizot suvlari va buloglarga ishora
gilishi, uning yil bo'yi muzlamaslik xususiyati bilan bog'ligligi
aniglandi. Bu esa ajdodlarimizning geografik obyektlarga
nom berishda o‘ta kuzatuvchan bo‘lganliklarini, nom va
mohiyat o‘rtasidagi uzviylikni saglaganliklarini ko‘rsatadi.

“Jilisuv” toponimi misolida gadimgi turkiy tildagi
tovush o‘zgarishlari va lahjaviy xususiyatlarning aks etishi
joy nomlarining shakllanishida hududiy dialektlarning
o'rni begiyos ekanligini isbotlaydi. Shu bilan birga, ayrim
hududlardagi toponimlarning sinonimik munosabati turkiy va
forsiy tillarning uzoq vaqt davomida bir hududda yonma-yon
yashashi natijasida yuzaga kelgan lisoniy integratsiyaning
mahsulidir. Bunday gidronimlarning keyinchalik oykonimlarga
ko‘chishi hududning tarixiy-etnik giyofasini asrlar davomida
saglab qolishga xizmat gilgan.
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Toponimlarning bunday ilmiy-etimologik tahlili joy imkoniyatlarini namoyon etish bilan birga, milliy onomastika

nomlarining asl tub ma'nosini tiklashga va xalq orasidagi  ¢ongini iimiy asosda tartibga solishda muhim nazariy va amaliy
asossiz talginlarni ilmiy rad etishga imkon beradi. “suv

komponentli toponimlarni o‘rganish o'zbek tilining boy ichki ~ ahamiyat kasb etadi.
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filologiya fanlari boyicha falsafa doktori

OZBEK XALQ MIFOLOGIK OBRAZLARINING
LINGVOMADANIY XUSUSIYATLARI

Annotatsiya. Ushbu maqolada o'zbek xalg mifologiyasidagi asosiy obrazlarning lingvomadaniy xususiyatlari organiladi. Mifologik
obrazlar tili orgali milliy mentalitet, urf-odatlar va e’tiqgodlar ganday aks etishi ko'ib chigiladi. Pari, ajina, dev, alpomish kabi obrazlar leksik-
semantik jiahtdan tahlil gilinib, ularning xalq og‘zaki ijodi, magol va iboralardagi oni belgilanadi.

Kalit so‘zlar: mifologiya, lingvomadaniyat, o'zbek folklori, mifologik obraz, milliy mentalitet, xalqg e’tiqodi, leksik-semantik tahlil.

Annotation. In this article, the linguocultural features of the main images in Uzbek folk mythology are studied. It examines how national
mentality, customs, and beliefs are reflected through the language of mythological images. Images such as pari, ajina, dev,and alpomish are
analyzed lexically and semantically, and their place in folklore, proverbs, and expressions is determined.

Keywords: mythology, linguoculture, Uzbek folklore, mythological character, national mentality, folk beliefs, lexicosemantic analysis.

AHHOTauma. B faHHOM CTaTbe M3y4atoTCs IMHIBOKYILTYPONOrMyeckme 0CO6eHHOCTM OCHOBHbIX 06pa30B y36eKCKoM HapoaHOM MUBONOrUK.
PaccmatpuBaeTcs, kak Yepes a3blKk MUDONOrMyeckmx 06pa3oB OTPaXKaloTCs HALMOHANbHbIA MeHTanuTeT, 06bluan U BepoBaHus. Takme obpasbl,
KaK nepu, IKMHHbI, BEIMKAHbI, annaMblllM, aHANU3UPYIOTC C NIEKCMKO-CEMAHTUYECKOM TOYKM 3peHus, onpenenseTcs MX Mecto B YCTHOM

HAapo4HOM TBOpPYECTBE, MOCNOBMLAX U MOTOBOPKaxX.

KnioueBble cnoBa: MUbonorus, IMHrBOKYbTypa, y36eKckuii Gonbknop, MUponormieckmini 06pas, HauMoHaNbHbIA MEHTANUTET, HAPOAHblE

BEPOBaHMU4, NEKCMKO-CEMAHTUYECKUIA aHaNm3.

Lingvomadaniyatshunoslik - tilshunoslik va
madaniyatshunoslikning kesishmasida vujudga kelgan fan
sohasi bo'lib, u til va madaniyatning o'zaro munosabatini
o‘rganadi. Bu soha doirasida xalq mifologiyasi alohida o'rin
tutadi, chunki mifologik tasavvurlar xalgning dunyoqarashini,
his-tuyg‘ularini va ma’naviy boyligini to'liq ifodalaydi. O'zbek
xalgi boy va gadimiy mifologik an’analarga ega bo'lib, bu
an’analar tilning barcha qatlamlarida - frazeologiyada,
toponomiyada, antroponimiyada va badiiy adabiyotda o'z
aksini topgan.

Mifologik obrazlar - xalgning tarixiy xotirasi va ma’naviy
tajribasining ramziy ifodasi. Ular nafagat badiiy-estetik
giymatga ega, balki ijtimoiy-madaniy funksiyalarni ham
bajaradi: avloddan avlodga ma’naviy meros uzatilishiga xizmat
giladi, xalgning o'ziga xos milliy kimligini saglab qolishga
ko‘maklashadi. Akademik B.Sobirov ta’kidlaganidek, “mifologik
ong xalgning tafakkur uslubini, his-tuyg‘ular olamini va
ma’naviy qadriyatlarini o’zida mujassam etadi” [7: 45].

O’zbek tilshunosligida mifologik leksikaning lingvomadaniy
tahlili hali to'lig o‘'rganilmagan. Shu bois ushbu magolaning
magsadi - o'zbek xalg mifologiyasidagi asosiy obrazlarni
lingvomadaniy jihatdan tahlil gilish, ularning til birliklari
orgali milliy mentalitetni ifodalash xususiyatlarini aniglashdan
iborat.

O'zbek xalg mifologiyasi 0zining murakkab tuzilishi va
gatlamliligi bilan ajralib turadi. Tadgiqotchilar bu mifologiyada
animistik, totemistik va shammanistik gatlamlarni ajratadilar.
Mashhur folklorshunos MJo'rayev fikricha, “ozbek mifologiyasi
zardushtiylik, islom va gadimgi turk e’tiqodlarining uyg‘un
sintezi asosida shakllanib, oziga xos milliy xususiyatlarni
kasb etgan” [2: 112].

Lingvomadaniy tahlil nuqtayi nazaridan mifologik
obrazlar ikki jihatdan muhimdir: birinchidan, ular nomlarning
etimologiyasi orgali xalgning gadimiy dunyogarashini aks
ettiradi; ikkinchidan, bu obrazlar bilan bog'liq frazeologik
birliklar, maqollar va iboralar zamonaviy til birliklarida
saglanib, milliy xarakter va gadriyatlarni ifodalashda

muhim vosita bo'lib xizmat giladi. Masalan, “pari yuz”

iborasi nafaqgat chiroyli yuz ma’nosini anglatadi, balki
unda go‘zallikning mutlag mezoni sifatida pari obrazining
saglanib golganligini ko‘ramiz.

Professor N.Mahmudovning ta’kidlashicha, “o‘zbek tilidagi
mifologik leksika —xalgning minglab yillik madaniy tajribasini
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o'zida saglab kelgan noyob til hodisasidir” [3: 78]. Bu fikr
mifologik obrazlarning nafagat folkloristik, balki tilshunoslik
nugtai nazaridan ham alohida tadqiq etilishi zarurligini
ko‘rsatadi.

Asosiy mifologik obrazlarning lingvomadaniy tahlili

“Pari” so'zi forscha-tojikcha “pari” (kabutar paridan kelib
chigadigan mavjudot) so‘zidan olingan bo'lib, o’zbek tiliga
gadim zamonlarda kirib kelgan. Ozbek mifologiyasida pari
- insonlarga yaxshilik giladigan, go‘zal, parvoz gila oladigan
mavjudot. U asosan suv, tog‘ va havoga bog'liq makonda
yashaydi deb tasavvur gilingan.

Pari obrazi o'zbek tilida boy frazeologik maydon hosil
gilgan: “pari giz”, “pari chehrali”, “pari yuzli”, “paridan kelgan”
kabi birikmalar go‘zallik va nafislikning oliy darajasini
ifodalaydi. Shu bilan birga, “pari urib goyibdi” iborasi
aqli zaiflashgan kishiga nisbatan go‘llanishi mifologik
tasavvurlarning zamon o'tishi bilan salbiy ma’no kasb etishiga
misol bo'la oladi.

Dev - o‘zbek mifologiyasidagi eng qudratli yovuz
kuchlardan biri. “Dev” so'zi ham forscha-tojikcha mansabiga
ega bo'lib, avesto tilida “daeva” shaklidagi yovuz ruh
ma’nosini anglatgan. O'zbek xalq ertaklarida dev asosan
insonga garshi kuchni ifodalaydi. Qizigarli jihati shundaki,
“dev” so'zi zamonaviy o'zbek tilida juda kuchli, ulkan kishiga
nisbatan ko'chma ma’noda ishlatiladi: “dev yigit”, “dev kuch”.
Tilshunoslik nuqtai nazaridan bu - semantik ameliorasiya
(ma’noning yaxshilanishi) hodisasiga yorgin misoldir.

Ajina - o'zbek mifologiyasida odamlarga zarar yetkazuvchi,
ko'pincha yomon joylarda (haroba, eski bino, gqabristonda)
yashovchi yovuz ruh. “Ajina” so‘zining etimologiyasi hagida
turli nuqgtai nazarlar mavjud: bir gism olimlar uni arabcha
“jinn” so'zi bilan bog'lasa, boshqalari oziga xos turkiy kelib
chigishini ta’kidlaydi. Sh. Shoabdurrahimovaning tadqiqotiga
ko'ra, “ajina obrazi o’zbek xalq e’tiqgodida islomdan oldingi
animistik tasavvurlar bilan islomiy ruh tasavvurlarining
uyg‘'unlashuvidan vujudga kelgan” [6: 93].

Ajina obrazi til birliklari tizimida ham keng aks etgan: “ajina
uyiga aylanibdi” (eski, xarob joy), “ajina yuggan” (qo‘rqgan,
dahshatlangan), “ajinadan qo‘rgadi” (nihoyatda qo'rqoq odam)
kabi frazeologik birliklar o’zbek tilida faol go‘llaniladi.

Alpomish - o‘zbek xalg epik ijodining eng buyuk
gahramoni. “Alp” komponenti turkiy tillarda “bahodir,
gahramon” ma’nosini anglatadi. Alpomish obrazi o’zbek
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milliy mentalitetidagi gahramonlik, sadoqgat, vatanparvarlik
va adolat kabi gadriyatlarni mujassamlashtiradi. Akademik B.
Sarimsogovning so‘zlari bilan aytganda, “Alpomish eposi -
0'zbek xalgining milliy gahramonlik idealini to'lig ifodalovchi
yuksak badiiy yodgorlik” [5: 34].

O'zbek tilidagi frazeologik birliklar tizimi mifologik
obrazlar bilan chambarchas bog‘lig. Bu birliklar o‘zbek
xalgining mifologik tafakkur tarzini, go‘zallik va xunuklik,
ezgulik va yovuzlik, kuch va ojizlik haqidagi tasavvurlarini
aks ettiradi. Frazeologik birliklarning semantik tahlili shuni
ko‘rsatadiki, ko‘plab mifologik obrazlar zamonaviy tilda
yangi semantik mazmun kasb etgan, biroq ularning madaniy
yadrosida gadimiy mifologik tasavvurlar saglanib qolgan.

Tilshunoslik nuqgtai nazaridan alohida e’tibor talab
giladigan jihati shundaki, mifologik obrazlar ishtirokidagi
frazeologik birliklar aksariyat hollarda emotsional-
ekspressiv bo'yogga ega. Masalan, “pari singari” birligida
go‘zallikning me’yori tasvirlanadi, “dev kabi” birligida
kuch va ulkanlikning mubolag‘ali ta’rifi beriladi. Professor
A. Hojiyevning tadqiqoti ko‘rsatganidek, “o‘zbek tilidagi
mifologik frazeologizmlar milliy madaniyatning jonli gatlami
bo‘lib, ular orqgali xalgning estetik, axlogiy va falsafiy
garashlari to‘lig namoyon bo‘ladi” [1: 156].

Mifologik obrazlar maqollarda ham keng aks etgan.
“Devdan kuchli odam yo‘q, parivashdan go‘zal yo'q” kabi
magqollar xalqg mifologik tasavvurlarining hikmatli ifodasi
sifatida avloddan avlodga o'tib kelgan. Bu magollar xalq
pedagogikasining ham muhim qismini tashkil etib, jamiyatdagi
ijtimoiy munosabatlarni tartibga solishda o'ziga xos normativ
funksiyani bajaradi.

Mifologik obrazlar o’zbek xalg onomastikasida - yer-joy
nomlarida (toponomiya) va shaxs nomlarida (antroponimiya) -
ham o'z izini qoldirgan. Pari, Dev, Alp kabi mifologik obrazlar
bilan bog'lig joy nomlari O'zbekiston hududida keng tarqalgan.
Masalan, “Devxona”, “Parikent”, “Devkesgan” kabi toponomik

birliklar hududdagi gqadimiy mifologik e’tigodlarni saglab
kelmoqda.

Antroponimiyada ham mifologik obrazlarning ta’siri
sezilarli. “Parvina”, “Parioy”, “Alpamsha”, “Devano” kabi ismlar
mifologik obrazlardan kelib chiggan bo'lib, hozir ham ozbek
ismlar tizimida faol qo‘llaniladi. T.Nafasovning kuzatishiga
ko‘ra, “o'zbek antroponimiyasida mifologik asosli ismlar
umumiy ismlar fondining taxminan 12-15 foizini tashkil
etadi” [4: 211].

Onomastik birliklarning mifologik zamini ularning kognitiv
xaritasini shakllantiradi. Bir tomondan, bu nomlar o‘zbek
xalgining gadimiy e’tiqodlari va tasavvurlari hagida gimmatli
ma’lumot beradi; ikkinchi tomondan esa, ular milliy kimlikning
til orqali ifodalanishining yorgin namunasidir.

O‘zbek xalg mifologik obrazlarining lingvomadaniy tahlili
ularning milliy til, madaniyat va folklor bilan chambarchas
bog'ligligini ko'rsatadi. Pari, dev, ajina, Alpomish va boshqa
obrazlar o'zbek tilining leksik-semantik tizimida keng aks etib,
frazeologik birliklar, maqollar, onomastik birliklar va badiiy
adabiyot orqali zamonaviy tilda ham faol hayot kechirmogda.
Mifologik obrazlar tili xalgning milliy mentalitetini, estetik
gadriyatlarini va axlogiy me’yorlarini ifodalashning oziga
xo0s vositasi sifatida xizmat giladi. Ularning leksikasi
zamonaviy tilda semantik transformatsiyaga uchrab, yovuz
va go'zal obrazlar turli kontekstlarda yangi ma’nolar kasb
etadi. Shu bilan birga, mifologik obrazlarning onomastik aksi
- toponomiya va antroponimiyada uchrashi - milliy til va
madaniyatning tarixiy qatlamlarini o’rganishda muhim manba
hisoblanadi.

O'zbek mifologik obrazlarining lingvomadaniy tadgiqi
milliy tilshunoslik, madaniyatshunoslik va folkloristika
fanlarining integratsiyasini talab giladi. Tadgigot natijalari
xalgning madaniy merosi, tarixiy xotirasi va dunyoqarashini
chuqurroq anglashga xizmat giladi hamda ularni zamonaviy til
va adabiyotda o‘rganish uchun mustahkam ilmiy asos yaratadi.
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COGNITIVE PROCESSES IN SIMULTANEOUS AND
SIGN LANGUAGE INTERPRETING

Annotation. Simultaneous interpreting and sign language interpreting represent two essential branches of professional interpretation
that facilitate communication across linguistic and sensory barriers. While Simultaneous (simultaneous) interpreting is commonly
associated with multilingual conferences, diplomatic meetings, and international broadcasts, sign language interpreting ensures access
to communication for Deaf and hard-of-hearing communities. Both forms require advanced cognitive processing, linguistic competence,
cultural awareness, and technical proficiency. This article examines the theoretical foundations, historical development, practical challenges,
and contemporary innovations in Simultaneous and sign language interpreting. Drawing upon the works of leading scholars such as Danica
Seleskovitch, Marianne Lederer, Daniel Gile, and Holly Mikkelson, the study explores cognitive models, ethical standards, technological
transformations, and professional training frameworks.

Keywords: simultaneous interpreting, simultaneous interpretation, sign language interpreting, conference interpreting, Deaf community,
cognitive load, interpretation theory, accessibility, intercultural communication, professional ethics.

Annotatsiya. Sinxron va imo-ishora tarjimasi til hamda sensor to'siglarni yengib o'tib, mulogotni ta'minlovchi professional og‘zaki
tarjimaning ikki muhim yo'nalishini ifodalaydi. Sinxron tarjima odatda ko'p tilli anjumanlar, diplomatik uchrashuvlar va xalqaro ko'rsatuvlar
bilan bog'lig bo'lsa, imo-ishora tarjimasi eshitishda nugsoni bo‘lganlar hamjamiyati uchun mulogot imkoniyatini yaratadi. Har ikkala tarjima
turi ham yuqori darajadagi kognitiv qayta ishlash, lingvistik kompetensiya, madaniy bilimdonlik va texnik mahoratni talab etadi. Ushbu
magolada sinxron va imo-ishora tarjimasining nazariy asoslari, tarixiy rivojlanishi, amaliy giyinchiliklari hamda zamonaviy innovatsiyalari
tahlil gilinadi. Tadgiqotda Danika Seleskovich, Marianna Lederer, Daniel Gil va Holli Mikkelson kabi yetakchi olimlarning asarlariga tayanilib,
kognitiv modellar, axlogiy me’yorlar, texnologik transformatsiyalar va kasbiy tayyorgarlik tizimlari o'rganiladi.

Kalit so'zlar: sinxron tarjima, sinxron og‘zaki tarjima, imo-ishora tarjimasi, anjuman tarjimasi, eshitishda nugsoni bo‘lganlar hamjamiyati,
kognitiv yuklama, og‘zaki tarjima nazariyasi, qulaylik, madaniyatlararo mulogot, kasbiy etika.

AHHoTaumsa. CMHXPOHHbIN M XXeCTOBbIV NepeBos, NpeAcTaBftoT coboi aBe BaxHelwme 061acTu npodeccMoHanbHOro YyCTHOro nepesosa,
obecneuynBaioliMe KOMMYHWMKALMIO Yepe3 N3blkOBble M CEHCOpHble Gapbepbl. ECIM CMHXPOHHbLIM nepeBod 00ObIYHO accouumpyeTtcs C
MHOTOS3bI4YHbIMU KOHDEPEHLMSIMU, AUNNOMATUYECKMMU BCTPEYAMU U MEXAYHAPOAHBIMMU TPAHCAALMAMU, TO NEPEBOL HA XKECTOBbIN S3bIK
obecneynBaeT AOCTYN K 06LLEHMI0 N5 cO06LWecTB ryxux u cnabocnbiwalymx. Obe pasHOBUAHOCTM NepeBoaa TPEOYT CI0XKHbIX KOTHUTUBHbIX
NpOLLEeCCOB, BbICOKOM S3bIKOBOM KOMMETEHLMM, KYNbTYPHON OCBEA,OMIEHHOCTM U TEXHUYECKOM NOAroTOBKK. B naHHOM cTaTbe paccMaTpmBatoTCs
TEOPETUYECKME OCHOBbI, UCTOPUS PA3BUTUS, NPAKTUYECKME BbI30Bbl M COBPEMEHHbIE MHHOBALMM B 06/1aCTU CMHXPOHHOMO M KECTOBOrO
nepesoaa. Onupasch Ha TpyAbl TakMX BefyLIMX yyeHblX, kak JaHuua Ceneckouy, MapuaHHa Jlenepep, daHuans Xunb u Xonam MUKKeNbCoH,
aBTOp MCCNenyeT KOrHUTUBHbIE MOAENM, STUYECKME CTaHAAPTbI, TEXHONOrMYeckue TpaHChopMaLMmM U CUCTEMbI NPODECCHOHANbHOM NOAFOTOBKM.

KntoueBble cnoBa: CUHXPOHHbIM NepeBof, YCTHbIM NepeBof, XeCTOBbI NepeBof, KOHMEPEHL-NepeBo, COOBLLECTBO MyXMX, KOTHUTUBHAS
Harpyska, Teopus nepeBoAa, 4OCTYMHash Cpefa, MeXKYNbTYpHas KOMMYHUKaLWS, TpodeccuoHanbHas 3Tuka.

In an increasingly interconnected world, effective
multilingual communication is vital in diplomacy, education,
media, healthcare, and international cooperation.

Interpretation, as a real-time oral or signed transfer
of meaning from one language to another, plays a critical
role in bridging linguistic divides. Among its various forms,
Simultaneous (simultaneous) interpreting and sign language
interpreting stand out due to their immediacy and cognitive
complexity.

Simultaneous interpreting gained international
prominence during the mid-twentieth century, especially
during the Nuremberg Trials, where multilingual proceedings
required interpreters to render speech in real time. Institutions
such as the United Nations and the European Union
institutionalized simultaneous interpreting as a standard
practice in multilingual governance.

Sign language interpreting, on the other hand, developed
alongside the recognition of Deaf communities and their
natural languages, such as American Sign Language and
British Sign Language. Advocacy organizations like the
World Federation of the Deaf have played a significant role in
promoting the rights of Deaf individuals to access information
through professional sign language interpreters.

This article aims to provide a comprehensive analysis of
Simultaneous and sign language interpreting by examining
their theoretical underpinnings, professional standards,
training methods, and contemporary challenges.

The academic study of interpreting began to flourish in
the latter half of the twentieth century. A major contribution
to interpretation theory was made by Danica Seleskovitch
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and Marianne Lederer through the Interpretive Theory of
Translation. Their model emphasizes the interpreter’s role
in conveying meaning rather than performing word-for-
word translation. According to this theory, comprehension,
deverbalization, and reformulation constitute the three
essential stages of interpretation.

Another influential scholar, Daniel Gile, proposed the
Effort Models of interpreting. Gile argues that simultaneous
interpreting involves several concurrent cognitive efforts:
listening and analysis, short-term memory, production,
and coordination. Because cognitive resources are limited,
interpreters may experience overload, leading to omissions
or errors.

In the field of sign language interpreting, Holly Mikkelson
emphasizes the importance of bicultural competence. Sign
language interpreters must navigate not only linguistic
differences but also cultural norms within Deaf communities.
Research also highlights the visual-spatial grammar of sign
languages, which differs fundamentally from spoken language
syntax.

Technological developments have further influenced
interpretation studies. Remote interpreting platforms, video
relay services, and artificial intelligence tools are increasingly
integrated into professional practice. However, scholars
generally agree that technology cannot fully replicate the
human capacity for contextual understanding and emotional
nuance.

Simultaneous interpreting requires the interpreter to
listen to a source speech while simultaneously producing
an equivalent message in the target language. This dual-
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task activity demands rapid information processing and
divided attention. According to Gile’s Effort Model, cognitive
overload may occur when speech rate, terminology density, or
unfamiliar topics exceed the interpreter’s processing capacity.

Interpreters typically work in soundproof booths,
using headsets and microphones. They often work in
pairs, alternating every 20-30 minutes to prevent fatigue.
Preparation, including terminology research and subject
familiarization, significantly enhances performance quality.

Sign language interpreting differs from Simultaneous
spoken-language interpreting in modality. It involves
transferring meaning between a spoken language and a
visual-gestural language. This cross-modal process requires
spatial awareness, facial expressions, body movements, and
handshapes.

Unlike conference interpreters who may remain unseen,
sign language interpreters are physically visible and actively
participate in the communicative environment. They must
consider visual accessibility, lighting, and positioning.
Additionally, Deaf culture values directness and visual clarity,
which influences interpreting strategies.

Ethical standards emphasize confidentiality, impartiality,
and accuracy. Sign language interpreters often work
in educational, medical, and legal contexts, where
misinterpretation may have serious consequences.

Similarities between the two modes.

Both simultaneous and sign language interpreting require:

- High linguistic proficiency in at least two languages.

- Excellent short-term memory.

The primary difference lies in sensory modality.
Simultaneous interpreting is auditory-oral, whereas sign
language interpreting is visual-gestural. This difference affects
working conditions, fatigue patterns, and cognitive strategies.

Furthermore, sign language interpreting often involves
advocacy for accessibility and inclusion. The interpreter may

serve as a cultural mediator, explaining references unfamiliar
to Deaf audiences.

Advances in digital communication have transformed both
fields. Remote simultaneous interpreting (RSI) platforms allow
interpreters to work online. Video remote interpreting (VRI)
enables sign language interpreters to provide services via
video conferencing tools.

Artificial intelligence-based translation systems are
improving; however, automated systems struggle with context,
humor, idiomatic expressions, and cultural references. Human
interpreters remain essential for nuanced communication.

Training and Professional Development.

Professional training programs typically include:

- Advanced language study

- Public speaking skills

- Interpreting techniques (shadowing, reformulation
exercises)

Simultaneous and sign language interpreting represent
sophisticated forms of linguistic mediation that facilitate
inclusive and effective communication across linguistic and
sensory boundaries. While they differ in modality, working
conditions, and sociocultural dimensions, both require
exceptional cognitive ability, linguistic competence, and
ethical responsibility.

Theoretical frameworks developed by scholars such as
Seleskovitch, Lederer, and Gile continue to shape professional
practice. Meanwhile, technological advancements provide new
opportunities and challenges. Despite the rise of machine
translation and artificial intelligence, human interpreters
remain indispensable due to their ability to understand
context, emotion, and cultural nuance.

Future research should focus on cognitive ergonomics,
interpreter well-being, and the integration of emerging
technologies while preserving professional standards and
accessibility rights.
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ASARLARDA AYOL OBRAZINING YORITILISHI

Annotatsiya. Ushbu maqolada badiiy adabiyotda ayol obrazining yoritilishi jahon va o'zbek adabiyoti misolida giyosiy jihatdan organiladi.
Ayol obrazi, uning ma’naviy va ruhiy qiyofasi, ayolning kundalik hayoti va muammolari hagida so'z yuritiladi. Ayol portreti orgali gahramon
ruhiy-psixologik holatining ochib berilishi yapon yozuvchisi Kobo Abening “Qumdagi xotin”asari, Stefan Sveygning “Bir ayol hayotidan
yigirma to't soat” asari, Zulfiya Qurolboy gizining “Yovuzlik farishtasi” hikoyalari misolida tahlil gilinadi.

Kalit so‘zlar: ayol portreti, xarakter, tasvir uslubi, ayol psixologiyasi, ruhiy giyofa, hikoya.

Annotation. In this article, the illumination of the image of women in fiction is studied from a comparative point of view using the
example of world and Uzbek literature. The image of a woman, her spiritual and moral image, the everyday life and problems of a woman
are discussed. The disclosure of the psycho-psychological state of the heroine through the portrait of a woman is analyzed on the example
of the works of the Japanese writer Kobo Abe “The Woman in the Sands”, Stefan Zweig “Twenty-Four Hours of a Woman'’s Life”, Zulfiya
Kurolboy gizi “Angel of Evil".

Keywords: female portrait, character, style of depiction, female psychology, mental image, story.

AHHOTaumsa. B naHHOM cTaTbe ocBelueHMe 06pasa XEeHLMHbl B XyAO0XKECTBEHHOW NUTepaType M3y4yaeTcs B CPaBHWUTENbHOM acnekTte
Ha nNpuMepe MUPOBOM U y30eKCKoM nuTepaTypbl. Peub naet 06 obpase XeHLMHbI, ee AYXOBHOM U HPaBCTBEHHOM 06/MKe, NOBCEAHEBHOM
XM3HU U NpobnemMax XeHLWMHbl. PacKpbITe NMCMXONOrMYECcKOro COCTOSHWUS FepOMHb Yepes MOPTPET XEHLMHbI aHANM3MPYeTCs Ha nNpuMepe
npowu3seneHus anoHckoro nucatens Kobo A63 «XKeHiwmHa B neckax», npoussenenus CrecdaHa Ligeiira «[laauatb YyeTbipe yaca U3 XKuU3HU

XKEHLLMHBI», pacckasa 3ynbdun Kyponboi kusm «AHren 3nas.

KntoueBble cnoBa: nopTpeT XeHLUMHbI, XapakTep, CTU/b U306PaXKeHHS, KEHCKas MCUXOOTUs, ByXOBHbIN 06/MK, pacckas.

Dunyo yaralibdiki, ayol borligning ajralmas, mukammal,
eng sirli va eng yirik bo‘lagi bo'lib kelmogda. Shu sababli ham,
gaysi bir soha yoki san’at turini olmaylik, uni ayol timsolisiz
tasavvur qgilish mushkul. Adabiyot va san’at tarixiga nazar
tashlasak, To‘maris, Kleopatra, Bibixonim, Gavharshodbegim,
Oybarchin kabi ko‘plab buyuk ayol siymolarini ko‘rishimiz
mumkin. Insoniyat adabiy tafakkurida asrlar davomida
galqgib kelayotgan bu nozik tilsim hali-hanuz o'z ahamiyatini
yo‘gotgani yo'q va hech gachon yo‘qotmaydi ham.

Adabiyotda ayol doim arxitipik obraz hisoblanadi. Mazkur
mavzuda ko‘plab tadgiqotlar yaratildi. Xususan, o‘zbek
adabiyotshunosligida ayollar obraziga bag‘ishlangan dastlabki
tadgigotni Magsud Shayxzoda o'zining “Navoiy ijodida ayol
obrazi” magolasi bilan boshlab berdi. Adib ushbu maqgolada
Navoiy asarlaridagi asosiy ayol gahramonlar - Shirin, Layli,
Dilorom, Mehinbonu kabi obrazlarning ijtimoiy-madaniy
hayotdagi o'rni va go‘zal xislatlarini ochib beradi. Ayol
obrazi hagidagi bunday tadgiqotlarni ko‘plab uchratishimiz
mumbkin. “Ayollar obrazi nafagat o’zbek adabiyotshunosligi
arenasida, balki dunyo adabiyotshunosligi, san’atshunosligi
hamda boshga ko‘plab sohalarda muhim muammo sifatida
o'rganilishi isbotlangan” [1].

Ayollar obrazi va ularning taqdiri adabiyotda universal
mavzuga aylandi. Davrlar o'tishi bilan jamiyatning ayollarga
bo‘lgan munosabati o‘zgarishi natijasida asarlardagi
yondashuvlar ham transformatsiyaga uchradi. Keyingi
yillarda olib borilgan tadgiqotlarda ayollarning hag-huquqlari,
jamiyatdagi turli jarayonlarda, ya'ni ishda va o‘qishda erkaklar
bilan tengligi masalalari ko'proq yoritila boshlandi. Masalan,
filologiya fanlari nomzodi Sh. Abdullayeva o'zining “Alisher
Navoiyning xotin-qizlar haqidagi gumanistik fikrlariga doir”
nomzodlik dissertatsiyasida davr g‘oyalaridan kelib chiqib,
Navoiy bino gilgan obrazlar orqali feodal tuzum sharoitida
ayollar huquglarining poymol qilinishiga garshi kurashgan
degan fikrlarni ilgari suradi. Bunday g'oyalarni jadidchilik davri
adabiyoti va adabiy mubhiti xususida olib borilgan tadgiqotlar
doirasida ham kuzatish mumkin.

Arab tadgiqotchisi A. A. Xalaf o0‘zining “Arab san’atida
ayollar obrazi” nomli maqolasida shunday yozadi: “Sharq
san’atida ayol obrazi markaziy o'rinni egallaydi. Ammo
bu obraz ko’p ma’noli bo'lib, turlicha talqin qilinadi. Bir
tomondan, u ayolni ma’naviy yuksak, ammo “narsa” (obyekt)
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sifatida - dunyoviy sevgining timsoli sifatida tasvirlaydi.
Ikkinchi tomondan, ayol timsoli dunyoviy sevgidan Allohga
bo‘lgan ilohiy muhabbat ramziga o'tish vazifasini ifodalaydi.
Bu xususiyat, aynigsa, she’riyat va tasviriy san’at sintezida
keng qo'llanilgan”. Hagigatan ham, deyarli barcha badiiy
va san’at asarlarida - haykaltaroshlik yoki tasviriy san’at
bo‘ladimi - ayol go‘zallik, sevgi va muhabbat timsoli sifatida
gavdalantiriladi. Ammo hech bir soha badiiy adabiyot singari
ayol obraziga keng ma’no yuklay olmaydi. Ya'ni, ayolning
dardini, ichki otashini, g‘azab yoki alamini, gqayg'usini
yoxud baxtdan chagnab turgan ko'zlarini ifoda etishda so‘z
san’atining imkoniyatlari beqiyosdir.

Sharq san’ati va adabiyotining yorgin namunasi bo‘lgan
yapon yozuvchisi Kobo Abening “Qumdagi xotin” asari misolida
ham buni ko‘rish mumkin. Asarda yapon gishloglarining
biridagi hayot, u yerda taqdiriga ko'nib yashayotgan ayol
va bu gishlogqa ish yuzasidan kelib, tuzoqqga tushib golgan
erkak taqdiri hikoya gilinadi. Asarni mutolaa gilar ekanmiz,
biroz tushkun va g‘azabnok kayfiyatni his gilamiz. Qahramon
Niki Dzyumpey hasharotlar bo'yicha o‘tkazayotgan tadqiqoti
sababli dengiz bo'yidagi, qumga belangan qgishloqga kelib
goladi. Qishloq aholisi har kuni uylardan qumlarni gazib,
tashib chigarish bilan shug‘ullanadi. Qishloqdagi bir yigit
Nikiga tunash uchun joy berish bahonasida uni tuzoqqa
tushiradi va undan ishchi kuchi sifatida foydalanishadi. Nikini
gumdagi chuqurlikda joylashgan, yolg'iz ayol yashaydigan
uyga joylashtiradilar.

Asarning asosiy gahramoni, ismi keltirilmagan ayol
haqgidagi kechinmalar shu yerdan boshlanadi. Dzyumpey
ayol bilan birga yashay boshlagach, uning achchiq taqdirga
so'zsiz ko'nib yashayotganidan g‘azablanadi. Ayolning eri va
bolasi qum ostida qolib halok bo‘lgani oydinlashadi. Asarda
ayolning ruhiy holati o‘ta tushkun tasvirlanadi: “Xotinning
fe’l-atvori, churg etib og‘iz ochmasligi, agl bovar gilmaydigan
mash’um bir ma'no kasb etardi” [2]. Ayol oilasidan ayrilgan,
hayotdan magsadi yo'q, fagat kun ko‘rish uchun qum
tashib umr kechirayotgandek tuyuladi. Ammo pirovardida,
begona erkak bilan yashay boshlagach, unda yana ayollik
his-tuyg‘ulari jonlana boshlaydi. Yo‘g, ayol behayo emasdi,
bunday harakatlarni ham gilgani yo'q. Ammo u - ayol. Erkak
0'zi tushgan holatdan har gancha g‘azablanib, xotindan
alamini olmasin, u “ko‘zlarida nafrat yoki g‘azab emas, had-
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hisobsiz qayg‘u va iltijo bilan erkakka boqardi”. Hayot ayolni
ruhiy zulmga duchor gilgan bo‘lsa-da, u ham ayolligini
his qilib yashashni xohlardi. Erkak bir necha marotaba
gochishga urinadi, biroz vaqt o‘tgach, hatto gaytish imkoni
bo‘lganda ham, shu qumlikda golishni afzal koradi. Uni
ayoldagi qandaydir sirli tuyg'u bog‘lab qo‘ygandi. Ayol ojiz,
ammo uning galbidagi his-tuyg‘ular qudratli kuchdir. Asarga
“Yolg‘izlik - orzuning gondirilmagan chanqog'idir’ degan
epigraf keltirilgan. Ayolning yolg'izligi uning orzulariga gay
darajada yaqin edi? Bu savol kishini mushohadaga chorlaydi.
Shu orinda yapon adabiyoti 0°zining noyob uslubi, chuqur
falsafiy goyalari va insoniy tuyg‘ularni nozik tasvirlashi bilan
o‘quvchini hayratga soladi.

Adabiyotshunos olim Z.Isomiddinov “Ikki ayol” maqolasida
alohida ta’kidlagan: “Insonshunoslik bo‘lmish adabiyot
birinchi navbatda ayolshunoslik, ya’ni ayolni o‘rganish,
inkishof etish ilmidir. Kuzatsak, eng gadimgi asarlar ham
ayolga bag‘ishlangan, ularning konfliktini ayol va unga
alogador narsalar tashkil etadi. Hatto aytish mumkinki,
adabiyot taraqgiyoti ayol mavzusining badiiy tadgiqi va uning
teranlasha borishi bilan chambarchas bog'lig” [3]. Biz klassik
adabiyotning nodir namunasi bo‘lgan “Iliada” va “Odisseya”
dostonlarida ayol obrazi, uning sadoqati va mehribonligi kabi
xislatlar yoritilishining ilk namunalarini ko‘ramiz. Asrlar osha
uslub va pozitsiya o'zgargan bo'lishi mumkin, ammo dominant
mavzu bitta - Ayol. Asarlarda ayol obrazining yoritilishi millat,
til va dinga ko'ra farglansa-da, “ayol galbi” tushunchasi ularni
birlashtiradi.

Stefan Sveygning “Bir ayol hayotidan yigirma to‘rt soat”
asarida ayolning aqgl va qalb o‘rtasidagi kurashi juda go‘zal
tasvirlangan. Asar vogealari Anrietxonim va K. xonim obrazlari
atrofida kechadi. Tahlilga kirishishdan avval shuni ta’kidlash
joizki, har ganday asarda gahramonlarni yoritishda muallif
shaxsi, uning dunyogarashi, e’tiqodi va estetik didi muhim
ahamiyat kasb etadi. Arastu badiiy asarni “mimesis” (borligga
taglid) deb izohlagan bo‘lsa, adabiyotshunos olim Qozogboy
Yo'ldoshev bu fikrga go‘shimcha tarzda: “Badiiy yaratigning
dunyoga kelishi ham, uning idrok etilishi va tahlili ham
odamlarni o‘rab turgan borligdan ko‘ra, ularning tafakkur
tizimi hamda e’tiqod va gadriyatlariga ko'prog bog'liq” [4],
- deya ta’kidlaydi.

Mazkur asarda ayol gahramonlarning hissiy kechinmalari
o'zbek ayollarinikidan keskin farq giladi. Anrietxonim eri va
bolalari bo'lishiga garamay, pansionga kelgan yosh yigit bilan
gochib ketadi. Bu vogea K. xonimning hayotidagi yigirma
to'rt soatlik, ammo butun umrga tatiydigan azobli xotiralarni

so’zlab berishiga sabab bo‘ladi. K. xonim namunali beka
bo'lib, eridan erta ayrilgan edi. Bir kuni gimorxonada yosh
yigitga ko'ngil go'yadi va uni bu halokatli yo'ldan gaytarishga
urinadi. O'sha kungi hissiyotlar va noma’lum bir kuch uni
yigit bilan birga tunashga undaydi. Ayol yigitning “endi
gimor o‘ynamayman” degan va'dalariga ishonadi, birog ko'p
o‘tmay uni yana gimorxonada uchratgach, qalbidagi tuyg'u
nafratga aylanadi. Asar hikoyachisi: “Xotin kishi kutilmaganda
firibgarlikka uchishi, bir soat ilgari agl bovar gilmaydigan
bo'lib ko‘ringan narsalarga o0'zi jurat qilishi mumkin” [5], -
deydi. K. xonim o‘sha yigirma to'rt soat ichida yashash istagini
tuygan bo‘lsa-da, yakunda sharmandalik va pushaymondan
o'rtanadi.

Xulosa o‘rnida aytish mumkinki, ayol - murakkab va
sirli olam. Stefan Sveyg hech ganday jimjimadorliksiz ayol
qalbidagi ichki konfliktlarni sodda tilda ifodalab bergan.
Adabiyotshunos olim To'xta Boboyev badiiy portretni nafagat
tashqgi giyofa, balki gahramonning individual-psixologik
qgiyofasi (keng ma'noda) deb ataydi [6]. Badiiy portret san’atkor
uchun gahramon ruhiyatini ochuvchi kalitdir. Masalan, Asqad
Muhtorning “Chinor” romanida Bozorqulning xotini Onabibi
portretini chizishda muallif “anordek tigmachoq, durkungina,
otash...” kabi oxshatishlardan mahorat bilan foydalangan [7].

Zulfiya Qurolboy gizining asarlaridan esa doimo ayollik
nafosati va chuqur hissiyotlar ufurib turadi. Adabiyotshunoslik
metodologiyasidagi psixologik metod muallifning ongsiz va
ongosti jarayonlaridan olingan impulslarga tayanadi [8]. Uning
“Yovuzlik farishtasi” hikoyasida Shoira va Kamola obrazlari
orgali muallifning ayol, ona va rafiqa sifatidagi ichki olami
aks etgan. Bo‘lajak fan doktori G'ulom Sayid yosh aspirant
Kamolani yoqtirib qoladi. Shoira esa eridagi o‘zgarishlarni
sezib, azoblanadi. Oila va ro‘zg‘or tashvishlari bilan o'ziga
garolmay golganidan o‘kinadi. Yakunda Shoira erining yillar
davomida tayyorlagan doktorlik dissertatsiyasini yashirib,
uni ruhan sindirish orqali o‘ch oladi. Uning bu alamli kulgisi
- xiyonatdan qalbi parchalangan ayolning faryodidir. Hikoya
nomi ham bejiz bunday emas: ayol farishta bo‘lishi mumkin,
ammo u jumbushga kelsa, undan yovuzroq kimsa topilmaydi.
G'arb adabiyotidagi “muallifning o'limi” tushunchasiga ko'ra,
bu yerda kimning haq yoki yovuz ekanligi kitobxon hukmiga
havola etiladi.

Xulosa qilib aytganda, tahlil gilingan “Qumdagi
xotin”, “Bir ayol hayotidan yigirma to'rt soat” va “Yovuzlik
farishtasi” asarlaridagi ayol obrazlari turlichadir. Bunda milliy
madaniyatlar, urf-odatlar hamda Sharq va G'arb adabiyotidagi
tasvir uslublarining o‘ziga xosligi muhim rol o‘ynaydi.
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HAMISHA XAYOTBAXSH XANDA

Annotatsiya. Latifa jahon folklorining eng ixcham va jozibali janri bo'lib, insonlar turmushidagi ijtimoiy vaziyatlarni yengil kulguga
aylantiradi. Magolada latifa janrining talabalar hayotidagi orni, ijodiy gabul qilinishi va so’z o'yinlari orqali ifodalanishi tahlil gilingan.

Kalit so‘zlar: latifa, janr, obraz, so'z o'yinlari, tarixiy asos, folklor.

Annotation. The anecdote is the most concise and attractive genre of world folklore, turning social situations in people’s lives into light
laughter. The article analyzes the role of the anecdote genre in the lives of students, its creative perception, and its expression through

wordplay.

Keywords: anecdote, genre, image, wordplay, historical basis, folklore.
AHHOTauma. AHEK[OT — CaMblii NAaKOHUYHBIA M MPUBAEKATENbHbIA XaHP MUPOBOro (osbKopa, KOTOPbIM MpPeBpaLLaeT CouManbHble
CUTYaLLMM B XXM3HU NtOLEN B NIErKMI CMeX. B cTaTbe aHanu3MpyeTcs posb KaHpa aHeKA0Ta B XKM3HU CTYLEHTOB, €r0 TBOPYECKOe BOCMPUSTUE U

BbIpaXXEHME Yepe3 Urpy croB.

KntoueBbie cnoBa: aHeKA0T, KaHp, 06pas, urpa coB, UCTOpUUECKas 0CHOBA, HOJbKIIOP.

Latifalar jamiyatda uchrab turadigan salbiy hodisalarni
achchiq kulguga oladigan ixcham asarlardir. Shuning uchun
ular o'z shukuhini har ganday jamiyatda yo‘gotmaydigan,
jahon folklorining eng qadimgi janrlaridan biridir [1: 66].
Kishilar hayotda uchraydigan ba’zi ko'ngilsiz hodisalarni
latifalar orgali ifodalashgan.

Folklorshunos olimlarning e’tirof etishicha, latifa janrining
tarixiy asoslari ibtidoiy jamoa davrlariga borib tagalarkan [1:
66]. O'sha davrlardayoq odamlar hayotda uchraydigan ba’zi
ko'ngilsiz hodisalarni latifalar orali bildirishgan. Umuman
olganda, latifa butun dunyo xalglarining bebaho xazinasidir.
Bu janr har bir xalgning o'z atamasiga ega: ruslarda - anekdot,
inglizlarda - joke, turklarda - saka, fransuzlarda - blague.

Har bir xalgning latifalarida asosiy gahramoni mavjud.
Masalan, o‘zbeklarda Afandi bo‘lsa, ozorboyjon va turklarda
Efendi, qozoqglarda esa Aldar ko'sa. Jahon latifalarning bosh
gahramonlari xalgning orzusini, uning bugunini va ertasini,
ochko‘z va noinsof ba’zi bir insonlarning turmush tarzini
ko'rsatib berishga va bularni yengil kulgiga olishga garatilgan.
Unda vogealar garcha ishonarsiz tuyulsa-da, zamirida achchiq
haqigat yotganini seziladi. Misol uchun:

“Bir kishi ikkinchisiga magqtanib, bir kilogram keladigan
suyakning iligidan yarim kilocha yog* chigaribdi. lkkinchisi
esa huddi shunday suyakning iligini qoqib, ikki kosa yog‘ siqib
chigaribdi.

- E, qoyil, - debdi birinchisi. Kimsan o0zing?

- Qassob”.

Agar bu latifani 0z vazifasini halol bajarib yurgan qassob
oldida aytsangiz, u chin yurakdan, samimiy qah-gaha otib
kuladi. Ammo olg‘ir, 0’z manfaatini o'ylaydigan, sovbet
kimsalar davrasida aytsangiz, u albatta ichidan zil ketadi. U
kulmaydi, aksincha, tirjayadi. Latifaning jozibasi ham uning
samimiyligida. U so'z o'yinlari va gochiriglarga juda boy janr.
Shuning uchun folklorning ba’zi janrlari “so’nib” borayotgan
davrda latifalar hamon yashamoqgda va rivojlanmoqda [2: 36].

Latifalar har ganday jamiyatda o'z o‘rniga, muxlisiga
ega janr sifatida e’zozlanib kelgan. So'z o'yini, qochirimga
asoslangan latifaga bir misol:

“Afandidan so‘radilar:

- Falonchi shahar hokimiga eshak pora berib, qozilik
amalini sotib oldi. Siz shunga nima deysiz?

- Nima derdim, - jabor berdi Afandi. - Eshak bo‘lmasa,
gozi bo'lmas edi” [3: 56].

Latifalar hagida gap ketganda, yana bir masalaga to'xtab
o'tish zarur. Latifalar orasida din vakillari, ularning avomligi,
xasisligini masxaralovchi namunalar ham talaygina.
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Mustaqillik tufayli eng buyuk diniy gadriyatlarimiz ham
gayta tiklanganligini biz yaxshi bilamiz. Ayni paytda dinni
nigob qilib olib, obro’ orttirish, o‘zining hudbin nafsini
gondirish, hattoki Mustaqilligimizga tahdid solayotgan
go‘shtirnoq ichidagi din vakillari ham borligini ko‘pchiligimiz
ko'rib, bilib yuribmiz [4: 22]. Umuman olganda, diniy
mavzudagi latifalar hagida gapirilganda ana o‘sha din
vakillari hagida tushuniladi. Qolaversa, serqirra Afandi
obrazida dindorlikka ham avomlik, sodda, chalasavod din
vakili, dahriylik belgilari ham bor.

Afandi va uning boshqa xalglar ijodidagi “ulfatlari” shu
gadar mashhur va xalq qalbiga yaqinki, har bir xalg uni o'z
vakili deb talqin gilib kelgan va buni isbotlash uchun tarixdan,
hayotdan shaxsini axtarganlar.

Har ganday latifaning jozibasi, badiiyati fagatgina ijro
jarayonida to‘lig namoyon bo‘ladi. Hayotda hamma ham ozmi-
ko'pmi latifa biladi. Biroq ularni shunday maromiga yetkazib
ijro etuvchilar borki, ular biror latifa va kulguli vogeani takror-
takror aytsalar ham ohori to'kilmaydi.

Mahoratsiz aytuvchi eng kulguli latifani ham zavgsiz
ijro etib, tinglovchilar hafsalasini pir gilishi mumkin. So‘zga
chechan odam esa eng oddiy vaziyat, suhbatni ham mimik
harakatlari, so'zlarni xarakterlarga xos ijro etishi bilan latifa
darajasiga ko‘taradi. Bunday latifalar har narsaga giziquvchi
talabalar orasida ham juda ko'p.

Birgina latifani o'n kishi aytsa, o'n xil ijro etadi. Shu
bois latifalar variantlarga juda boy. Kulgu kabi latifa ham
barhayot janrdir. Hayotning o'zi kulguli vaziyatlar, vogealar,
suhbatlarga juda boy. Irodali insonlar qgiyinchilik, gayg‘uni
ham kulgu bilan yengib kelganlar. Shu bois latifalar hozir
ham deyarli har kuni, har soatda yaratilmoqda, aytilmoqda.
O'tish davri giyinchiliklari tufayli bo‘lsa kerak, Afandi kabi
o'rtahol, kambag‘al, ammo hayotga ishonchini yo‘gotmagan
obraz xalgimiz galbiga yanada chuqurroq kirib bormoqda.

2025-yili folklorshunos olim I. Tursunov tomonidan chop
etilgan “Qassobga moy gayg'u - echkiga jon” nomli latifalar
to'plami bir necha jihati bilan o'ziga xosdir [3].

Birinchidan, to'plamga asosan Toshkent amaliy fanlar
universiteti talabalari to‘plagan an’anaviy, yangi yoki ijodiy
ishlov berilgan namunalar kiritilgan. Bu esa talabalarning
gizigishlari, dunyogarashlarini anglashga yagindan yordam
beradi. Uning nashr etilgan kitoblardagi an’anaviy latifalar
bilan boyitilishi kitobxonda latifa tarixi, yaratilishi, mavzu
doirasi hagida to'liq tasavvur hosil giladi.

Ikkinchidan, u ma’lum bir magsadni ko‘zlab tuzilgan. Ya'ni
kitobdan asosan tejamkorlik va isrofgarchilik, iqtisod, moliya,
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pul, maishiy turmush, talabalar hayotiga xos namunalar o'rin
olgan.

Uchinchidan, talabalar repertuaridagi latifalarning gamrov
doirasi juda keng. Ular orasida ijodiy ishlov berilgan o‘zbek
xalq latifalaridan tashgari, butun dunyo xalglari ijodidan
ham namunalar uchraydi. Ularda bozor iqgtisodiyoti va
munosabatlariga doir atamalar, tilimizni mustaqillik tufayli
boyitayotgan so‘zlar ko'p.

To'rtinchidan, to‘plamga kiritilgan an’anaviy latifalar
talaba yoshlarni xalgimizning urf-odatlari, tarixan milliy
turmush tarzi bilan yagindan tanishishga yordam beradi.

Beshinchidan, hozirgi paytda kishilar, jumladan talabalar
ham latifalarni ko'proq teatrlarda, televizor yoki ijtimoiy
tarmogqlar orqgali professional giziqgchilar repertuarlaridan
ozlashtirmogqdalar. Shu jihatdan kitobda giziqchi Muhiddin
Darveshov ijodidan namunalar berilishi ham e’tiborga loyiq.

To'plamdagi latifalarning ko‘pchiligi bevosita yoki
bilvosita igtisod bilan yoki talabalar hayoti bilan bog'liq.
To'plam asosan ikki kitobdan iborat. Birinchisi ushbu
to‘plamni 0z ichiga olgan “Soloqchining hunari” deb atalsa,
ikkinchisi “Echkiga jon gayg'u, gassobga - moy” deb atalib,
unda talabalar poraxo’r domlalarni gassobga tenglashtirib,
ularning salbiy holatlari hagida kulguli latifalar to‘giydilar:

Poraxo’r domla talabalarni giynayvergach, talabalar unga
qassob deb lagab qo'yishibdi.

Bu domlaning qulog‘iga borib yetgach, u kafedra yig'ilishida
kasbdoshlariga qarab o'shqiribdi:

- Men professorman, lekin menga ba’zi talabalar gassob
deb lagab qo'yishibdi. Eshitishimcha, bu lagabni kafedrada
ishlayotgan ba’zi bir domlalar tomonidan qo‘yilganmish... Qizig,
mening gassobga nima alogam bor?

O'tirgan domlalarning biri dedi:

- Domla, siz sira ham hafa bo‘lmang. Axir meni ham
talabalar qattigqo’lligim uchun qozi domla deb atasharkan.
Har kim o‘rganini oladi-da!

Sirtdan garalganda ushbu latifa yengil kulgidir. Ammo
uning siyratiga e’tibor beradigan bo‘lsak, unda talabalar
poraxor domlani gassobga tenglashtirsalar, vijdonli, adolatli,
mehnatkash, shu bilan birga bir oz gattiggo’l domlani hurmat
qilishib, adolat peshvosi bo‘lgan qozi domla deyishadi.
Ammo qozi domla bundan sira ham ranjimaydi, aksincha,
adolatli, diyonatli bo‘lganligidan mag‘rurlanadi ham. Umuman
olganda, talabalar to‘qigan latifalar zamirida qaysidir ma’noda
o'zbek xalg maqollari yotadi.

Ushbu to‘plamda tibbiyotga doir latifalar ham ma’lum bir
o'rinni egallaydi. Bu turkum latifalarda shu sohada uchrab
turadigan ba’zi bir illatlar achchiq kulguga olinadi. Ma’lumki,
mustagilligimizning eng oliy jihatlaridan biri ijtimoiy

va maishiy hayotda iqtisodiyotning siyosatdan ustunligi
ta’minlanayotganida namoyon bo‘lmoqda. Bu hayotiy
hagigatni xalqimiz azaldan yaxshi bilgan. “Avval igtisod
- keyin siyosat” degan maqgol ana shu doimiy haqgiqatning
amaldagi ifodasidir.

Igtisod, igtisodiyot juda keng va serqirra tushuncha. Ammo
oddiy kishilar igtisod deyilganda odatda moddiy turmush
to‘kinligi yoki yetishmovchiliklarni tushunadi. Ularning
to‘qlik va yo'qlik, garzdorlik, hamyon, cho'ntak haqidagi
tushunchalari, maishiy turmushdagi kelishmovchiliklar
albatta gaysidir jihatdan ana shu iqgtisod tushunchasi bilan
bog'lanadi.

Ushbu to‘plamda talaba-yoshlarning ijodiy
o‘zlashtirishlarini ifodalovchi namunalar ham talaygina.
Masalan:

Afandi eshagini minib, bozorga borar ekan, uning orqasidan
yetib kelgan bir otliq boy unga piching qildi:

- Afandi, eshagingiz qalay?

- Ot ustiga minganday, - javob berdi Afandi.

Yaratilganiga bir necha asr bo‘lgan bu latifani talabalar
quyidagicha ozlashtirishgan:

Oliygohning oddiy domlasi “Jiguli’da svetaforning qizil
chirog'ida to’xtab turibdi. Orgasidan “Mersedes” minib olgan
sobiq boyvachcha talabasi yetib kelib, piching qildi:

- Domlajon, hali ham shu tog‘arani minib yuribsizmi?

- Ha, endi, “Mersedes” minib kechasi uxlay olmagandan
ko'ra, “Jiguli” minib, tinch uxlagan yaxshi-da [3: 45].

Bu yerda latifaning jozibasi shundaki, jamiyatda halol,
peshona teri bilan topilgan har ganday boylik odamga rohat
keltirishi mumkin. Aksincha, nopoklik yo'li bilan topilgan
boylik odamga tashvish keltirishi mumkin.

Ushbu to‘plamda tibbiyotga oid latifalar ham orin olgan.
Unda oq xalatga dog" tushirayotgan tibbiyot xodimlarining
xatti-harakatlari yengil kulgiga olinadi. Yuqorida
ta’kidlaganimizdek, latifalar folklorning eng qadimgi, eng
jozibador janrlaridan biridir. Ba'’zan folklorning ayrim janrlari
asrlar o'tishi bilan so'nib borishi mumkin.

Xalq og'zaki ijodining o‘lmas janrlaridan biri bo‘lgan latifa
janri har ganday zamonda ham oz shukuhini yo‘qotmaydi,
aksincha, u yanada yangi qirralari bilan rivojlanaveradi.
Chunki inson bor ekan, uning ijobiy hislatlari bilan birga salbiy
hislatlari ham mavjud. Bu esa yangidan-yangi latifalarning
vujudga kelishiga asos bo‘ladi. Ammo keyingi yillarda latifa
janrini tadqiq etish ishlari ancha sustlashib qolgandek
ko'rinadi nazarimizda. Bu janrni tadqiq etgan folklorshunos
olim Baxtiyor Suvanqulovdan so‘ng uni o‘rganish, to‘plam
qilib chop etish ishlari bir oz sekinlashdi. Demak, bu boradagi
izlanishlar hali davom etaveradi...
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TOHIR MALIKNING “ODAMIYLIK MULKI” ASARIDA
NAFS MOTIVINING BADITY-KONSEPTUAL TALQINI

Annotatsiya. Mazkur maqola Tohir Malik ijodida nafs motivining poetik talqinini organishga qaratilgan. Tadgiqotda nafs motivining
gahramonlar xarakterini shakllantirish, syujet rivojini namoyon gilish hamda asar gooyasini shakllantirishdagi roli tahlil qgilinadi. Adib
nasridagi Sharq falsafasi, islomiy axlogiy ta’limot va tasavvuf ananalari aks etgan sahnalar adabiy tahlilga tortilgan. Birlamchi manba
sifatida Tohir Malikning “Odamiylik mulki” asari tadqgiq obyektiga olingan. Maqola natijalari badiiy adabiyotda nafs motivining inson ruhiyati,
axlogiy tanlov va ma’naviy kurashni badiiy ifodalashda muhim poetik vosita ekanligini korsatadi.

Kalit so'zlar: Tohir Malik, nafs, badiiy, ruhiyat, axlog, motiv.

Annoattion. This article is devoted to the study of the poetic interpretation of the nafs motif in the prose of Tohir Malik. The research
analyzes the role of the nafs motif in shaping characters, developing the plot, and forming the thematic idea of the work. Scenes reflecting
Eastern philosophy, Islamic ethical teachings, and Sufi traditions in the author’s prose have been subjected to literary analysis. As primary
sources, Tohir Malik’s work- Odamiylik mulki, were selected as objects of study. The results demonstrate that in literary works, the nafs motif
serves as an important poetic tool for expressing human psychology, moral choice, and spiritual struggle.

Keywords: Tohir Malik, Nafs, artistic, human psychology, morality, motif.

AHHoTauma. CTaTbsl MNOCBALLEHA UCCNELOBAHUIO XYAOXKECTBEHHOM MHTepnpeTauuuM MoTMBa Hadca B npo3e Taxupa Manuka. B pabote
aHanu3upyeTcs posib MOTMBA Hadca B CO3AAHMM XapaKTePOB, Pa3sBUTUM CloxeTa M HOPMUMPOBAHMM MAEMHO-TEMATUYECKOrO COAEPXKaHUS
npov3seneHus. JiutepatypoBeayeckoMy aHann3y NoABepratoTcs CLEHbl, 0TpaXatoLwue BOCTOUHY GMUI0CopuIo, MCNaMCKoe 3TUYECKoe yyeHue
u cyduiickme TpaamumMm B Npo3e aBTopa. B kauectBe 0CHOBHOMO MCTOYHMKA M 06bEKTa UCCNefoBaHMS Bblno BbibpaHo npousseseHKne Taxupa
Manuka «OpaMuiinuK Mynku.» Pe3ynbTaTbl MOKa3blBatoOT, HTO B IMTEPATYPHbIX MPOU3BEAEHUSAX MOTMB HaCa CIYXXUT BaXKHbIM XYLOXECTBEHHbIM

CPencTBOM N5 PACcKpbITUS NMCUXONOTMK YenoBeka, NpobieMbl HPABCTBEHHOIO BbIGOpa U AYXOBHOW 60pbObI.
KntoueBbie cnoBa: Taxup Manuk, Hadc, XyA0XKEeCTBEHHBIW, MCUXOIO0TNS YenoBeKa, HPaBCTBEHHOCTb, MOTUB.

Badiiy adabiyotda inson ruhiyati, ma’naviy qarashlari va
ichki kechinmalarini ifodalashda bir gancha motivlar muhim
poetik vosita sifatida xizmat qgiladi. Shunday omillardan biri
nafs motivi bo'lib, u odamzotning ichki dunyosi, ehtiroslari,
istaklari va ijtimoiy va ruhiy garama-garshiliklarini badiiy
tasvirlashda muhim o'rin tutadi. Adabiyotshunoslikda “motiv”
tushunchasi badiiy asarda takrorlanib keladigan, muayyan
g‘oyaviy va semantik yukni ifodalovchi element sifatida
talgin qilinadi. “Motiv sujetni vujudga keltiradi, u sujetlar
sistemasining elementidir. Motiv sistemalar tarkibida ma’lum
bir vazifani bajaradi, shu yerda u 0'zining aniq o'rniga ega,
shu yerda uning konkret mazmuni ochiladi” [1: 125]. Motiv
sujet, obrazlar tizimi hamda muallif g'oyasining shakllanishida
muhim funksional vazifani bajaradi.

“Nafs” tushunchasi Sharq adabiyoti va islom falsafasi,
xususan, tasavvuf ta’'limotida chuqur ildizga ega. Bu motiv
badiiy adabiyotda insonning ichki xohishlari, ehtiroslari
hamda shaxsiy mayllari bilan ruhiy kurashini namoyon
etuvchi kategoriya sifatida talgin gilinadi. Islomiy manbalarda
nafs aksar hollarda insonni yomonlikka undovchi, razillik
botqog‘iga botiruvchi, shaxvoniy hirslar girdobiga tortuvchi
ichki kuch sifatida izohlanadi. Bu haqgda islom dinining
muqgaddas manbasi bo‘lmish Quronda ham ma’lumot berilib,
kishining nafsi hamisha yomonlikka moyil bo‘lishi mumkinligi
ta’kidlanadi. Shuning uchun nafsni jilovlash, uni tarbiyalash
masalasi islom ta’limotining muhim tarkibiy gismi hisoblanadi.

Tasavvufda “nafs” tushunchasi yanada chuqurroq
mazmunga ega bo'lib, unga insonning ma’naviy kamolotga
yetishish yo'lidagi asosiy to'siglardan biri sifatida garaladi.
Mashhur mutafakkir G‘azzoliy o'zining asarlarida nafsni
tarbiyalash, uni poklash va insonni ma’naviy kamolot sari
yetaklash masalalariga alohida e’tibor garatadi. Unga ko'ra,
inson o'z nafsi ustidan hukmronlik o‘rnatmas ekan, haqiqiy
axlogiy yetuklikka erisha olmaydi.

Tasavvuf an’analarida nafs masalasi keng aks etgan.
Xususan, Ahmad Yassaviy hikmatlarida, Yusuf Xos Hojibning
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“Qutadg’u bilig”, Yugnakiyning “Hibat ul-haqoyiq” asarlarida,
shuningdek, Navoiy, Jomiy ijodida nafsni tiyish, ruhiy poklanish
va ma’naviy komillikka erishish g‘oyalari markaziy o'rin tutadi.
Bu an’ana keyingi davr Sharq adabiyotida ham izchil davom
etib, inson va nafs o‘rtasidagi kurash ko'plab badiiy asarlarning
asosiy g‘oyaviy gatlamini tashkil etgan.

Zamonaviy o'zbek adabiyotida ham inson ruhiyati va
axlogiy muammolarini badiiy talgin etishda nafs motivi muhim
ahamiyat kasb etadi. Bu borada Tohir Malik ijodi alohida tadgiq
etishga loyiqdir. Yozuvchi nasrida insonning 0'z-0'zi bilan ruhiy
kurashi, nafs va iymon o'rtasidagi ziddiyat, axlogiy majburiyat
va shaxsiy iroda masalalari badiiy obrazlar orqali chuqur ochib
beriladi. Uning gahramonlari asosan nafs, manfaat va iymon
o'rtasidagi murakkab ruhiy jarayonlarni boshdan kechiradi. Shu
jihatdan Tohir Malik asarlarida nafs motivi inson xarakterini
shakllantiruvchi va sujet rivojini belgilovchi muhim poetik
element sifatida namoyon bo‘ladi.

Xususan, “Odamiylik mulki” asarining bir bo'limi aynan
nafs mavzusiga qaratilgan. Ushbu bo‘lim “Nafsim mening
balodir...” sarlavhasi bilan beriladi. Yozuvchi islomiy tafakkur
asosida nafsning tafsirini berishga intilib, bo‘limni “Odamning
eng zo‘r dushmani- o'z nafsidir [2: 382], deb boshlaydi.
Qur’on, hadislar, rivoyatlar, ulamolardan igtiboslar keltirib,
nafs motivini badiiy talgin gilishga erishadi. “Yana Allohning
rasuli dedilarki: “Mujohid - Allohga itoat yo'lida nafsi bilan
jihod qgilgan odamdir. “Nafsingdan kelayotgan azobni tashlab
ket. Allohga isyon borasida nafsingga quloq solma. Qiyomat
kuni nafs senga dushmanlik gilganida, ba’zi bir a’zolaring
ba’zilariga la’nat aytadi. Fagat Alloh afv etsa va himoyasiga
olsa, biron narsa bo‘lmaydi” [2: 383].

Shu kabi bir gator hadislarni keltirgan ijodkor insonlar
o‘rtasidagi urushda tanaffus bo‘lishini, ammo nafs bilan
kurashda hech gachon nafas rostlab olishga imkon yo‘qligini,
shuning uchun eng katta jang insonning o'z nafsi bilan
bo‘ladigan jang ekanini aytib o'tadi. Shuningdek, nafs agl bilan
emas, qalb bilan tarbiyalanishi hagida ham yozib, nafsning
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hoy-u havasiga garshi tura olmaslik insoniylikning qo‘ldan boy
berilishi ekani ham ta’kidlaydi. Tohir Malik o'z fikrlarini o'zidan
oldingi salaflarning fikrlari bilan ham to‘ldirib boradi: “Hazrati
shayx Abu Muhammadin al-Murtoishga (qg.s.): “Falonchi
havoda uchadi”, deyishganda, ul zot aytdilarki: “Havoyi nafsga
dushmanlik qilmogq haviga uchgandan yaxshiroqdir” [2: 383].

Yozuvchi bo‘limda Abu Homid G‘azzoliy, Shayx Sa’diy,
Fuzuliy, Yusuf Xos Hojib, Shayx Ibrohim bin Dovud Roqqo,
hakim Termiziy hazratlari kabi bir gator ulug‘larning nafs
borasida yozganlarini o‘quvchilarga tushunarli tarzda tagdim
giladi: “Hazrati shayx Ibrohim bin Dovud Roggodan hikmat:
“Odamlarning zaif jihati uldurki, shahvat undan kuchli bo‘lgay,
nafsning qo’lida ojiz qolgay, so'ng uni “nafs eshagi” degaylar.
Odamlarning zo'ri uldurki, nafs ustidan g‘olib kelgay, nafsini
o'ldirsa, bas, ul kishi farishtadan afzaldir [2: 387].

Yozuvchi nafsni yengishdan vujud jafo, galb esa safo
topishini ta’kidlab, nafsni jilovlaganni otning tizginini
ushlagan kishiga giyos etadi. Nafsni maxlugqga giyoslagan

ijodkor biroz o'z zamondoshlaridan, insonlardan, nafsga qul
kimsalardan ham shikoyat qilib o‘tadi. Shuningdek, nafsning
g‘ayritabiiy istaklarini inkor gilgan holda, tabiiy zaruriyatga
aylangan ehtiyojlarini gondirish kerakligini ham tasvirlaydi.
“Ammo, yemog, ichmog, tanosil, istirohat kabi nafs istaklarini
gondirishning ikki usuli bor. lymon egasi shayton yo‘lidan
yurmaydi, istaklarini halol va shar’iy yo'l bilan gondiradi”
[2:389].

Shunday qilib, “nafs” tushunchasi Tohir Malik nasrida Sharg
falsafasi, islomiy va axlogiy ta’'limot, tasavvuf an’analari bilan
chambarchas bog'liq bo‘lgan murakkab ma’naviy-psixologik
kategoriya hisoblanadi. Badiiy adabiyotda esa u inson ruhiyati,
axloqiy tanlovi va ma’naviy kurashlarini ifodalashga xizmat
giluvchi muhim motiv sifatida namoyon bo‘ladi. Aynigsa, Tohir
Malik nasrida bu motiv insonning ichki dunyosi va ma’naviy
ziddiyatlarini ochib berishda muhim badiiy funksiyani bajaradi.
Shu jihatdan nafs konsepsiyasi nafagat diniy-falsafiy, balki
psixologik va estetik mazmunga ham ega.
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CASE STUDY-BASED ANALYSIS OF HUMOR TRANSLATION IN
COMEDY SERIES SUBTITLES

Annotation. This article is dedicated to the challenges of rendering humor in comedy series subtitles, a highly relevant topic in modern
linguistics and translation studies. The aim of the research is to identify strategies for preserving the comedic effect within the technical
constraints of audiovisual translation. Utilizing comparative-analytical and linguistic analysis methods, the study examines cultural and
linguistic differences in translating English humor into Uzbek based on specific case studies.

Keywords: graduation qualification paper, audiovisual translation, subtitling, humor translation analysis, case study, cultural adaptation,
linguistic barriers, comedy series.

Annotatsiya. Ushbu maqola komedik seriallar subtitrlarida hazilni yetkazish muammolariga bag‘ishlangan bo'lib, zamonaviy lingvistika
va tarjimashunoslikdagi dolzarb mavzulardan biridir. Tadgiqotning magsadi — audiovizual tarjimaning texnik cheklovlari sharoitida komik
effektni saglab golish strategi{alarini aniglashdir. Qiyosiy-tahliliy va lingvistik tahlil usullaridan foydalangan holda, maqolada ingliz tilidagi
hazilni o'zbek tiLiga tarjima qgilishda madaniy va til farglari anig misollar asosida ko'ib chiqiladi.

Kalit so'zlar: bitiruv malakaviy ishi, audiovizual tarjima, subtitrlash, yumoristik tarjima tahlili, keys-stadi, madaniy moslashuv, lingvistik
to‘siilar, komediya seriyalari.

HHOTauMs. ﬁaHHaﬂ CTaTbsl NOCBALLEHA NpobaemMaM nepeaaym oMopa B Cy6TUTpax KOMeOMMHbIX CEpUanoB — akTyasbHOM TeMe COBpEMEHHOM
JMHIBUCTMKM M NepeBofoBeaeHus. Llenb nccnegoBaHns — BbISIBUTb CTPATerMn COXPaHEHWS KOMMYECKOro 3PdeKTa B YCII0BUAX TEXHUYECKMX
orpaHuyeHuit ayamosusyanbHoro nepeBoja. C MCMONb30BaHWMEM CPABHWUTENbHO-aHANUTUYECKMX W JIMHTBUCTUMYECKUX METOAOB B CTaTbe
paCcCMaTPUBAIOTCS KYNbTYPHbIE U S3bIKOBbIE PA3NnuKs Npy NEPEBOAE aHITIMIMCKOro toMOpa Ha Y36EKCKMIA S3bIK HA OCHOBE KOHKPETHbIX MPUMEPOB.

_Kniouesble cnoBa: BbinyckHas KBanM@UKaLMOHHas paboTa, ayaMoBMU3yasbHbIi Nepesos, Cy6TUTPMpOBaHHe, aHanus nepesoda loMopa,
KeMc-CTanu, KynbTypHasl aaantaums, A3bIKosble 6apbepbl, KOMEAWIHbINA cepuar.

Foreign comedy series are widely consumed globally,
making subtitling essential for cross-cultural communication.
High-quality translation into Uzbek requires both linguistic
skill and understanding of cultural nuances. Subtitling is a
“constrained translation”, limited by space, time, and the
need to preserve humor [1]. In Uzbekistan, adapting foreign
humor aligns with national language policies and media
modernization, ensuring jokes retain meaning while respecting
linguistic norms. This study examines English comedy series
and their Uzbek subtitles, focusing on translation strategies,
linguistic adaptations, and pragmatic techniques. The aim is
to analyze humor translation and propose effective methods
for preserving comedic effect despite technical and cultural
constraints. Case studies from popular series like Friends and
The Big Bang Theory are used to identify strategies such as
functional equivalence, cultural substitution, and compensation,
improving audiovisual translation quality in Uzbekistan [1].

This study employs a case study-based approach to
analyze humor translation in English comedy series subtitles.
The research integrates qualitative and comparative methods,
focusing on linguistic, semantic, and pragmatic aspects of
translation. Data collection: A corpus of selected episodes
from popular series such as Friends and The Big Bang Theory
was compiled, including both the original English dialogues
and their Uzbek subtitles.

Analysis procedures include:

1. Linguistic analysis: Examining wordplay, puns, slang,
and irony.

2. Pragmatic analysis: Assessing how comedic effect is
preserved despite spatial and temporal constraints.

3. Comparative analysis: Identifying translation strategies
such as functional equivalence, cultural substitution, and
compensation.

This methodology ensures a systematic evaluation of
humor adaptation in subtitles, highlighting both challenges
and effective strategies for improving translation quality [2].

The analysis of humor translation in English comedy series
subtitles revealed several key findings:

Puns and wordplay:

¢ 60% of English puns were adapted using functional

equivalence, preserving the intended humorous effect.

e Direct translations were often ineffective, requiring

cultural substitution or rephrasing.

1. Irony and sarcasm:

e lronical expressions were maintained through

contextual adaptation and tone indicators.

e Occasional simplification occurred due to spatial

constraints, but the core humor remained intact.

2. Slang and cultural references:

¢ Slang terms were either neutralized or replaced with

locally recognizable equivalents.

e Culture-bound references were adapted through

substitution or brief annotations.

3. Technical constraints:

¢ Reading speed and subtitle length sometimes forced

omission of secondary humorous elements.

e Subtitlers used compensation strategies elsewhere in

dialogue to preserve overall comedic effect.

The results indicate that humor translation in comedy
series subtitles requires a careful balance between linguistic
fidelity and cultural adaptation. Puns and wordplay often
cannot be translated literally, and functional equivalence or
cultural substitution proves essential to preserve the comedic
effect. This aligns with previous research by Gottlieb (1997)
and Komissarov (1999), emphasizing pragmatic adaptation as a
key strategy in subtitling.Irony and sarcasm, while challenging,
can be effectively conveyed through contextual adjustments,
tone markers, or slight rephrasing. Slang and culturally
specific references require careful localization to ensure
comprehension while maintaining the humorous impact [3].
Technical constraints such as character limits and reading speed
often necessitate condensation or omission of non-essential
elements, highlighting the need for compensatory strategies.
Overall, the study confirms that successful humor translation
depends not only on linguistic knowledge but also on an
understanding of the target audience’s cultural background and
expectations. Subtitlers act as cultural mediators, ensuring that
the humor resonates while remaining natural and accessible.

Humor translation in English comedy series subtitles is
a complex process that combines linguistic skill, cultural
knowledge, and technical adaptation. The study shows that
strategies such as functional equivalence, cultural substitution,
and compensation are essential for preserving the comedic
effect in Uzbek subtitles [4]. Puns, irony, and slang require
careful adjustment to maintain humor while respecting spatial
and temporal constraints. Case studies from Friends and The
Big Bang Theory demonstrate that pragmatic adaptation is
crucial for audience comprehension and engagement.
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TA'LIMNI RIVOJLANTIRISHDA INNOVATSION TEXNOLOGIYALARNING O‘RNI

Annotatsiya. Mazkur maqolada ta’lim jarayonini modernizatsiya qilishda innovatsion texnologiyalarning ahamiyati va ularning
ta’lim sifatini oshirishdagi omni tahlil gilinadi. Axborot-kommunikatsiya texnologiyalari, interaktiv metodlar, ragamli ta’lim platformalari
hamda masofaviy ta’'lim tizimlarining oquv jarayoniga joriy etilishi oquvchilarning bilim olish faolligini oshirishi, mustaqil fikrlash va
ijodiy yondashuvni rivojlantirishga xizmat gilishi ilmiy jihatdan asoslab beriladi. Tadqiqot natijalariga ko'a, innovatsion texnologiyalar
ta’'lim samaradorligini oshirish, pedagogik jarayonni optimallashtirish hamda zamonaviy kompetensiyalarni shakllantirishda muhim omil
hisoblanadi.

Kalit so'zlar: innovatsion texnologiyalar, ta’'lim jarayoni, pedagogik innovatsiya, ragamli ta’lim, interaktiv metodlar, axborot-
kommunikatsiya texnologiyalari, masofaviy ta’lim, ta’lim sifati, pedagogik samaradorlik.

Annotation. This article analyzes the importance of innovative technologies in the modernization of the educational process and
their role in improving the quality of education. It is scientifically substantiated that the introduction of information and communication
technologies, interactive methods, digital learning platforms and distance learning systems into the educational process increases the
activity of students in acquiring knowledge, serves to develop independent thinking and a creative approach. According to the results of the
study, innovative technologies are an important factor in increasing educational efficiency, optimizing the pedagogical process and forming
modern competencies.

Keywords: innovative technologies, educational process, pedagogical innovation, digital education, interactive methods, information
and communication technologies, distance education, quality of education, pedagogical efficiency.

AHHOTaums. B naHHOW CTaTbe aHaNM3MpyeTCs 3HaYeHWe MHHOBALMOHHbIX TEXHONOMUIA B MOAEpHM3aLuMKn 06pa3oBaTenbHOro rnpouecca
W UX ponb B MOBbIWEHUM KayecTBa 06pa3oBaHus. HayyHo 060CHOBAHO, YTO BHeApPEHWE MHPOPMALMOHHO-KOMMYHUKALMOHHbIX TEXHONOMUM,
MHTEPAKTUBHbIX METOAOB, LMDPOBbLIX y4ebHbIX NNaTHPOPM U CUCTEM AUCTAHLMOHHOTO 0byyeHMs B 06pa3oBaTesibHbIi NMPOLECcC NoBbIWAeT
AKTUBHOCTb CTYAEHTOB B YCBOEHUM 3HAHUI, COCOBCTBYET Pa3BUTMIO CAMOCTOSTENIbHOTO MblLLIEHUS M TBOPYECKOro noaxoaa. Mo pesynsratam
UCCNefoBaHUs, MHHOBALMOHHbIE TEXHONOMUM SBASKOTCS BaXKHbIM (AKTOPOM MOBbIWeHUS 3(QdEKTUBHOCTM 0O6PA30BaHMS, OMTUMMU3ALMUK

nenarornMyeckoro npouecca u CbOpMMpOBaHMﬂ COBpEMEHHbIX KOMMETEHLMIA.
KntoueBble cnoBa: MHHOBALMOHHbBIE TEXHONOMMM, 06pa3OBaT8ﬂbeIﬁ npouecc, negarorm4yeckme UMHHOBALUKU, LI,VIdeOBOG oGpasoBaHMe,
WUHTEPAKTUBHbIE METOAbI, MHd)OpMaLI,MOHHO-KOMMyHMKaLI,MOHHbIe TEXHONOIrMU, AUCTaHUMOHHOE 06p330BaHMe, Ka4ecTBo O6pa3OBaHMﬂ,

neparornyeckas 3pheKTMBHOCTb.

Zamonaviy jamiyatda ilm-fan va texnologiyalar
taraqgiyoti ta’'lim tizimiga yangi talablarni go'ymogda. Global
axborotlashuv jarayonlari ta’'lim jarayonini takomillashtirish,
o‘gitish metodlarini yangilash hamda innovatsion
texnologiyalarni keng joriy etishni talab etadi.

Ta’limni rivojlantirishning asosiy yo‘nalishlaridan biri
- o‘quv jarayonida zamonaviy texnologiyalarni go‘llash
orqali o'quvchilarning bilim olish faoliyatini faollashtirish.
Innovatsion texnologiyalar nafagat o'qitish jarayonini samarali
tashkil etishga yordam beradi, balki o'quvchilarda mustaqgil
fikrlash, ijodiy yondashuv hamda muammoli vaziyatlarni hal
gilish ko'nikmalarini ham rivojlantiradi.

Bugungi kunda ragamli ta’lim resurslari, elektron platformalar,
multimedia vositalari va interaktiv metodlar ta’lim jarayonining
ajralmas gismiga aylanib bormoqda. Shu sababli innovatsion
texnologiyalarning ta’lim tizimidagi o‘rni va ahamiyatini ilmiy
jihatdan o‘rganish dolzarb masalalardan biri hisoblanadi.

Pedagogika fanida innovatsion texnologiyalarni
o‘rganish bo'yicha ko‘plab ilmiy tadgiqotlar olib borilgan.
Tadqiqgotchilar ta’'lim jarayoniga innovatsion yondashuvlarni
joriy etish o‘quvchilarning bilim darajasini oshirish, ta’'lim
sifatini yaxshilash hamda pedagogik jarayon samaradorligini
ta’minlashini ta’kidlaydilar.

Innovatsion texnologiyalar deganda o'gitishning yangi
shakllari, metodlari va vositalari majmui tushuniladi. Ular
an’anaviy o'qgitish usullarini takomillashtirish va zamonaviy
axborot texnologiyalaridan foydalanish orgali ta’lim
samaradorligini oshirishga garatilgan.

Axborot-kommunikatsiya texnologiyalarining ta’lim
jarayoniga kirib kelishi o‘gitish metodikasida yangi
imkoniyatlarni yaratdi. Elektron darsliklar, virtual
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laboratoriyalar, onlayn ta’'lim platformalari hamda interaktiv
dasturlar o‘quv jarayonining sifatini oshirishda muhim vosita
bo'lib xizmat gilmoqda [2: 95].

Innovatsion texnologiyalar ta’lim jarayonini modernizatsiya
gilishda muhim pedagogik vosita sifatida namoyon bo‘ladi.
Ular o‘qitish jarayonining mazmuni, shakli va metodlarini
yangilash orqali ta’lim samaradorligini oshirishga xizmat
giladi. Zamonaviy pedagogik yondashuvlarda innovatsion
texnologiyalar o‘quvchilarning faolligini oshirish, mustaqil
fikrlashini rivojlantirish hamda ijodiy yondashuvni
shakllantirishga garatilgan [1: 907]. Bunday texnologiyalar
yordamida o‘quvchi an’anaviy ta’lim jarayonidagi passiv
tinglovchi rolidan chigib, bilimlarni faol egallovchi subyektga
aylanadi. Natijada ta’lim jarayonida hamkorlik, muhokama,
tanqidiy fikrlash va ijodiy faoliyat kuchayadi.

Axborot-kommunikatsiya texnologiyalari (AKT) ta’lim
jarayonini ragamlashtirish va ta’lim muhitini takomillashtirishda
muhim o'rin egallaydi. AKTdan foydalanish o‘quv materiallarini
tagdim etishning samarali va innovatsion shakllarini yaratishga
imkon beradi. Xususan, multimedia taqdimotlari, elektron
darsliklar, virtual laboratoriyalar hamda onlayn platformalar
o'quv materiallarini vizual va interaktiv shaklda yetkazishga
yordam beradi. Bu esa o‘quvchilarning bilimlarni o'zlashtirish
darajasini oshiradi, o‘quv jarayonini giziqarli va samarali tashkil
etishga xizmat giladi. Shuningdek, AKT ta’lim jarayonida
axborot almashinuvi tezligini oshiradi hamda o'gituvchi va
o‘quvchi o‘rtasidagi interaktiv mulogotni rivojlantiradi.

Interaktiv metodlar ta’'lim jarayonida o‘quvchilarning faol
ishtirokini ta’minlashga garatilgan zamonaviy pedagogik
yondashuvlardan biri hisoblanadi. Ushbu metodlar
o‘quvchilarning mustagil fikrlash, mulogot gilish va muammoli
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vaziyatlarni hal etish ko‘nikmalarini rivojlantirishga yordam
beradi. “Agliy hujum”, “Klaster”, “Debat”, “Rol o‘ynash”,
“Case-study” kabi metodlar o‘quvchilarning bilimlarni tahlil
gilish va umumlashtirish gobiliyatlarini shakllantiradi.
Shu bilan birga, interaktiv metodlar ta’lim jarayonida
hamkorlik muhitini yaratib, o‘quvchilarning jamoada ishlash
ko‘nikmalarini rivojlantiradi hamda bilimlarni chuqur va
barqaror o'zlashtirishga xizmat qiladi [4: 322].

So‘nggi yillarda ragamli texnologiyalarning jadal
rivojlanishi natijasida masofaviy ta’lim tizimi keng
ommalashib bormogda. Masofaviy ta’lim o‘quvchilarga
geografik joylashuvdan gat’i nazar, zamonaviy bilim va
ko‘nikmalarni egallash imkoniyatini yaratadi. Onlayn
kurslar, video darslar, virtual o‘quv platformalari hamda
ragamli ta’lim resurslari orqali o‘quv jarayoni yangi shakl va
mazmun kasb etmogda. Bunday ta’lim shakli o‘quvchilarning
mustaqil ta’'lim olish ko'nikmalarini rivojlantirish, vaqt va
resurslardan samarali foydalanish hamda ta’lim jarayonini

yanada moslashuvchan tashkil etishga imkon beradi. Shu
jihatdan, innovatsion texnologiyalar ta’lim jarayonining
sifatini oshirish, pedagogik jarayonni modernizatsiya gilish
va zamonaviy kompetensiyalarni shakllantirishda muhim
omil hisoblanadi.

Tadqiqot natijalari shuni ko‘rsatadiki, innovatsion
texnologiyalar ta’'lim jarayonini modernizatsiya qilishda
muhim ahamiyatga ega. Ular ta’'lim sifatini oshirish,
o‘quvchilarning bilim olish faoliyatini faollashtirish hamda
zamonaviy kompetensiyalarni shakllantirishga xizmat
qgiladi. Innovatsion texnologiyalarni ta’lim jarayoniga tizimli
ravishda joriy etish pedagoglarning kasbiy mahoratini
oshirish, o‘quv jarayonini samarali tashkil etish hamda
ta’lim tizimini xalgaro standartlar darajasiga olib chigishga
yordam beradi. Shu sababli ta’lim muassasalarida zamonaviy
pedagogik texnologiyalarni qo‘llashni kengaytirish, ragamli
ta’lim resurslarini yaratish va o‘qituvchilarning innovatsion
kompetensiyalarini rivojlantirish muhim vazifa hisoblanadi.
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INCORPORATING BOTTOM UP AND TOP-DOWN STRATEGIES FOR
DEVELOPING COMMUNICATIVE COMPETENCE OF 4™ GRADE
LEARNERS IN ENGLISH LANGUAGE TEACHING CLASSROOM

Annotation. This article examines how integrating bottom-up and top-down instructional strategies enhances communicative
competence among fourth-grade learners in English language teaching (ELT) classrooms. Drawing on communicative competence theory
and cognitive processing models, the paper explores how learners benefit from systematic language form development (bottom-up)
alongside meaning-focused, schema-based learning (top-down). The study highlights classroom applications, developmental considerations
for young learners, and practical lesson frameworks. By combining structured linguistic input with interactive communicative tasks, teachers
can foster grammatical accuracy, discourse skills, strategic competence, and confidence in young English learners.

Keywords: communicative competence, bottom-up processing, top-down processing, young learners, fourth grade, English language
teaching, ESL/EFL, communicative language teaching.

Annotatsiya. Ushbu maqolada ingliz tili darslarida 4-sinf oquvchilarining kommunikativ kompetensiyasini rivojlantirishda “pastdan
yugoriga” va “yugoridan pastga” strategiyalarini uygunlashtirish masalasi yoritiladi. Tadgiqot kommunikativ kompetensiya nazariyasi va
kognitiv jarayonlarga asoslanib, til shakllarini tizimli o'zlashtirish (pastdan yuqoriga) hamda kontekstga asoslangan oqgitish (yugoridan
pastga) oquvchilarning nutqiy rivojlanishiga ganday ta’sir qilishini ko'rsatadi. Magolada grammatik aniqglik, nutgning bog'ligligi va
kommunikativ ishonchni rivojlantirishga garatilgan amaliy mashg'ulotlar va metodik tavsiyalar keltirilgan.

Kalit so'zlar: kommunikativ kompetensiya, “pastdan yuqoriga” yondashuy, “yuqoridan pastga” yondashuv, boshlang‘ich sinf oquvchilari,
4-sinf, ingliz tilini oqitish, ESL/EFL, kommunikativ yondashuv.

AHHOTauma. B cTatbe paccMaTpuBAETCS MHTErpaums CTpaTerMit «CHU3y BBEPX» U «CBEPXY BHU3» AN PA3BUTUS KOMMYHUKATUBHOM
KOMMETEHLMM YHaLmXcs 4-ro KNnacca Ha ypokax aHrMiCKoro a3bika. OnmMpasch Ha TEOPUI0 KOMMYHUKATUMBHOM KOMMETEHLMU U KOTHUTUBHbIE
mopenu 06paboTkn MHPOPMaLMK, UCCefoBaHME NOKA3bIBAET, KAK CMCTEMATUYECKOe OCBOEHME A3bIKOBbIX GOPM (MOAXOA «CHU3Y BBEPX») B
COYETaHMM C KOHTEKCTYaNlbHO-OPUEHTUPOBAHHbIM 06y4YeHeM (MOAXOL KCBEPXY BHM3») CNOCOOCTBYET pa3BUTUIO A3bIKOBbIX HAaBbIKOB. B paboTe
npeacTaBNeHbl NpakTMYeckMe NpuMepbl 3afaHuin U MeToaMYeckMe pekoMeHAALMW, HanpaBieHHble Ha GOPMUMPOBaHME rPaMMaTUYeCKOn

TOYHOCTU, CBAZHOCTU PEYU U KOMMYHWUKATUBHOM YBEPEHHOCTU MNAALLNX LWKONbHUKOB.
Kntouesble cnoBa: KOMMYHUKATUBHAsS KOMNETEHLMS, NOAXOA, KCHU3Y BBEPX», MOAXOL, «CBEPXY BHM3», MAaALUME LIKOAbHUKM, 4-I Knacc,
npenofaBaHue aHrMICKOro A3bika, ESL/EFL, KOMMyHMKATMBHBIV NOAXOA,

Developing communicative competence is a central
objective of modern English language teaching (ELT).
Rather than focusing solely on grammatical knowledge,
communicative competence emphasizes learners’ ability to
use language appropriately and effectively in real contexts.
The concept was first articulated by Dell Hymes, who argued
that knowing a language involves understanding not only
grammar but also sociocultural rules of use [4: 95]. Later,
Michael Canale and Merrill Swain expanded this framework to
include grammatical, sociolinguistic, discourse, and strategic
competence [1: 14].

For fourth-grade learners (typically 9- 10 years old),
communicative competence must be developed through age-
appropriate, interactive, and cognitively meaningful activities.
Research in second language acquisition demonstrates that
learners process language through both bottom-up and top-
down mechanisms. Bottom-up processing involves decoding
linguistic units such as sounds, words, and grammar structures.
Top-down processing relies on background knowledge,
context, and prediction to interpret meaning [5: 118].

This article argues that integrating bottom-up and
top-down strategies in the primary ELT classroom
provides balanced linguistic development and enhances
communicative competence.

Bottom-Up Processing. Bottom-up processing involves
constructing meaning from smaller linguistic units toward
larger structures. According to David Nunan (2004), bottom-up
models emphasize phonics, vocabulary recognition, sentence
formation, and grammatical accuracy.

In a fourth-grade classroom, bottom-up strategies include:

 Phonics drills

e Controlled grammar practice

¢ Sentence building exercises

¢ Vocabulary repetition activities

www tilvaadabiyot.uz

@_

These activities strengthen grammatical competence,
which forms the foundation of communication.

Top-Down Processing. Top-down processing, in contrast,
involves using prior knowledge, context, and prediction to
interpret language. Jeremy Harmer (2007) explains that
learners draw upon background knowledge and situational
cues to understand spoken and written texts.

Examples of top-down strategies include:

 Predicting story content from pictures

e Role-play based on real-life situations

e Listening for gist before details

 Story sequencing activities

These strategies promote discourse and sociolinguistic
competence.

Fourth-grade learners are in a transitional cognitive
stage. According to Jean Piaget, children aged 7- 11
operate within the concrete operational stage, meaning
they understand logical relationships but benefit from
visual and contextual support.

Young learners:

 Learn best through interaction and play;

» Need clear structure and repetition;

¢ Respond positively to stories and visuals;

¢ Develop communicative skills through social collaboration.

Thus, combining bottom-up (structure) and top-down
(meaning) strategies aligns with their cognitive and
emotional development.

Bottom-up activities develop accuracy (correct grammar
and pronunciation). Top-down activities build fluency
(ability to express ideas smoothly). Balanced instruction
prevents learners from becoming either overly grammar-
focused or meaning-focused.

Instead of teaching grammar in isolation, teachers
introduce language structures within meaningful contexts.

2026-yil 6-son



13.00.00 - PEDAGOGIKA

bt )

TIL VA ADABIYOT
TA’LIMI

FILOLOGIYA VA PEDAGOGIKA
OZBEKISTON RESPUBLIKASI MAKTABGACHA VA MAKTAB
TA’'LIMI VAZIRLIGINING ILMIY-METODIK ELEKTRON JURNALI

Example: Topic: “Daily Routines”™

1. Bottom-up: Practice present simple tense forms (I
wake up at...”).

2. Top-down: Students interview classmates about daily habits.

This combination strengthens both grammatical and
discourse competence. Interactive tasks combine structured
input with communicative output.

Example Activity:

Step 1 (Bottom-Up): Vocabulary matching (food items).

Step 2 (Top-Down): Role-play “At the Restaurant”.

Students apply learned vocabulary in real-life simulation.

Research supports integrated instruction. Rod Ellis (2003)
argues that communicative competence requires both form-
focused and meaning-focused instruction. Similarly, Jack
C. Richards (2006) emphasizes balanced communicative
language teaching.

Benefits include:

¢ Improved grammatical accuracy;

e Enhanced speaking confidence;

¢ Better listening comprehension;

¢ Increased classroom participation;

« Stronger strategic competence.

Integrating bottom-up and top-down strategies in the
fourth-grade English classroom provides a comprehensive
pathway toward communicative competence. Bottom-up
instruction ensures grammatical accuracy and vocabulary
development, while top-down strategies cultivate fluency,
discourse organization, and strategic communication skills.
Drawing upon communicative competence theory and child
development principles, teachers can design structured yet
meaningful lessons that empower young learners to use
English confidently and appropriately.

Balanced instruction ultimately prepares learners not
merely to know English grammar but to communicate
effectively in real-life situations.
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IQTISOD YO'NALISHI TALABALARINING INGLIZ TILIDAGI
KOMMUNIKATIV KOMPETENSIYASINI TAKOMILLASHTIRISHDA
CLIL TEXNOLOGIYASIDAN FOYDALANISH METODIKASI

Annotatsiya. Ushbu magqolada igtisod yonalishi talabalarining ingliz tilida kommunikativ kompetensiyasini rivojlantirishda CLIL
(Content and Language Integrated Learning) texnologiyasidan foydalanishning metodik asoslari yoritilgan. “Kommunikativ kompetensiya”
tushunchasining mazmuni, tarkibiy komponentlari hamda kasbiy yonaltirilgan ingliz tili ta'limida CLIL yondashuvining didaktik
imkoniyatlari tahlil gilingan. Real oliy ta’lim muassasasi misolida olib borilgan tajriba-sinov natijalari keltirilib, CLIL asosida tashkil etilgan
mashg‘ulotlarning talabalar nutqiy faolligi, terminologik bilimlari va kasbiy mulogot konikmalariga ijobiy ta’siri asoslab berilgan.

Kalit so'zlar: CLIL, kommunikativ kompetensiya, iqtisod ta’limi, ingliz tili, integrativ yondashuv, kasbiy mulogot.

Annotation. This article highlights the methodological foundations of using CLIL (Content and Language Integrated Learning)
technology in the development of communicative competence in English among economics students. The content, structural components
of the concept of ‘communicative competence”, as well as the didactic possibilities of the CLIL approach in professionally oriented English
language education, were analyzed. The results of the experiment conducted using the example of a real higher educational institution
are presented, and the positive influence of CLIL-based classes on students’ speech activity, terminological knowledge, and professional
communication skills is substantiated.

Keywords: CLIL, communicative competence, economics education, English language, integrated approach, professional communication.

AHHOTauma. B faHHOM cTaTbe OCBelleHbl MeToaMYeckne OCHOBbI MCMoNb3oBaHus TexHonorum CLIL (Content and Language Integrated
Learning) B pa3B1TM KOMMYHMKATUBHOM KOMMETEHLMM CTYAEHTOB 3KOHOMWUYECKOTO HaNpaBieHNS Ha aHTNIMICKOM a3bike. [1poaHanM3nMpoBaHbl
cofepXKaHue, CTPYKTYpHble KOMMOHEHTbl MOHATUS «KOMMYHMKaTUBHAs KOMMETeHUMS» M AWAAKTUYECKME BO3MOXHOCTM nmoaxopa CLIL B
npodeccMoHanbHO-OpUEHTUPOBAHHOM 0BYyYEeHUM aHTMIACKOMY A3bIKY. [pUBeneHbl pe3ynbTaThl IKCNEPUMEHTa, NPOBEAEHHOIO Ha NpuMepe
peanbHoro Bbicllero yuebHOro 3aBefeHns, 060CHOBAHO MONOXMUTENbHOE BAUSHUE 3aHSTUI, OPraHn30BaHHbIX Ha ocHoBe CLIL, Ha peyesyto

aKTMBHOCTb CTY,EHTOB, TEPMUHONOTMYECKME 3HAHUS U HABbIKM NPOMECCUOHANBHOMO 06LLIEHMS.
KnioueBbie cnoBa: CLIL, KOMMYyHMKATUBHAs KOMNETEHLMS, 3KOHOMUYECKoe 06pa3oBaHue, aHMMUICKUIA 93bIK, UHTErPUPOBAHHbIM NOAXOA,

npodeccMoHanbHas KOMMYHMUKaLMA.

Bugungi globallashuv sharoitida igtisod sohasida faoliyat
yurituvchi mutaxassislarning ingliz tilida erkin va samarali
muloqot gila olish kompetensiyasi muhim kasbiy talabga
aylanib bormoqda. Xalqaro iqtisodiy hamkorlik, xorijiy
investitsiyalar va global bozor munosabatlari mutaxassislardan
nafagat chuqur igtisodiy bilim, balki ushbu bilimlarni ingliz
tilida ifodalay olishni ham talab etadi [6]. Shu bois oliy
ta’lim tizimida igtisod yo'nalishi talabalarining ingliz tilida
kommunikativ kompetensiyasini rivojlantirish dolzarb ilmiy-
pedagogik muammo hisoblanadi [13].

Mazkur tadgiqotda igtisod yo‘nalishi talabalarining
ingliz tilida kommunikativ kompetensiyasini rivojlantirishda
CLIL texnologiyasidan foydalanish nazariy-metodik model
asosida yoritildi. Model CLIL konsepsiyasining asosiy
tamoyillari - mazmun (content), muloqot (communication),
tafakkur (cognition) va madaniyat (culture) integratsiyasiga
tayangan holda ishlab chiqildi. Tadgiqot jarayonida tajriba-
sinov ishlari empirik sinov shaklida emas, pedagogik
jarayonni modellashtirish, metodik tizimni loyihalash va
uning samaradorligini ilmiy-nazariy jihatdan asoslash orqali
amalga oshirildi.

Nazariy-metodik model quyidagi tarkibiy bloklardan iborat:

» Magsadli blok - igtisod yo'nalishi talabalarida kasbiy
yo'naltirilgan ingliz tilida kommunikativ kompetensiyani
shakllantirish;

¢ Mazmuniy blok - mikroiqtisodiyot, makroiqgtisodiyot,
moliya va marketing fanlari mazmunini ingliz tili bilan
integratsiyalash;

e Jarayonli blok - CLIL asosida interfaol metodlar,
muammoli topshiriglar, case-study va loyihaviy ishlarni qollash;

e Natijaviy blok - talabalar nutqiy faolligi, kasbiy
terminologiya va professional muloqot ko‘nikmalarining
rivojlanish darajasini aniglash.

Mazkur nazariy-metodik model igtisod yo‘nalishida ingliz
tilini o'qitish jarayonini samarali tashkil etish, dars mazmunini
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rejalashtirish hamda baholash mezonlarini belgilash uchun
metodik asos bo'lib xizmat giladi.

Clil texnologiyasining nazariy asoslari. CLIL - texnologiyasi
mazmun va tilni integratsiyalashgan holda o‘gitishga
asoslangan zamonaviy pedagogik yondashuv bo'lib, u Yevropa
ta’'lim makonida XX asr oxiri = XXI asr boshlarida shakllangan.
Ushbu yondashuvning nazariy asoslari kommunikativ til
o'qitish, konstruktivizm va fanlararo integratsiya g'oyalariga
tayanadi [15].

Mahalliy tadqgiqotchilar ishlarida ham CLIL
texnologiyasining oliy ta’'lim tizimidagi didaktik
imkoniyatlari keng yoritilgan. Jumladan, S.Ayubova CLIL
asosida kasbiy yo'naltirilgan chet tilini o‘gitish talabalar
nutqiy kompetensiyasini rivojlantirishda samarali ekanini
ta’kidlaydi [1]. Tadqgiqotchi integrativ yondashuv asosida
tashkil etilgan mashg‘ulotlar talabalarning kasbiy
motivatsiyasini oshirishini va o'quv jarayonini mazmunli
qgilishini ilmiy jihatdan asoslab bergan [12].

CLIL texnologiyasining markazida 4C modeli - “mazmun”
(content), “mulogot” (communication), “tafakkur” (cognition)
va “madaniyat” (culture) tushunchalari turadi. Mazmun
komponenti fanlararo bilimlarni shakllantirishga xizmat gilsa,
mulogot komponenti o‘quvchilarning chet tilida faol nutgiy
faoliyatini rivojlantirishni ko‘zda tutadi. Tafakkur komponenti
tangidiy va analitik fikrlashni rivojlantirishga garatilgan
bo'lib, madaniyat komponenti talabalarda xalgaro madaniy
kompetensiyani shakllantirishni ta’minlaydi [9].

Igtisod ta’limi kontekstida CLIL texnologiyasi alohida
ahamiyat kasb etadi. S.Ayubovaning fikricha, igtisod fanlari
mazmunini ingliz tili bilan integratsiyalash talabalarda kasbiy-
kommunikativ kompetensiyani shakllantirish uchun qulay
metodik sharoit yaratadi [1]. CLIL yondashuvi igtisod yo'nalishi
talabalariga ingliz tilini alohida fan sifatida emas, balki kasbiy
bilimlarni egallash vositasi sifatida gabul gilish imkonini
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beradi. Shuningdek, CLIL texnologiyasi talabalarni mustagil
o‘rganishga, axborot manbalaridan samarali foydalanishga
va jamoaviy ishlashga undaydi. Bu esa zamonaviy igtisodchi
mutaxassis uchun zarur bo‘lgan soft skills va kommunikativ
ko'nikmalarni rivojlantirishga xizmat qiladi.

Kommunikativ kompetensiya — zamonaviy tilshunoslik
va lingvodidaktika fanlarida markaziy tushunchalardan biri
bo'lib, u shaxsning muayyan ijtimoiy va kasbiy vaziyatlarda til
vositalaridan samarali foydalanish gobiliyatini ifodalaydi [11];
[6]. Ushbu tushunchani dastlab D.Hymes ilmiy muomalaga
kiritgan bo'lib, u kommunikativ kompetensiyani fagat
grammatik bilimlar majmuyi emas, nutgiy vaziyatga mos
ravishda til birliklarini tanlash va go‘llash qobiliyati sifatida
ham talqin gilgan.

Keyingi tadgiqotlarda “kommunikativ kompetensiya”
tushunchasi yanada kengaytirilib, uning tarkibiy tuzilmasi
aniglashtirildi. Jumladan, Canale va Swain uni lingvistik,
sotsiolingvistik, diskursiv va strategik komponentlardan iborat
murakkab tizim sifatida izohlaydi. Ushbu model til o‘rganishda
nafagat grammatik to‘g'rilik, balki nutgning mantiqiyligi,
ijtimoiy mosligi va kommunikativ magsadga yo‘naltirilgani
muhim ekanini korsatadi.

Igtisod yo'nalishi talabalarining ingliz tilidagi kommunikativ
kompetensiyasi 0'ziga xos kasbiy xususiyatlarga ega. Bu
kompetensiya, avvalo, igtisodiy terminologiyani to‘g’ri va o'rinli
go'llash, tahliliy matnlarni tushunish va sharhlash, igtisodiy
jarayonlar yuzasidan munozara olib borish hamda professional
yozma va og‘zaki muloqotda ishtirok etish gobiliyatlarini
gamrab oladi. Shu nugtayi nazardan, igtisodiy kommunikativ
kompetensiya umumiy til kompetensiyasiga nisbatan faolroq
amaliy va kasbiy yo'naltirilgan xarakterga ega.

Mazkur tadgiqot doirasida kommunikativ kompetensiyaning
quyidagi asosiy komponentlari ajratib ko'rsatildi:

e Lingvistik kompetensiya — grammatik tuzilmalar, leksik
birliklar va fonetik vositalarni bilish va qo‘llash;

e Sotsiolingvistik kompetensiya - nutgiy vaziyat,
kommunikativ rollar va madaniy me’yorlarni hisobga olgan
holda muloqot qilish;

e Pragmatik kompetensiya - nutgiy magsadni aniq
ifodalash, argumentatsiya va mantiqiy izchillikni ta’'minlash;

e Kasbiy-kommunikativ kompetensiya - iqtisod sohasiga
oid muloqgotni samarali amalga oshirish.

CLIL texnologiyasi aynan ushbu komponentlarning integrativ
rivojlanishini ta’'minlashga xizmat giladi. Fan mazmunini
o'rganish jarayonida til vositalarining tabiiy qo‘llanishi talabalarni
sun’iy mashglardan ko‘ra real kommunikativ vaziyatlarga
yaginlashtiradi. Natijada talabalar ingliz tilida nafagat to‘g'ri,
balki magsadga muvofiq va kasbiy jihatdan asoslangan mulogot
olib borish imkoniyatiga ega bo'ladilar.

Igtisod ta’lim yo'nalishi talabalarining ingliz tilidagi
kommunikativ kompetensiyasini rivojlantirish jarayonida
CLIL texnologiyasini qo‘llash o‘quv jarayonining mazmuni,
metodlari va tashkiliy shakllarini gqayta ko'rib chigishni talab
etadi. Mazkur metodika fan va tilni parallel emas, balki yagona
didaktik tizim sifatida integratsiyalashni nazarda tutadi. Bu
esa ingliz tilini o'qitishda igtisodiy bilimlarga asosiy mazmun,
til vositalarini esa ushbu mazmunni egallash va ifodalash
vositasi sifatida garash imkonini beradi.

CLIL asosida tashkil etilgan mashg‘ulotlarda igtisod
fanlarining asosiy mavzulari ingliz tilida yoritiladi [15];
[16]. Jumladan, “Supply and demand”, “Market structures”,
“Inflation and unemployment”, “Fiscal and monetary policy”
kabi mavzular ingliz tilidagi autentik matnlar, diagrammalar
va statistik ma’lumotlar asosida o‘rganiladi. Bunday yondashuv
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talabalarni real kasbiy axborot bilan ishlashga o‘rgatadi va
ularning terminologik kompetensiyasini mustahkamlaydi.

Metodik nugtayi nazardan, CLIL mashg'ulotlarida interfaol
metodlar muhim orin egallaydi. Xususan, muammoli
vaziyatlar yaratish, case-study, munozara, rolli o‘yinlar va
loyihaviy ishlar talabalar nutgiy faolligini oshirishga xizmat
giladi. Masalan, “Company bankruptcy case” mavzusida tashkil
etilgan munozara jarayonida talabalar igtisodiy tahlilni ingliz
tilida olib borish, o'z fikrlarini asoslash va himoya gilish
ko‘nikmalarini rivojlantiradilar.

CLIL metodikasida o‘gituvchining roli ham an’anaviy til
darslariga nisbatan o'zgaradi. O'qituvchi bilim beruvchi emas,
balki fasilitator va yo'naltiruvchi sifatida namoyon bo‘ladi. U
talabalarni mustaqil izlanishga, manbalar bilan ishlashga va
jamoaviy mulogotga undaydi. Talabalar esa bilimlarni tayyor
holda gabul giluvchi emas, balki faol subyekt sifatida o‘quv
jarayonida ishtirok etadilar.

CLIL asosida baholash jarayoni ham kompleks xarakterga
ega bo'lib, unda nafagat til ko'nikmalari, balki fan mazmunini
tushunish darajasi ham hisobga olinadi. Baholash mezonlariga
nutqgiy aniqlik, terminlardan foydalanish, mantiqiy izchillik
va kommunikativ magsadga erishish darajasi kiritiladi. Bu
yondashuv talabalarni ingliz tilini formal o‘rganishdan ko'ra,
uni real kasbiy vazifalarni hal etish vositasi sifatida qo‘llashga
yo'naltiradi.

Igtisod ta’lim yo'nalishi talabalarining ingliz tilida
kommunikativ kompetensiyasini rivojlantirishda CLIL
texnologiyasini samarali joriy etish uchun darslarni tashkil
etishning izchil nazariy-metodik modeli ishlab chigilishi zarur.
Ushbu model ta’lim jarayonining magsadi, mazmuni, metodlari,
vositalari va natijalarini yagona tizimda uyg‘unlashtirishga
garatilgan bo'lib, u igtisodiy mazmun va ingliz tilini o‘gitish
jarayonining o'zaro uzviy bog'ligligini ta'minlaydi.

Taklif etilayotgan nazariy-metodik model quyidagi asosiy
bosgichlardan iborat [7]; [9]:

Birinchi bosgich - tayyorlov bosgichi. Ushbu bosgichda
talabalar igtisod fanlari bo‘yicha mavjud bilimlarini
faollashtiradilar hamda dars mavzusiga oid asosiy tushuncha
va terminlar bilan tanishadilar. O‘gituvchi tomonidan mavzuga
oid asosiy savollar, kalit so‘zlar va vizual materiallar tagdim
etilib, talabalar nutqgiy faoliyatga psixologik jihatdan
tayyorlanadi.

Ikkinchi bosqich - mazmunni ozlashtirish bosgichi. Bu
bosgichda igtisod faniga oid asosiy mazmun ingliz tilida
o‘rganiladi. Autentik matnlar, diagrammalar, jadvallar va
statistik ma’lumotlar bilan ishlash orgali talabalar fan
mazmunini tushunish bilan birga ingliz tilida axborotni gabul
gilish va gayta ishlash ko‘nikmalarini rivojlantiradilar. Ushbu
jarayonda o‘gituvchi til murakkabligini talabalar darajasiga
moslashtirgan holda scaffolding usulidan foydalanadi.

Uchinchi bosgich - kommunikativ faoliyat bosgichi. Mazkur
bosgich CLIL metodikasining eng muhim tarkibiy gismi bo'lib,
talabalar o'zlashtirilgan igtisodiy bilimlarni ingliz tilida faol
go‘llash imkoniyatiga ega bo‘ladilar. Munozaralar, rolli o'yinlar,
case-study va loyihaviy ishlar orqali talabalar o'z fikrlarini
asoslash, tahlil gilish va muloqot jarayonida himoya qilish
ko'nikmalarini shakllantiradilar.

To'rtinchi bosqich - refleksiya va baholash bosgichi.
Ushbu bosgichda talabalar o'z faoliyatini tahlil giladilar,
o’zlashtirilgan bilim va ko'nikmalarni baholaydilar hamda
o‘gituvchi tomonidan belgilangan mezonlar asosida teskari
aloga oladilar. Baholash jarayoni formatif va summativ
baholash elementlarini o'z ichiga olib, talabalar rivojlanish
dinamikasini aniglashga xizmat qiladi.

t.me/TAT jurnal



[
v“
FILOLOGIYA VA PEDAGOGIKA
TIL VA ADABIYOT O'ZBEKISTON RESPUBLIKASI MAKTABGACHA VA MAKTAB
TA’LIM TA'LIMI VAZIRLIGINING ILMIY-METODIK ELEKTRON JURNALI

13.00.00 - PEDAGOGIKA

Mazkur bosqichli model CLIL asosida tashkil etilgan
mashg‘ulotlarning mantigiy izchilligini ta’minlaydi va
igtisod yo'nalishi talabalarining ingliz tilida kommunikativ
kompetensiyasini kompleks rivojlantirishga imkon yaratadi.

Taklif etilgan nazariy-metodik modelning samaradorligi
pedagogik, psixolingvistik va lingvodidaktik yondashuvlar
asosida tahlil gilindi. Nazariy tahlil natijalari shuni
ko‘rsatadiki, CLIL texnologiyasi asosida tashkil etilgan
mashg‘ulotlar talabalar nutgiy faolligini oshirish, kasbiy
terminologiyani mustahkamlash va kommunikativ ishonchni
rivojlantirishga xizmat qiladi.

Modelning samaradorligi, avvalo, o‘quv jarayonining
kommunikativ yo‘naltirilganligi bilan belgilanadi. Talabalar
ingliz tilini alohida o'rganiladigan fan sifatida emas, balki
igtisodiy muammolarni hal etish vositasi sifatida gabul
giladilar. Bu esa ichki motivatsiyani oshiradi va til o'rganish
jarayonini mazmunli giladi.

Shuningdek, CLIL modeli talabalar tafakkur faoliyatini
faollashtiradi. Igtisodiy muammolarni ingliz tilida tahlil gilish,
solishtirish va xulosalar chiqgarish talabalarni yuqgori darajadagi
kognitiv faoliyatga jalb etadi. Bu jarayon kommunikativ
kompetensiyaning pragmatik va strategik komponentlarining
rivojlanishiga ijobiy ta’sir ko'rsatadi.

Mazkur tadgigotda igtisod ta’lim yo‘nalishi talabalarining
ingliz tilida kommunikativ kompetensiyasini rivojlantirishda
CLIL texnologiyasidan foydalanishning nazariy-metodik

asoslari yoritildi. Olib borilgan tahlillar shuni ko‘rsatadiki,
CLIL yondashuvi fan va tilni integratsiyalashgan holda o'qitish
orqgali talabalarni real kasbiy muloqotga tayyorlashda yuqori
samaradorlikka ega.

Tadgiqot natijalari asosida quyidagi xulosalar chigarildi:

 CLIL texnologiyasi igtisod yo'nalishi talabalarining ingliz
tilini o'zlashtirish motivatsiyasini oshiradi va til o‘rganish
jarayonini mazmunli giladi;

e Fan mazmunini ingliz tilida o‘rganish talabalar
terminologik va pragmatik kompetensiyasining izchil
rivojlanishiga xizmat giladi;

e CLIL asosida tashkil etilgan mashgulotlar talabalar
nutqiy faolligini kuchaytirib, ularning kasbiy mulogotga
bo‘lgan ishonchini oshiradi;

e Taklif etilgan nazariy-metodik model kommunikativ
kompetensiyaning barcha tarkibiy komponentlarini kompleks
rivojlantirish imkonini beradi.

Olingan xulosalar asosida quyidagi amaliy tavsiyalar ishlab
chigildi: igtisod yo‘nalishida ingliz tili mashg‘ulotlarini CLIL
asosida rejalashtirish va fan mazmuni bilan integratsiyalash;
o'quv materiallarini tanlashda autentik igtisodiy manbalarga
ustuvorlik berish; mashg‘ulotlarda interfaol va muammoli
topshiriglardan keng foydalanish; baholash jarayonida til va
fan mazmunini birgalikda hisobga oluvchi mezonlarni qo'llash;
o‘gituvchilarning CLIL bo'yicha metodik kompetensiyasini
oshirishga garatilgan malaka oshirish kurslarini tashkil etish.
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Jasur SAIDOV,

Guliston davlat universiteti axborot texnologiyalari kafedrasi dotsenti,

pedagogika fanlari bo’yicha falsafa doktori

SUN’IY INTELEKT TEXNOLOGIYALARINING
MA'LUMOTLAR BAZASINI O‘QITISHDAGI IMKONIYATLARI

Annotatsiya. Mazkur maqgolada sun’iy intellekt texnologiyalarining ta’lim jarayonidagi orni va didaktik imkoniyatlari tahlil gilingan
hamda ularni informatika fanlari, xususan, ma’lumotlar bazasi fanini ogitish jarayoniga joriy etish masalalari yoritilgan. Sun’iy intellektning
nazariy asoslari, ta’'limni individuallashtirish va optimallashtirishdagi roli hamda an’anaviy axborot-kommunikatsiya texnologiyalaridan

farqgli jihatlari ochib berilgan.

Kalit so'zlar: sun’iy intellekt, didaktik imkoniyatlar, ma’lumotlar bazasi, adaptiv oqitish, avtomatlashtirilgan baholash, individual oquv
trayektoriyasi, algoritmik tafakkur, ragamli transformatsiya, ta’'limni individuallashtirish.

Annotation. This article analyzes the role and didactic capabilities of artificial intelligence technologies in the educational process, and
highlights the issues of their introduction into the teaching process of computer science, in particular, database science. The study reveals
the theoretical foundations of artificial intelligence, its role in individualization and optimization of education, and its differences from

traditional information and communication technologies.

Keywords: artificial intelligence, didactic capabilities, database, learning, automated assessment, individual learning trajectory,
algorithmic thinking, digital transformation, individualization of education.

AHHOTaumMsa. B paHHOM CTaTbe aHanu3Mpyetcs posib M AMOAKTMYECKME BO3MOXHOCTM TEXHONMOMUI WCKYCCTBEHHOMO WHTENNeKkTa B
06pasoBaTenbHOM NpoLecce, a TakXKe 0CBELLAKTCS BONPOChl MX BHEAPEHUS B npouecc 0byyeHns MHbopmaTuke, B HaCTHOCTH, Hayke 0 Basax
[aHHbIX. B ccnenoBaHum packpbiBaOTCS TEOPETUYECKME OCHOBbI MCKYCCTBEHHOIO MHTENIEKTA, €70 PO/b B MHAMBUAYANN3ALMM U ONTUMU3ALIUM
06pa3oBaHMs, a TakxKe ero OTIMYKS OT TPALMLIMOHHBIX MHOOPMALIMOHHO-KOMMYHMKALMOHHbIX TEXHONOTUIA.

KntoueBble cnoBa: MCKYCCTBEHHbIN MHTENNEKT, AMAAKTMYECKME BO3MOXHOCTH, 6a3a AaHHbIX, aaanTMBHOe 0byyeHne, aBTOMaTU3MPOBaHHAs
OLLeHKA, MHAMBUAYaNbHAs TPAaeKTopus 00y4eHus, anropuTMmMyeckoe MbllneHue, LudpoBas TpaHCPopMaLLms, UHAMBUAYANM3aLMA 06pa30oBaHuS.

So'nggi yillarda sun’iy intellekt (SI) texnologiyalarining
jadal rivojlanishi jamiyat hayotining barcha sohalarida,
xususan, ta’lim tizimida ham tub o‘zgarishlarni yuzaga
keltirmoqda. Sun’iy intellektga asoslangan texnologiyalar
ta’lim jarayonini shaxsga yo‘naltirish, talabalarning individual
ehtiyoj va imkoniyatlarini hisobga olish, bilimlarni baholash
va nazorat gilishni avtomatlashtirish hamda o’gitish
samaradorligini oshirish imkonini bermoqda. Shu bois
sun’iy intellekt texnologiyalarini ta’lim jarayoniga joriy etish
zamonaviy pedagogikaning ustuvor yo‘nalishlaridan biri
sifatida e’tirof etilmoqda.

Ma’lummotlar bazasi kursi zamonaviy ta’lim tizimida
yetakchi o‘rinlardan birini egallab, ragamli savodxonlikni
shakllantirish, algoritmik tafakkurni rivojlantirish hamda
axborot texnologiyalaridan ongli va samarali foydalanish
kompetensiyalarini shakllantirishga xizmat qiladi.
Informatika fanlarini o‘gitish jarayonida sun’iy intellekt
texnologiyalaridan foydalanish o‘quvchilarning mustagil
fikrlashini rivojlantirish, murakkab tushunchalarni
vizuallashtirish va amaliy faoliyatga yo'naltirilgan ogitishni
tashkil etish imkoniyatlarini kengaytiradi. Ma’lumotlar bazasi
kursi informatika fanlari qatoriga kiradi.

Ragamli transformatsiya sharoitida ta’lim tizimini
intellektuallashtirish zarurati tobora ortib bormoqda. An’anaviy
o‘qitish usullari zamonaviy axborot jamiyati talablariga
to'lig javob bera olmayotgan bir sharoitda, sun’iy intellekt
texnologiyalariga asoslangan didaktik vositalardan foydalanish
ta’lim sifatini oshirishning muhim omiliga aylanmoqgda. Bu esa
informatika fanlarini o‘gitishda sun’iy intellekt texnologiyalari
vositalarining didaktik imkoniyatlarini ilmiy jihatdan asoslash
va tahlil gilishni dolzarb masalaga aylantiradi. Mazkur tadqiqot
ishida sun’iy intellekt texnologiyalarining informatika fanlarini
o'gitish jarayoniga hususan ma’lumotlar bazasi faniga joriy
etilishi orgali talabalarning bilim, ko'nikma va malakalarini
shakllantirish samaradorligini oshirish imkoniyatlari o'rganildi.

Sun’iy intellekt texnologiyalarining didaktik imkoniyatlarini
nazariy jihatdan tahlil gilish va tizimlashtirish orgali
ma’lumotlar bazasi fanini o‘gitishda ushbu texnologiyalarni
samarali qo'llash bo‘yicha tavsiyalar ishlab chigildi. Kozlangan
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asosiy magsad sun’iy intellekt texnologiyalari vositalarining
ma’lumotlar bazasi fanini o‘gitishdagi didaktik imkoniyatlarini
aniglash, tahlil gilish va ularni ta’lim jarayonida samarali
go'llash yo'llarini asoslashdan iborat. Ushbu magsadga erishish
uchun sun’iy intellekt texnologiyalarining ta’limdagi o‘rni va
ahamiyatini o‘’rganish, ma’lumotlar bazasi fanini o‘gitishda
go‘llanilayotgan sun’iy intellektga asoslangan vositalarni
tahlil gilish, ularning didaktik imkoniyatlarini aniglash va
taqqoslash, ta’lim jarayonini takomillashtirishga doir ilmiy
xulosalar va tavsiyalar ishlab chiqish kabi vazifalar keltirildi.
Sun’iy intellekt (SI) tushunchasi zamonaviy ilm-fan va
texnologiyasi rivoji bilan chambarchas bog'liq bo'lib, u inson
aqliy faoliyatiga xos bo‘lgan jarayonlarni kompyuter tizimlari
orgali modellashtirish va amalga oshirishni nazarda tutadi.
Ilmiy adabiyotlarda sun’iy intellektga turlicha ta’riflar berilgan.
Jumladan, sun’iy intellekt - mashinalarning o‘rganish, mantiqiy
xulosa chigarish, qaror gabul gilish va muammolarni hal etish
kabi intellektual faoliyatlarni bajarish qobiliyatidir. Ayrim
tadqiqotchilar esa sun’iy intellektni inson tafakkuriga taqlid
qiluvchi algoritmlar va dasturiy vositalar majmuyi sifatida
talgin etadilar. Pedagogika va didaktika nuqgtayi nazaridan
garalganda, sun’iy intellekt ta’lim jarayonini optimallashtirish,
individuallashtirish va samaradorligini oshirishga xizmat
giluvchi zamonaviy texnologik vosita sifatida namoyon
bo'ladi. Sl texnologiyalari ta’lim oluvchilarning bilim darajasini
tahlil gilish, ularning o‘rganish uslublarini aniglash hamda
moslashtirilgan o‘quv materiallarini tagdim etish imkonini
beradi. Shu bois sun’iy intellekt pedagogik jarayonda faqat
texnik vosita emas, balki didaktik jarayonni boshgaruvchi va
go'llab-quvvatlovchi intellektual tizim sifatida garaladi.
Sun’iy intellektning ta’limdagi o'rni, avvalo, o‘quv jarayonini
shaxsga yo'naltirilgan tarzda tashkil etish bilan belgilanadi.
Sun’iy intellekt asosidagi tizimlar ta’lim oluvchilarning
individual ehtiyojlari, gizigishlari va bilim darajasiga mos
holda o‘qitish trayektoriyalarini shakllantiradi. Bundan
tashqari, sun’iy intellekt bilimlarni baholash, tahlil qgilish va
teskari alogani avtomatlashtirish orqali o‘gituvchi faoliyatini
yengillashtiradi hamda ta’lim sifatini oshirishga xizmat giladi.
An’anaviy axborot-kommunikatsiya texnologiyalari (AKT)
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va sun’iy intellekt texnologiyalari o'rtasida muhim farglar
mavjud. An’anaviy AKT asosan axborotni uzatish, saglash va
gayta ishlashga yo‘naltirilgan bo'lib, o'quv jarayonida tayyor
materiallarni taqdim etish vazifasini bajaradi. Bunda o'qgitish
jarayoni ko'proq statik va umumiy xarakterga ega bo‘ladi.
Sun’iy intellekt texnologiyalari esa o'quvchilarning faoliyatini
doimiy tahlil gilib boradi, ularning xatolarini aniglaydi va
mos ravishda o'gitish strategiyasini o‘zgartiradi. Ya'ni sun’iy
intellekt texnologiyalari adaptivlik, mustagil o’rganish va
intellektual tahlil imkoniyatlariga ega bo'lib, ta’lim jarayonini
dinamik va interaktiv shaklda tashkil etishga xizmat qiladi.
Shu jihatdan, sun’iy intellekt texnologiyalari ta’'lim tizimida
an’anaviy AKT vositalarining mantigiy davomi bo‘libgina
golmay, balki o‘gitish jarayonini sifat jihatdan yangi bosgichga
olib chigadigan innovatsion pedagogik vosita sifatida qaraladi.

Sun’iy intellekt texnologiyalari turli yo'nalish va
mexanizmlarga asoslangan bo'lib, ularning har biri ta’lim
jarayonida o‘ziga xos didaktik funksiyalarni bajaradi.
Ma’lumotlar bazasi fanini o‘gitishda ushbu texnologiyalar
talabalarning bilim darajasini tahlil gilish, oqitish jarayonini
individuallashtirish va o‘quv faoliyatini faollashtirish
imkonini beradi. Sun’iy intellektgan asoslangan intellektual
ta’'lim muhiti kompyuter tizimlarining ma’lumotlari
asosida mustagil o‘rganishi va tajriba orgali 0z faoliyatini
takomillashtirishini nazarda tutadi. Ta'lim jarayonida bu
texnologiyalar talabalarning o'zlashtirish darajasini tahlil
qilish, xatolarni aniglash va ularning kelib chigish sabablarini
prognozlash imkonini beradi. Ma’'lumotlar bazasi faniga tatbiq
etish nugtayi nazaridan algoritmlari yordamida adaptiv test
tizimlari, avtomatlashtirilgan baholash mexanizmlari hamda
individual o‘quv trayektoriyalarini shakllantirish mumkin.
Masalan, dasturlashni o‘gitishda talabalarning xatolarini tahlil
qgilinib, unga mos tavsiyalar beriladi. Algoritmik va mantiqiy
fikrlash, ma’lumotlar bazasini yaratish, ular ustida ishlash

shakllantirish ma’lumotlar bazasi fanining asosiy didaktik
vazifalaridan biridir. Talabalar ma’lumotlarni tahlil gilish,
ularni tizimlashtirish, ma’lumotlarni bazada saglashni amalga
oshirish jarayoni ko'nikmalarini egallaydilar. Bu jarayon sun’iy
intellekt texnologiyalari bilan uzviy bog'liq bo'lib, mashinaviy
o‘rganish, intellektual tahlil tizimlari orgali talabalarning
fikrlash jarayonini chuqurroq rivojlantirish imkonini beradi.

Xulosa gilib aytganda, sun’iy intellekt texnologiyalarining
ta’lim jarayoniga, xususan, ma’lumotlar bazasi fanini
o'qitishga joriy etilishi zamonaviy pedagogikaning muhim
strategik yo'nalishlaridan biri hisoblanadi. Sl vositalari o‘quv
jarayonini shaxsga yo'naltirish, bilimlarni adaptiv baholash,
individual o‘quv trayektoriyalarini shakllantirish hamda teskari
alogani tezkor va aniq tashkil etish imkonini beradi. Bu esa
talabalarning algoritmik va mantiqiy fikrlashini rivojlantirish,
ma’lumotlarni tahlil qilish va tizimlashtirish ko'nikmalarini
mustahkamlash hamda o‘quv jarayonining samaradorligini
oshirishga xizmat qiladi. Natijada, ma’lumotlar bazasi fanini
o'qgitishda sun’iy intellekt texnologiyalari nafagat texnik vosita,
balki didaktik jarayonni boshqgaruvchi va optimallashtiruvchi
intellektual mexanizm sifatida namoyon bo‘ladi.

Shuningdek, tadgiqot natijalari shuni ko‘rsatadiki,
sun’iy intellekt texnologiyalarining didaktik imkoniyatlarini
ilmiy asosda tahlil gilish va tizimlashtirish ularni ta’lim
jarayoniga samarali integratsiya qgilish uchun zarur metodik
asos yaratadi. S| asosidagi vositalardan ogilona foydalanish
ma’lumotlar bazasi fanini o‘gitishda nazariy bilimlar bilan
amaliy ko‘nikmalar uyg‘unligini ta’'minlaydi, talabalarning
mustaqil o'rganish faoliyatini faollashtiradi hamda ragamli
transformatsiya sharoitida ragobatbardosh mutaxassislarni
tayyorlashga xizmat qiladi. Shu bois sun’iy intellekt
texnologiyalarini pedagogik jarayonga maqgsadli va tizimli
ravishda joriy etish ta’lim sifatini yangi bosgichga olib
chigishning muhim omili sifatida e’tirof etiladi.
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ENGLISH LANGUAGE SKILLS IN THE PROFESSIONAL
DEVELOPMENT OF ACCOUNTANTS

Annotation. This article examines the importance of English language skills in the professional development of accountants. The study
highlights the role of English in financial reporting, international accounting standards, professional communication, and access to global
accounting resources. Particular attention is given to the use of English in multinational companies, international auditing practices, and
digital accounting systems. Emphasizes the necessity of integrating English language training into accounting education and professional
development programs. The findings demonstrate that proficiency in English enhances professional competence, improves communication
in international financial environments, and facilitates career growth for accounting professionals.

Keywords: English language skills, accounting education, professional development, financial reporting, international accounting
standards, IFRS, business communication, accounting terminology, globalization.

Annotatsiya. Ushbu maqgolada buxgalterlarning professional rivojlanishida ingliz tili ko'nikmalarining ahamiyati organiladi. Moliyaviy
hisobotlarda, xalgaro buxgalteriya standartlarida, professional muloqotda va global buxgalteriya resurslaridan foydalanishda ingliz tilining
roli ta’kidlangan. Transmilliy kompaniyalarda, xalqaro audit amaliyotida va ragamli buxgalteriya tizimlarida ingliz tilidan foydalanish
masalasiga alohida e’tibor garatilgan. Ingliz tilini oqitishni buxgalteriya ta’limi va professional rivojlanish dasturlariga integratsiya qilish
zarurligi ta’kidlangan. Tadgiqot natijalari shuni ko'rsatadiki, ingliz tilini bilish professional kompetensiyani oshiradi, xalgaro moliyaviy
muhitda mulogotni yaxshilaydi va buxgalteriya mutaxassislarining martabasi o'sishiga yordam beradi.

Kalit so’zlar: ingliz tili ko'nikmalari, buxgalteriya ta’limi, professional rivojlanish, moliyaviy hisobot, xalqaro buxgalteriya standartlari,
IFRS, biznes aloqalari, buxgalteriya terminologiyasi, globalizatsiya.

AHHOTaumMsa. B [aHHOM CTaTbe pacCcMaTpMBAETCs BAXHOCTb BNAAEHWUS aAHMMIACKUM A3bIKOM AN NpodecCMOHaNbHOTO Pa3BUTUS
6yxrantepoB. MiccnenoBaHune ocBeLLaeT posib aHIMMIACKOrO S3blka B GUHAHCOBOWM OTYETHOCTM, MEXAYHAPOLHbIX CTaHAApTax Byxrantepckoro
yyeTa, NpodeccMoHanbHOM KOMMYHUKALMK M LOCTYNe K IobanbHbiM 6yxrantepckum pecypcam. Ocoboe BHUMaHWeE yAenseTcs UCnoab30BaHUIO
QHITIMIACKOrO 3blKa B MHOTOHALMOHA/bHbIX KOMMAHWUSAX, MEXAYHAPOAHON ayAUTOPCKOM NpakTUKe M LUMPPOBbLIX CMCTeMax Byxrantepckoro
yyeTa. NMopyepknBaeTcs HeOOXOAMMOCTb MHTerpauum oby4yeHWs aHTMIACKOMY 93blKy B MporpaMmbl Byxrantepckoro obpasoBaHus U
npodeccoHanbHOro pasBuTHS. PesynbTaTbl NOKa3biBaOT, 4TO BAAAEHME aHINIMIMCKMM S3bIKOM MOBbILIAET NPOMECCHOHANBHYH0 KOMMETEHTHOCTb,
ynyyLaeT KOMMYHMKALIMIO B MEXAYHAPOLHOM GUHAHCOBOM Cpeae 1 cnocobCTByeT KapbepHOMY POCTY CMeLMannCToB B 061acTi 6yxrantepckoro

yuera.

KntoueBbie c/10Ba: BNafeHne aHIUICKUM s13bIKOM, Byxrantepckoe obpasoBaHue, npodeccuoHanbHoe pa3sutue, PUHAHCOBAsi OTYETHOCTD,
MeXAyHapoaHble CTaHaapTbl byxrantepckoro yyeta, MCDO, nenoBas KOMMyHWKaLMS, Byxrantepckas TepMUHONOMS, rnobanu3saums.

The rapid development of the global economy and
the expansion of international trade have significantly
increased the importance of effective communication in
the financial and accounting sectors. English has become
the dominant language of international business, finance,
and accounting. Most international accounting standards,
financial regulations, and professional guidelines are
developed and published in English.

Modern accountants are required not only to possess
technical accounting knowledge but also to demonstrate
strong communication skills in English. These skills enable
professionals to understand international financial reporting
standards, participate in multinational business environments,
and collaborate with global partners.

Therefore, the development of English language
competence has become an essential component of
professional training for accountants. This study aims to
analyze the role of English language skills in the professional
development of accountants and to identify their impact on
professional performance in modern accounting practices.

Literature Review. Many researchers emphasize the
growing importance of English in professional and academic
communication. In the field of accounting, English is widely
used for financial reporting, professional documentation, and
international business communication.

According to studies on English for Specific Purposes
(ESP), language learning should be closely connected with
professional contexts. Accounting students and professionals
need to acquire specialized vocabulary, understand financial
terminology, and develop communication skills relevant to
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accounting tasks. Scholars also note that the adoption of
International Financial Reporting Standards (IFRS) has further
strengthened the role of English in accounting practices. Since
most accounting standards and professional publications are
written in English, language proficiency allows accountants
to access global knowledge and remain updated with modern
developments in the profession.

One of the most significant areas where English language
proficiency is essential is financial reporting. International
financial statements, audit reports, and accounting
documentation are frequently prepared in English, especially
in multinational companies.

Accountants working in global organizations must
interpret financial documents, communicate with
international partners, and ensure compliance with
international standards such as IFRS. Without adequate
language competence, the accuracy and clarity of financial
communication may be compromised [3: 119].

International accounting standards and professional
guidelines are primarily published in English. Accountants
who possess strong English skills can directly access these
documents without relying on translations. This allows
professionals to better understand complex accounting
regulations and implement them effectively in practice.
English serves as the main language of communication
in multinational corporations and international financial
institutions. Accountants often interact with foreign clients,
auditors, investors, and regulatory authorities.

Effective communication in English helps professionals
present financial information clearly, participate in
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international meetings, and collaborate with colleagues
from different countries. Modern accounting practices rely
heavily on digital technologies and specialized software. Many
accounting systems, financial databases, and professional
platforms operate in English [2: 495].

Therefore, English language proficiency enables
accountants to efficiently use accounting software, interpret
financial data, and access professional resources, including
research articles, financial reports, and industry guidelines.

English language skills significantly increase the
professional mobility of accountants. Professionals who can
communicate effectively in English are more likely to work
in international companies, participate in global projects,
and advance in their careers.

Consequently, English competence becomes an important
factor in the competitiveness of accounting specialists in
the global labor market.

The findings of this study confirm that English language
skills play a crucial role in the professional development of

accountants. In modern accounting practices, English is widely
used in financial reporting, professional communication,
international standards, and digital accounting systems.

Proficiency in English allows accountants to access
international professional resources, collaborate with global
partners, and ensure accurate financial communication.
Furthermore, language competence enhances professional
mobility and career development opportunities.

Therefore, integrating English language training into
accounting education and professional development
programs is essential. Educational institutions and training
centers should focus on developing specialized accounting
vocabulary, professional communication skills, and practical
language competencies relevant to the accounting profession.

Strengthening English language proficiency among
accountants will contribute to improved professional performance
and greater integration into the global financial environment.
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Qobiljon AYUBOV,
Yunus Rajabiy nomidagi O’zMMSI magom xonandaligi kafedrasi dotsenti

MAQOM XONANDALIGI TA'LIMIDA OVOZNI
RIVOJLANTIRISH VA TO‘GRI YO'LGA QO‘YISH

Annotatsiya. Magolada magom xonandaligi ta’limi jarayonida ovozni rivojlantirish va tog'i yo'lga qo'yishda go'llaniladigan mashglar
hagida soz yuritiladi, magom ijrochiligida qo'llaniladigan zamzama va hanglarning ovoz mashaqi sifatidagi ahamiyati yoritiladi. Ular nafagat
asarning badiiy jihatdan tog'i ijro etilishiga xizmat qilishi, balki xonandaning nafas olish texnikasi, rezonansni his gilish, ovoz tembri
birligini saglash va diapazonni kengaytirishda muhim oTin tutishi ta’kidlanadi. Shuningdek, talabalarni muayyan maqom asarlarini ijro
etishga tayyorlashda aynan shu magqomga tegishli zamzama va hanglardan mashq sifatida foydalanishning samaradorligi asoslab beriladi.

Kalit so'zlar: magom xonandaligi, ovoz mashqlari, hang,zamzama, magom ijrochiligi, rezonans, nafas texnikasi, ovoz diapazoni, Saraxbor,
vokal mashg'ulotlar.

Annotation. The article discusses the exercises used for voice development and proper organization in the process of teaching magom
singing, highlighting the importance of zamzama and hangs used in maqom performance as vocal exercises. It is emphasized that they not
only serve the artistically correct performance of the work, but also play an important role in the singer’s breathing technique, sense of
resonance, preservation of the unity of voice timbre, and expansion of the range.Also, the effectiveness of using zamzama and hangs related
to this particular magqom as exercises in preparing students for performing certain magom works is substantiated.

Keywords: magom singing,vocal exercises, hang,zamzama, magom performance,resonance, breathing technique, vocal range, Sarakhbor,
vocal training.

AHHOTaumsa. B cTaTbe paccMaTpuBaloTCS YMpaXkKHEeHMUSs, UCMOMb3yeMble A8 Pa3BUTUS M NPaBUIbHOW MOCTAHOBKM rofoca B npouecce
06y4YeHMs NeHMIo MakoMa, M OCBELLAETCS 3HAYEHME 3aM3aMa M XAHTOB, UCMOMb3YeMbIX B UCMOMHEHUM MaKOMa, KakK YNpaxHeHWiA ANs ronoca.
MooyepKM1BAETCA, YTO OHM CATYXKAT HE TONBKO XYA0XKECTBEHHO MPABUIBHOMY MCMONHEHMIO NPOU3BEAEHMS, HO U UTPAKOT BAKHYIO POSb B TEXHUKE
[bIXaHW: NeBLa, OLLYLLIEHNW PE30HAHCA, COXPAaHEHUM eAMHCTBA TeMbpa rofoca U pacluMpeHnn AuMana3oHa. Takke npu NoAroToBKe CTyAEeHTOB
K MCMNONHEHMIO MPOM3BEAEHMUI ONpeaeneHHoro MakoMa 060cHoBbIBaeTC 3PdEKTUBHOCTb MCMNOMb30BaHMA B Ka4YeCTBe yNpaxKHeHUI 3aM3ama

M XaHros, OTHOCALWMXCA UMEHHO K AAHHOMY MaKOMY.

KntoueBble csioBa: MakoMHOe NeHue, TPEHUPOBKa roaoca, XaHr, 3amM3aMa, UCNOJIHEHNE MaKOMa, pe30HaHC, TEXHUKA AblXaHUA, AMaNa30H

ronoca, Capax6op, BOKanbHble YNPaxHEeHHS.

Musiqiy adabiyotlarda ovoz uchun juda ko'p mashglar
mavjud. Har bir maktab ma’lum bir mashglarni afzal biladi
va kuylashni o‘rganish jarayonida o‘quvchilari ko‘prog
o'sha mashglarni o'zlashtirib olishadi. Bu mashqglar kuylash
harakatlarining hamma turlarni gamrab oladi. Ta’'lim
jarayonida ustozlar har bir talaba uchun uning ovozi bilan
bog’lig anig muammolarni hal etishga ko'maklashuvchi
alohida mashglarni tanlab oladi. Mashglarning xususiy tanlovi
nafagat ovozning o‘ziga hosligi, balki kuylash jarayonidagi
o'ziga xos kamchiliklar bilan ham izohlanadi.

“Magom xonandaligi” yo'nalishida talabalar ovozini
mumtoz asarlarimizni ijro etishga yo'naltirish magsadida
mashg‘ulotlar jarayonida ashulalarning hanglaridan ham
ovoz mashaqi sifatida foydalanish tavsiya etiladi. Ashulalarning
hanglarini ijro etish jarayonida ham ma’lum bir mashglardan
foydalanish yanada samarali natijalarni beradi.

Shunday asarlar borki, ular yetuk xonandalar tomonidan
ijro etilaverib, tinglovchilar xotirasidan mustahkam o'rin
olgan. Bunday asarlarni ijro etish davomida nola-gochirimlar

gilishda juda ehtiyot bo'lish kerak. Chunki shinavanda mazkur
ashulalarni aynan shu nola-qochirimlari bilan tinglashga
ko'nikib golgan. Bu bezaklar har bir ijrochini ixtiyoriy
ravishda go‘shishi mumkin bo‘lgan nola-qochirimlardir.
Bundan tashgari magom ijrochiligida ba’zi bezaklar borki
ular ayni magomlarning bastakorlari tomonidan yaratilib,
g‘azal baytlarini bir-biriga bog‘lash, ajratish va tugatish,
vazifalarini bajaradi. Bu bezaklar joriy etilgan va o‘’zgarmas
bezaklar hisoblanadi. Bunday bezaklarsiz magomlarni ijro qilib
bo‘lmaydi, asar o‘ziga o'xshamay qoladi. Biz bu bezaklarning
hammasiga hang deyishga odatlanganmiz. Shunday
bezaklardan biri - zamzama, bu bezak har bir asarda shu
asar jins-pardalari asosida tuzilgan bo'lib, bir baytni ikkinchi
baytga ulab beradi. “Magomot” kitobida bunday bezaklar
hagida aytib o'tilgan [1].

Zamzama (“0” lab aytish, so‘zsiz qo'shig) nugtayi nazaridan
namudning biron-bir variant yoki mustaqil birlik shaklida
kelishi mumkin. Zamzama Saraxbori Dugoh va Saraxbori
Navoda doim takrorlanadigan so‘zsiz matni.

Saraxbori Dugoh

Andante . =90

Hanglar yordamida ovozni yo‘lga qo‘yish mashglarini
bajarish jarayonida nafas olish mushaklarining rivojlanishiga,
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unli va undosh tovushlarning aniq talaffuziga yordam beradi.
Nafas chigarishda faollik va ovozni zorigtirmaslik zarur.
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Saraxbori Navo
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Kuylash unlidan boshlanadi va bosh rezonansini yaxshi
his qgilishga ko‘maklashadi. Uncha baland bo‘lmagan
birinchi ovozda bosh rezonansni yaxshi his gilgancha bir
hillikda, sakrashlarsiz navbatdagisiga o'tish, asosiysi bu
jarayonda birinchi ovoz bilan bog'lig barcha hislarni olib
o'tish juda ham muhim.

Bir tekis yangrashga erishgach, navbatdagi hangga o'tiladi.
Mashq jarayonida “0” yoki “u” unlilaridan foydalanish mumkin.
Bu unlilar, xuddi oldingilaridek, bosh rezonansni yaxshi
his qilishga ko'maklashadi. Yengil urg‘ular esa rezonator
sezgilarini aniglashga yordam beradi.

Hanglar - maqomlarda asosan Saraxborlarda uchraydi va
dunasrning oirida va furovard gismining so'ngida keladi. “Hang
(ohang, ohanglash) bu ham matnsiz “o0” tovushini kuyga solib
aytiladigan bo‘laklar. Hang zamzamaga qo‘shilgan xolda
yoki mustaqgil kuy bo‘lakchasi sifatida uchraydi” [1: 143].
Hanglar aynan shu magomning jins-pardalarida yaratilib,
boshqga pardadan, ya’ni modulyatsiya shaklida keladi, ushbu
Saraxborlarda bosh pardasi re bo'lsa si pardasidan boshlanadi
va tonikasi rega kelib tushadi. Saraxbori Dugoh va Saraxbori
Navoda dunasr gismidan keyin aytiladi. Umuman olganda
hanglar asarni dunasrdan keyin namudga ulab berish yoki
namuddan keyin furovardga ulab berish vazifasini o‘taydi.

Hanglar yordamida ovozni yo'lga qo’yish mashglarining yana
bir xususiyati shundaki, u nafas olishni tartibga soladi, havo
ogiminining erkin harakatini his gilishni o'rgatadi, mushaklarning
ortigcha zo'rigishdan xalos bo‘lishga yordam beradi. Unli
tovushlarning bir xil balandligini, deyarli bir xil ko'tarilishini
ta’'minlashga yordam beradi. Mashglar davomida diapazon
bo‘ylab yugoriga ko'tarilish va pastga tushishda tembr birligini
saglash muhim sanaladi. Shuningdek, hanglar yordamida mashq
o'tish notalarini bir tekis ijro gilish uchun ham foydalidir.

Aslida ovozni sozlab olish uchun talaba gaysi magomdan
asar ijro etadigan bo‘lsa shu magomning zamzama va
hanglarini ijro ettirib ovozni shu magomga sozlagan magsadga
muvofigdir. Misol uchun talaba Mo‘g‘ulchai Dugohni ijro
etmogqchi bo'lsa - Saraxbori Dugohning hang va zamzamalarini
ayttirish kerak, Muhayyari Irogni ijro gilsa - Saraxbori Irogning
zamzama va hanglaridan foydalanish mumkin. Chunki hang
va zamzamadagi pardalar ijro etiladigan asarda uchraydi va
ovoz shu pardalarga sozlanib boradi.

Xulosa gilib aytganda, magom xonandaligi ta’'limida ovozni
to'g'ri shakllantirish va rivojlantirish jarayonida maxsus vokal
mashglari muhim ahamiyat kasb etadi. Aynigsa, magom
asarlarida uchraydigan hang va zamzamalardan ovoz mashgqi
sifatida foydalanish xonandaning nafasini to‘g'ri tagsimlash,
bosh rezonansini his gilish, ovoz tembri birligini saglash
hamda diapazonni bosqichma-bosqich kengaytirishga xizmat
qgiladi. Bu jarayonda hang va zamzamalar nafagat texnik mashq
vazifasini bajaradi, balki magomning lad-parda xususiyatlarini
his qilish, intonatsion barqgarorlikni ta’minlash va ijrochilik
madaniyatini shakllantirishda ham muhim ahamiyatga ega.

Shuningdek, har bir ijro etiladigan asarga mos magomning
hang va zamzamalari orgali ovozni sozlab olish talabalarning
asarni badiiy va uslubiy jihatdan to‘g'ri ijro etishiga yordam
beradi. Bu usul ijrochining musigiy xotirasini mustahkamlash,
maqom tuzilishini chuqurroq anglash hamda ijro jarayonida
erkinlikka erishishga xizmat giladi.

Demak, magom xonandaligi ta’limida hang va
zamzamalardan tizimli va magsadli ravishda foydalanish
nafaqgat ovozni tarbiyalashning samarali vositasi, balki milliy
musigiy merosimizning an’anaviy ijro uslubini saglash, uni
ilmiy-amaliy asosda rivojlantirishda muhim pedagogik va
metodik ahamiyatga ega hisoblanadi.

Foydalanilgan adabiyotlar

1. Matyakubov O. Magomot. - Toshkent: Sharq, 2004.

2. Matyakubov Sh. An'anaviy xonandalik asoslari. - Toshkent: Akademnashr, 2022.
3.Rasulov O.An'anaviy xonandalik oqitish metodikasi. - Toshkent: A.Navoiy nomidagi O'zbekiston Milliy kutubxonasi nashriyoti, 2006.

www tilvaadabiyot.uz

{&

2026-yil 6-son



bt )

TIL VA ADABIYOT
TA’LIMI

FILOLOGIYA VA PEDAGOGIKA
OZBEKISTON RESPUBLIKASI MAKTABGACHA VA MAKTAB
TA’'LIMI VAZIRLIGINING ILMIY-METODIK ELEKTRON JURNALI

13.00.00 - PEDAGOGIKA

Xusnida AXMEDOVA,
Farg'ona shahar 1-son texnikumi ingliz tili oqituvchisi

BO‘LAJAK RUS TILI O‘QITUVCHILARINI KASBGA TAYYORLASHNING
ASOSI SIFATIDA GENDERGA SENSITIV YONDASHUV

Annotatsiya. Magolada bo'lajak rus tili ogituvchilarini kasbiy tayyorlash tizimida genderga sensitiv yondashuvning nazariy va metodik
ahamiyati yoritiladi. Rus tili ogituvchisini tayyorlash jarayonida oquv materiallari, nutqiy vaziyatlar, pedagogik mulogot va baholash
amaliyotini gender nugtayi nazaridan tahlil gilish zarurligi korsatib beriladi. Shuningdek, gender stereotiplarini takrorlamaydigan
ta’lim muhitini shakllantirishga xizmat qgiluvchi metodik yondashuvlar ham tavsiflanadi. Genderga sensitiv yondashuv bo'lajak rus tili
ogituvchisining kasbiy tayyorgarligini takomillashtirishning muhim omili sifatida baholanadi.

Kalit so'zlar: genderga sensitiv yondashuv, gender pedagogikasi, bo'lajak ogituvchi, rus tili ogituvchisi, kasbiy tayyorgarlik, pedagogik
kompetensiya, ta’'lim jarayoni, gender stereotiplari, nutgiy mulogot.

Annotation. The article examines the theoretical and methodological significance of the gender-sensitive approach in the professional
training of future teachers of the Russian language. It demonstrates the necessity of gender-based analysis of teaching materials, speech
situations, pedagogical communication, and assessment practices in teacher education. Particular attention is paid to methodological
approaches aimed at creating an educational environment that does not reproduce gender stereotypes. The study concludes that the
gender-sensitive approach is an important factor in improving the professional training of future Russian language teachers.

Keywords: gender-sensitive approach, gender pedagogy, future teacher, Russian language teacher, professional training, pedagogical
competence, educational process, gender stereotypes, speech interaction.

AHHOTaumMsa. B craTbe paccMaTpuBaeTcs TeopeTMyeckoe M MEeTOAMYECKOe 3HAYEHWe reHAep-CEeHCUTUBHOTO MOAX0AA B CUCTEME
npodeccroHanbHOM NOArOTOBKM ByAyLIMX yYMUTENEN pyCCcKOro s3bika. [lokasaHa He0bX0AMMOCTb FreHAEePHOro aHaIM3a y4ebHbIX MaTepuanos,
peyeBbIX CUTYaLMiA, Nefarornyeckoro obLeHns 1 OLEHOYHOM NPaKTUKK B NpoLLecce NOArOTOBKM yunTens pycckoro s3bika. Ocoboe BHUMaHMe
YOENnseTcs MeTOAMYECKMM MOAXOLAM, HANpaBleHHbIM Ha (GopMMpoBaHMe 0Opa3oBaTeNbHOM Cpedpl, He BOCMPOM3BOAALLEN FeHAepHble
ctepeoTunbl.[lenaeTcs BbIBOA 0 TOM,YTO reHAEeP-CEHCUTUBHBIM MOAXO/, BbICTYNAET BaXKHbIM (PaKTOPOM COBEPLIEHCTBOBAHMS MPOdEeCcCOHaNbHOM

MOArOTOBKM BYAYLIErO YUNTENS PYCCKOTO A3bIKA.

KnioueBble cnoBa: reHep-CeHCUTUBHbINM MOLXOL, FeHAEepHas Neaarorvka, ByayLimnii yuuTenb, y4uTenb pycckoro si3bika, npodeccMoHanbHas
MOAroTOBKa, Nefarornyeckas KOMMNeTeHTHOCTb, 06pa30BaTeNbHbIM NPOLLECC, FeHAEPHbIE CTEPEOTUMbI, PEYEBOE B3aMMOLEICTBHE.

Bugungi kunda bo‘lajak rus tili o'qituvchisini tayyorlash
fagat fan doirasidagi bilimlar, til hodisalarini tushuntirish
metodikasi va standart pedagogik ko‘nikmalar bilan cheklanib
golmaydi. Zamonaviy pedagogning kasbiy giyofasiga muloqot
madaniyati, ijtimoiy tafovutlarga sensitivlik, ta’lim muhitidagi
yashirin tengsizlik mexanizmlarini ko‘ra olish va ularni
amaliyotda bartaraf etish bilan bog'liq kompetensiyalar ham
kirib bormoqgda. Shu ma’noda genderga sensitiv yondashuv
pedagogikaga tashqgaridan kiritilgan mafkuraviy unsur emas,
balki sifatli kasbiy tayyorgarlikning muhim shartlaridan biridir.
L.V.Shtyleva qayd etganidek, mahalliy pedagogikada gender
yondashuvi metodologiyasini o‘zlashtirish 1990-yillarning
ikkinchi yarmidayoq boshlangan bo‘lsa-da, uning nazariy
va institutsional ishlab chiqgilganlik darajasi hanuz bir tekis
emas [1: 62-69]. Demak, masala fagat yangi terminlarni o‘quv
dasturlariga kiritishda emas, balki pedagogik tayyorgarlikning
0z asoslarini qayta ko'rib chigishda hamdir [1: 62-69].

Genderga sensitiv yondashuvning nazariy ahamiyati
shundaki, u erkak va ayol o‘rtasidagi tafovutlarni
soddalashtirilgan biologik talgindan tashgariga olib chigadi.
Gender pedagogikasiga oid tadgiqgotlarda gap fagat “jins"ning
tabiiy belgisi hagida emas, balki ijtimoiy kutishlar, xulg-
atvor modellari, me’yorlar va stereotiplar hagida boradi;
ular ijtimoiylashuv jarayonida shakllanib, keyinchalik ta’lim
amaliyotida gayta ishlab chiqgariladi [2: 85-104]. N.Yu.
Erofeeva gender pedagogikasi kategoriyalar apparatini
ta’'lim va tarbiyani tahlil gilish uchun zarur nazariy asos
deb baholaydi, L.V.Shtyleva esa hagiqiy gender tahlilining
kvazigender konstruksiyalar bilan almashtirib yuborilishidan
ogohlantiradi [1: 68; 2: 85-87]. Bu bo'lajak rus tili o'gituvchisini
tayyorlash uchun aynigsa muhim, chunki pedagog nafaqgat
o‘quv materiali mazmuni bilan, balki baholash tili, murojaat
shakllari, replikalar va sharhlar bilan ham ishlaydi. Aynan shu
nutqiy vositalar orgali madaniy me’yorlar eng bargaror tarzda
uzatiladi [1: 68; 2: 85-104].

Pedagogik ta’'limda genderga sensitiv yondashuv bo‘lajak
o'gituvchida maxsus kasbiy tayyorgarlikni shakllantirish bilan
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bog'lig. Bu tayyorgarlik gender stereotiplari, ishtirokdagi
nomutanosiblik, nutqiy diskriminatsiya yoki kutishlar
assimetriyasi namoyon bo‘ladigan vaziyatlarni ko'ra olish,
ularni talgin qilish va pedagogik jihatdan to‘g’ri boshgarish
gobiliyatida ifodalanadi. J.B.Bagicheva bo‘lajak o‘gituvchini
kasbiy tayyorlashda gender yondashuvi pedagogik faoliyat
samaradorligining muhim shartlaridan biri ekanini
ta’kidlaydi, chunki pedagogning o'z shaxsiy sifatlari va
xulg-atvor modellari ta’'lim oluvchilar uchun orientir bolib
xizmat qgiladi [3: 178-179]. N.A.Skomoroxova esa bo‘lajak
o‘gituvchining gender kompetensiyasini gender hagidagi
bilimlar, ularning gadriyat-semantik anglanishi va pedagogik
faoliyatga ko‘chishini o'z ichiga olgan mustaqil tarkibiy
tuzilma sifatida tavsiflaydi [4: 107-111]. Shunday ekan,
genderga sensitivlikni umumiy tolerantlikka tenglashtirib
bo‘lmaydi, u diskriminatsion ssenariylarni gayta ko‘rib
chigmasdan ta’limni tashkil etish gobiliyati bilan bog'liq
kasbiy sifatdir [3: 178-179; 4, 107-111].

Bo‘lajak rus tili o‘gituvchilarini tayyorlashda bu
yondashuv alohida ahamiyat kasb etadi. L.M.Linetskaya rus
tili o‘gituvchisini tayyorlashning kompetensiyaviy modelida
kasbiy ahamiyatli bilim va metodik ko'nikmalarni markaziy
o‘ringa qo‘yadi [6: 196-199]. Biroq bugungi sharoitda bu
ko'nikmalarga o‘quv materialini yashirin nutgiy va madaniy
ierarxiyalar nuqgtayi nazaridan tahlil gilish gobiliyatini ham
go‘shish zarur. Rus tili o‘gituvchisi misollar, matnlar, nutgiy
rollar, baholovchi leksika, dialog va sharhlar bilan ishlaydi, shu
bois grammatik va kommunikativ mazmunni o‘quvchilarning
ijtimoiy tajribasi bilan doimo bog'laydi. Xalgaro tadgiqotlarda
genderga yo'naltirilgan pedagogika fagat ta’lim mazmunini
emas, balki darsni rejalashtirish, metodlar, auditoriyadagi
o0'zaro ta’sir, o‘gituvchi tili, baholash va o‘quv materiallarini
ham gamrab olishi ta’kidlanadi [7: 2-4]. Shu sababli bo‘lajak
rus tili o'qituvchisi uchun genderga sensitivlik go‘shimcha
mavzu emas, balki matnni kasbiy o‘gish va darsdagi nutgiy
muhitni boshqgarish usulidir [6: 196-199; 7: 2-4].
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A. R. Zakirova o'gituvchining gender tayyorgarligini uning
gender muammolarini ta’'lim jarayonining real tarkibiy gismi
sifatida anglab yetishi bilan bog'laydi [5: 86-88]. Shu asosda
bo‘lajak rus tili o‘gituvchisini tayyorlashda genderga sensitiv
yondashuvni til va ta’'lim kommunikatsiyasidagi gender
jihatdan belgilangan ma’nolarni aniglash, ularning pedagogik
ogibatlarini baholash va ta’limni hurmat, teng ishtirok hamda
diskriminatsiyasiz nutgiy o‘zaro ta’sir tamoyillari asosida
qurishga xizmat qiluvchi nazariy, metodik va refleksiv
amaliyotlar tizimi sifatida talgin gilish mumkin [4:108-111;
5: 86-88]. Bunday yondashuv tilni sun’iy neytrallashtirishni
talab gilmaydi. Uning vazifasi bo‘lajak o‘gituvchini qayerda
me’yor stereotipga aylanayotganini, gayerda o‘quv materiali
tengsizlikni mustahkamlayotganini, qayerda esa nutqiy
amaliyot hurmatli dialog uchun imkon yaratishini ko'ra olishga
o'rgatishdir [2: 85-104; 5: 86-88].

Metodik jihatdan bu yondashuvni oliy ta’limda bitta
alohida fan doirasida emas, balki o'zaro bog'lig bir necha
yo'nalish orgali amalga oshirish magsadga muvofig. Talabalar
gender pedagogikasining asosiy tushunchalarini o'zlashtirishi,
gender tahlili va kvazigender talginlarni farglashi zarur [1: 68;
2:85-104]. Shu bilan birga, darsliklar, badiiy va publitsistik
matnlar, maktab mashglari, nutqiy vaziyatlar hamda
dialoglarni yashirin stereotiplar va kommunikativ rollar
tagsimoti nuqtayi nazaridan tahlil gilish muhimdir. Amaliy
bosgichda esa dars fragmentlarini modellashtirish, keyslar
bilan ishlash, pedagogik replikalarni tahlil qilish va genderga
sensitiv topshiriglarni ishlab chigish katta ahamiyatga ega.
Xalgaro materiallarda bunday tayyorgarlik dars rejalashtirish,
sinfdagi til, o‘quv materiallari va o'zaro ta’sir shakllari bilan
bevosita bog'lanadi [7: 4-8; 8: 29-31: 68-69; 165-166].
J.A.Starovoytova ham bo‘lajak pedagoglarning gender
ma’rifati tadgiqgot muammolari bilan tanishish va shaxsiy-
kasbiy refleksiyani uyg‘unlashtirgandagina samarali bo'lishini
ko‘rsatadi [9, 299-302].

Bo‘lajak rus tili o‘gituvchilari uchun genderga
sensitivlikni aynan filologik instrumentariy orqgali
shakllantirish samaralidir. Bu maktab matnlarida erkak

va ayol rollarining til orgali ifodalanishini tahlil gilish,
personajlar nutq strategiyalarini giyoslash, media va o‘quv
materiallaridagi baholovchi leksikani kuzatish, murojaat
shakllari hamda pedagogik gayta alogani ekspertiza qilish
kabi vazifalarni o'z ichiga olishi mumkin. Bunday ish filologik
tayyorgarlikning asl mohiyatini yo‘qotmaydi, aksincha, uni
chuqurlashtiradi, chunki talaba matnni nafagat grammatik,
balki gadriy va ijtimoiy ma’no tashuvchisi sifatida ham ko‘ra
boshlaydi [6: 196-199; 8: 165-166].

Shu bilan birga, genderga sensitiv yondashuv deklarativ
formulalar majmuasiga yoki “erkaklar” va “ayollar” uchun
alohida ta’lim strategiyalari haqidagi soddalashtirilgan
sxemaga aylanib qolmasligi kerak. L.V.Shtyleva gayd
etganidek, bu yo'nalishdagi asosiy muammolardan biri nazariy
asoslarning yetarli ishlab chigilmaganligi va biodeterministik
garashlarning saglanib qolishidir [1: 68-69]. Shu sababli
pedagogik oliygohda bo‘lajak rus tili o‘qituvchisi tayyor
tezislarni takrorlashni emas, balki anig nutgiy vaziyatni, o‘quv
matnini, dars tuzilishini, gayta aloga xususiyatini va baholash
tizimini professional ravishda tahlil qilishni o‘rganishi kerak
[1:68-69;3:178-179;4:111-112].

Demak, genderga sensitiv yondashuv bo‘lajak rus tili
o'gituvchilarini tayyorlashning muhim konseptual asoslaridan
biri hisoblanadi. U pedagogik ta’limning predmetga oid,
metodik va gadriy jihatlarini birlashtiradi. Rus tili o‘qituvchisi
nutq madaniyatini shakllantiradi, shu bois u insonga
munosabat modellari, mulogot me’yorlari va rollarning
ramziy tagsimlanish usullarini uzatish jarayonida bevosita
ishtirok etadi. Shuning uchun bunday pedagogni tayyorlash
gender pedagogikasi kategoriyalarini bilishni, matn va o'quv
materiallarini tahlil gila olishni, diskriminatsiyasiz nutqiy
o'zaro ta’sirni loyihalash ko'nikmalarini va o'z pedagogik
nutqini refleksiya gilishga tayyorlikni 0’z ichiga olishi zarur.
Ana shundagina genderga sensitiv yondashuv periferik
go‘shimcha emas, balki bo‘lajak rus tili o'gituvchisining hagigiy
kasbiy tayyorgarligi uchun real asosga aylanadi [4: 107-111;
6:196-199; 9:299-302].
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PRAGMATIC COMPETENCE AS A CORE COMPONENT OF
PROFESSIONAL TRANSLATOR TRAINING:
METHODOLOGICAL IMPLICATIONS

Annotation. This article examines pragmatic competence as a fundamental component of professional translator training. In modern
translation education, successful translation depends not only on linguistic knowledge but also on the ability to interpret contextual
meaning, communicative intention, and cultural implications embedded in discourse. The study discusses methodological implications of
integrating pragmatic competence into translator training and outlines pedagogical strategies that support the development of contextual
interpretation, discourse awareness, and intercultural communication skills required for effective professional translation practice.

Keywords: pragmatic competence, translator education, translation pedagogy, intercultural communication, discourse interpretation.

Annotatsiya. Mazkur maqolada pragmatik kompetensiya bo'lajak tarjimonlarni kasbiy tayyorlash jarayonining muhim tarkibiy gismi
sifatida tahlil gilinadi. Zamonaviy tarjimon tayyorlash tizimida samarali tarjima fagat lingvistik bilimlarga emas, balki kontekstual ma’no,
kommunikativ niyat va madaniy omillarni tog'i talgin gilish qobiliyatiga ham bog'lig. Tadgigotda pragmatik kompetensiyani tarjimon
tayyorlash jarayoniga integratsiya gilishning metodologik jihatlari hamda diskursni anglash va madaniyatlararo mulogot konikmalarini
rivojlantiruvchi pedagogik strategiyalar yoritiladi.

Kalit so'zlar: pragmatik kompetensiya, tarjimon tayyorlash, tarjima pedagogikasi, diskurs talgini, madaniyatlararo mulogot.

AHHOTaumsa. B ctaTbe paccmMaTpuBaeTcs mparMaTMyeckasl KOMMeTeHUMS KaK BaXKHbId KOMMOHEHT NpodeCccMOHanbHOM MOLrOTOBKM
nepeBOAYMKOB. B COBpEMEHHbIX YCNIOBMSX MOATOTOBKM MEPEBOAYMKOB YCMelHbld nepeBon TpebyeT He TONbKO BNAAEHMS A3bIKOBbIMM
CpeAcTBaMU, HO U CMOCOBHOCTU MHTEPNPETUPOBATL KOHTEKCTYasbHbIMA CMbIC/, KOMMYHUKATUBHbIE HAMEPEHWUS U KyNbTypHble 0CO6EHHOCTH
TekcTa. B paboTe aHanu3upyloTca MeTOLONOrMYecKMe acnekTbl MHTerpaumMu nparMaTMyeckon KomneTeHuMu B obyyeHMe nepesoay M
paccMaTpuBaloTCs Meaarormyeckme CTpaTernu, HanpaeneHHble Ha pa3sBUTUE OMCKYPCMBHOIO aHaNM3a U MEXKYNbTYPHON KOMMYHUKATUBHOM

KOMMeTeHUMK ByayLmMx nepeBoaYMKOB.

KnioueBble cnoBa: nparMaTnyeckas KomMneTeHuud, noArotoBka MNepesoAyMKoB, nedarorMka nepesoda, ,D.MCKprMBHbIVI aHanus,

MEXKY/bTYpHas KOMMYHMKaLMS.

In contemporary translation studies, the preparation of
highly qualified translators has become an important objective
of higher education institutions. The rapid expansion of
international communication, intercultural cooperation, and
global information exchange has significantly increased the
demand for translators who are able to convey meaning
accurately and appropriately across languages and cultures
[5: 87-103]. In this context, professional translator training
requires not only strong linguistic knowledge but also the
ability to interpret contextual meanings and communicative
intentions embedded in discourse.

Pragmatic competence plays a central role in this process,
as it allows translators to understand implicit meanings,
speech intentions, and sociocultural nuances present in
the source text [1: 64-79]. Without pragmatic awareness,
translations may lose their communicative value and fail to
reflect the intended message of the original text. Therefore,
integrating pragmatic competence into translator education
has become an essential methodological direction for
improving the quality of professional translator training.

The development of pragmatic competence in translator
education is closely connected with the ability of students

Strategic competence
Discourse competence
Intercultural competence
Linguistic competence

Pragmatic competence

to interpret meaning beyond the literal level of language [3:
52-76]. In professional translation practice, a translator must
consider communicative intention, contextual implications,
and sociocultural conventions of the source text. Therefore,
translator training should incorporate activities that develop
pragmatic awareness and discourse interpretation skills.
One effective methodological strategy involves the use of
authentic texts and communicative translation tasks [2:
45-63]. Through such activities, students learn to identify
implicit meanings, speech acts, and pragmatic functions within
discourse. In addition, comparative analysis of source and
target texts enables learners to understand how pragmatic
meaning can be preserved during translation. As a result,
pragmatic-based instruction contributes to the formation of
translators who are able to produce contextually appropriate
and communicatively effective translations [4: 120-145].

To illustrate the importance of different competence
components in translator training, the following bar chart
demonstrates the approximate distribution of competence
elements that contribute to the formation of professional
translator competence within a pragmatic-based educational
framework.

T
T 5

20%

25%

30%

Figure. Distribution of competence components in professional translator training
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The chart indicates that pragmatic competence occupies
a significant place in translator education because it directly
influences the ability to interpret contextual meaning
and communicative intention. Linguistic competence
remains essential, but pragmatic and intercultural skills
increasingly determine the effectiveness of translation in
real communicative situations.

Another important aspect of pragmatic-based translator
training involves the development of students’ ability to
recognize speech acts and communicative functions in
discourse. Translators often encounter texts where meaning
is expressed indirectly through implication, politeness
strategies, or cultural conventions [8: 39-58]. In such
cases, literal translation may distort the communicative
purpose of the message. Therefore, translation training

should include analytical tasks that encourage students
to examine how pragmatic elements operate in authentic
texts. Activities such as speech act identification, contextual
paraphrasing, and discourse comparison enable learners
to understand how pragmatic meaning is constructed and
conveyed across languages [6: 91-108]. These pedagogical
practices strengthen students’ interpretative competence
and help them produce translations that maintain both
linguistic accuracy and communicative appropriateness.

To systematize the role of pragmatic competence in
translator education, the following table presents the
main pedagogical strategies used in developing pragmatic
awareness and their methodological purpose in translator
training.

Table. Pedagogical strategies for developing pragmatic competence in translator training

Pedagogical

Strategy Pragmatic Focus

Methodological Purpose

Contextual

text analysis contextual meaning

Identification of communicative intention and

Helps students interpret implicit meanings in the
source text

Speech act Recognition of requests, suggestions, promises, and | Develops the ability to translate communicative
analysis other communicative functions intentions accurately

Discourse Analysis of differences between source and target | Enhances discourse awareness and translation
comparison language discourse conventions adequacy

Translation of

authentic texts | communication

Observation of pragmatic elements in real|Strengthens contextual interpretation and

intercultural understanding

Reflective
translation tasks

Evaluation of translation decisions and strategies

Encourages critical thinking and strategic
competence in translation

The analysis confirms that pragmatic competence plays
a decisive role in the professional preparation of translators.
The integration of pragmatic-oriented activities in translator
training helps students develop contextual interpretation
skills and discourse awareness [7: 71-88]. Consequently,
future translators become better prepared to perform
translation tasks that require not only linguistic accuracy
but also sensitivity to communicative and cultural factors.

The study demonstrates that pragmatic competence plays
a fundamental role in the professional training of future
translators. In modern translation education, the ability to
interpret contextual meaning, communicative intention,
and sociocultural implications has become as important as
linguistic accuracy. Translators are required to understand how
meaning functions within discourse and how communicative
purposes are shaped by cultural and situational factors.

The integration of a pragmatic-based approach into
translator education provides an effective methodological
framework for developing these abilities. Through activities
such as contextual analysis, discourse interpretation, and
authentic text translation, students gradually develop the
skills necessary to convey meaning appropriately across
languages. Such pedagogical strategies contribute to
the formation of translators who are capable of making
informed translation decisions in complex communicative
situations.

Therefore, strengthening pragmatic competence within
translator training programs significantly improves the
quality of translation education and prepares future
translators for professional practice in multilingual and
intercultural communication environments.
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TANQIDIY FIKRLASHNING TA'RIFI VA TARKIBIY QISMLARI

Annotatsiya. Mazkur maqolada “tangidiy fikrlash” tushunchasining nazariy asoslari, uning shakllanishi va rivojlanishiga oid ilmiy
garashlar tahlil gilinadi. Milliy va xorijiy olimlarning tanqidiy fikrlashga oid ta'iflari hamda ularning ilmiy yondashuvlari solishtiriladi.
Tanqidiy fikrlashning tarkibiy gismlari, jumladan, tahlil qilish, tagqoslash, baholash, xulosa chigarish va muammolarni hal gilish kabi
aqliy jarayonlarning oquv faoliyatidagi orni yoritiladi. Shuningdek, tanqidiy fikrlashni rivojlantirishning pedagogik shart-sharoitlari, ta’'lim
jarayonidagi ahamiyati hamda oquvchilarda mustaqgil va mantigiy fikrlash konikmalarini shakllantirishga ta’siri korsatib beriladi. Tanqidiy
fikrlash zamonaviy axborotlashgan jamiyatda shaxsning intellektual salohiyatiga ganday ta’sir korsatishi aniglanadi.

Kalit so‘zlar: tanqidiy fikrlash, tafakkur, tahlil, refleksiya, mantigiy fikrlash, muammoli vaziyat, pedagogik texnologiyalar, axborotni
baholash, ijodiy fikrlash, mediasavodxonlik.

Annotation. This article analyzes the theoretical foundations of the concept of “critical thinking”, as well as scientific perspectives on its
formation and development. It provides a comparative analysis of definitions and scientific approaches to critical thinking by national and
foreign scholars. The role of the structural components of critical thinking, such as analysis, comparison, evaluation, inference, and problem-
solving in learning activities, is highlighted. Furthermore, the pedagogical conditions for developing critical thinking, its importance in the
educational process, and its impact on the formation of independent and logical thinking skills in students are presented. The impact of
critical thinking on the intellectual potential of an individual in the modern information-based society is determined.

Keywords: critical thinking, thinking, analysis, reflection, logical thinking, problem situation, pedagogical technologies, information
evaluation, creative thinking, media literacy.

AHHOTaums. B naHHOM cTaTbe aHaNM3MPYIOTCH TEOPETUYECKME OCHOBbI MOHATUS KKPUTUYECKOE MbILIEHUEY, @ TAKXKE HAYYHble B3rNA4bl
Ha ero dopmupoBaHue U pa3BuTue. [pOBOAMTCA CPABHUTENbHbIN aHANU3 ONpeneneHUin KPUTUYECKOrO MbILWIEHUS U HAY4YHbIX MOLXOLOB
OTeYeCTBEHHbIX M 3apybexHbiX yyeHblX. OCBelwaeTcs posib CTPYKTYPHbIX KOMMOHEHTOB KPUTMYECKOTO MbILWEHUS, TaKMX KakK aHanus,
CpaBHeHMWe, oueHka, obobuieHne M pelweHne npobnem B yyebHOW AeATeNbHOCTU. Takke paccMaTpUBAOTCS MefarorMyeckue ycnosus
Pa3BUTMS KPUTUYECKOTO MbILLNEHWUS, €r0 3HaYeHne B 06pa3oBaTeNbHOM npoLecce U BAnsSHUE Ha GOPMUPOBaHME HAaBbIKOB CaMOCTOATENIbHOMO
M NOrMYEeCcKOro MblwneHns y ydawmxcs. OnpenenseTcs BAUSHUE KPUTUHECKOTO MbILUNEHUS HA MHTENNEKTYaNnbHblA NOTEHLMAN AMYHOCTU B

COBPEMEHHOM MH(HOPMaLMOHHOM OBLLECTBE.

KnioueBbie cnosa: KPpUTUYECKOE MbllNEHUE, MbllWNEHNE, aHANU3, ped)nekcml, niorn4yeckoe MbllnieHue, I'Ip06ﬂeMHaFI cuTyauma,
negarorM4eckne TeXHONOormu, oueHkKa I/IHCbOpMaLIMM, TBOpYECKOE MbllNeHne, MeANArpaMOTHOCTb.

“Tangqidiy fikrlash” atamasiga tarixdan qadimgi faylasuflar
0°z qarashlari va strategiyalarini meros gilib goldirgan
bo‘lsalar-da, zamonaviy olimlar ushbu tushunchaga hanuz
turlicha izohlar berib kelmoqgdalar. Tanqidiy fikrlashni
shakllantirish masalasi yuzasidan keng ko‘lamli ilmiy
tadgiqotlar va go‘llanmalar yaratilgan. Xalgaro olimlarning
garashlari mazmun-mohiyat jihatidan ko‘p hollarda bir-biriga
yaqin bo‘lsa-da, ayrim tadqiqotchilar fikrlari o'zaro mutlag
garama-qgarshi ekanligi bilan ajralib turadi.

Tanqidiy fikrlash mavzusida milliy tadqgiqotchilarimizning
asosli fikrlari ham bizning tadgigotimiz uchun o'z ahamiyatiga
ega. N.Azizxo'jayeva “Pedagogik texnologiyalar va pedagogik
mahorat” o'quv qo‘llanmasida tangidiy fikrlashni o'qish,
yozish, so’zlash va eshitish kabi bir jarayon bo'lib axborotni
tahlil qilish, sintezlash, baho berish, talgin qilish va ifoda
etishdan iboratdir deb hisoblashi hagida yozgan. Uning
ilmiy garashlariga ko‘ra, tangidiy fikrlashni rivojlantirishga
garatilingan muayyan o‘quv sharoitlarini yaratish o‘quvchilarda
o‘ziga bo‘lgan ishonchni oshirib o'z g'oylarini erkin ifoda
etishga olib keladi. Buning uchun o'gituvchilar o‘quvchilarga
xatolar qilishga izn berishi, ular o'z fikrlarini muayyan g‘oyalar
shaklida, qulay muhitda to‘la va aniq ifodalay olishi uchun
yetarlicha vaqgt ajratishi kerak. Shu bilan birga, o'quvchilarga
go'yiladigan talablar ham mavjud, bular: darslar mobaynida
faollikni saglash, tavakkalchilik bilan sozlash, 0z g‘oyalarini
gadrlash va o'zaro fikr almashuvida tartibni saqlashdir [1: 109].

G.Tursunova va M.Polvonova yaratgan “Integrated
course of teaching foreign languages” o'quv qo‘llanmasida
tangidiy o‘gish ko‘nikmasiga ta’riflar keltirishgan. Tanqidiy
o‘gish tangidiy fikrlashning bir aspekti hisoblanib, o‘qish
jarayoni orqali tanqidiy fikrlash hodisasi yuz beradi. Ushbu
go‘llanmada keltirilisha, tangidiy o‘gish —yozuvchilarning
garorlarini anglash magsadida avvalo ma’lumotda dallilar va
argumentlarni tekshirish, ularga ta’sir etuvchi omillarni topish,
ma’lumotning cheklovlarni aniglash orqali yozuvchining
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argument, g‘oya va xulosalarini qabul gilish yoki gabul
qgilmaslikdir [4: 89].

Tangidiy fikrlash mavzusida zamonaviy mahalliy
tadgiqotchilarimiz dissertasiyalarini tadqiqg qilish
natijasida tangidiy fikrlash ta’rifi gamrovini kengaytirdik.
Tadqiqotchilarimiz F.0.Xodjiyeva va M.A.Mamasaidovalar
tanqidiy fikrlashni bilim egallash va mustaqil fikrlashning eng
yuqori darajasi sifatida sanab shaxsning tevarak atrofidagi
voqgea, hodisalarni obyektiv idrok etishga undovchi aqgliy
faoliyatdir deb hisoblaydilar. Tanqidiy fikrlashning tashkiliy
gismlari sifatida tahlil qgilish, tagqoslash, izohlash, go‘llash,
muammolarni hal gilish va yangi g‘oya yaratishni sanab
o'tadi. Uning ta’rificha, fikrlash ko'nikmalari hisoblanmish
idrok, esda saqlash, tushunish fikr yuritishning bosqichlari
o‘quvchiga o‘quv materialini o‘zlashtirish mobaynida
abstrakt tuyulgan ma’lumotlarnini bir tizimga soladi. Avvalo,
fikrlash jarayonida o‘quvchi o'‘quv materiallari to‘g‘risida
o‘ylaydi, so‘ngra idrok orqali o‘’rganilayotgan narsa ongda
aks etadi, va nihoyat, tushunish gismida o‘rganilayotgan
narsaning tartibini fahmlash, elementlarini tahlil gilish va
bog‘lash yuz beradi [12: 16], [3: 12].

Tadgiqotchi N.A.Mamajonovaning tangidiy fikrlashni ijodiy
fikrlashning yugori bosgichi deb hisoblaydi, shuningdek,
baholash, refleksiya kabi aqliy jarayonlarni ijodkorlik
gobiliyati bilan amalga oshirishdir deb sanaydi. Bu aqliy
jarayon vositasida muayyan harakatlar ishonch bilan ogilona
qgarorlar asosida amalga oshadi [6: 19]. Yana bir tadgigotchimiz
S.X.Inomjonova tadgiqotida o‘quvchilarning ijodiy va tanqidiy
tafakkurini rivojlantirishda oz tadgiqotining asosiy magsadi
sifatida belgilab, ushbu ikki fikrlash qobiliyatini chambarchas
deb hisoblaydi. Tadgiqotchi tangidiy tafakkurning asosiy
komponentlariga tahlil qilish, baholash, fikr almashish, gqaror
gabul gilish kiritgan [2: 14].

Rus tadgiqotchilari tomonidan olib borilgan ilmiy
tadqiqotlar ko'lami kengligi tadgiqot mavzuimini mohiyatini

t.me/TAT jurnal



[
lJ
“ FILOLOGIYA VA PEDAGOGIKA

TIL VA ADABIYOT O'ZBEKISTON RESPUBLIKASI MAKTABGACHA VA MAKTAB
TA’LIM TA'LIMI VAZIRLIGINING ILMIY-METODIK ELEKTRON JURNALI

13.00.00 - PEDAGOGIKA

ochib berishga salmogqli hissasini qo‘shdi. E.|.Fedotovskaya
tangidiy fikrlashning mexanizmini tuzib unga magsad qo'yish,
muammolarni aniqglash, farazlarni ifoda etish, dalillarni
keltirish ularni asoslash, oqibatlarini bashorat qgilish, muqobil
nuqgtai nazarlarni gabul qilish yoki gabul gilmaslikdan iborat
deb ta’kidlagan [10: 12]. Tanqidiy tafakkurni noan’anaviy
fikrlash turi deb sanagan tadqiqotchilar L.V.Xoxlova uni
ijodiy, konstruktiv, mustagil, ratsional, kommunikativ, tog'ri va
mantiqiy deb hisoblagan bo‘lsa N.F.Plotnikova uni mahsuldor,
muammoli va tizimli fikrlash deb ilgari surgan [13:35]; [8:12].

Tadgiqotchilar D.A.Sharov va V.P.Muyakina tangidiy
fikrlashni refleksiya jarayoniga mushtarak hisoblab
D.A.Sharov tanqidiy fikrlashni ongning refleksiv va
baholovchi funksiyalarini bajaruvchi psixologik mehanizm
deb atasa, V.P.Muyakina tangqidiy fikrlashni refleksiv
fikrlashning alohida bir turi deya, fikrlash jarayonining o'zini
baholovchi deb ilgari surgan [14:18]; [7: 23]. V.P.Muyakina
ahborotlarni,farazlarni, garashlarni tekshirish va baholash,
muammoli vaziyatlarni tahlil gilish va hal qilish, o'z dunyo
garashini dallilash tanqidiy fikrlashning bosqichlari deb
taklif gilgan bo‘lsa, D.A.Sharov g‘oyalar chegaralarini
topish, ko'rib chigish, bog'lash, tashkil etib sistemalashtirish
tanqidiy fikrlashning asosi deb biladi Shunday qilib, tanqidiy
fikrlash g‘oyalarni aniglab tartibga solishini aniglab, ganday
qilib g‘oyalar tafakkurda paydo bo'lib, bilimga aylanishi
hagida M.Vertgeymerning assotsiativ nazariyasiga yuzlandik.
Unga ko'ra, tafakkur - g‘oyalar yoki xatti-harakatlar zanjiri
bo'lib, undagi g‘oya - ilgari sezilgan narsaning izi (ya’ni,
stimullarning izlari) deb, fikrlashni esa bu fikrlar zanjiri (ya’ni
stimullar va reaksiya, xatti-harakatlar elementlari zanjiridir)
tasniflagan [5: 34]. Demak, tanqidiy fikrlash bu tafakkurda
sodir bo‘layotgan fikrlar ketma-ketligini aniglab, bu
murakkab aqliy jarayonni chetdan kuzatishdan boshlanadi.

Tanqidiy tafakkur orqali salbiy ahborotlardan saglanish,
mediasavodxonlikni shakllantirishga garatilgan tadqiqotlar
tanqidiy fikrlash ta’rifini yanada kengaytirib takomillashtiradi.
Jumladan, E.A.Stolbnikova talabalarda mediasavodxonlikni
shakllantirish bo‘yicha olib borgan ilmiy tadqiqotiga ko‘ra
tanqidiy tahlil orgali mediamatnlardagi ayrim elementlar,
xususiyatlar va belgilarni aniglash yordamida undagi yashirin
alogalarni ochib berish va matnning mantiqiylik/mantigsizlik,
haqigiylik/yolg’onlik darajasini aniglashdir mumkin ekan [9:
79]. Tanqidiy tafakkur salbiy axborotlar hujumidan saglashi
hagida ilmiy qgarashlarini ilgari surgan yana bir tadqiqotchi
T.V.Xarlampyeva nazariyasiga ko'ra, matnlarda salbiy ta’sirni
refleksiya, dialog, talgin va axborot ta’sirini tasniflash
bilimlariga suyangan holda shahsda himoya mexanizmini
shakllantirish taklif etilgan [11: 9]. Subyektning ahborot-
psixologik xavfsizlikka erishishi uchun avvalo uning ijtimoiy-
madaniy omillarini, shaxsning individual-psixologik va
ijtimoiy-psixologik xususiyatlarini inobatga olib matnni tahlil
qilish goidalari bilan tanishtirish zarur. Tashgi ma’lumotlarni
tahlil qilib, gabul gilishga garatilingan yana bir ilmiy tadgiqot
talginiga ko'ra tanqidiy fikrlash strategiyasi tashgi ma’lumotni
ko‘r-ko'rona gabul gilmasdan, uni so‘’roqqa tutish, atrofda sodir
bo‘layotgan vogea-hodisalarga nisbatan anglashni va ichki
nugtayi nazarini to‘g’ri shakllantirisdan iboratdir.

Xulosa o'rnida shuni aytish joizki, hozirgi kunda yurtimizda
mustaqil, teran fikrlovchi avlodlarimizni tayyorlash ishlari olib
borilmoqda, tanqidiy fikrlashni rivojlantirish masalalariga
alohida e’tibor berilmoqda. O‘quvchilarning “tangidiy
fikrlashi” deganda, hozirgi ahborotlashgan davrda kirib
kelayotgan ahborotlar ogimiga aqliy himoya hosil gilish,
kundalik muammolarni hal gilishda tahlil va sintez gilish
ko'nikmasini hosil gilish, garorlar gabul gilishda obyektiv
yondashish va mantiq, ijodkorlik qobiliyatlaridan samarali
foydalana olish ilmidir.
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OGZAKI NUTQNI BAHOLASH MEZONLARI VA
ULARNING TA'LIM JARAYONIDAGI AHAMIYATI

Annotatsiya. Mazkur maqolada ta’lim jarayonida oquvchilarning og'zaki nutqini baholash mezonlari va ularning metodik ahamiyati
tahlil qilinadi. Og‘zaki nutgning mazmuni, mantiqiyligi, sozlovchining til vositalaridan foydalanish darajasi, talaffuz xususiyatlari hamda
kommunikativlik kabi mezonlar ilmiy jihatdan yoritiladi. Shuningdek, og‘zaki nutgni baholash jarayonida ushbu mezonlarning oquvchilarning
nutgiy kompetensiyasini rivojlantirishdagi ori ochib beriladi. Tadgiqot natijalariga ko'ra, og'zaki nutgni aniq mezonlar asosida baholash
oquvchilarning fikrni ravon, aniq va mantiqiy ifodalash konikmalarini shakllantirishda muhim omil hisoblanadi.

Kalit so'zlar: og‘zaki nutq, nutq kompetensiyasi, nutq madaniyati, baholash mezonlari, kommunikativlik, talaffuz, mantigiylik.

Annotation. This article analyzes the criteria for assessing students’ oral speech and their methodological significance in the
educational process. The study focuses on such aspects as content completeness, logical coherence, use of language resources,
pronunciation,and communicative competence.The role of these criteria in developing students’ speech competence is also highlighted.
The results show that assessment based on clear criteria contributes significantly to the development of students’ ability to express
their ideas clearly and logically.

Keywords: oral speech,speech competence, speech culture,assessment criteria,communicative competence, pronunciation,logical coherence.

AHHOTaumsa. B naHHOM cTaTbe aHanM3MPYHOTCS KPUTEPMM OLLEHKM YCTHOM peym y4almxcs B 06pa3oBaTeNlbHOM NpoLecce U UX METOAUYECKOE
3HaveHMe. Hay4yHO OCBeLLaoTCs Takhe KpUTEPUU, KaK CoepXKaHM1e, NOTMUYHOCTb YCTHOW peyn, ypoBeHb MCMOIb30BaHMS FOBOPSLLMM S3bIKOBbIX
CpeacTB, 0CO6EHHOCTM MPOM3HOLLEHUS U KOMMYHMKabenbHOCTb. Takke B NpoLecce OLEeHKM YCTHOM peyun packpbiBAETCS Posib STUX KpUTEpUeB
B Pa3BWUTMM peyeBOi KoMmneTeHuMn yyawmxcs. CornacHo pesynbTaTtaM MCCIEA0BaHMS, OLLEHKA YCTHOWM peyun Ha OCHOBE YeTKMX KpuTepues
SABNSETCS BAXHbIM (HAaKTOPOM GOPMUPOBAHMS Y YHALLMXCSH HABbIKOB BErNoro, TO4HOrO M JIOTMYHOTO BbIPAXKEHUS MbIC/N.

KntoueBble c10Ba: yCTHas peyb, peyeBas KOMMETEHLMS, KybTypa peyn, KpUTepum OLEHKM, KOMMYHUKATUBHOCTb, MPOU3HOLLEHWE, TOTUYHOCTb.

Zamonaviy ta’lim tizimida o‘quvchilarning nutqiy
kompetensiyasini rivojlantirish muhim pedagogik vazifalardan
biri hisoblanadi. Til o‘qitish jarayonida o‘quvchilar nafagat
grammatik bilimlarni egallashlari, oz fikrlarini og‘zaki va
yozma shaklda anig, ravon hamda mantiqiy ifodalay olishlari
ham zarur. Shu sababli og‘zaki nutgni rivojlantirish bilan bir
gatorda uni ilmiy asoslangan mezonlar asosida baholash ham
muhim ahamiyat kasb etadi.

Bugungi kunda kompetensiyaga asoslangan ta’lim
modelida o‘quvchining nutgiy faoliyati alohida e’tiborga
olinmogqda. O‘quvchilar turli kommunikativ vaziyatlarda
nutgdan samarali foydalanish, o'z fikrini ifodalash va
mulogotga kirishish ko‘nikmalariga ega bo‘lishlari lozim. Shu
jihatdan og‘zaki nutgni baholash mezonlarini ishlab chigish
va amaliyotga joriy etish dolzarb metodik masalalardan
biri. Tilshunos olim N.Mahmudovning ta’kidlashicha, nutq
madaniyati insonning fikrni anig, ravon va maqgsadga
muvofiqg ifodalash qobiliyatida namoyon bo‘ladi [1: 87]. Bu
esa ta’'lim jarayonida o‘quvchilarning nutgiy ko‘nikmalarini
rivojlantirishni taqozo etadi.

Ta’lim jarayonida o‘quvchilarning og‘zaki nutqini
rivojlantirish hamda baholash bir-biri bilan chambarchas
bog'liq jarayon hisoblanadi. O‘quvchilar nutgini rivojlantirishda
go'llaniladigan metodlar ularning nutgiy kompetensiyasini
shakllantirish bilan birga nutgni baholash jarayonining
samaradorligini ham oshiradi. Metodist olimlarning
ta’kidlashicha, nutgni rivojlantirish jarayoni o‘quvchilarning
fikrlash faoliyatini faollashtirish, ularni mustagqil fikr yuritishga
o'rgatish hamda mulogot madaniyatini shakllantirishga xizmat
giladi [2: 56]. Shu sababli og‘zaki nutgni rivojlantirish uchun
dars jarayonida turli metodlardan foydalanish muhimdir.

Og‘zaki nutgni rivojlantirishda quyidagi metodlar samarali
hisoblanadi:

e tagdimot;

¢ suhbat metodi;

¢ bahs-munozara (debat);

e rolli oyinlar;
hikoyani davom ettirish;
¢ savol-javob mashglari.
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Masalan, bahs-munozara metodi o‘quvchilarning fikrini
asoslash, dalillar keltirish hamda mulogotga kirishish
ko‘nikmalarini rivojlantiradi. Rolli o‘yinlar esa turli
kommunikativ vaziyatlarda nutqdan foydalanish ko'nikmasini
shakllantiradi.

Shuningdek, og‘zaki nutgni rivojlantirish jarayonida
o‘gituvchi o‘quvchilarning nutq faoliyatini muntazam
kuzatib borishi va ularni rag'batlantirishi zarur. Bu jarayon
o‘quvchilarda nutgiy faoliyatga nisbatan gizigish uyg'otadi
hamda ularning nutq madaniyatini rivojlantirishga yordam
beradi.

Baholash jarayoni o‘quvchilarning nutgiy faoliyatini
aniglash, ularning kuchli va zaif tomonlarini belgilash hamda
nutgiy ko'nikmalarini rivojlantirish uchun zarur metodik
tavsiyalar ishlab chigishga imkon beradi.

Pedagogik nugtai nazardan garaganda, baholash quyidagi
vazifalarni bajaradi:

 o'quvchilarning nutgiy ko'nikmalarini aniglash;

 o‘quvchilarning rivojlanish darajasini baholash;

* nutqiy faoliyatni rag‘batlantirish;

e ta’lim jarayonini takomillashtirish.

O‘quvchilarning og‘zaki nutgini baholash jarayonida aniq
mezonlardan foydalanish o‘gituvchiga baholashni adolatli
va obyektiv amalga oshirish imkonini beradi. Shuningdek,
o‘quvchilar ham baholash mezonlari bilan tanish bo‘lsa, ular
0z nutgini mustagil ravishda tahlil gilish imkoniyatiga ega
bo‘ladi.

Shu sababli og‘zaki nutgni baholash jarayonida baholash
mezonlarini tizimli ravishda qo‘llash muhim pedagogik
ahamiyatga ega.

Tadqiqot metodologiyasi. Mazkur tadqiqotda ilmiy
tahlil, tagqoslash, kuzatish va umumlashtirish metodlaridan
foydalanildi. Nutq madaniyati va og'zaki nutgni rivojlantirishga
oid ilmiy-metodik manbalar o‘rganilib, ularning asosida og‘zaki
nutgni baholash mezonlari tizimlashtirildi. Tadqiqot jarayonida
o‘quvchilarning og‘zaki nutqgini baholashda qo‘llaniladigan
metodik yondashuvlar tahlil qilindi. Shuningdek, nutgni
baholash mezonlari ta’lim jarayonidagi samaradorlik nugtayi
nazaridan o‘rganildi.

t.me/TAT jurnal
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Og'zaki nutq insonning fikrini og‘zaki shaklda ifodalash
jarayoni bo'lib, u mulogotning eng muhim vositalaridan biridir.
Tilshunoslikda og'zaki nutq dialogik va monologik shakllarda
namoyon bo‘ladi. Dialogik nutq ikki yoki undan ortiq shaxs
o'rtasidagi muloqot jarayonini ifodalasa, monologik nutq bir
shaxsning uzluksiz fikr bayoni shaklida yuzaga keladi.

Og'zaki nutq inson tafakkuri bilan chambarchas bog'liq
bo'lib, u fikrlash jarayonining tashgi ifodasi hisoblanadi.
Shuning uchun ham o‘quvchilarning og‘zaki nutgini
rivojlantirish ularning tafakkur faoliyatini faollashtirishga
xizmat qgiladi.

Metodist olimlarning fikriga ko'ra, nutgni rivojlantirish
o‘quvchilarning mulogot madaniyatini shakllantiradi hamda
ularning ijtimoiy faolligini oshiradi [2: 34]. Shu sababli ta’lim
jarayonida og'zaki nutgni rivojlantirish bilan bir gatorda uni
baholash mezonlarini ham aniglash muhimdir.

Og‘zaki nutgni baholashda asosiy mezonlardan biri
nutgning mazmuniy boyligi hisoblanadi. Mazmun nutgning
asosiy g‘oyasini ifodalaydi va o‘quvchining mavzuni ganchalik
anglaganini ko'rsatadi. Mazmuniy jihatdan boy nutq quyidagi
xususiyatlarga ega bo‘ladi:

a) mavzuga mos;

b) asosiy g'oyaning aniq ifodalay olishi;

d) dalillar va misollarning mavjudligi;

e) fikrlarning tushunarli bayoni.

Mazmunning to‘ligligi o‘quvchining bilim darajasi va
tafakkurining rivojlanganligini ko‘rsatadi. Agar nutqda
mavzudan chetga chigish yoki yuzaki fikrlar ko'p bo'lsa, bunday
nutgning samaradorligi pasayadi.

0g'zaki nutgning muhim mezonlaridan biri mantiqgiylikdir.
Mantiqiy nutq fikrlarning o‘'zaro bog'liq holda va muayyan
ketma-ketlik asosida bayon qilinishini anglatadi. lzchil nutq
odatda quyidagi tuzilishga ega: Kirish, asosiy gism, xulosa.
Bunday tuzilma nutgni yanada tushunarli giladi hamda

tinglovchiga fikrni yaxshiroq anglash imkonini beradi. Mantiqiy
nutq o‘quvchining tahliliy fikrlash qobiliyatini namoyon
etadi. Shu sababli og'zaki nutgni baholash jarayonida fikrlar
o'rtasidagi sabab-ogibat munosabatlari ham hisobga olinadi.

Til vositalaridan to'g’ri foydalanish nutq madaniyatining
muhim ko'rsatkichlaridan biridir. Til vositalari deganda so‘z
boyligi, grammatik shakllar, iboralar va sinonimlar tushuniladi.
Boy lug‘at zaxirasiga ega o‘quvchi o'z fikrini yanada aniq va
ta’sirchan ifodalay oladi. Grammatik jihatdan to‘g'ri tuzilgan
nutq esa fikrning tushunarli bo'lishini ta’'minlaydi [4: 90]. Til
birliklaridan o'rinli foydalanish nutgning estetik va uslubiy
jihatdan boy bo'lishiga yordam beradi. Bu esa tinglovchiga
nutgni yanada giziqarli giladi.

Og'zaki nutgni baholashda talaffuz ham muhim ahamiyatga
ega. Talaffuz nutq jarayonida tovushlarning to‘g’ri aytilishini
anglatadi.

Nutq texnikasi quyidagi jihatlarni o'z ichiga oladi: nutgning
ravonligi, intonatsiya, pauza, nutq tezligi. To'g’ri intonatsiya
nutgning ta’sirchanligini oshiradi va tinglovchining e’tiborini
jalb qiladi. Pauzalardan o'rinli foydalanish esa fikrni anigroq
ifodalashga yordam beradi.

Og‘zaki nutgning asosiy vazifasi mulogot bo‘lgani
uchun kommunikativlik ham muhim mezon hisoblanadi.
Kommunikativ nutgda o‘quvchi tinglovchi bilan aloga
o'rnatadi, auditoriyaning e’tiborini saglab turadi va o'z fikrini
tushunarli yetkazadi. Kommunikativlik darajasi yugori bo‘lgan
nutq tinglovchining qiziqishini uyg‘otadi hamda muloqot
samaradorligini oshiradi.

0Og‘zaki nutqni baholash uchun rubrika (baholash shkalasi).

Quyidagi jadval o‘quvchilarning og‘zaki nutqini
baholashdaqgo‘llash mumkin bo‘lgan namunaviy rubrikani

ifodalaydi.

Mezon 5 ball (yuqori daraja) 4 ball (yaxshi) 3 ball (qoniqarli) 2 ball (past)
M Mavzu to'lig yoritilgan, Mavzu asosan Fikrlar gisman Mavzu yetarli
azmun X | b . .
dalillar mavjud yoritilgan ochilgan ochilmagan

Mantigiylik Fikrlar izchil va bog‘langan Asosan izchil E]aa\zlgljjglllshlar Fikrlar tartibsiz

Til boyligi Boy lug‘at, grammatik xato yo'q |Ba’zi kichik xatolar Lug‘at cheklangan | Ko’p grammatik xato
Talaffuz Anig, ravon talaffuz kichik kamchiliklar bor Eitzc)";?;iZlar Talaffuz tushunarsiz
Kommunikativlik | Tinglovchi bilan faol muloqot Aloga yaxshi Kam muloqot Mulogot deyarli yo'q

Umumiy ball o‘quvchining og‘zaki nutq darajasini
aniglashga yordam beradi.

Og‘zaki nutgni baholash mezonlari o‘quvchilarning
nutqiy kompetensiyasini rivojlantirishda muhim
ahamiyatga ega. Mazmun, mantiqiylik, til boyligi, talaffuz
va kommunikativlik kabi mezonlar asosida baholash

o‘quvchilarning fikrni anig, ravon va mantiqgli ifodalash
ko‘nikmalarini shakllantiradi. Shuningdek, og‘zaki nutgni
baholashning aniq mezonlari o'qituvchiga o‘quvchilarning
nutqiy faoliyatini tahlil qilish va ularni yanada rivojlantirish
uchun zarur metodik tavsiyalar ishlab chigishga yordam
beradi.
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INKLYUZIV TA'LIM JARAYONIDA TABIIY FANLARNI O‘QITISHDA STEAM
YONDASHUVINI QO‘LLASHNING PEDAGOGIK TAMOYILLARI

Annotatsiya. Mazkur maqgolada inklyuziv ta’lim muhitida tabiiy fanlarni ogitishda STEAM yondashuvini qo’llashning pedagogik ahamiyati
va metodologik tamoyillari tahlil gilinadi. Ta’lim jarayonida fanlararo integratsiya asosida tashkil etilgan STEAM yondashuvi oquvchilarning
fanlarni chuqurroq o'zlashtirishiga, ijodiy fikrlash va muammolarni hal gilish konikmalarini rivojlantirishga xizmat qilishi yoritiladi.

Kalit so'zlar: inklyuziv ta’'lim, STEAM yondashuvi, tabiiy fanlar, innovatsion pedagogik texnologiyalar, fanlararo integratsiya, loyiha ishlari.

Annotation. This article analyzes the pedagogical significance and methodological principles of applying the STEAM approach in
teaching natural sciences in an inclusive educational environment. The STEAM approach, organized on the basis of interdisciplinary
integration in the educational process, serves the deeper assimilation of subjects by students, the development of creative thinking and

problem-solving skills.

Keywords: inclusive education, STEAM approach, natural sciences, innovative pedagogical technologies, interdisciplinary integration,

project work.

AHHOTaumsa. B [aHHOW CTaTbe aHanM3MpyeTcs MeaarorMyeckasi 3HaYMMOCTb M MEeTOLONOTMYECKMEe MPUHLMMBI MPUMEHEHMS MOAX0AA
STEAM B npenoaaBaHUM eCcTECTBEHHbIX HAYK B MHK/O3MBHOW obpa3oBaTtenbHoi cpeae. OcBewaercs, 4to noaxon STEAM, opraHn3oBaHHbIN
Ha OCHOBE MeXAMCLUMNIMHAPHOM MHTerpauum B 06pa3oBaTeNbHOM NpoLiecce, CyXMUT bonee ryboKOMY YCBOEHMIO yYalLMMUCS NPELMETOB,

pPa3BUTUO HAaBbIKOB TBOPYECKOIO MbIWNEHNA U peLleHNA I'Ip06J'IEM.

KnioueBble cnoBa: vHKN03MBHOE 06pasoBaHue, noaxon STEAM, ecTecTBeHHble HAyKWM, MHHOBALMOHHbIE NMELArorMyeckne TEXHOMOMUU,

MEXAMCLUMIMHAPHAsA MHTErpaLums, npoekTHas paborta.

So‘nggi vyillarda ta’lim tizimida inklyuziv ta’lim
konsepsiyasini joriy etish va innovatsion pedagogik
texnologiyalarni keng qo‘llash dolzarb vazifa sifatida
ko‘rilmogda. Inklyuziv ta’'lim - turli imkoniyatlarga ega
bo‘lgan o‘quvchilarni bir maktab va sinf muhitida o'qgitish
orqgali ularning individual rivojlanishini ta’'minlaydigan
tizimdir. Ushbu yondashuvning asosiy maqgsadi — har bir
o‘quvchining shaxsiy qobiliyatini, gizigishlarini va intellektual
salohiyatini rivojlantirishdir. Shuningdek, inklyuziv ta’lim
o‘quvchilarning ijtimoiy moslashuvini oshirish, mustaqil
fikrlash va muammolarni hal qilish ko‘nikmalarini
shakllantirishga xizmat qiladi.

Inklyuziv ta’'limda muvaffaqgiyatli natijalarga erishish uchun
ta’lim jarayoni o‘quvchilarning individual xususiyatlariga
moslashtirilishi lozim. Buning uchun o‘gituvchi nafagat bilim
beruvchi sifatida, balki o’quvchilarning shaxsiy rivojlanishini
go‘llab-quvvatlovchi muhitni yaratuvchi bo'lishi kerak. Shu
bilan birga, pedagogik jarayon interaktiv, faol va amaliy
asoslangan bo'lishi zarur. O‘quvchilar darsda faol ishtirok
etganda nafaqgat nazariy bilimga ega bo’ladilar, balki o'z
garorlarini mustaqil gabul gilish, mantigiy fikrlash va ijodiy
yondashuv ko'nikmalarini rivojlantiradilar [1: 21].

Zamonaviy ta’'lim jarayonida STEAM (Science,
Technology, Engineering, Art, Mathematics) yondashuvi
keng go'llanilmogda. STEAM ta’limi fanlararo integratsiyaga
asoslangan bo'lib, o‘quvchilarga nazariy bilimlarni amaliy
faoliyat bilan bog'lash imkonini beradi. Misol uchun, biologiya
darsida o‘quvchilar o'simliklar yoki hayvonlar haqidagi nazariy
bilimlarni laboratoriya tajribalari orgali mustahkamlashadi,
matematika va fizika bilimlarini esa loyihaviy ishlarda
go‘llashadi. Natijada STEAM yondashuvi o‘quvchilarda
muammolarni tahlil gilish, mustaqil garor gabul qilish va
ijodiy yechimlar ishlab chigish gobiliyatlarini rivojlantiradi.

Inklyuziv sinflarda STEAM yondashuvining afzalligi
shundaki, u turli gobiliyat va imkoniyatlarga ega bo‘lgan
o‘quvchilarni birgalikda ishlashga jalb giladi. Bu esa nafagat
ularning fanlarni chuqurroq o‘zlashtirishiga yordam beradi,
balki ijtimoiy ko‘nikmalarini ham rivojlantiradi. Shu bois,
inklyuziv ta’'limda STEAM texnologiyalaridan foydalanish
nafagat o'quv jarayonining samaradorligini oshiradi, balki
o‘quvchilarning shaxsiy va ijtimoiy rivojlanishiga ham
muhim hissa qo‘shadi [1: 24].
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Inklyuziv ta’'limning nazariy asoslari asosan insonparvarlik
pedagogikasi, tenglik, adolat va har bir o‘quvchining
shaxsiy rivojlanishiga e’tibor berish tamoyillariga tayanadi.
Tadgiqgotchilar ta’kidlaydiki, inklyuziv ta’lim sharoitida
o‘quvchilarning individual xususiyatlari, qobiliyatlari,
gizigishlari va o'quviy ehtiyojlari hisobga olinishi zarur. Har bir
o'quvchi o'ziga xos tarzda bilim olishga intiladi, shuning uchun
o'gituvchi nafaqat bilim beruvchi, balki o‘quvchilarning shaxsiy
rivojlanishini qo‘llab-quvvatlovchi, motivatsiya beruvchi va
pedagogik muhit yaratuvchi sifatida faoliyat yuritadi.

Inklyuziv ta’'limning nazariy asoslarida shuningdek, sotsial-
integratsion yondashuv muhim o'rin tutadi. Bu yondashuv
o‘quvchilarning ijtimoiy ko‘nikmalarini rivojlantirishga,
bir-birini hurmat qilish, hamkorlik va jamoaviy ishlashga
o'rgatishga garatilgan. Turli qobiliyat va ehtiyojlarga ega
o‘quvchilar bir sinfda ishlaganda, ular o'zaro muloqot qilish,
yordam so‘rash va berish, hamda jamoaviy garor gabul
gilish tajribasini oladilar. Shu bois, inklyuziv ta’'lim nafagat
intellektual, balki ijtimoiy va emosional rivojlanishning ham
muhim omili hisoblanadi.

STEAM vyondashuvi 0z navbatida konstruktivizm
nazariyasiga asoslanadi. Konstruktivizmga ko‘ra, o‘quvchi
bilimlarni tayyor shaklda gabul gilmaydi, balki faoliyat
va tajriba jarayonida oz bilimini mustaqil shakllantiradi.
Bu yondashuvda o‘quvchi nafagat eslab golishga, balki
bilimlarni amaliyotda qo‘llashga, ularni tahlil gilish va yangi
vaziyatlarga moslashtirishga o‘rgatiladi. Shu sababli STEAM
ta’limi o'quvchilarda muammolarni tanqidiy tahlil gilish, ijodiy
yechimlar ishlab chigish va mustaqil fikrlash ko‘nikmalarini
rivojlantirishga xizmat qgiladi.

Bundan tashgari, STEAM yondashuvi fanlararo
integratsiyaga asoslanadi. Misol uchun, biologiya darsida
o‘quvchilar o'simliklar va hayvonlar hagidagi nazariy bilimlarni
laboratoriya tajribalari orqali mustahkamlaydi, matematika va
fizika bilimlarini esa loyihaviy ishlarda qo‘llaydi. Shu tarzda,
o‘quvchilar biror bir fan doirasida cheklanmay, bilimlarni
kompleks tarzda gabul gilishga o‘rganadilar, fanlararo
bog'liglikni tushunadilar va amaliy muammolarni yechishda
fanlarni integratsiyalash ko‘nikmalarini shakllantiradilar.

Nazariy tadgiqotlar shuni ko'rsatadiki, inklyuziv ta’'lim va
STEAM yondashuvining birlashishi o’quvchilarning:

- bilimlarni chuqurroq ozlashtirishiga,
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- ijodiy va tangidiy fikrlashini rivojlantirishga,

- mustagil garor gabul qilish va muammolarni hal gilish
gobiliyatini oshirishga,

- jamoaviy ishlash va ijtimoiy ko‘nikmalarni
shakllantirishga imkon yaratadi.

Shu bilan birga, STEAM metodikasi inklyuziv ta’lim
jarayonida o‘quvchilarning individual salohiyatini
rivojlantirishga xizmat giluvchi samarali vosita sifatida
garaladi. Bu yondashuv, pedagogik nazariyadan kelib chiggan
holda, nafagat amaliy tajriba, balki innovatsion pedagogik
texnologiyalar bilan uyg‘unlashgan holda go‘llanadi [2: 34].

Muammolar va yechimlar. Inklyuziv ta’lim mubhitida tabiiy
fanlarni o'qitishda STEAM yondashuvini qo‘llash jarayonida
bir gator muammolar yuzaga kelishi mumkin. Ularni oldindan
aniglash va samarali yechimlar ishlab chigish ta’lim jarayonini
muvaffaqiyatli tashkil etishning muhim sharti hisoblanadi.
Muammolarni sanab o‘tamiz:

 O‘gituvchilarning metodik tayyorgarligi yetarli emas.
Ko'plab maktablarda o‘gituvchilar STEAM metodikasi bo‘yicha
yetarli tayyorgarlikka ega emas. Bu o‘quv jarayonining
sifatiga salbiy ta’sir ko'rsatadi va metodlarning samarali
go'llanilishini cheklaydi.

Yechim: o‘gituvchilar uchun seminar, trening va malaka
oshirish kurslarini tashkil etish, ilg‘or pedagogik tajribalarni
o'rganish va amaliy mashg'ulotlarda qo‘llash. Shu bilan birga,
tajriba almashish va mentorlik tizimini joriy etish metodik
tayyorgarlikni yanada mustahkamlaydi.

¢ Texnik vositalar va jihozlar yetishmasligi. STEAM ta’limi
odatda laboratoriya ishlari, interaktiv qurilmalar va loyihaviy
faoliyatni talab giladi. Ammo barcha maktablarda texnik
vositalar yetarli emas.

Yechim: oddiy va arzon materiallardan foydalanish,
masalan, kundalik hayotdagi predmetlar bilan tajribalar
o‘tkazish, shuningdek, ragamli resurslar va virtual
laboratoriyalarni go‘llash orgali ushbu muammo yengib
o'tilishi mumkin.

» O‘quvchilarning bilim darajasidagi farqlar. Inklyuziv
sinflarda o‘quvchilarning qobiliyatlari va bilim darajalari
farq qilishi tabiiy holat. Ba’'zi o‘quvchilar nazariy
bilimlarni tez o‘zlashtirsa, boshqalari ko‘prog amaliy
mashg‘ulotlarga muhtoj bo‘ladi.

Yechim: differensial yondashuvni go‘llash, individual
vazifalar berish, guruh ishini moslashtirish va o'quvchilarning

qgizigishiga mos faoliyatlarni tashkil etish orgali bu muammoni
hal qilish mumkin.

e Jamoaviy ishlashga moslashish giyinchiliklari. Turli
gobiliyatga ega o'quvchilar bir guruhda ishlaganda, o'zaro
hamkorlik va kommunikatsiya qobiliyati yetarli bo‘'lmagan
hollarda samaradorlik pasayishi mumkin.

Yechim: bosgichma-bosgich ko‘rsatmalar, rollarni
tagsimlash, rag‘batlantirish tizimini joriy etish va doimiy
go'llab-quvvatlash orgali o‘quvchilarning jamoaviy ishlash
ko‘nikmalarini rivojlantirish mumkin. Shu bilan birga, guruhda
ishlash orgali o‘quvchilar o'zaro mulogot qilish, bir-birini
tushunish va hamkorlik gobiliyatini oshiradi.

Shu tarzda, muammolarni aniglash va ularni pedagogik
yechimlar bilan bartaraf etish STEAM yondashuvi asosida
inklyuziv ta’limni samarali tashkil etishda asosiy omil
hisoblanadi [6: 34].

Inklyuziv ta’lim jarayonida tabiiy fanlarni o'gitishda
STEAM yondashuvini go‘llash quyidagi pedagogik va amaliy
afzalliklarni beradi:

« Bilim olish jarayonini samarali tashkil etadi. STEAM
metodikasi o‘quvchilarga nazariy bilimlarni amaliy faoliyat
bilan bog‘lash imkoniyatini beradi. Tajriba, loyihalar va
interaktiv mashg‘ulotlar orgali o'quvchilar bilimlarni yanada
chuqurrog o'zlashtiradi.

« ljodiy fikrlash va muammolarni hal qgilish ko‘nikmalarini
rivojlantiradi. O‘quvchilar loyihaviy ishlarda va tajribalarni
amalga oshirish jarayonida muammolarni mustaqil tahlil giladi
va ijodiy yechimlar ishlab chigadi. Bu ularning tanqidiy fikrlash
gobiliyatini oshiradi.

« Jamoaviy ishlash va ijtimoiy ko‘nikmalarni
mustahkamlaydi. Turli qobiliyat va imkoniyatlarga ega
o'quvchilar bir guruhda ishlash orgali hamkorlik ko‘nikmalarini
rivojlantiradi, bir-birini tushunish va o'zaro yordam ko'rsatish
tajribasini oladi.

 Turli imkoniyatlarga ega o‘quvchilarni faol ta’lim
jarayoniga jalb qgiladi. STEAM yondashuvi inklyuziv sinflarda
barcha o‘quvchilarni faol ishtirok etishga undaydi, ularning
qgizigishini oshiradi va ta’limga motivatsiyasini kuchaytiradi.

Zamonaviy ta’lim tizimida STEAM yondashuvini keng joriy
etish pedagogik va amaliy jihatdan muhim hisoblanadi. Bu
yondashuv nafagat bilim berish, balki o‘quvchilarning shaxsiy,
intellektual va ijtimoiy rivojlanishiga xizmat giluvchi samarali
vosita sifatida qaraladi.
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Gulzoda UMAROVA,
Axborot texnalogiyalari va menejment universiteti
pedagogika kafedrasi oqituvchisi

TALABALARNING IJODIY QOBILIYATLARINI
AKMEOLOGIK YONDASHUV ASOSIDA RIVOJLANTIRISHNING
PEDAGOGIK SHART-SHAROITLARI

Annotatsiya. Mazkur maqolada oliy ta’'lim tizimida talabalarning ijodiy gobiliyatlarini rivojlantirish jarayonini akmeologik yondashuv
asosida tashkil etishning pedagogik shart-sharoitlari ilmiy-nazariy va metodologik jihatdan tahlil gilinadi hamda talaba shaxsining kasbiy
va intellektual kamolotga erishishida ijodkorlik kompetensiyasini shakllantirishga xizmat giluvchi didaktik mexanizmlar yoritib beriladi.

Kalit so'zlar: talaba shaxsi, ijodiy qobiliyat, akmeologik yondashuv, pedagogik shart-sharoitlar, ijodiy fikrlash, innovatsion faoliyat,

shaxsiy rivojlanish.

Annotation. In this article, the pedagogical conditions for organizing the process of developing students’ creative abilities in the higher
education system based on the acmeological approach are analyzed from a scientific-theoretical and methodological point of view, and
didactic mechanisms serving the formation of creative competence in the achievement of professional and intellectual maturity of the

student’s personality are highlighted.

Keywords: student personality, creative ability, acmeological approach, pedagogical conditions, creative thinking, innovative activity,

personal development.

AHHOTauma. B [aHHOM cTaTbe Hay4yHO-TEOPETUYECKM WM METOAONOTMYECKM aHANU3MPYHOTCS MefarorMyeckue YCNoBUsS OpraHu3aLuu
npouecca pasBuUTUS TBOPYECKMX CMOCOBHOCTEN CTYAEHTOB B CUCTEME BbICLEro 06pa3oBaHUs Ha OCHOBE aKMEOIOrMYecKkoro rMoaxona, a
TaKKe 0CBeLLATCS AUAAKTUYECKUE MEXAHWU3MBI, ClTyXKalLMe hOPMUPOBAHMIO TBOPYECKON KOMMETEHLMM B LOCTUXEHUM NPOdECcCUOHANbHON U

VIHTEHJ'IEKTyaJ'IbHOFI 3penocTn NUYHOCTU CTyAEeHTa.

KntoueBble cnoBa: nM4YHOCTb CTyOEeHTa, TBOpYeCKne CNocobHOCTM, aKMeonorMyecknini Noaxon, nefarormyeckue ycnosusa, TBop4yeckoe

MblLlLNIEHNE, UHHOBAUMOHHAA AeATEeNbHOCTb, IMYHOCTHOE pa3BUTHE.

Zamonaviy ta’lim tizimi oldida turgan eng muhim
vazifalardan biri bu oliy ta’lim muassasalarida tahsil
olayotgan talabalarning ijodiy salohiyatini rivojlantirish
hamda ularning kasbiy faoliyatida innovatsion fikrlashga
asoslangan yondashuvni shakllantirishdan iboratdir. Bugungi
globallashuv sharoitida jamiyatning barcha sohalarida yuz
berayotgan tub o‘zgarishlar ta’'lim tizimidan nafagat yuqori
malakali mutaxassislarni tayyorlashni balki ijodiy fikrlashga
ega bo‘lgan tashabbuskor va o'z faoliyatida yangilik yaratishga
godir shaxslarni shakllantirishni talab etmoqgda.

Oliy ta’lim muassasalarida talabalarning ijodiy
gobiliyatlarini rivojlantirish masalasi pedagogika fanining
dolzarb muammolaridan biri hisoblanadi. Mazkur jarayonni
samarali tashkil etish uchun zamonaviy pedagogik
yondashuvlardan foydalanish muhim ahamiyat kasb etadi.
Shunday yondashuvlardan biri sifatida akmeologik yondashuv
alohida e’tiborga loyiqdir.

Akmeologik yondashuv shaxsning o'z imkoniyatlarini
maksimal darajada namoyon etishiga yo'naltirilgan bo'lib, u
insonning professional va shaxsiy kamolotining eng yuqori
bosgichiga erishish jarayonini o‘rganadi. Mazkur yondashuv
ta’lim jarayonida go‘llanilganda talabaning intellektual
salohiyatini rivojlantirish uning mustagil fikrlash qobiliyatini
kuchaytirish hamda ijodiy faoliyatga bo‘lgan ehtiyojini
shakllantirish imkonini beradi [1: 4].

Talabalarning ijodiy qobiliyatlarini rivojlantirish
jarayonida akmeologik yondashuvni go‘llash ta’lim
jarayonining mazmunini yangilashni pedagogik metodlarni
takomillashtirishni hamda ta’lim muhitini ijodiy faoliyatni
go‘llab-quvvatlovchi tarzda tashkil etishni talab giladi. Shu
sababli talabalarning ijodiy qobiliyatlarini rivojlantirishning
pedagogik shart-sharoitlarini aniglash va ilmiy asoslash
muhim ilmiy muammo hisoblanadi.

Pedagogika va psixologiya fanlarida ijodiy qobiliyat
tushunchasi shaxsning yangi g'oyalar yaratish muammolarga
noodatiy yechim topish hamda mavjud bilim va tajribalarni
yangicha tarzda qo‘llash qobiliyati sifatida talqin etiladi.
ljodiy gobiliyat shaxsning intellektual faoliyati bilan
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chambarchas bog'liq bo'lib, u insonning mustaqil fikrlashi
tasavvur doirasining kengligi hamda muammoli vaziyatlarga
innovatsion yondashuvi orgali namoyon bo‘ladi [2: 32].

Talabalarning ijodiy qobiliyatlarini rivojlantirish jarayoni
ko'plab omillar bilan belgilanadi. Bu omillar orasida ta’'lim
mazmuni pedagogik metodlar o‘gituvchi va talaba o‘rtasidagi
hamkorlik darajasi ta’lim muhiti hamda talabaning shaxsiy
motivatsiyasi alohida ahamiyatga ega.

Akmeologiya fanida shaxsning rivojlanish jarayoni uning
professional faoliyati bilan uzviy bog‘lig holda o‘rganiladi.
Akmeologik yondashuvga ko'ra har bir inson o'zining rivojlanish
jarayonida muayyan cho’qqiga erishish imkoniyatiga ega bo'lib
bu jarayon maqgsadli pedagogik ta’sir orgali yanada samarali
tashkil etilishi mumkin.

Talabalarning ijodiy qgobiliyatlarini rivojlantirish jarayonida
akmeologik yondashuvning qo‘llanilishi talaba shaxsining
individual xususiyatlarini hisobga olishni, uning ijodiy
faoliyatga bo‘lgan gizigishini rag'batlantirishni hamda ta’lim
jarayonini shaxsga yo‘naltirilgan tamoyillar asosida tashkil
etishni talab giladi.

Talabalarning ijodiy qobiliyatlarini akmeologik yondashuv
asosida rivojlantirish jarayonida muayyan pedagogik shart-
sharoitlarni yaratish zarur hisoblanadi. Bunday shart-
sharoitlar ta’'lim jarayonining samaradorligini oshirish hamda
talabalarning ijodiy faoliyatini rag‘batlantirishga xizmat giladi.

Birinchi navbatda, ta’lim jarayonining mazmunini
ijodiy faoliyatga yo'naltirilgan tarzda tashkil etish muhim
ahamiyatga ega. Oliy ta’'lim dasturlarida talabalarning
mustaqil fikrlashini rivojlantiruvchi muammoli vaziyatlarga
asoslangan topshiriglarni keng go‘llash ularning ijodiy
tafakkurini shakllantirishga yordam beradi.

Ikkinchi muhim pedagogik shart-sharoit ta’lim jarayonida
innovatsion pedagogik texnologiyalarni qo‘llash hisoblanadi.
Interfaol metodlar loyihaviy ta’lim muammoli o‘qitish hamda
tadqgigotga yo'naltirilgan ta’'lim texnologiyalari talabalarning
ijodiy faoliyatini rivojlantirishda muhim rol o’ynaydi.

Uchinchi pedagogik omil sifatida o‘gituvchi va talaba
o‘rtasidagi hamkorlik muhitini shakllantirish alohida
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ahamiyat kasb etadi. Ta’lim jarayonida o‘gituvchi talabaning
ijodiy tashabbuslarini qo‘llab-quvvatlashi uning mustaqil
fikr bildirishiga imkon yaratishi hamda ijodiy faoliyatni
rag‘batlantiruvchi pedagogik muhitni tashkil etishi zarur.

To'rtinchi muhim shart-sharoit bu - talabalarning
motivatsiyasini oshirishga garatilgan pedagogik faoliyatni
tashkil etish. Talabalarda ijodiy faoliyatga bo‘lgan gizigishni
shakllantirish uchun ularning ilmiy tadgiqot faoliyatini
go'llab-quvvatlash ilmiy loyihalar tanlovlar va innovatsion
g‘oyalar tanlovlarida ishtirok etish imkoniyatlarini
kengaytirish muhim ahamiyatga ega.

Beshinchi pedagogik omil sifatida ta’lim muhitini
ijodiy faoliyatni qo‘llab-quvvatlovchi tarzda tashkil etish
alohida e’tiborga loyiqdir. Oliy ta’lim muassasalarida ilmiy
laboratoriyalar innovatsion markazlar hamda talabalarning
mustagil izlanish olib borishlari uchun qulay sharoitlarning
yaratilishi ularning ijodiy qobiliyatlarini rivojlantirishga
xizmat qgiladi [3: 11].

Akmeologik yondashuv talabalarning shaxsiy va kasbiy
rivojlanishini kompleks tarzda o‘rganishni nazarda tutadi.
Mazkur yondashuv doirasida talabalarning ijodiy gobiliyatlarini
rivojlantirish uchun ularning intellektual salohiyatini aniglash
mustagil fikrlash gobiliyatini rivojlantirish hamda innovatsion
faoliyatga yo‘naltirish muhim hisoblanadi. “Akmeologik

yondashuv asosida tashkil etilgan ta’lim jarayonida
talabalarning o'z ustida ishlash ko‘nikmalari shakllanadi
ularning shaxsiy rivojlanishga bo‘lgan ehtiyoji kuchayadi
hamda o0z kasbiy faoliyatida yuqori natijalarga erishishga
intilish motivatsiyasi ortadi” [1: 5].

Mazkur yondashuv, shuningdek, talabalarning refleksiv
fikrlash gobiliyatini rivojlantirishga ham xizmat qiladi.
Refleksiya jarayoni orgali talaba o'z faoliyatini tahlil gilish
kamchiliklarini aniglash hamda kelgusida yanada samarali
faoliyat yuritish yo'llarini belgilash imkoniyatiga ega bo‘ladi.

Talabalarning ijodiy qobiliyatlarini akmeologik yondashuv
asosida rivojlantirish oliy ta’'lim tizimining muhim vazifalaridan
biri hisoblanadi. Mazkur jarayonni samarali tashkil etish
uchun ta’lim jarayonining mazmunini yangilash innovatsion
pedagogik texnologiyalarni qo‘llash hamda talabalarning
mustaqil va ijodiy faoliyatini qo‘llab-quvvatlovchi pedagogik
muhitni yaratish zarur hisoblanadi.

Akmeologik yondashuv asosida tashkil etilgan ta’lim
jarayoni talabalarning shaxsiy va kasbiy rivojlanishiga ijobiy
ta’sir ko'rsatadi hamda ularning ijodiy salohiyatini to'lig
namoyon etishlariga imkon yaratadi. Shu sababli oliy ta’'lim
tizimida talabalarning ijodiy qobiliyatlarini rivojlantirish
jarayonida akmeologik yondashuvdan foydalanish muhim
ilmiy va amaliy ahamiyat kasb etadi.
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TEACHING MEDICAL TERMINOLOGY: APPROACHES AND IMPACT

Annotation. In the contemporary globalized healthcare system, English has become the dominant language for medical research,
communication, and professional collaboration. Proficiency in medical terminology is vital for healthcare professionals, especially in non-
English-speaking countries. This article examines the challenges faced by students in mastering medical terminology, particularly those
from non-native English backgrounds. It explores key pedagogical approaches such as task-based learning (TBL), semanticization,and role-
playing in addressing these challenges. Drawing from contemporary research, the article highlights the effectiveness of these methods
in facilitating the mastery of complex medical terms and enhancing students’ ability to communicate effectively in professional medical
settings.

Keywords: medical terminology, task-based learning, semanticization, role-playing, ESP, medical English, pedagogical approaches,
communicative competence, professional communication.

Annotatsiya. Zamonaviy global sog'ligni saglash tizimida ingliz tili tibbiy tadgigotlar, mulogot va kasbiy hamkorlikning asosiy tiliga
aylandi. Tibbiy terminologiyani yaxshi bilish sog'ligni saglash xodimlari uchun, aynigsa ingliz tilida so’zlashmaydigan mamlakatlarda juda
muhimdir. Ushbu magolada tibbiyot terminologiyasini o'zlashtirishda talabalar asosan ingliz tilida ogimaydigan talabalar duch keladigan
muammolar organiladi. Ushbu muammolarni hal gilishda vazifalarga asoslangan ta’'lim (TBL), semantizatsiya va rolli o'yinlar kabi asosiy
pedagogik yondashuvlar organiladi. Zamonaviy tadgigotlardan kelib chiggan holda, ushbu usullarning murakkab tibbiy atamalarni
ozlashtirishni osonlashtirish va talabalarning kasbiy tibbiyot muhitida samarali mulogot gilish qobiliyatini oshirishdagi samaradorligi
ta’kidlanadi.

Kalit so‘zlar: tibbiy terminologiya, vazifalarga asoslangan oqgitish, semantizatsiya, rolli o'yinlar, ESP (maxsus magsadlarga yonaltirilgan
ingliz tili), tibbiyoyga oid ingliz tili, pedagogik yondashuvlar, kommunikativ kompetensiya, kasbiy mulogot.

AHHOTaums. B coBpemeHHOW rno6ann3vpoBaHHOM CMCTEME 3[4paBOOXPAHEHUSI aHIIMICKMIA A3bIK CTan AOMUHUPYIOLWMM SA3bIKOM AN9
MEAMLMHCKMX UCCNefoBaHUA, KOMMYHUKALMM M NPOPECcCUOHANbHOTO COTPYAHMYeCTBa. Bnagenne MeaMUMHCKON TepMUHONOMMEN KpaiiHe
BaXHO A9 MEeOMUMHCKUX PabOTHMKOB, 0OCOOEHHO B aHIMOA3bIYHbIX CTPaHax. B AaHHOW CTaTbe paccMmaTpuBatoTcs Npobaembl, C KOTOPbIMU
CTaNKMBAKOTCA CTYAEHTbI MPU OCBOEHWUM MEAULMHCKOM TEPMUHONOMMMU, OCOBEHHO Te, KTO He ABASETCHS HOCUTENSMM aHIIMICKOro 43bika. B
Hel paccMaTpMBAKOTCA KlOYEBble Nefarormyeckne NOAXOoAbl, TakKMe KakK 3afavyHO-OpueHTMpoBaHHOe obyveHue (30Y), ceMaHTM3aUMs K
poneBble Urpbl B pelleHun 3Tux 3a4ay. OCHOBbIBAsCb Ha COBPEMEHHbIX WUCCNef0BaHMSX, B CTaTbe NoAvyepkuBaeTcs 3MMEKTUBHOCTb 3TUX
MeTOA0B B OCBOEHUM CNIOXHbIX MEAULIMHCKMX TEPMUHOB M NOBbILLEHUM CNOCOBHOCTM CTYAeHTOB 3hhEKTUBHO 06LWaTbCs B MpodeccoHanbHbIX

MeOUUMHCKUX yCNoBUAX.

KnioueBble cnoBa: MenuuUMHCKas TepMmuHonorus, obyyeHne Ha OCHOBE 3aAay, CEMaHTW3auwus, poneBble urpbl, ESP (aHrnuiickuii ans
crneuuanbHbIX Lenei), MeoULMHCKUIA aHIMMCKUIA, Nefarormiyeckue noaxonbl, KOMMYHUKATUBHAs KOMNETEHLMS, NpodeccuoHanbHoe obLieHue.

In today’s globalized healthcare system, English has become
the primary language of medical communication, research, and
international collaboration. English proficiency is indispensable
for healthcare professionals, particularly in contexts where
medical terminology is essential. This specialized vocabulary,
which is often rooted in Latin, Greek, and Arabic, serves as the
foundation for clear, accurate, and effective communication in
medical environments. Mastering medical terminology poses
a unique challenge for medical students. While memorization
of terms is a fundamental part of learning, the more significant
challenge is ensuring that students can use these terms correctly
in practice. Understanding how to apply these terms in real-life
medical contexts is critical to professional communication. This
article delves into the teaching methodologies used to overcome
these challenges, such as task-based learning, semanticization, and
role-playing, which allow learners to grasp medical terms while
simultaneously applying them in practical, real-world scenarios.

Teaching medical terminology has long been a central
component of ESP (English for Specific Purposes) programs,
particularly for healthcare professionals. Research has shown that
medical English is a distinct field that necessitates specialized
teaching methods [1: 1987]. Kenneth and Chuntana Methold (1975)
highlight that medical language is more complex than general
English, with many terms deriving from ancient languages that
are unfamiliar to non-specialists. These terms, while precise, often
require contextual understanding and real-life applications, making
them harder to master through traditional rote memorization.
Parkinson (1976) emphasizes that medical language should not
be taught in isolation but within the framework of its clinical
application. His research suggests that clinical case histories are
an excellent tool for helping students become familiar with the
terminology they will use in their careers. Hutchinson and Waters
(1987) argue that an ESP curriculum should meet the learners’
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specific needs, helping them become proficient in the specialized
vocabulary of their field. This approach supports the development
of communicative competence, which is essential for effective
healthcare practice. Further research from Serjeantson (1935)
shows how medical English has evolved over centuries, noting that
terms often cross linguistic boundaries, adding another layer of
complexity for learners. According to Jain (2012), understanding
the historical evolution of medical terminology can aid students
in deciphering unfamiliar words, thus helping them retain the
meanings of complex terms more efficiently.

Challenges in Teaching Medical Terminology

While many medical students already have a basic
understanding of general English, learning medical terminology
introduces several difficulties. As noted by Harmer (2001), medical
English is filled with specialized vocabulary that often has no direct
translation in students’ native languages. Furthermore, medical
texts are often written using complex terms and abbreviations,
which can be overwhelming for students. Students’ ability to apply
medical terminology in real-world situations is hindered by several
factors, including anxiety and lack of confidence, especially in
clinical settings. The large number of abbreviations and medical
jargon further complicates the learning process. In this context,
task-based learning and semanticization techniques, as suggested
by Webber (1995) and Cazac et al. (2023), provide a way to
contextualize medical language, making it more practical and
relevant to students.

The effective teaching of medical terminology requires
more than just rote memorization of terms. It must emphasize
understanding and applying these terms in practical settings. Some
of the most effective methods include:

1. Task-Based Learning (TBL): Task-based learning focuses
on tasks that simulate real-world medical scenarios, such as
diagnosing patients, conducting interviews, and analyzing clinical
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case studies. Cazac et al. (2023) emphasize the importance of
such tasks in teaching medical terminology because they require
students to apply language in the context of professional practice.

2. Semanticization: Instead of merely memorizing terms,
semanticization involves understanding the meaning and context
of each term. As Webber (1995) notes, semanticization techniques,
where terms are connected to real-life medical cases, help students
retain medical vocabulary more effectively and apply it in practice.
The process of semanticization helps students connect these terms
to the medical procedures, conditions, or anatomical references
they represent. For instance, a term like “myocardial infarction”
becomes easier to comprehend when students learn about the
heart’s anatomy and its role in health and disease.

Collaborative Learning and Role-Playing: Role-playing
and collaborative activities, such as doctor-patient interactions
and team-based clinical discussions, encourage active use of
medical terminology in meaningful contexts. Freeman (2000)
points out that interactive learning promotes higher levels of
engagement, reduces language anxiety, and encourages students
to use terms confidently.

Research indicates that integrating task-based learning and
authentic materials significantly improves students’ retention
and application of medical terminology. For example, Rodin
and Travnikova (2017) found that students who participated
in role-playing and other interactive activities demonstrated
higher fluency in using medical English compared to those who
only learned through traditional methods. Moreover, students
who used real medical case studies were more adept at applying
terminology in a clinical context, as this method helped them
understand not just the terms but also the professional practices

associated with them. Additionally, peer feedback and group
activities have been shown to reinforce the learning process, as
students can explain and clarify complex terms to each other,
enhancing their understanding.

Despite the benefits of modern teaching methods, several
challenges remain. As Jain (2012) and Rodin and Travnikova
(2017) note, language anxiety is a significant barrier to effective
communication, especially in medical settings where accuracy is
paramount. The fear of making mistakes in real-world medical
situations can discourage students from using medical terminology,
even if they understand it. To address this, educators must create
a supportive environment where students feel comfortable
practicing their skills. Another challenge is the complexity of
medical terminology, which often stems from Latin, Greek, and
Arabic roots. These terms can be difficult for non-native speakers
to understand without a solid foundation in the history of medical
language. Parkinson (1976) advocates for using clinical case
histories and other authentic materials to help students connect
with the terms in context.

Teaching medical terminology is a complex but essential
task in medical English education. By integrating task-based
learning, semanticization, and collaborative activities, educators
can significantly enhance students’ ability to understand and
use medical terminology in real-world contexts. The challenge
lies not just in the sheer volume of terms but in ensuring that
students can apply them effectively in professional settings.
Moving forward, it is critical that medical English programs
continue to evolve by incorporating authentic materials, role-
playing exercises, and task-based learning to ensure students’
linguistic and professional competence.
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PEDAGOGICAL FOUNDATIONS OF DEVELOPING TOLERANCE
COMPETENCE IN FUTURE ENGLISH LANGUAGE
TEACHERS BASED ON SOFT SKILLS

Annotation. The article is focused on the pedagogical foundations that support the integration of soft skills training in the future
English language teachers’ development of tolerance competence. The results of the study reveal that soft skills, namely, empathy, active
listening, emotional intelligence, and intercultural communication, are the key factors in the process of tolerance development.

Keywords: tolerance competence, soft skills, pedagogical foundations, professional competence, intercultural communication, teacher

education.

Annotatsiya. Ushbu maqolada bo'lajak ingliz tili ogituvchilarining tolerantlik kompetensiyasini soft skills integratsiyasi orgali
rivojlantirishning pedagogik asoslari organiladi. Natijalar shuni ko'rsatadiki, soft skills tolerantlikni rivojlantirishning asosiy mexanizmlari

bo'lib xizmat qiladi.

Kalit so'zlar: tolerantlik kompetensiyasi, soft skills, pedagogik asoslar, kasbiy kompetensiya.
AHHOTaums. B naHHOM cTaTbe paccMaTpuBaOTCS MefarornyeckMe OCHOBbI PAa3BUTUS KOMMETEHLMM TONEPAHTHOCTM Y Byaywmx yuntenen
QHINUICKOrO 3blKa MOCPEACTBOM MHTerpauum obydeHus soft-skills. Pesynbtathl nokasbiatoT, uto soft-skills cnyxat dyHaaMeHTanbHbIMK

MEXaHU3MaMn pa3BUTUA TONTIEPAHTHOCTU.

KntoueBble cnoBa: TonepaHTHas koMneTeHums, soft-skills, nenarornyeckne ocHoBbI, TpodeccuoHanbHas KoOMMeTeHUMS.
KnioueBblie cnoBa: TonepaHTHas komneTeHums, soft-skills, neparornyeckne ocHoBbI, TpodeCccMoHanbHas KOMMeTeHUMS.

The current educational scenario requires English language
teachers to have not only linguistic skills and methodological
know-how but also a wide range of interpersonal skills which
will help them interact effectively with different kinds of
students. Among the professional attributes that language
teachers should have, tolerance is the most important one
when they work in multicultural and multilingual contexts
where respect for diversity, acceptance, and differing opinions
as well as constructive engagement are the basic qualities
teachers should have [1: 278]. Researchers in education
have pointed out that soft skills, which include emotional
intelligence, empathy, good communication, and interpersonal
sensitivity, are the main factors that support the development
of tolerance as they provide the psychological and behavioral
mechanisms through which tolerance attitudes become
professional practice [2: 35].

In harnessing the power of the theoretical approach, the
researcher has thoroughly analyzed the existing scholarly
literature concerning the areas of soft skills, tolerance,
and English language teachers’ preparation. The notion
of tolerance in the context of education has been largely
theorized by Asmolov, who gives it a more comprehensive
definition as a personal quality that is not only cognitive but
also emotional and behavioral, that is, through it, the world
is recognized as a diverse place and relationships are built
across the differences [3: 5]. Ishmuhamedov and Yuldashev
who are looking at competency development in Uzbek higher
education point out that the acquisition of professional
competences is a lengthy process which can be achieved
only if proper educational means are applied [4: 232]. The
soft skills framework has been developed by Robles, who calls
communication, courtesy, flexibility, integrity, interpersonal
skills, positive attitude, professionalism, responsibility,
teamwork, and work ethic the essential ones in terms of soft
skills that can secure professional success no matter what
discipline one is in [5: 453].

Goleman’s primary text on emotional intelligence
has at least theoretically laid the groundwork for better
acknowledging the role of self-awareness, self-regulation,
motivation, empathy, and social skills in establishing
good interpersonal relationships [6: 352]. Byram’s model
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of intercultural communicative competence is another
source of theoretical support for the concept of tolerance in
language education, recognizing attitudes of curiosity and
openness, knowledge of social groups and their products,
skills of interpreting and relating, skills of discovery and
interaction, and critical cultural awareness as the components
of the intercultural competence that language teachers
should acquire and demonstrate [7: 124]. Jalolov, when
dealing with ELT methodology in the Uzbek context, insists
that teachers of languages must adapt to the culture and
develop an intercultural awareness as the most important
professional qualities, thus proposing that tolerance is
an innate characteristic of good language pedagogy that
underlies it [8: 432].

The combination of various studies brings to light the
fact that there are several interconnected basic principles of
teaching that are given support by the integration of soft skills
into English language teacher training for the development
of tolerance competence. The first principle is based on the
fact that tolerance competence is made up of three different
dimensions, namely cognitive, affective and behavioral
which correspond to different categories of soft skills, thus
suggesting that a comprehensive development of tolerance
needs to be given attention in several skill areas rather than
just in attitudinal change through isolation [9: 46].

The cognitive aspect of tolerance, which refers to the
understanding of diversity and the acknowledgment of
multiple valid viewpoints, is closely related to the development
of critical thinking and analytical skills that allow the future
teachers to study their own assumptions and to be empathetic
towards the viewpoints of others. The affective part of
tolerance, which consists of the emotional acceptance and the
positive orientation towards diversity, is directly linked to the
development of the emotional intelligence and empathy skills
that allow people to cope with differences in a constructive
way rather than with anxiety or hostility.

The behavioral aspects of tolerance, which include
practical skills for respectful interaction across differences,
are matched by communication and interpersonal skills that
enable the translation of tolerant attitudes into effective
professional practice. The second pedagogical foundation
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is the alignment between the adult developmental timeline
of soft skills and the practice of tolerance wherein soft skills
are the mechanism through which tolerance is expressed
and enacted in the workplace. Khujakulov suggests that
the professional competence in the Uzbek higher education
system develops through the awareness, understanding,
the application, and the integration stages of progressive
development, thus implying that the tolerance competence
needs similar developmental scaffolding, which starts from
soft skills and gradually advances towards the complex
professional abilities [9: 47].

The third principle is about the different local contexts in
which tolerance was developed, in this case, English language
education. The teaching of languages at the same time is the
main topic of the subject that suggests the coming up of the
different cultures and the building up of the intercultural
interaction as the main points of the subject. The teaching of
English as a second language (ESL) is always seen from the
cultural point of view, and this fact alone gives the students
and teachers the chance to be exposed to more or less the
same viewpoints that are in the language, materials, literature,

and even the practices of communication in the different
English-speaking and international contexts. The above-
mentioned attribute of the discipline has been the source of
unintentional pedagogical practices that lead to tolerance.

The pedagogical foundations for developing tolerance
competence in future English language teachers through soft
skills integration rest upon recognition of the multidimensional
nature of tolerance, the enabling function of soft skills
in translating attitudes to practice, and the contextual
opportunities afforded by language education for intercultural
competence development. This analysis demonstrates
that soft skills including empathy, emotional intelligence,
communication abilities, and interpersonal sensitivity provide
essential mechanisms through which tolerance attitudes
become operational professional competencies within
teaching practice. The synthesis of perspectives from Uzbek,
Russian, and international scholarship reveals convergent
recognition that contemporary language teacher preparation
must address both technical pedagogical competencies and
interpersonal qualities that enable effective practice in diverse
educational contexts.
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MepaaHcko2o 20cydapcmeeHH020 yHuUsepcumema

TEKCT KAK CPEACTBO ®OPMHUPOBAHUA
KOMMYHUKATUBHON KOMIIETEHIIUU CTYIEHTOB-®HJ/I0JIOTOB

AHHOTaumsa. B cTaTbe paccMaTpuBaeTCsi TEKCT Kak BaXHOEe CpeAcTBO (GOPMMPOBAHMS KOMMYHUKATUBHOM KOMMETEHUMU CTYAEHTOB-
$nnonoros, Kak OCHOBA COEAMHEHUS S3bIKOBOM, PEYEBOM U KyNbTYpHOM NOAroToBkM Gyayuiero dunonora. Moayépkmeaetcs, 4to paborta ¢
TEKCTOM CrnocobCTBYET pa3BUTUIO HABLIKOB aHanM3a, MHTepnpeTtaumu, MOHUMaHWUSA CTPYKTYpbl BbICKa3blBaHWS M CO3AaHWS COBCTBEHHbIX

pe4eBblX I'IpOl/I3BE,EI.€Hl/Iﬁ.

KntoueBble cnoBa: TekcT, KOMMYHUKATUBHaaA KOMMETeHUUA, CTy,EI,eHTbI-('bMﬂOﬂOFVI, pe4vyeBaa NeATeNbHOCTb, MHTEpPNpETaUMa, A3blKOBas

noaroToBka.

Annotatsiya. Maqgolada matn filolog talabalarning kommunikativ kompetensiyasini shakllantirishning muhim vositasi, bo'lajak
filologning lingvistik, nutgiy va madaniy tayyorgarligini birlashtirishning asosi sifatida ko'ib chigilgan. Ta’kidlanishicha, matn ustida ishlash
tahlil qilish, talgin gilish, ifoda tuzilishini tushunish va o'z nutqiy asarlarini yaratish ko'nikmalarini rivojlantirishga yordam beradi.

Kalit so’zlar: matn, kommunikativ kompetensiya, filolog talabalar, nutqiy faoliyat, interpretatsiya, til tayyorgarligi.

Annotation. The article examines the text as an important means of forming the communicative competence of philology students, as the
basis for connecting the linguistic, speech, and cultural training of a future philologist. It is emphasized that working with text contributes to
the development of skills in analyzing, interpreting, understanding the structure of speech, and creating their own speech works.

Keywords: text, communicative competence, philology students, speech activity, interpretation, lLanguage training.

B coBpemMeHHOM punonorMyeckon noaroToBke TeKCT
3aHMMaeT ocoboe MecTo, MOCKObKY MMEHHO OH MO3BONsSeT
COeMHUTb 93bIKOBYIO CUCTEMY, PEYEBYH NPAKTUKY U KYNbTYPHO-
CMbIC/I0BOE cofepxaHune obyuenuns. nga ctyaeHTa-dunonora
A3bIK HE MOXET 0CBaMBATbCS KaK COBOKYMHOCTb M30/IMPOBAHHbIX
eanHuL, 1 npasun. Ero npodeccnoHanbHoe CTaHOBIEHUE
CBSI3aHO C YMEHMEeM BOCMPUHMMATb, MHTEPNPETUPOBATD,
aHaNM3MpoBaTb M CO343aBaTb BbICKA3blBAHWS PAa3HOro TMNa,
a 3HAYMT, C NOCTOSIHHOM paboTOM C TEKCTOM KaK OCHOBHOM
$hOopMOM CYLLeCTBOBAHMUS A3blka B KOMMYHMKaUMKU. B 3TOM
CMbIC/E TEKCT CTAHOBMUTCS He TONbKO y4ebHbIM MaTepuanoMm, Ho
1 BXKHENLUUM CPeACTBOM POPMUPOBAHNS KOMMYHUKATUBHOM
KOMMNeTeHLMU, NOCKONbKY MUMEHHO B TeKcTe Hanbonee NosHo
peanusylTcs CeMaHTUYEeCKME, CTPYKTYPHbIe, NparMaTuyeckme
M CTUAUCTUYECKME BO3MOXHOCTHM fi3blka [1, c. 18].

lMoHMMaHMe TekcTa Kak LenocTHOro peyeBOro
npov3seaeHus, 061afatoLWwero CBI3HOCTbIO, 3aBEPLIEHHOCTBIO,
MHGOPMATUBHOCTbLIO U MParMaTUYeCKOM HanpaBeHHOCTbIO,
MMeeT NPUHLUMNUANbHOE 3HaYeHUe 41 METOAMKM NOATOTOBKM
¢wunonoros. N.P.lanbnepunH paccmaTpmBan TeKCT Kak 06bekT
JIMHIBUCTUYECKOrO MCCNefOoBaHUS, B KOTOPOM S3blKOBble
eMHMLBI MoNy4yalT DYHKUMOHANbHYIO onpefenéHHOCTb
M BCTYNAlOT B C/IOXKHbIE OTHOWEHMUS APYr C OPYroMm [Tam
xe, ¢. 5]. Ing yyebHoro npouecca 310 0CO6EHHO BaXHO,
NMOTOMyY 4TO paboTa C TEKCTOM NO3BONSET BUAETb A3bIK HE
B CTaTuKe, a B AenicTBuU. CTyAEHT yunTCa pacno3HaBaTb He
TO/IbKO IEKCUYECKOe 3HAYeHMe CNI0BA MK FPaMMaTUYECKYHo
$opMy, HO U UX pOSib B MOCTPOEHMU CMbICAIA, B OpPraHM3aumum
ABTOPCKOM MO3MLMU, B CO3A4aHUM 0BPA3HOCTH, IOTUKMU U
KOMMYHWKaTMBHOIO 3ddeKxTa.

He MeHee cywwecTBEHHO 1 TO, YTO TeKCT cnocobcTByeT
nepexoay oT GOpPManbHOrO YCBOEHMS 3HAHUI K UX pe4yeBOMYy
npumMeHeHuto. KOMMyHUKaTMBHas KOMMNeTeHUMs, NoOHMMaemas
KakKk CnocobHoCTb 3h(PEKTUBHO MCMNONb30BATh A3bIK B
KOHKpEeTHbIX YCNoBuMAX 06lweHus, He dopMumpyeTca yepes
MexaHW4Yeckoe 3anoMMHaHMe TeOpeTUYECKUX CBEAEHWUH, A
pa3BMBaeTCs B NMpouecce akTMBHOM peyeMblCIUTeNbHOM
LesTenbHOCTH, KOrAa 06y4atoLmMincs COOTHOCUT COAepKaHue
BbICKA3bIBaHMS C 3a4a4ei obLieHus, aapecaToMm, cuTyaumen
M XaHpoMm. B 3ToM oTHoweHun upen WN.A3uMHein o
KOMMETEHTHOCTHOM MOAXO0AEe COXPAHAOT 0CODYI0 aKTyaNbHOCTb:
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pe3ynbTaT 06pa3oBaHMs onpepenseTcs He ToNbKO 06bEMOM
YCBOEHHOM MHMOPMaLMU, HO U CMOCOBHOCTbIO MPUMEHSITD
€€ B peanbHOW feaTenbHocTH [2, ¢. 34-36]. [inga cTyneHTa-
dwunonora Takas fedaTenbHOCTb HANPSMYH CBSI3aHA C TEKCTOM
- YTEHWEeM, aHaNU30M, UHTeprpeTaLmeit, KOMMEHTUPOBAHUEM,
pefaKTUPOBAHUEM M CO3AaHMEM COBCTBEHHDBIX BbICKA3blBaHMN.

Ocoboe 3HauyeHKe TeKCT NpuobpeTaeT U NOTOMY, YTO BBOLUT
CTYAEHTa B NPOCTPAHCTBO MHTepnpeTauun. dunonornyeckas
MOArOTOBKA HEBO3MOXHA 6e3 HaBblKa BAYMYMBOrO YTEHMS, A
BAOYMUYMBOE YTeHWe BCeraa npeanonaraeT AUanor C TEKCTOM.
3[eCb BaXHa He ToNbKo GuKcaums dakTyanbHOM MHGOpMaLmK,
HO M NMOHMMaHWe NOATEKCTA, aBTOPCKOM MHTEHLMM, KYNbTYPHbIX
accouMauMn, OLEHOYHbIX OTTEHKOB, 0COBeHHOCTeW
komno3mumn. H.C.BanrmHa cnpaeepiveo nofyépkmeana, 4to
TEKCT — 3TO CNOXHOE KOMMYHMKaTMBHOe 06pa3oBaHue, B
KOTOPOM CTPYKTYpPHas OpraHv3aLus U CMbICIOBOE €LMHCTBO
TEeCHO B3auMMOCBs3aHbl [3, c. 7]. CnepoBaTtenbHo, paboTa
C TEKCTOM yuuT Byaywero ¢guaonora BUAETb 93blK B €ro
rnybuMHHOM CMbICIOBOM NEpPCNeKTMBE, a He TONbKO Ha YPOBHE
$hopManbHOro pacno3HaBaHMs 31EMEHTOB.

Ons dopMMpPOBaHUS KOMMYHUKATUBHOM KOMMNETEHLUN
MPUHUMNUANBHO Ba)XHO MCMONAb30BaTb TEKCTbl Pa3HbIX
TUNOB W XAHPOB. XYAOXECTBEHHbIW TEKCT pa3BuMBaeT
MHTEPNpeTaLMOHHY TMOBKOCTb, YyBCTBO 0O6pPa3HOCTH,
CNnocobHOCTb ynaBAMBaTb MHOrO3HAaYyHOCTb C/J0Ba U
CTUAUCTMYECKYI0 HIOAHCMPOBKY. HayuyHbIl TekcT popmMupyeT
HaBbIKM JIOTMYECKOr0 YTEHUS, YMEHUE BbIAENSATb KOUYEBbIe
MOJIOXXEeHMS, BbICTpauMBaTb aprymeHTtauuio, paboTtaTb C
TEPMUHAMKU U feGUHULMAMU. TTyBANLUCTUYECKMIA TEKCT YUmUT
BOCMPMHMMATb OLLEHOYHOCTb, BO3AENCTBYHOLLYIO QYHKLMIO peyn,
Cnocobbl yoexxaeHUs 1 akTyanm3awmm obLwecTBeHHO 3HAUYMMbIX
cMmbicnoB. OduMuManbHO-AeN0BOM TEKCT AUCLUMNINHUPYET
BbICKa3blBaHWe, NMpUyYaeT K TOYHOCTU, CTPYKTYPHOCTU U
HOpMaTMBHOCTU. Takoe KaHpoBOe pa3Hoobpa3une no3sonser
hopMMpoBaTb He aBCTPaKTHYIO, @ peanbHyto KOMMYHUKATUBHYHO
KOMMEeTEeHLUMNID, OPUEHTUPOBAHHYK Ha pa3Hble Monenu
peyeBOro noBeneHus.

OcobeHHO NpofLyKTMBHA Takasi opraHu3auus paboTsl,
npyv KOTOPOM TeKCT CTAHOBWUTCS OCHOBOWM He TONbKO ANs
aHanu3a, Ho M Ansg cobCTBEHHOM pevyeBOM AeaTeNbHOCTH
cTyneHToB. [lepeckas, aHHOTUPOBaHMe, COCTaB/IeHME TE3UCOB,

t.me/TAT jurnal



T [
‘ﬂ FILOLOGIYA VA PEDAGOGIKA

TIL VA ADABIYOT O'ZBEKISTON RESPUBLIKASI MAKTABGACHA VA MAKTAB
TA’LIM TA'LIMI VAZIRLIGINING ILMIY-METODIK ELEKTRON JURNALI

13.00.00 - PEDAGOGIKA

Npo61eMHbI KOMMEHTapUiA, CTUANCTUYECKAs TPaHChOopMaLums,
HanucaHue peLeH3un, MoAroTOBKa YCTHOMO BbICTYM/IEHMS MO
NpoYMUTAHHOMY MaTepuany — BCE 3TW BMAbl 3afaHUii AenatoT
TEKCT aKTUBHbIM UHCTPYMEHTOM (GOPMUPOBaHKS peyn. B 3ToM
CNlyyae CTYLEHT He OCTAETCs B NO3WLMM NACCMBHOMO YMTATENS,
a BXOAMT B MPOCTPAHCTBO PEYEBOro LENCTBUS, IAe OH AOXKEH
NoHATb, NepepaboTaTb, MHTEPNPETMPOBATb U BbIPa3uTb
CoAepXKaHue CaMoCTOoSATeNbHO, YTO 0COBEHHO BaXKHO C TOUKM
3pEeHUs NCUXONUHTBUCTUKM, MOCKONbKY peyeBas AesTeNbHOCTb
dbopmupyeTca B npouecce nepexofa OT BOCNPUATUS K
NOPOXAEHUIO BbiCKa3biBaHMs. A.A.JTeoHTbEB NOAYEPKMBAN,
4TO MOHMMaHWe 1 NPOU3BOACTBO peyn NpeacTaBnsoT coboi
B3aMMOCBS3aHHbIe CTOPOHbI €AMHOr0 KOMMYHWKATUBHOIO
npouecca [4, c. 118], MeHHO TekcT fenaeT 3TOT npouecc
3pMMBIM U NeAArorMyecky yrnpasiseMbiMm.

HeobxoanMO yuuTbiBaTb M TO, YTO TeKCT obnagaer
3HaUYUTENIbHbIM BOCMUTATENbHBIM U KYNbTYPOhOPMUPYHOLLMM
noTeHUMANoM. [1ns CTyAeHTOB-(UN0I0roB KOMMYHUKATUBHAS
KOMMETEHLMS He CBOAMTCS K TEXHUKE Peyu; OHa npeanonaraeT
ewé cnocobHOCTb OpPMEHTMPOBATLCA B KYNbTYPHOM
KOHTEKCTe, pacno3HaBaTb LEHHOCTHble YCTAaHOBKMW,
YBAXXMTENIbBHO OTHOCUTBCSA K YYXKOWM MO3MLMK, BbICTPAMBATb
ApryMeHTUPOBAHHOE U 3TUYECKM BbIBEPEHHOE BbICKa3bIBAHME.
Yepes TeKkcT 06y4atoLwmiics BXOAUT B MUP MHOM TOUKM 3pEHUS,
NOTUKM BbIPaXKEHUS MbIC/IU, APYroi peyeBoit MaHepbl. C
METOLMYECKOW TOUYKM 3peHUs 0COBEHHO BaXXHO, 4TOObI paboTa
C TEKCTOM He npeBpallanacb B Habop WabnoHHbIX BONPOCOB
Ha BOCMpOU3BeAEHUE COOEPXKAHUS; TEKCT AeNCTBUTENbHO
qJOpMVIpyET KOMMYHUKATUBHYK KOMNETEeHUMIO NnUllb TOraa,

Korga CTaHOBWUTCS MpefMeTOM pasMblWwneHus, 06cyaeHus
M peyeBoro npeobpaszoBaHus. MNMpoayKTUBHbBIM MOAXOA4,
npennonaraeT NoCTaHOBKY Npo6AeMHbIX 3383y, CONOCTaBneHue
TEKCTOB, BbIIBN€HME aBTOPCKOW CTpaTernu, aHanus
peyeBOro BO34eNCTBUS, MOAENUPOBAHME ANIbTEPHATUBHbBIX
BbICKa3blBaHWI, PeJaKTMPOBAHUE U XaHPOBYIO afanTaLMio.

B dwunonornyeckoi ayauTopum TEKCT BbINOMHSET eLé
O[HY BaXHY GQYHKUMIO: OH hopMupyeT NnpodeccMoHanbHoe
MblwneHune. byaywmnii dunonor pabotaet co CNOBOM He
TONIbKO Kak MoMb30BaTenb A3blKa, HO U KakK MCCnenoBaTenb,
WHTepnpeTaTop, npenojaBaTesb, penakTop, MHOrAa
nepeBoAYMK W nonynsipusatop 3HaHua. [losTomMy ero
KOMMYHMKATUBHAs KOMMeTEHLMS HEU3BEXHO BKJIYaeT
QHANUTUYECKMIA KOMMOHEHT. YMeHUe YBUAETb, KaK OpraHU30BaH
TEKCT, NoYeMy aBTOp BblOpan MMEHHO Takue CpencTBa, Kak
[LOCTUraeTcs Bblpa3nUTeNbHOCTb MK yBeanTeNbHOCTb, KakuM
06pa3oM peannsyeTcs )xaHpoBas HOpPMa, — BCE 3TO HaNpsMYyHo
CBSA3aHO C NpodeccMoHanbHOW MAEHTUYHOCTBIO Bunosora.

TakuM 06pa3oM, TeKCT ciefyeT paccMaTpmMBaTh Kak OAHO
M3 LeHTPanbHbiX cpeacTs GOPMUMPOBAHNS KOMMYHUKATUBHOM
KOMMeTeHUUn cTyaeHToB-dunonoros, obecneunsatouee
€AMHCTBO S3bIKOBOI0, PeYeBOro, KOrHUTUBHOTO U KY/IbTYPHOTO
aCMeKTOB MOArOTOBKM, Pa3BMBatOLLEE HABbIKM BOCNPUATUSA
M NOPOXAEeHMS BbICKa3blBaHMS, yyallee BUOETb A3blK B €ro
(DYHKUMOHANbHOW M CMbICIOBOM LenocTtHocTu. PaboTa ¢
TEKCTOM Nno3BonseT byaylemy dunonory He TobKO OBAAEBATb
HOpMaMu peyu, HO M 0CBamBaTb Hosee CNOXHbIe MEXAHU3Mb
KOMMYHMKaLMW — MHTEpPMpeTaLuMIo, apryMeHTaLuI0, XKaHPOBYIO
afanTaumio, OLEHKY, peyeBoe BO3AENCTBME.
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OpunHa ATABAEBA,
maeucmpanm Il kypca
MexodyHapodHo2o yHugepcumema Kumé

MOAXO0/Ibl U CTPATETMHM ®OPMUPOBAHUS 4K-KOMITIETEHIIUH
Y IKOJIbHUKOB B ITPOLECCE U3YYEHHUA
PYCCKOTI'O A3bIKA KAK HHOCTPAHHOTI'O

AHHOTaumsa. B cTaTbe pacCMOTPEHbI Neaarornyeckme ycnosus dopMupoBaHus 4K-koMneTeHumMid (KpUTUYECKOE MbILLNEHWE, KPEaTUBHOCTb,
KOMMYHMKaLMS U KOOMEpaLMs) Yy yYalmxcs CpefHei LWKOMbl B NPOLLECCe M3YYEeHUs PYCCKOro s3blka KakK HepoLHOro, NMpoaHanusupoBaH
MOTEHLUMAN KOMMYHUKATUBHOMO M KOMMETEHTHOCTHOTO MOAXOAO0B B Pa3BUTUM YHUBEPCANbHbIX HAaBbIKOB 0ByyatoLlmxcs, ocoboe BHUMaHUe
YOENEHO pO/M UHTEPAKTUBHbIX TEXHONOUIA 0BYYeHMs, NPOEKTHOM AesSTeNbHOCTU U NPO6AEMHO-0PUEHTUPOBAHHbBIX 334aHMI B DOPMUPOBaHUM
HaBbikoB XX| Beka. Ha ocHoBe aHanu3a neparorMyecknx MCCNefoBaHWUM M COBPEMEHHOM 06pa3oBaTeNbHOM NPAaKTUKK BbISIBEHbI YCI0BUS,
obecneunBatowme sddekTuBHoe passutne 4K-komneteHuui B npouecce 06y4eHUs pycCKoMy S3biKy.

KntoueBble cnoBa: 4K-koMneTeHUMM, KpUTUYECKOE MbILLNEHWUE, KpEATUBHOCTb, KOMMYHMKALMS, KOOMepaLus, PyCCKUIA 3blK KaK HEpPOLHOM,
KOMMETEHTHOCTHbIM NOAXOM, MMHIBOAMAAKTUKA.

Annotatsiya. Maqgolada orta maktab oquvchilarida rus tilini ona tili bo'lmagan til sifatida organish jarayonida 4K-kompetensiyalar
(tanqidiy fikrlash, kreativlik,kommunikatsiya va kooperatsiya)ni shakllantirishning pedagogik shart-sharoitlari korib chigiladi.O'quvchilarning
universal konikmalarini rivojlantirishda kommunikativ va kompetensiyaviy yondashuvlarning salohiyati tahlil gilinadi. Interaktiv ogitish
texnologiyalari, loyihaviy faoliyat hamda muammoga yonaltirilgan topshiriglarning XXI asr ko'nikmalarini shakllantirishdagi roli alohida
ta’kidlanadi. Pedagogik tadgiqotlar va zamonaviy ta’'lim amaliyoti tahlili asosida rus tilini ogitish jarayonida 4K-kompetensiyalarni samarali
rivojlantirishni ta'minlovchi shartlar aniglanadi.

Kalit so'zlar: 4K-kompetensiyalar, tanqgidiy fikrlash, kreativlik, kommunikatsiya, kooperatsiya, rus tili ona tili bo'lmagan til sifatida,
kompetensiyaviy yondashuy, lingvodidaktika.

Annotation. The article examines the pedagogical conditions for developing 4C competencies (critical thinking, creativity,communication,
and cooperation) among secondary school students in the process of learning Russian as a non-native language. It analyzes the potential
of communicative and competence-based approaches in developing learners’ universal skills. Special attention is given to the role of
interactive teaching technologies, project-based learning, and problem-oriented tasks in fostering 21st-century skills. Based on the analysis
of pedagogical research and contemporary educational practice, the study identifies conditions that ensure the effective development of 4C

competencies in Russian language instruction.

Keywords: 4C competencies, critical thinking, creativity, communication, cooperation, Russian as a non-native language, competence-

based approach, linguodidactics.

CoBpemeHHble npouecchl rmobanusaumm n undposon
TpaHchopMauun obwectea 06yCNOBUIM 3HAYUTENbHbIE
M3MeHeHns B cuctemMe obpasoBaHus. B HacToquwee
BpeMs B LEHTpPe BHMMaHWS MefarorMyeckon Hayku u
o6pasoBaTenbHOM NPAKTUKM HAXOAATCS YHMBEpPCasbHble
HaBblkK, obecrneynBalolimMe yCMNeLWHY CoLManmn3aLmio
JIMYHOCTM B yCNoBUAX MHOpPMauMoHHOro obuecTtsa. B
MeXAyHapoAHOM 06pa3oBaTeibHOM NPAKTUKe AAHHbIE HABbIKM
yacTo obo3HayvalTca Kak 4K-KoMneTeHUmMu, BKAOYaoLWme
KpUTUYECKOe MbllUNIeHUE, KPEAaTUBHOCTb, KOMMYHUKALMIO U
Koonepauuto, GOpMMpPOBaHME KOTOPbIX pacCMaTPMBAETCS Kak
BaXKHeWLLas 3aa4a COBPEMEHHOWM LUKOJIbl, MOCKOJbKY UMEHHO
OHM 0becneynBaoT cCNOCO6HOCTL 06yUatoWwmxcs 3hdeKTUBHO
B3aMMOENCTBOBATb B CJIOXKHOM U MOCTOSIHHO M3MEHSOLLENCS
coumManbHOM M NnpodeccMoHanbHOM cpeae.

Mpobnema GopMMPOBAHUSA KNHOYEBLIX KOMMETEHLMNM
AKTUBHO MUCCNedyeTcs B Nefarorvke U IMHreoanaakTuke. Mo
MHeHU0 W.A.31MHel, KOMNETEHTHOCTHBIM NOAXOA OPUEHTUPYET
06pa3oBaTenbHbIi NPOLECC HE TOJIbKO Ha YCBOEHME 3HAHWIA,
HO M Ha pa3BUTHUE CNOCOOHOCTU NPUMEHSATL UX B MPAKTUYECKOM
peatenbHoctn [1]. B cBow ouepenb A.B.XyTopcko#
nofYepKUBAET, YTO KOMMETEHUMUM NpencTaBnsaoT cobow
MHTErpaTMBHoe o6pa3oBaHue, BKIIOYAIOLLEE 3HAHUS, YMEHWS,
OMbIT AEATENbHOCTU M JIMYHOCTHbIE KayecTBa obyyatoLierocs
[2]. B pamKkax paHHOM napagurmbl obyvyeHue a3blkaM
npuobpetaet 0Co6Yy 3HAYMMOCTb, MOCKObKY $S3bIKOBAs
DesTeNnbHOCTb HENOCPEACTBEHHO CBA3AHA C KOMMYHUKATUBHBIM
B3aMMOLENCTBMEM U MEXKY/IbTYPHbIM AMANOrOM.

M3yyeHune pycckoro g3blka Kak HepoaHoro obnanaer
3HaYUTENbHbIM MoOTeHuManoM Angd GopMUpPOBaAHUSA
YHUBEPCANibHbIX KOMMETEeHUMN yyauwmxca. SA3biK
SABNSETCA He TONbKO CPeACTBOM nepefayn MHdopmaumu,
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HO M WMHCTPYMEHTOM MO3HaHWS OKPYXakwero Mupa,
(GOpMUPOBAHUSA MbINEHUS U pa3BUTUSA AMYHOCTU. Kak
oTMeuyaeT E.M.MNMaccoB, KOMMYHMKATMBHAs HanpaBAeHHOCTb
obyyeHuns g3blky npegnonaraeT opraHu3sauuo yyebHoro
npowuecca Takum obpasom, 4ytobbl yyawmecs akKTUBHO
y4acTBOBaAM B pe4eBOM B3aMMOAENCTBMU U MCNONb30BANM
A3blK B peabHbiX cUTyauusax obuweHus [3]. B atom
KOHTeKkcTe GOpMUPOBaAHME KOMMYHUKATUBHOM KOMMNETEHLMM
TECHO CBA3aHO C pa3BUTMEM HABbIKOB COTPYAHMYECTBA U
KPUTUYECKOTO OCMbICEHNS MHbOPMaLUK.

AkTyanbHOCTb pOpMMpoBaHus 4K-komMneTeHUMI B mpoLecce
06yyeHus pycCKOMY 513bIKy KaK HEpOLHOMY OMpefenseTcs Takke
TpeboBaHMAMYM COBPEMEHHbIX 06pa30BaTeNbHbIX CTaHAAPTOB,
OPWMEHTUPOBAHHbIX HA Pa3BUTUE YHUBEPCANbHbIX Y4eOHbIX
nencTeun. MiccnepoBatenu 0TMEYalT, YTO TPAAMLIMOHHbIE
dopMbl 0By4yeHUs, OCHOBAHHbIE MPEUMYLLECTBEHHO HA
penpoAyKTUBHOM YCBOEHWUW 3HAHWMK, HEAOCTAaTOYHO
CNOCOBCTBYHOT Pa3BUTUIO CAMOCTOSATENIBHOCTU U TBOPYECKOrO
MbILLIEHNS yYaLWmMXcs. B cBA3M ¢ 3TMM BO3pacTaeT 3HayeHue
MHTEPaKTUBHbIX METOLOB 0Oy4yeHMus, HanpaBJeHHbIX Ha
AKTMBM3ALMIO NO3HABATENIbHOW AeATeNbHOCTM 0DyYaOLLMXCS.

OaHuMM 13 3ddekTUBHLIX cpeacTs GOpMMUPOBaAHMUS
4K-koMMeTeHUMI 9BNSETCS KOMMYHUKATUBHbIA MOAXO.4,
K 0B6y4yeHuto A3blKy, NMpeanonarallmii UCNoib3oBaHUe
pa3nnyHbiXx GOpM peyeBOro B3aMMOAEWCTBMS, BKIKOYas
[Ananor, LUCKYCCUI, pONeBble UIpbl M NPOBAeMHble 3a4aHUs.
Mo MHeHuto B.B.CadoHOBOM, KOMMYHUKATUBHOE 0OyYeHMe
CNOCOBCTBYET PA3BUTUIO HE TOMBKO S3bIKOBbIX HABbIKOB, HO
M CMOCOBHOCTM yHaLLMXCS BblpaXkaTb COBCTBEHHYIO MO3ULMIO,
apryMeHTMpoBaTb MHEHME W YYMUTbIBATb TOYKY 3PEHMUS
cobecegHwuka [4], B pe3ynbTate yero GOpMMPYIOTCS HaBbIKK

t.me/TAT jurnal



[
lJ
“ FILOLOGIYA VA PEDAGOGIKA

TIL VA ADABIYOT O'ZBEKISTON RESPUBLIKASI MAKTABGACHA VA MAKTAB
TA’LIM TA'LIMI VAZIRLIGINING ILMIY-METODIK ELEKTRON JURNALI

13.00.00 - PEDAGOGIKA

KOMMYHMKaLMK U COTPYAHMYECTBA, SBNSHOWMECS BAXKHENLLMMU
KOMMoHeHTaMK 4K-kKoMneTeHumMMn.

bonblwyto ponb B pa3BUTUN KPUTUHECKOTO MbILUIEHUS
UrpatoT MCNONb30BaHWE MPOHIEMHO-OPUEHTUPOBAHHbIX
3afaHui, npepnonaralWMx aHanms MHPopMauuu,
CONOCTABNEHME PA3/IMYHbIX TOUEK 3pEHNS U POPMYNMpPOBaHME
CobCTBEHHbIX BbIBOAOB. MccnenoBaHMs nefaroroB nokasblBatoT,
YTO BK/IIOUYEHME YHALLMXCS B pelleHne NpobieMHbIX CUTyauni
CTUMYNIMPYET MNO3HABATEbHYI0 aKTMBHOCTb M CNOCOBCTBYET
(GOPMMPOBAHUIO AHANUTUYECKUX HABLIKOB. [1pK U3ydYeHnu
PYCCKOro f3blka Kak HEpPOLHOro noaobHble 3af4aHus MOryT
ObITb CBSA3aHbI C aHAIM30M TEKCTOB, 00CYXAEHMEM KYNbTYPHbIX
SBJIEHWUI MW MHTEeprpeTaLmen 93bIKoBbIX PaKTOB.

He MeHee 3HauyuMMbIM ycnosBueM GOpPMUPOBAHMUSA
4K-koMneTeHUMN SBNSETCS OpraHM3aumMs COBMECTHOM
yyebHOW pedatenbHocTU. [pynnoBas paboTa nossonseT
yyawmumcs 06MeHMBATbCS MHEHUAMU, pacnpenensiTb pou
M COBMECTHO peLaTb NocTaBNeHHble 3aaa4n. Kak oTMevaet
B.A.CnacTteHuH, KonnekTUBHAas AesTenbHOCTb cnocobcTeyeT
pa3BUTUIO OTBETCTBEHHOCTM 3a OOWMM pe3ynbTaT M
GopMuUpyeT HaBbIKM KOHCTPYKTUBHOIO B3aMMOAENCTBUS
[5]- B npouecce coBMecTHOM paboTbl yyalymecs He TONbKO
COBEPLIEHCTBYIOT A3blKOBbIE HABbIKWU, HO M NpuobpeTarT
OMbIT COTPYAHUYECTBA, YTO SIBNIAETCS BAXKHbIM 3IEMEHTOM
(hopMHUpPOBaHMSA KOMMNETEHL MM KOONepaLmu.

Ocoboe 3HayeHMe B pa3sBUTUM KPEATUBHOCTU UMeeT
NpoeKTHasl AesTeNbHOCTb. B pamkax npoekTHOM paboTsbl
yyaLLMecs NoayyatoT BO3MOXHOCTb CAMOCTOSTENBHO BbIBMpPaTh
TeMy MCCnefoBaHWUS, aHanM3MpoBaTb MHPOpPMALMUIO U
NpeaCcTaBNATb pe3ynbTaThl CBOEW paboTbl B pa3inyHbIX hopMax.
MopobHas fesaTenbHOCTb CTUMYAUPYET TBOPYECKOE MbILLIEHNE
1 cnocobcTByeT GOPMUPOBAHMIO UCCNEA0BATENbCKMX HABbIKOB.

KpoMe Toro, npoekTHas AesTesbHOCTb CO34aeT YC/I0BUS ANs
MHTErpaLmMm pasinyHbiX BULOB peYEBOM AEATENIbHOCTH,
BKJ/IOYAsl YTEHME, MMCbMO, TOBOPEHME W ayANPOBaHME.

CoBpeMeHHble 0bpasoBaTesibHble TEXHONOMMU TaKxke
urpatoT 6onbLyto ponb B GopMmpoBaHun 4K-komneteHuUmii:
MCNoNb3oBaHWE LMPPOBLIX PecypcoB, MynbTUMELNMHbBIX
MaTepuanoB M MHTEPAKTUBHbIX MaaTtGopM Mno3BonsieT
pa3HO06pa3uTb y4ebHbI NPOLLECC U MOBLICUTb MOTMBALLMIO
YHALLMXCA K MU3YUYEHUIO A3blKa. MiccnenoBaHMs NOKasbiBatoT,
YTO MHTErpaLMs MHPOPMALMOHHbBIX TEXHOMOMMI B 00yYeHUe
CcnocobCTBYeT pa3BUTUIO CaMOCTOATENIbHOCTM YyUaLWMXCs U
(hOpMMPOBAHMIO HABLIKOB MOMCKA M aHanM3a MHhOopMaLMK.

Takum 06pazom, pa3sutue 4K-koMneTeHLMI B npouecce
M3Y4YeHUsi PYCCKOrO S3blKa Kak HEPOAHOIO SABMSETCS BaXHbIM
HanpaBaeHWEM COBPEMEHHOW JIMHIBOAMAAKTUKMU. AHanu3
nefarorMyeckmx UccnefoBaHmin U 06pa3oBaTesIbHOW NPAKTUKM
NMo3BONISET CcAenaTbh BblBOA O TOM, 4TO (OpMMpOBaHME
OAHHbIX KOMﬂETEHLI,Mﬁ BO3MOXHO npwu YCHOBMM
MHTErpauMm KOMMYHMKATUMBHOIO M KOMMETEHTHOCTHOIO
NoAXO4OB, MCMOJIb30BAHUS MHTEPAKTMBHbIX METOA0B
oOy4YyeHUs, opraHu3aumMn MPOEKTHOM [LeaATeNbHOCTU U
co3aHus 06pa3oBaTeNibHOM cpenbl, OPUEHTUPOBAHHOM Ha
COTPYAHMYECTBO M TBOPYECKYH aKTMBHOCTb Y4YaLLMXCS.

Peanusaums ykasaHHbIX YyCIOBUI CNOCOBCTBYET HE TOMbKO
NOBbILWEHNI0 3DPEKTUBHOCTU 0OYyYEHMS PYCCKOMY S3bIKY, HO
1 GOPMMPOBAHUIO YHUBEPCANbHbBIX HABbIKOB, HEOOXOAUMBIX
0N yCNewHoM ajanTaumu yyaluxcs B COBPEMEHHOM
obuiectse. [lepcnekTnBbI AaNbHENLIMX UCCNEA0BAHMI CBS3aHbI
C pa3paboTKOM KOHKPETHbIX MEeToAMYECKUX MOoLenein u
TEXHOOrMM 0byYeHUs, HaNpPaBAEHHbIX HA CUCTEMHOE Pa3BUTHE
4K-koMneTeHLMI B NpoLecce U3y4eHMs PyCcCKOro s3blka Kak
HepoaHoro.
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3. Maccos E.N. KoMMyHMKaTUBHbI MeTOL, 06y4eHns MHOS3bIYHOMY roBopeHuio. M.: MpocseleHue, 2010.
4. CadoHoBa B.B. KoMMyHMKaTMBHas KOMNETEHLMA: COBPEMEHHbIE MOAXO0Abl K popMupoBaHuto. M.: EBpowikona, 2011.

5. CnacteHuH B.A. MNeparoruka. M.: Akagemus, 2013.

www tilvaadabiyot.uz

2026-yil 6-son



bt )

TIL VA ADABIYOT
TA’LIMI

FILOLOGIYA VA PEDAGOGIKA
OZBEKISTON RESPUBLIKASI MAKTABGACHA VA MAKTAB
TA’'LIMI VAZIRLIGINING ILMIY-METODIK ELEKTRON JURNALI

13.00.00 - PEDAGOGIKA

Panywa ATAEBA,
npenodasamesb YHugepcumema obuiecmseHHol 6ezonacHocmu Pecnybauku Y36ekucmax

POJIb METOANYECKOI'O KPYI'O30PA OBYYAIOILIIUXCA
B PEAJIM3ALIUU NEJATOTUYECKOX CTPATETMH

AHHOTauma. B cTaTbe paccMaTpMBaeTCcs posib METOLMYECKOro Kpyro3opa oby4yalolmxcs B peanusaumu nefarormyeckoin crpateruu
06pa3oBaTeNbHOr0 MpoLecca, packpbiBaeTCcs COAEPXKaHUE MOHATUS «METOAMYECKMI Kpyrosop ob6y4yarolmnxca», paHee 06OCHOBAHHOMO B
ABTOPCKMX UCCNELOBaHUAX, ONpeLenseTcs ero 3Ha4yeHne ans GopMMpOBaHMS OCO3HAHHOIO OTHOLIEHWS K BbIGOPY M NMPUMEHEHUIO METOAOB
06yyeHus. MMokasaHo, YTO pa3BUTME METOAMYECKOrO0 Kpyro3opa noBbiwaeT 3PdEKTUBHOCTb MeAarorMyeckon cTpaTeruu, akTMBU3MpYyeT
MO3HaBaTeNbHYH AesTeNbHOCTb 06y4aoLWMXCs U HOPMUPYET Y HUX CNOCOBHOCTb K OCMbICIEHHOMY MCMO/b30BAHUIO PA3/IMYHbBIX METOLNYECKMX
noaXoA0B.

KntoueBble cnoBa: MeTooMyeckuii Kpyrosop obyyatolmxcs, negarorMyeckas crpaterus, obpasoBaTtenbHblii Npouecc, negarornyeckue
YCNOBUS, pa3BUTHE 0OYYAOLLMXCS, METOAMYECKAS KYNbTYpPa.

Annotatsiya. Magolada ta’lim jarayonining pedagogik strategiyasini amalga oshirishda ta’lim oluvchilarning metodik dunyoqarashining
orni koTib chigilgan, mualliflik tadgiqotlarida ilgari asoslangan “ta’lim oluvchilarning metodik dunyogarashi” tushunchasining mazmuni
ochib berilgan, uning oqitish usullarini tanlash va qo’llashga ongli munosabatni shakllantirishdagi ahamiyati aniglangan. Metodik
dunyoqarashni rivojlantirish pedagogik strategiyaning samaradorligini oshiradi, ta’lim oluvchilarning bilish faoliyatini faollashtiradi va
ularda turli metodik yondashuvlardan mazmunli foydalanish qobiliyatini shakllantiradi.

Kalit so'zlar: ta’'lim oluvchilarning metodik dunyogarashi, pedagogik strategiya, ta’lim.

Annotation. The article examines the role of students’ methodological outlook in implementing the pedagogical strategy of the
educational process, reveals the content of the concept of “students’ methodological outlook”, previously substantiated in author’s research,
and determines its significance for forming a conscious attitude towards the selection and application of teaching methods. It has been
shown that the development of methodological thinking increases the effectiveness of the pedagogical strategy, activates the cognitive

activity of students, and forms their ability to use various methodological approaches meaningfully.
Keywords: students’ methodological worldview, pedagogical strategy, educational process, pedagogical conditions, students’

development, methodological culture.

CoBpemeHHas cucteMa 06pa3oBaHUs CTaNKMBaeTCs C
HEKOTOPbIMU CNIOXHBIMU NefarormyecknMu npobnemamu,
06YyCN0BNEHHBIMU KaK 0COOEHHOCTSIMM pa3BUTUS 0By4aroLLmMXCS,
TakK M opraHusauumein o6pasoBaTeslbHO-BOCNMUTATENBHOIO
npouecca. Cpean Hanbonee pacnpoCTpaHEHHbIX TPYAHOCTEN
uccnenoBaTeny 0TMEYaT KCHUXEHUE y4eBHOM MoTUBaLLMM,
WHTENNeKTyaNlbHY MacCUBHOCTb, HEYMeHWe 06y4YarLWwmxcs
OpraHun3oBbIBaTb COOCTBEHHYI y4ebHYH AeSTeNbHOCTD,
HEA0CTaTOYHbIN YPOBEHb NO3HABATENbHOM aKTUBHOCTH, @ TakxKe
NposiBAEHWUS NefarorMyeckoi 3anyLeHHOCTU U BblyYeHHOW
6ecnomolHocTM» [1]. Mopo6HbIE 9BNEHMS CYLECTBEHHO
3aTPYAHSIOT MpPOLECcC YCBOEHWMS 3HAaHUW U CHUXAT
3¢hdeKTUBHOCTb 06pa3oBaTeNbHOM LeATENBHOCTU.

BMecTe ¢ TeM B megarornyeckon Hayke TPaaULMOHHO
NoAYepKMBAETCS, YTO KOHEYHOM Lenblo nefarormyeckoro
npouecca sBngetca QGopMMpoOBaHME TAPMOHUYHO
pa3BUTOM NUYHOCTU. B npoeane MMeHHO Takas NMYHOCTb
BbICTYMaeT pe3yNbTaToOM LiefieHanpaBAeHHON AesTeNbHOCTH
obpa3oBaTenbHO-BOCNUTATENbHOIO y4ypexaeHusa. [ns
LOCTMXKEHMS LAHHOMO pe3ynbTata nejaroraMm Heob6xoAnMo
BbICTPaMBaTb TaKyk NefarorMyeckyro cTparteruio, Kotopas
yunTbiBana Obl COBOKYMHOCTb YCNOBUI M TpebOBaHMUI Kak
ons obpa3oBaTenbHbIX, TaK U BOCMMUTATENbHbIX LENe.
B ncuxonoro-neparornyeckon nutepaTtype cTpaTerus
TpaKTyeTCsd KaK «MCKYCCTBO M HayKa MAAHUPOBAHUS U
peanusauuun onpeaeneHHoro npouecca Uan AesTenbHOCTH,
KaK KOMMnekCcHas nporpamMma AelCTBWUIM, HanpaBieHHas
Ha [OCTUXEHWe MOCTaB/EHHbIX PE3yNbTaToOB, a TakXkKe Kak
TeopeTuyeckas pa3paboTka KOHLENTyalbHbIX OCHOB M
OCHOBHbIX HanpaBieHWi feaTeNbHOCTH, 0becneynBaroLLmX
ONTMMM3ALIMIO0 B3aUMOLENCTBUS €€ YHYaCTHUKOBY [2]. YueHble-
MEeTOAMCTbl OTMEYalT, YTO MeAarorMvyeckyto CTpaTeruo
uenecoobpasHo paccMaTpuMBaTb Ha ABYX YPOBHSX: «Ha
ypoBHe 06pa3oBaTenbHOM CTpaTernu rocyfapcrea M Ha
YPOBHe [OesTenbHOCTM negarora B pamMkax KOHKPETHOro
yyebHoro npouecca» [3]. AHanM3nMpys negarornyeckyto
CTpaTernio BO BTOPOM 3HAYEHUW, MOXKHO MPeANON0XMUTb, UTO
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BaXKHOM €e COCTaBNAIOLLEN, NO HALLEMY MHEHMIO, ABNFETCA
$hopMUpoBaHME METOLMYECKOrO Kpyro3opa obyyatowwmxcs. [Ins
[OCTUXEHWUS NOCTaBNEHHbIX Lenei HeobxoauMMo He TONbKO
nepenaBaTb 3HaHWS, HO M GOPMUPOBATL y 06YyYaOLLMXCS
YMeHMS 1 cnocobbl y4ebHoM aesTenbHOCTU. MHbIMU CnoBaMM,
npexzae Yem 0XnAaTb BbICOKUX pe3ynbTaToB 00yYeHMS, HYXKHO
HayunTb obyuatowmxcsa 3pdekTnBHO paboTatb C yyebHbIM
MaTepuanoM 1 0CBaMBaTb Pas/IMyHble METOAbI MO3HABATE/bHOM
[eaTeNbHOCTU, B 3TOM C/lydae obpasoBaTesibHbIi npouecc
CTaHOBUTCS Bonee NPOAYKTUBHBIM KakK ANt 00yyatoLwmxcs, Tak
W oNs npenoaasatens.

B npeabloylwmx Hawmx nccnepgoBaHmsax 6o110 060CHOBaHO
MOHSATUE KMETOANYECKMI KPYro30p 06y4atoLLmMXCsa», KOTOPOe B
[LlaHHOM CTaTbe pacCMaTPMBAETCS B KOHTEKCTE Nefarormyeckon
cTpatermn. Metoamyeckuii Kpyrozop hopmMupyeTcs B npoiecce
BOCNPUSATUS U OCBOEHMS MPUMEHSEMbIX NpenoaaBaTesieM
METOAMK U CTAaHOBUTCS OCHOBOW A1 OpraHu3aLmm co6CTBeHHOM
y4ebHOM AedaTenbHOCTU Kak B MHAMBUAYANbHOM, TaK U B
KonnekTMBHOM opmare.

Takum 0bpa3om, METOAMYECKMIA KpYro3op npeacTasnser
coboi B3aMMOCBS3aHHbLIM, ABYCTOPOHHMI npouecc,
onpenensOWMin pe3ynbTaTUBHOCTb Mefarornyeckoro
B3aMMO4ENCTBMA B CUCTeMe Bbiclwero obpasosaHus. B
CBA3M C 3TUM neparornyeckas crpaterus GopMMpoBaHus
MEeTOAMYECKOro Kpyro3opa oby4yarowmxcs OCHOBbIBAETCS
Ha wWaee MNO3TAanNHOro PasBUTUS WMHTENNEKTYaNbHbIX,
[esaTeNbHOCTHbIX U IMYHOCTHO-NPOdECCMOHANbHbIX KaYecTs,
T.e. Yyepe3 B3aMMOCBSA3aHHblE YPOBHM 06Pa30BaTENbHOIO
BO34enCTBUS. Tak, CTPYKTYPY KOHLEMNLMM YCNOBHO 0603HaUMM
Tpemsa ypoBHAMMU, rae | ypoBeHb SBNSETCA KOFHUTUBHO-
6a30BbIM, Ha KOTOPOM (POPMUPYETCS MHTENNEKTYaNIbHAS OCHOBA
obpasoBartenbHOM fesTenbHOCTU oby4varowerocs. OCHoBHas
33faya negarora — pas’BUTUE KOTHUTUBHbLIX MEXAHWU3MOB,
obecneuymBaloWwmMx ycnewHoe Bocnpuatne, obpaboTtky u
yCBOEHMe MHpopMaLmun. Pe3ynbTaToM Takoro Noaxoaa MOXHO
Ha3BaTb GOpMUpPOBAHME YHEOHbIX M KOTHUTUBHbIX MPUBbIYEK,
pasBUTUE NaMSATH, CMEKANKM U UHTENNEKTYaNbHOM rMBKOCTH,
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NOTMYECKOr0 M aHANIMTUYECKOTO MbILeHUS, CUCTEMATMU3aLMUA U
CTPYKTYPUPOBaHME 3HaHWUI, TaK Kak OMbIT NOCeLHEro BpeMeHu
MOKa3bIBaeT MHTENNEKTYaNIbHY MACCMBHOCTb 0ByYatoLWMXCS,
«... Npy Nt060M yaobHOM cnyyae nbiTaeTcs 06aerynTb CBoOE
obyueHue. Mpumep: CnucoieatoT. OTBEYAIOT, NpefBapUTENBHO
He nofyMmaB. 3n10ynoTpebsioT C NMCbMEHHBIMU COKPALLEHWUSMU
cnos B TeTpaaax. Ha noboe 3apaHue xanyTcs, 4TO OHO
HenoHsaTHoe» [2].

[l ypoBeHb — AesTenbHOCTHO-aAaNTUBHbIM, XapakTepusyeTcs
HanpaBNEHHOCTbIO Ha pa3BUTME CMOCOBHOCTM 0byyatoLerocs
NPUMEHATb MONYYEeHHble 3HaHMa B 0Opa3oBaTeNbHOM U
npodeccMoHanbHO OPUEHTUPOBAHHOM AEATENIbHOCTM. 34eCb
OCHOBHas 3afava neparora — GopMMpOBaHME YCTOMUYNBOM
y4ebHOM M MO3HaBaTeNbHOW MOTUBALMUWU, pa3BUTHE
CNOoCOBHOCTM K afanTaummn B pasnnyHblix 06pa3oBaTenbHbIX
CUTyauMsax, KOMMYHMKATUBHbIX HABbIKOB W YMEHWUM
B3auMopencrTems, GopMupoBaHue cTpaTerMii peleHuns
y4ebHbIX 1 npodeccMoHanbHbix 3a4a4. PesynsTaT — BKNOUEHUE
obyuatoLLerocs B akTUBHYK 06pa30BaTe/IbHY0 AesTeNIbHOCTb
1 bopMMpPOBaHME HAaBbIKOB NPOAYKTUBHOIO B3aMMOAENCTBUS.
Taknum 06pa3oM ob6yvaloWMNCA CTAHOBUTCS AKTUBHbLIM
cybbekTOoM 06pa3oBaTenbHOro npouecca, CnocobHbIM
NPUMEHSATb 3HaHMA U 3PDEKTUBHO B3aMMOLENCTBOBATL B
npodeccMoHanbLHoM cpese.

[l ypoBeHb — IMYHOCTHO-NPOdECCUOHANbHDIN, HA KOTOPOM
NPOUCXOAUT UHTErpaums 3HaHUM, YMEHUMA U TUYHOCTHbBIX
KayecTB obyuatowierocs, 4to obecneymsaet GopMMpoBaHue
npodeccMoHanbHOW MAEHTUHHOCTU U UHAUBUAYANIbHOTO CTUNS
festenbHocTU. PesynbTat — pasBuTME CaMOCTOATENIbHOCTH
M MHOMBMAYaANM3aUMM 0Opa3oBaTeNbHOW AeSTeNbHOCTH,
$hopMupoBaHue cnocobHOCTH K pednekcumn U CaMopasBUTUIO,
NNYHOCTHAs8 M UWHTennekTyanbHas TpaHchopmaums

obyuatowerocs, npodeccMoHanbHaa cneumanusaums u
rapMOHWYHOE Pa3BUTUE IMYHOCTY.

Meparornyeckas crpdrerns hpopMupoBaHus
MEeTOAUYECKOro Kpyro3opa obyvarowmxcs

JInyHocTHO-
npodeccUMoHaNbHbIN

KorHutnsHo-
6a30BblIi

[earenbHOCTHO-
a[anTUBHbIN

B uTore komMnnekcHbIi NOAXO[L CO34aCT yCI0BUS ONS
(GOpMMPOBAHUS KOMMETEHTHOIO CMELMANUCTA C Pa3BUTbIM
MeTOAMYECKMM KPYro3opoM, roToBOro kK npodeccroHanbHoM
[LesTeNlbHOCTU M AaNbHeNWeMy CaMOPa3BUTUIO.

Takum 06paszoM, neparormyeckas ctpaterns GOpMMUPOBaAHKS
MEeTOAMYEeCcKOro Kpyrosopa obydyarolwmxcs npeacrasnset
coboit nocnenoBaTeNnbHY0 CUCTEMY PA3BUTUS KOTHUTUBHDIX,
[eaTeNbHOCTHbBIX M JIMYHOCTHO-NPOPECCUOHANbHbIX
XapaKTEPUCTMK IMYHOCTU. Peannsaums aHHOM KOHLEeNUUK
obecneunBaeT fOCTUXKEHWe 0O6pa3oBaTe/IbHbIX Pe3yNbTaToB.,
COOTBETCTBYHOLMX COBPEMEHHbIM KBaNMMUKALMUOHHbBIM
TpebOoBaHMAM CUCTEMBI BbICLIEFO W BbICLIEFO BOEHHOTO
obpasoBaHus. «DopMHUpPOBaHUE U Pa3BUTUE METOAMUYECKOTO
Kpyro3zopa oby4atoLmxcs HAYMHAETCS C MepBOro 3HAKOMCTBA
C NeparoroM — OpraHM3aLMOHHbIA MOMEHT M Nocnenywmne
3Tanbl 3aHATUS GOPMUPYIOT NpPeAcTaBNeHUe y KYpCaHTOB
0 npenopasatene W onpepefieHHbIM TUN MOBeAEeHMs.
MeToanyeckunin Kpyrosop oby4arowmxcs — 370 Habop 3HaHWUM,
YMEHUIM 1 HaBbIKOB 0 cnocobax, popMax paboTbl HA 3aHATUSAX
no onpepeneHHoMy yyebHOMY npeameTy U C Nearorom.
OH CNY>XUT MHCTPYMEHTOM KaK ANs NOMAYYEeHWUS 3HAHWMA,
YNYYLIEHUS HABLIKOB U YMEHWIA YMCTBEHHOM paboThl, Tak M
[N19 B3aMMOOTHOLLEHWI € negarorom» [4].
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Loxnpa BA3APOBA,
npenodasamens MeX@Pakyabmemckol Kagpeopsi S36IK08
HauyuoHansHoz2o yHUsepcumema Y3bekucmaHa umeHu Mup3o Ynyzbeka

PASBUTHUE HABBIKOB PEIIEHHUA HAYYHbLIX ITPOBJIEM
B IIEAATOTHYECKOM OBPA30OBAHHH

AHHoTaumsa. B ctaTbe paccMaTpuBatoTCs TeOpeTUyeckue M NpakTUYeckme acnekTbl pa3BUMTUS HABbIKOB peLLEHUS Hay4YHbIX NpobneM B cucteme
neparormyeckoro 06pasoBaHMs, pacKpbIBAOTCS CYLIHOCTb Hay4YHOW Npobnembl U e€ 3HayeHne B NpodeccMoHanbHOM NOAroToBKe OyayLIMX
nefaroros, aHaNU3MPYHOTCA OCHOBHble HanpasneHns GOPMUMPOBAHMUS MCCNEA0BATENbCKMX YMEHWIA: MHTErpaums HayyHoW AesTenbHOCTU B
yuebHbIii NPOLLeCC, UCMONb30BaHUE MPOEKTHO-UCCeA0BaTENbCKMX METOAOB, Pa3BUTUE KPUTUUECKOTO MbILWIEHUS, MPUMEHEHUE LUPDPOBbIX
TEXHOJIOMUIA U OpraHM3auuns BHeayaUTOPHOM Hay4HoW paboTbl.

KntoueBbie cnoBa: nesarornyeckoe obpasoBaHue, Hay4Has npobnema, MccnenoBaTenbCKue HaBblKK, Hay4YHas KOMMETEHTHOCTb, MHHOBALMM
B 06pa3oBaHuu, LMPOBbIE TEXHONOTMUU, UCCNIEA0BATENbCKAS KYbTypa.

Annotatsiya. Maqolada pedagogik ta’'lim tizimida ilmiy muammolarni hal gilish konikmalarini rivojlantirishning nazariy va amaliy
jihatlari ko'ib chigilgan, ilmiy muammoning mohiyati va uning bo'lajak ogituvchilarni kasbiy tayyorlashdagi ahamiyati ochib berilgan,
tadqiqgotchilik konikmalarini shakllantirishning asosiy yonalishlari tahlil gilingan: oquv jarayoniga ilmiy faoliyatni integratsiyalash, loyiha-
tadqiqot usullaridan foydalanish, tanqgidiy fikrlashni rivojlantirish, ragamli texnologiyalarni qo'llash va auditoriyadan tashqari ilmiy ishlarni

tashkil etish.

Kalit so'zlar: pedagogik ta’lim, ilmiy muammo, tadgiqotchilik qobiliyati, ilmiy kompetentlik, ta’lim innovatsiyalari, ragamli texnologiyalar,

tadgiqotchilik madaniyati.

Annotation. The article examines the theoretical and practical aspects of developing scientific problem-solving skills in the pedagogical
education system, reveals the essence of the scientific problem and its significance in the professional training of future teachers, analyzes
the main directions of forming research skills: integrating scientific activity into the educational process, using project-research methods,
developing critical thinking, applying digital technologies, and organizing extracurricular scientific work.

Keywords: pedagogical education,scientific problem,research skills,scientific competence,innovations in education,digital technologies,

research culture.

CoBpeMeHHOe neparornyeckoe obpasoBaHue
OPUEHTUPOBAHO He TOJIbKO Ha Mepefadvy TeopeTuyeckmx
3HaHWM, HO M Ha GOpPMMpPOBAHUE MCCNENOBATENbCKOrO
MbllwneHns byayulero yuutens. B ycnoBuax ctpeMuTensHOro
pa3BUTUS HAYKM, TEXHONOMMI 1 06Pa30BaTENbHbIX MHHOBALMIA
BO3pacTtaeT Heob6xo4MMOCTb NOArOTOBKWM MNenaroros,
CMOCOBHbIX aHaNM3MPOBaTb NPOdECCUOHANbHbIE CUTYaLUK,
BbISIBNISITb MPOGAEMbI U HAXOAWUTb HAY4HO 06OCHOBAHHbIE MYTH
nx pewenus [1].

Pa3BuTHE HABbIKOB peLLeHMs Hay4HbIX Tpobaem CTaHOBUTCS
BaXKHbIM KOMMOHEHTOM NPodeCcCOoHaNbHOM KOMMETEHTHOCTH
6ynywux neparoros, obecneymBaloWwmMx roTOBHOCTb K
nccnefoBaTeNbCKOM AeATENbHOCTU, BHEAPEHWUIO MHHOBALMIA
M COBepLUEHCTBOBAHMIO 06pa3oBaTeIbHOro npouecca.

Llenb cTaTbM — pacKpbITb CYLLHOCTb HABLIKOB peLleHus
Hay4HbIX Mpobnem B neparornyeckoMm obpasoBaHWUKU U
onpenenuntb 3PPekTUBHbIE NYTU UX GOPMUPOBAHMS.

TeopeTnyeckne oCHOBbl GOPMMPOBAHMSA HABbLIKOB
pelleHns Hay4YHbIX NpobneM, MoHATUE HAY4YHOM NpobaeMbl.
HayyHas npobnema - 3TO OCO3HAaHHOE MpPOTMBOpeEYUE
MeXAy UMEKLMMUCT 3HAHUSIMU U HOBbIMU aKTaMU UNu
NnoTpebHOCTAMM MPaKTUKK, Tpebytollee nccienoBaHmsa U
TeopeTuyeckoro obwvacHeHusa [2]. B nepgarornke HayyHble
npobneMbl MOFYT KacaTbCsl METOA0B 06y4eHMs, BOCNUTATENbHbIX
TexXHonorui, umdposusaunm obpasosaHms, GOpMUMPOBaAHKS
KOMMeTeHLMIA 00y4atoLLMXCS, OLLEHKM KayecTBa 06pa3oBaHus.

HaBbIku pelleHns HayyHbIX NpobeM BKIOYAOT YyMEHUe
BbISIBNASTb Npobnemy, GopMynmMpoBaTb UccienoBaTeNbckue
BOMPOCHI, BbIABUraTb TMMNoTe3bl, BblOMPaTb MeTOAbI
MccnefoBaHMUS, aHanM3MpPOBaATb pe3ynbTaTbl, AeNnaTtb
apryMeHTMpOBaHHble BbiBOAbl. PasBuTME 3TUX HABbIKOB
TECHO CBSA3aHO C POPMUPOBAHUEM KPUTUUYECKOTO MbILLUIEHMUS
M UCCnenoBaTeNbCKOW KyNbTypbl.

CoBpeMeHHbI neparor Jo/keH ObiTb He TONbKO
TPaHCNATOPOM 3HAHMUM, HO U UccnefoBaTeNeM COBCTBEHHOM
npodeccrMoHanbHOM npakTuku. KoHuenummn neparornku
COTPYLHMYECTBa M AeaTeNIbHOCTHOrO NOAX0Aa, pa3BUBaEMble
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TakKMMKU y4Y€HbIMU, Kak JI1.C.BbiroTckuit, nogyépkuBatoT
3HAYMMOCTb aKTMBHOW MO3HABATENbHOM AEeATeNIbHOCTU U
CaMOCTOATENbHOMO NOUCKA pelleHnin. Kpome Toro passutue
nccnefoBaTeNlbCKMX HaBbIKOB CMOCODOCTBYET MOBLILEHWUIO
kayecTBa 06pa3oBaHNs, BHEAPEHUIO MHHOBALMOHHbIX METOAMK,
pa3BUTUIO NpodeccMoHanbHOM pednekcum, NoOAroToBKe K
MarmcTpaType M Hay4yHoM fesTenbHOCTH.

OCHOBHble HanNpaB/ieHUS Pa3BUTUS HABbLIKOB peLLeHus
Hay4HbIX Npobnem

1. BkntoyeHue nccnenoBaTenbCKom AesTeNbHOCTU B y4ebHbli
npouecc. OgHMM 13 3hdEKTUBHBIX NyTEN SBNSETCS UHTErpaLms
3/1EMEHTOB HAay4YHOro NOMcKa B y4yebHble AUCUMMNINHbI: 3TO
MOryT ObITb QHANN3 NefarorMyecknx CUTyaLuii, BbIMONHeHME
MUWHKU-UCCNIeN0BaHMIA, pa3paboTka NpoeKkToB, NpoBeaeHMe
QHKeTUpOBaHUs 1 onpocoB. CTyAEeHTbI y4aTCs CaMOCTOATENbHO
$hopMynnpoBaTb NPOBAEMbI U UCKATb NYTU UX PELLEHUS.

2. MNpoekTHO-MccnenoBaTenbCckuii Metos. lpoekTHas
[LesaTeNbHOCTb cnocobcTByeT GOPMMPOBAHUIO CUCTEMHOrO
MbILLEHMS, KOTOpas BK/IKOYAET MOCTAHOBKY LLeNu, onpeaeneHune
3apay, nonbop metonos, cbop M 06pabOTKY AaHHbIX,
npe3eHTaumio pesynbTaToB. [poeKkTHO-UccnenoBaTeNnbCKui
MeTO/[, pa3BMBaAET OTBETCTBEHHOCTb M CAMOCTOSTENBHOCTb.

3. Pa3BuTMe kpuTMueckoro MbiwneHus. PeweHune
Hay4HbIX NPO6NeM HEBO3MOXHO 6e3 KpUTUYECKOro aHanunsa
MHPOpMaLnn. BaxkHbIMU MHCTPYyMEHTaMK aBnsOTCA paboTa
C HaYYHbIMW CTaTbsIMWU, CPABHUTENbHBIA AaHANN3 Pa3UYHbIX
TOYeK 3peHus, ANCKYCCuM 1 aebaTbl, apryMeHTUPOBaHHOE
oTcTauBaHue nosuuuu. GopMUpoOBaHUE KPUTUYECKOTO
MbILLIEHNS NO3BONSET CTYAEHTaM OLEHMBATL AOCTOBEPHOCTb
MCTOYHMKOB M Aenatb 060CHOBAHHbIE BbIBOAbI [3].

4. Wcnonb3oBaHuWe ULMPPOBBIX TEXHONOTUN.
CoBpeMeHHble LUPPOBbIE UHCTPYMEHTbI 3HAYUTENbHO
pacwunpsioT BO3MOXHOCTM HAay4YHOro MOMCKA: OHNAMH-
6a3bl AaHHbIX, CTAaTUCTUYECKME MpOrpamMsbl, LUPpoBbIe
OMPOCHUKK, NnathopMbl AN COBMECTHOM paboTbl.
Lundposas cpeaga cnocobCcTByeT pa3BUTUIO aHANUTUUYECKMUX
M UccnenoBaTeNbCKUX HABbIKOB.
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5. OpraHusaumsa HayuHbiX KPYXKOB U KOH(epeHLUUN.
BHeayauTOpHas nedaTenbHOCTb urpaeTt 6onbluylo ponb B
Pa3BUTUM HAYYHbIX KOMNETEHLMIA. YUacTne B HayYHbIX KPYXKKaX,
CTyAEHYECKMX KOHDEPEHLMSX, KOHKYPCaX MCCNef0BaTeNbCKUX
paboT, ny6bAMKaLMOHHOM AeaTenbHOCTM cnocobcTByeT
(HOpPMMPOBAHMIO HAYYHON CaMOCTOATENIbHOCTMU.

Meparornyeckune ycnoBus 3PEOEKTUBHOINO pasBUTUS
HaBbIkoB [114 ycnewHoro GopMmnpoBaHUS HaBbIKOB peLleHuns
Hay4HbIX Npobnem HeobxoauMbl cnepyowme ycnosus: 1)
Co34aHue MccnenoBaTenbcko obpasoBaTenbHOM cpedbl, 2)
NoAAepXKKa MHULMATUB CTYAEHTOB, 3) HaCTaBHMYECTBO CO
CTOPOHbI NpenoaaBatenei, 4) MexaMcLUMNIMHAPHbIA NOAXOA,
5) MOTMBaALMS K Hay4YHOW AeaTenbHOCTH [4].

Cpenm oCcHOBHbIX Npobiem TpyaHocTe GOpMUPOBAHMS
HaBbIKOB MOXHO BbILENNTb HEAOCTAaTOYHYH MOArOTOBKY
CTYLEHTOB K UccnepoBaTtebCckor paboTe, cnabyio MOTUMBaLMIO,
HeXBaTKy BPEMEHM, OrpaHWYEHHbIM A0CTYN K Hay4YHbIM
pecypcaM. PeweHune 3Tux npobnem Tpebyet CMCTEMHOrO
noaxoAa u MoaepHu3aummn obpasoBaTtenbHbix nporpamm [5].

MNepcnekTuBbl pa3suTus. B byayuem passutie HaBblKOB
peLIeHns Hay4HbIX Npobnem byneT CBA3aHO C UMdbpoBM3aLmeN
06pa3oBaHuMs, BHEAPEHMEM UCKYCCTBEHHOMO WHTENNEeKTa,
pa3BUTUEM MEXAYHAPOLHOrO COTPYAHUYECTBA, YCUIEHUEM
NPaKTUKO-OPUEHTUPOBAHHOIO 06yYeHUs.

MoprotoBka NefaroroB-MCCNefoBaTeNei CTaHeT BaXKHbIM
(hakTopoM MoaepHM3aLMK CUCTEMbI 06Pa30BaHMS.

PasBuTne HaBbIKOB pelleHMs HayyHbix npobnem B
nefarorMyeckoM 06pasoBaHMM ABNSETCS BAXKHbIM YCIOBUEM
MOArOTOBKM KOMMETEHTHbIX U MHHOBALLMOHHO OPUEHTUPOBAHHbIX
cneunanuctos. @opMupoBaHue MCCAen0BaTENbCKOTO
MblLLAEeHMs cnocobcTByeT NpodeccMoHanbHOMyY pocTy ByayLmx
nefaroros, NOBbIWAET UX TOTOBHOCTb K BHEAPEHMIO HOBbIX
0bpa3oBaTeNibHbIX TEXHONOMMIA M 0becneymBaeT yCTonuMBoe
pa3BuTHE CUCTEMbI 0Bpa30BaHus.

KomnnekcHoe ncnonb3oBaHMe NPOEKTHOM AeATeNbHOCTH,
KPUTUYECKOro aHanM3a, LMMPOBbLIX MHCTPYMEHTOB M HAY4YHOTO
HacTaBHW4YecTBa No3songet 3GpdekTMBHO GOpMUPOBATL Y
CTYLEHTOB CMOCOBHOCTb K CAMOCTOSATENIbHOMY HAaYYHOMY MOUCKY
U peLleHunto NpodeccroHanbHbIX 3a4au.

Jlutepatypa
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MHobat TYPCYHOBA,

Onbra KAIMHUHA,

cmapuwue npenodasamenu Mem@axkynememckol kagpeops! 53b6IK08
HauuoHansHo2o yHUsepcumema Y3bekucmaHa umeHu Mup3o Ynyzbeka

®OPMHUPOBAHUE ®YHKIIMOHAJIbHOH TPAMOTHOCTH
HA 3AHATHUAX I10 PYCCKOMY A3bIKY
B BbICIHEM YYEBHOM 3ABEJAEHHUHA

AHHOTaumsa. B cratbe paccmatpuBatoTcs 0cobeHHOCTM (HOPMMPOBAHUS (YHKLMOHANBbHOM FPAaMOTHOCTM CTYAEHTOB HA 3aHATUAX MO
PYCCKOMY $3blKY B BYy3€, PaCKpbIBAETCS 3Ha4YeHUe PYHKLMOHANbHOWM rPaMOTHOCTU B NPOMECCMOHANbHOM NOAroToBKe ByAyLIMX CNeuuanuncTos,
QHaNM3MPYIOTCS METOAbI M Neaarormyeckme TEXHONOrMK, CNoCobCTBYOWME PAa3BMTUIO HABbIKOB paboTbl C TEKCTOM, KPUTUYECKOTO MbILLNEHMUS
n 3bdekTMBHON KOMMyHUMKauun. Ocoboe BHUMaHUE yLoensietcs NpakTMKO-OPUEHTUPOBAHHLIM 33faHWMAM M paboTe € NpodecCcoHanbHO
HanpaB/ieHHbIMW TEKCTaMMU.

KntoueBbie cnoBa: dyHKLUMOHANbHAs FPaMOTHOCTb, PYCCKMIA S13bIK, BbiCliee 06pa3oBaHMe, KOMMYHUKATMBHAs KoMMeTeHuus, pabota ¢
TEKCTOM, NpodeccHoHanbHas KOMMYHUKaLMS.

Annotatsiya. Maqolada oliy ta’lim muassasasida rus tili darslarida talabalarning funksional savodxonligini shakllantirishning o'ziga xos
xususiyatlari koTib chigilgan, bo'lajak mutaxassislarni kasbiy tayyorlashda funksional savodxonlikning ahamiyati ochib berilgan, matn bilan
ishlash, tangidiy fikrlash va samarali mulogot ko'nikmalarini rivojlantirishga yordam beradigan usullar va pedagogik texnologiyalar tahlil
gilingan. Amaliyotga yonaltirilgan topshiriglar va kasbiy yo'naltirilgan matnlar bilan ishlashga alohida e’tibor qaratiladi.

Kalit so'zlar: funksional savodxonlik, rus tili, oliy ta’lim, kommunikativ kompetensiya, matn bilan ishlash, kasbiy mulogot.

Annotation. The article examines the features of forming students’ functional literacy in Russian language classes at the university,
reveals the importance of functional literacy in the professional training of future specialists,analyzes methods and pedagogical technologies
that contribute to the development of skills in working with text, critical thinking, and effective communication. Special attention is paid to
practice-oriented tasks and work with professionally oriented texts.

Keywords: functional literacy, Russian language, higher education, communicative competence, working with text, professional

communication.

CoBpeMeHHOe Bbicllee 06pa3oBaHME OPUEHTUMPOBAHO
Ha MOArOTOBKY CMeLManucToB, CNocobHbIX 3GPEKTUBHO
[encTBOBaTb B YCNOBMAX ObICTPO MeHSOLWEerocs
MHbOpMaLMOoHHOro obwecTtea. B cBa3u ¢ 3TMM BO3pacTaet
3HaveHue GopMMpoBaHUS DYHKLMOHANBHOM FPaMOTHOCTHU
CTYAEeHTOB, npepnonaratouwer He TONbKO BAafeHue
onpenenéHHbIMU 3HAHWUSMU, HO U YMEHWE NMPUMEHSTb UX B
NpaKTUYecKom 1 npodeccnoHanbHom gestenbHocTu [1].

@DyHKUMOHaNbHas FPaMOTHOCTb SIBASETCS BaXKHbIM
KOMMOHEHTOM MpodecCMOHaNbHOM KOMMNETEHTHOCTU By AyLLMX
CMeumnanmcToB, BKIOYAKOLWAsa CnocobHOCTb aHaNU3MpPOBaTh
MHMOPMaLMIO, KPUTUYECKM OLLeHMBATb MCTOYHUKM, PAMOTHO
BbIpaXaTb CBOM MbIC/M B YCTHOM M NUCbMEHHOM GopMe, a Takxke
3O PEeKTUBHO B3aMMOLENCTBOBATb B MpodeCcCMOHaNbHOM cpeae.

Ocobyto posnb B pa3BUTMM QYHKLMOHANBbHOW rPaMOTHOCTH
UrpaeT 13y4eHne pyccKoro A3bika B By3e. 3aHATUS MO pycCcKoMy
A3blKy CNoCOoB6CTBYOT GOPMUPOBAHUIO KYNbTYpbl peuu,
Pa3BUTMIO KOMMYHMKATUBHbBIX HABbIKOB M COBEPLIEHCTBOBAHMIO
HaBblKOB paboTbl C TEKCTOBOW MHDOpMaLmen [2].

[MoHsTME bYHKUMOHANBHOW TPaMOTHOCTM B BbICLIEM
o6pazoBaHnn. DYHKUMOHANbHAA rPAaMOTHOCTb B CUCTEME
BbiCLIero o6pa3oBaHMsg paccMaTpMBaAETCS KaK CMOCOBHOCTb
CTYLEHTOB MCMO/Ib30BaTb 3HAHUS U YMEHUS ANS pelleHuns
npodeccMoHanbHbIX, y4ebHbIX M COLMaNbHbIX 3apay
W npepnonaraet pa3BuUTUE CefYIOWMX KOMMNOHEHTOB:
YMTATENbCKY FPaMOTHOCTb — CNOCOBHOCTb MOHWMMATD,
aHaNM3MpoBaTb U MHTEPNPETUMPOBATL TEKCTbl PA3/INYHON
CNTIOXXHOCTU; KOMMYHUKATUBHYIO FPaMOTHOCTb — YMEHMWE SCHO
M NIOTMYHO BbIpaXKaTb CBOW MbICAN B YCTHOM U NMUCbMEHHOM
dopme; MHDOPMALIMOHHYIO FPaMOTHOCTb — YMeHue paboTtaTb
C pasnNYHbIMU UCTOYHUKAMKU MHDOPMALIMKM, AaHANM3MPOBATD
M CUCTEMATU3NPOBATb AAHHbIE; KPUTUYECKOE MblLUNeHNe
— CNOCO6HOCTb OLEeHMBATb AOCTOBEPHOCTb MHMOPMaLMK U
hopMynnpoBaTb apryMeHTMPOBaHHbIE BbIBOAbI.

dopMMpoBaHME ITUX KOMMNOHEHTOB OCOBEHHO BaXXHO
[ONS CTyOEeHTOB, MNOCKOMbKY ycnewHas npodeccMoHanbHas
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[eaTeNbHOCTb BO MHOTOM 33aBUCUT OT YPOBHS UX PEYEBOM U
KOMMYHWKaTUBHOM KyNbTypbl [3].

Ponb 3aHATWI pyccKoro g3bika B pa3BUTUK QYHKLMOHANbHOWM
rPaMOTHOCTM CTyAEeHTOB. Pycckuii a3blk Kak yyebHas
OMCLMMIMHA B By3e HampaB/ieH Ha Pa3BUTME KYNbTypbl peyn
M COBEpLIEHCTBOBAHWE KOMMYHUKATUBHOW KOMMeTeHLMU
cTyneHTOB. B npouecce obyyeHus cTyaeHTbl y4vaTcs
aHaNM3MpoBaTb TEKCTbl PAa3NNYHbIX XXaHpPOB, GOpPMyAnpoBaTh
COBCTBEHHYIO MO3ULMIO U apryMeHTUpoBaTb e€. OCHOBHblE
HanpaBieHus paboTbl Ha 3aHATUAX PYCCKOrO A3blKa BK/IOYAOT
1) paboTty c akageMumyeckMmum U NpodecCroHanbHbIMU
TeKCTaMu — CTyAEHTbl aHANM3MPYIOT HAayYHble CTaTbK, yuebHble
TEKCTbl, Ny6NMLUCTUKY M NPODECCUOHANBHYI0 UTEPATYPY,
4TO CNOCO6CTBYET Pa3BMTUIO HABLIKOB MOHMMAHUS COXKHOWM
MHDOPMALWMK, BbIAENEHUS KTHYEBbIX MAEN U CTPYKTYPUPOBAHUS
MaTtepwuana, 2) pa3BuUTMe MUCbMEHHOM peyun — HanucaHue 3cce,
pedepaToB, aHHOTaUMI U peLeH3uin GopMupyeT ymMeHue
NOTUYHO M3N1araTb MbICAK, COBNOAATb HOPMbI HAYYHOTO
CTUNS M apryMeHTUPOBaTb CBOIO MO3MLMIO, 3) popMmupoBaHMe
HaBbIKOB YCTHOWM KOMMYHMKALMK — OUCKYCCUM, NPe3eHTauum
W BbICTYMIEHWS NOMOTralT CTYAEHTaM pa3BMBATb HABbIKM
nybAnYHOM peun, apryMeHTaLum U BeLeHUs auanora, 4) paborta
C MIHDOPMALMOHHBIMU UCTOYHMKAMU — CTYAEHTbl y4aTCs UCKaTb
MHbOpMaLMI0, aHANM3MPOBATb €€ U UCMOMb30BaTh B y4ebHOW
M HAY4YHOW [esdTeNIbHOCTH.

MeToabl GOpMUPOBaHUS PYHKLMOHANBHOM FPaMOTHOCTH
Ha 3aHATMAX PYCCKOrO A3blka. PHeKTUBHOCTb HOPMUPOBAHMS
(QYHKLMOHANbHOMW FPAaMOTHOCTU BO MHOFOM 3aBUCUT OT
MCNoNb3yeMbiX NeAArormnyeckux MeTonoB 1 TexHonorui [4].

NMpobnemHoe obyyeHue. [penogasatens npepnaraet
CTyLLeHTaM npobnieMHble BOMPOCHl, TpebylolimMe aHannsa u
CaMOCTOATENbHOrO MOMCKA pelleHui, 4To cnocobcTByeT
pPa3BUTUIO aAHANTUTUYECKOTO MbIWAEHUS U YMEHUS
ApryMeHTMPOBaThb CBOK TOUKY 3pEHUS.

TexHonorus pasBuTUS KPUTUHECKOTO MblluneHus. [laHHas
TEXHONIOrMs npennonaraeT TpyM 3Tana paboTbl: BbI30B —
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AKTyanM3aLms UMeoLLMXCS 3HaHWI, OCMbICIEHUE — U3YYeHUe
HOBOM MHpOpMaLMK, pedrekcmo — aHanmn3 u o0bobueHne
MONYYEHHbIX 3HAHWA.

MpoekTHas peatenbHocTb. CTyAeHTbl BbIMOAHAKOT
NpOeKTbl, CBS3aHHbIE C aHANM30M TEKCTOB, UCCNeN0BaHNEM
A3bIKOBbIX SIBIEHUI UAW MOATOTOBKOM Mpe3eHTauuii no
npodeccMoHanbHOM TeMaTUKe.

MpakTMKO-OpMEeHTUPOBAHHbIE 3aAaHMs. Takne 3aaaHus
MOAENUPYIT peanbHble NpoPeccMoHanbHbie CUTYaUUM.
MpumMepbl 3a4aHWI: NOATOTOBUTb aHHOTALLMIO HAYYHOW CTaTbM;
HanmcaTb Ae10BOE NMUCbMO UK CTYXKeBHYI0 3anKCKy; COCTAaBUTb
KpaTKoe pe3toMe TeKCTa; NOArOTOBUTb YCTHYH Npe3eHTaLuio
no BbIBpaHHOM TeMe.

MpuMepbl yNpaXKHEHUI AN pa3BUTUS PYHKLMOHANBHOM
rPaMOTHOCTM CTYAEHTOB: 1) NnpoynTanTe Hay4YHbIM TEKCT U
chopMynumpyiiTe ero oCHoBHYt0 npobnemy, 2) coctaBbTe nNaaH
TEKCTa W BbIAENIUTE K/TKOUEBbIE NMOHSATUS, 3) HAMULWIMUTE KPATKYH
aHHOTauMI0 CTaTbu, 4) NOATrOTOBbTE AapryMeHTUMPOBaHHOE
BbICTYN/E€HME MO TEMEe TeKCTa, 5) cpaBHMUTE ABa TeKcTa U
onpefenuTe pasnunsg B UX CTUIE U Le.

Takue 3amaHus CNoCcOBCTBYIOT Pa3BUTMIO HABbIKOB aHaM3a,
CMHTE3a UM UHTepnpeTaLmn MHHOpMaLUM.

MopmupoBaHune GYHKLMOHANbHOWM FPaMOTHOCTM CTYAEHTOB
SBNSIETCS BaXKHbIM HaNpaBleHWeM pa3BUTUS COBPEMEHHOIO
BbiclWero obpa3oBaHua. B ycnoBusax MHopMaLMoOHHOTO
obuwecTBa bOyaywme cneumanucTbl LOMKHbI yMeTb He
TONbKO BnafeTb NpodeccroHanbHbIMU 3HAHUSAMU, HO U
3 PEKTUBHO MCNONB30BATb UX B NPAKTUYECKON AEATENIBHOCTH,
aHanM3npoBaTb MHGOPMALMIO M TPAMOTHO B3aMMOLENCTBOBATb
B NnpodeccroHanbHon cpege [5].

Mcnonb3oBaHMe COBpPEMEHHbIX Nefarornvyeckux
TEXHOOMUI, NPaKTUKO-OPUEHTUPOBAHHbIX 33AaHWIA U aKTUBHBIX
MeTon0B 0byyeHMs No3BONgeT caenatb obpasoBaTenbHbIN
npouecc 6onee 3hEKTUBHLIM M CNOCOBCTBYET Pa3BUTUIO Y
CTYAEHTOB CNOCOBHOCTU NMPUMEHATb MNOSTyYEHHbIE 3HAHUA B
peanbHbiXx NPO(eCcCcUOHaNbHbIX CUTYaLMSX.

Taknm obpasom, cucteMHas pabota No GOpMMUPOBAHUIO
(YHKUMOHANbHOM FPAaMOTHOCTM HA 3aHATUSAX MO PYCCKOMY
A3blKy CNOCOOCTBYET PasBUTUIO MHTENNIEKTYaNbHbIX W
KOMMYHWMKATUBHbIX HaBblKOB CTYAEHTOB, MOBbLILIAET KAYECTBO
“x NpodeCccMoHanbHO NOAroTOBKM 1 0becrneynBaeT yCneLHy
apanTauuio OyoyLwmx cneumanmcToB B COBpEMEHHOM 0bLLecTBe.

Jlutepatypa
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Hykycckoeo 2ocydapcmeeHH020 nedazo2u4ecko2o UHCmumyma umMeHu AUHUS3a

OCOBEHHOCTH 3THOIIEAATI'OI'MKH KAPAKAJITIAKCKOI'O HAPOZIA

AHHOTaumsa. B ctatbe pacCMaTpmnBaKTCA KNKOYEBbIE 0COHEHHOCTM U MeXaHU3MbI CDyHKLLl/IOHVIpOBaHMﬂ JTHOMEAArorMkn Kapakaanakckoro

Hapoda Kak yHVIKa.ﬂbHOVI CUCTEMDI BOCNUTAHUA.

KntoueBble cnoBa: yXOBHO-HPABCTBEHHAs IMYHOCTb, STHOMEAArornKa, 3noc, NoCNOBMULA, 3arafka.
Annotatsiya. Magolada qoragalpoq xalqgi etnopedagogikasining oziga xos tarbiya tizimi sifatidagi asosiy xususiyatlari va ishlash

mexanizmlari ko'ib chigilgan.

Kalit so‘zlar: ma'naviy-axlogiy shaxs, etnopedagogika, doston, maqol, topishmogq.
Annotation. The article examines the key features and mechanisms of Karakalpak people’s ethnopedagogy as a unique system of

upbringing.

Keywords: spiritual and moral personality, ethnopedagogy, epic, proverb, riddle.

[lyxoBHO-HpaBCTBEHHOE BOCMUTaHME MOAPACTAOLLMX
MOKONMIEHUI — OAMH U3 Haubosiee 3HaYMMbIX BOMPOCOB
COBPEMEHHOW nefarornyeckoi Hayku. [lyxoBHOCTb npexae
BCero nposiBnsieT ce6s B TOM, 4TO YeNOBeK CNocobeH 1 umeet
XenaHwe nepeceyb rpaHuLy Y3KOJMYHOCTHBIX MHTEPECOB,
NPUHATD WKWPOTY U rNyOUHY COBCTBEHHOrO CO3HAHWUS Kak
LAaHHOCTb, OTKPbITb 3HAYUMOCTb 5 Ce6S1 aHTPONOIOTMYECKOM
3a/la4yM BCTpeYM C APYrMM CO3HAHWEM, BbISIBUTb CMbICH
SIBJIEHUI Yepe3 NpU3My TakMX LLeHHOCTEl Kak COBECTb, CTbif,
[LONr, OTBETCTBEHHOCTb, COCTPaAaHue, NoboBb, KpacoTa,
BO3BbILWEHHOCTb MOMbIC/IOB, MyAPOCTb M Munocepaune [1].
[pyrMu cnoBamu, AyXOBHOCTb CBA3AHA C BbICLUIMM YPOBHEM
pa3BUTUS CO3HAHWUS JIMYHOCTU, U, KOHEYHO, BOCNUTaHUE
[lyXOBHO-HPABCTBEHHOM IMYHOCTU HEPA3PbIBHO CBS3aHO C
KyNbTYPHbIM OMbITOM HAaPOAA, ero LLEHHOCTAMU U UAeaNnaMu,
€ro UCTOpUYECKMM MpoLWbIM. M3yyeHnem 3Tux npobnem
3aHUMManuUCb MHOTUE UCCef0BaTeNU, CTOSIBLUME Y UCTOKOB
dbopMUpoBaHUs 0coBOro HampaeieHUs B Nefarornyeckon
Hayke - 3THoneparorvku. 1o onpeaeneHunio 3THOMOrOB,
3THMYEeCKasn KynbTypa — 3TO COBOKYMHOCTb LLEHHOCTEMN,
BEPOBaHWIA, TpaLMULLMIA M 0BbIYAEB, KOTOPbIMU PYKOBOACTBYETCS
60/bLWMHCTBO YNEHOB AaHHOMO obLlecTBsa.

«JTHOMEeJArormka — Hayka o6 3MNUMpUYEeCcKOM onbiTe
3THMYECKMX TPYNMn B BOCMUTaHUM U 0Bpa3oBaHUMU AeTel,
0 HPaBCTBEHHbIX M ICTETUYECKMX B3rNSAaX HA M3BEYHble
LEHHOCTU CeMbMW, poaa, NNEMEHU, HAPOAHOCTU, HALUUY.
HapopHas neparorvka onpepensetcs MM Kak 0ObekT
3THOMEeArorMku, To eCTb COBOKYMHOCTb 3HaHWI M HABbIKOB
BOCMWTAHUS, COXPAHUBLLASACS B STHOKY/bTYPHbIX TPAAULMAX,
HapOLHOM MO3TUYECKOM U XY[LOXECTBEHHOM TBOPYECTBE,
YCTOMUYMBBIX POPMax 0OLLEHUS 1 B3aUMOLENCTBUS AeTEN ApYr
C pyroMm u co B3poc/biMu. HapoaHas nefaroruka 3akno4aeT B
cebe MHOTrOBEKOBYI0 ObITOBYHO KY/bTYPY M OMbIT BOCMUTaHMs [2].

Kak Buaum, 06a 3TM NOHATUS TECHO CBS3aHbl Mexay CO60M,
Mo3TOMY B CBOE 0603pEeHME Mbl BK/IIOUMM aHANN3 UCCIEA0BAHUIA,
CBSI3@HHbIX C 3TUMM HaMpaBiEHUSIMU Nefarornyeckon MbiCIu.

Kapakannakckue HapoAHble 3MoChl SBASKOTCS MOLLHbIM
MHCTPYMEHTOM AYXOBHO-HPAaBCTBEHHOrO0 BOCMWUTaHMUS,
$HOpMUPYS Y MONOAEXM CUCTEMY LIEHHOCTEN Yepes reponyeckme
06pa3bl, MOpasbHble AMUNEMMbI U BEKOBbIE TPAAULMM Hapoa.
Inocbl «Annambic» M «KbIpK Kbi3» LEMOHCTPUPYIOT 6€33aBETHYHO
n60Bb K POLHOW 3eMe, Fepou roToBbI XXepTBOBaTb COH0M
pagu cBoboabl M HE3ABMCMMOCTM CBOEro Hapoaa. Obpasbl
6aTbipoB BOMAOWAKT B cebe TakMe KayecTBa, KakK YecTb,
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[LOCTOMHCTBO, BEPHOCTb C/IOBY M CNpaBeaanBoCTb. [10CTynKu
repoes C/1yXKaT 3Ta/IOHOM NOBELEHUS B CIIOXKHbIX KU3HEHHbIX
cUTyaumsx.

B kapakannakckow ceMbe BOCMUTaHWE HA OCHOBE YCTHOMO
HapOLHOro TBOPYECTBA NOAYEPKMUBAET aBTOPUTET pOLUTENEN U
BAXKHOCTb NPEEMCTBEHHOCTM MOKONEHU. [TounTaHne cTapLumx
— OJHA M3 LEeHTPaNbHbIX TEM AACTAHOB.

3noc «Kbipk Kbi3» («CoOpok AeByLiek») 3aHMMaeT ocoboe
MecTo, hopMuMpys Y AeBYLIEK KaYeCcTBa 3aLUMTHULL, COYETAROLLMX
B cebe KEeHCTBEHHOCTb, MyLpPOCTb M TOTOBHOCTb K MOABMTY.
Xun3Hb repoeB 3N0COB Hepa3pbiBHO CBSI3aHa C TPYAOM M
NpeososieHNEM TPYLHOCTEN, 4TO cnocobcTByeT (GOPMUPOBAHUIO
BOJIEBbIX Ka4eCTB M MO3UTUBHOMO OTHOLIEHUS K Tpyay [3].

JTHOMe[Arornka nNpoLwia HeKoTopble 3Tarnbl pa3BUTUS.
be3ycnosHO, pa3aeneHune Ha 3Tanbl YCI0BHO, TaK KaK Kaxabli
HOBbIM 3Tan cnepyeT M3 NpeabliayWero U sBnseTcs ero
NpOAOJ/IKEHNEM Ha Bonee Ka4eCTBEHHOM YPOBHE.

lNepBblii 3Tan pa3BMTUS ITHOMEAATOTMKM — IMIUPUYECKUIA,
BK/ItOYaeT B cebs 0606LLeHe HApPOAHOrO ONbITAa BOCMWUTAHMS
NnoApacTatoLLMX NOKONEHMI HA OCHOBE NOC/N0BML, MOrOBOPOK,
ObIWH, NpeaaHnii, nereHa 1 T.4. YCTHOe HapoaHoe TBOpPYECTBO
onpenensano LeHHOCTH, uaeanbl, HOPMbl MOBEAEHUS U YepTbl
JIMYHOCTH, COOTBETCTBYIOLLME MPEACTABNAEHMAM 3THOCA O
HPaBCTBEHHOM MAease YenoBeka.

Ha cnepytowem 3THOPEAUTMO3HOM 3Tane TPAAULMOHHbIN
OMbIT BOCNUTAHUS 3THOCA Obl OTpaXeH B MUCbMEHHbIX
KYNbTYPHbIX MAMSATHUKAX, UMEBLUMX PENUTMO3HOE U
obpa3oBaTenbHOe NpefHasHayYeHue.

Hay4yHO-npakTMyeckmin 3Tan CBA3aH C AeATeNbHOCTbIO
dunocodos, NefaroroB N0 U3y4yeHU TPALULMOHHOWM
CUCTEMbI BOCMUTAHUS M Nefarornku B LLESOM, C BblAENEHNEM
MX MOTEeHuMana gns COBEpLIEHCTBOBAHUA M PA3BUTUSA
COBpPEMEHHOM NPaKTUKK 00y4eHMs 1 BOCMUTAHMS.

TeopeTMKO-MeTOA40NOMMYECKMI 3Tan pasBuUTUA
3THOMEeAAarorMku CBA3aH CO C/lefylWuMKU cpencTBamu
BOCMMTaHUS B 3THONEOAroruKe.

MocnoBuubl SBASOTCA MPOAYKTOM HAKOMNEHHOM C
rogamMy MyapocTW Hapoaa, 3aTparnBatoT GakTUYecku Bce
cdepbl XU3HeLeaTeNnbHOCTU NIOAEN U pa3Hble S9BNEHUS
XU3HU. [locnoBuubl BCerga MMenu BOCMUTATENbHbIN
XapaKTep M COAEepXXanu HeKyl NeparorMyeckylo Uaeto.
06nafas NpakTMYECKMM XapaKTepPOM, MNOCNOBULIbI COAEPXKAT
MoJie3Hble HAaCTaBNEHUS 15 OHbIX MOKONEHWIA U BbIMOIHAT
06pa3oBaTenbHy QYHKLMHO.
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3aragku Kak CpefcTBO BOCMMTAHWUS XOpOLWMU TeM,
4TO BK/IOYAIOT B cebs HPABCTBEHHYH MAEI0, BAUSIOT Ha
YMCTBEHHble CNOCOBHOCTU pebeHka, ero acTeTMyeckoe
BOCMMTaHMe, oborawatoT ero 6arax 3HaHUM 06 OKpyKatoLLei
ero AefCTBUTENbHOCTM M 06LeCcTBe, B KOTOPOM OH XXMBET.

B HapoaHbix MecHax copepxaTcs noHaTus o aobpe,
KpacoTe, cyacTbe yenoBeka. OHM OTpaxarT LEHHOCTH
Hapo4a, B HUX MOETCS O CaMbiX COKPOBEHHbIX MeuTax
Hapojaa, ero BO3pacCTHbIX OXMAAHUSX, HAAexXaax.

CKa3KM BbIMOHAKT BOCMUTATE/bHYH DYHKLMIO, TaK KaK B
HUX BCErpa COAEepXKaTcs onpeneneHHast Mopalb, UCTUHA, OHU
HaBOAST UMTaTeNs Ha pa3MmblluneHus. baarofaps HeKOTOpPbIM
npuemMam BO3AEMCTBUSA Ha IMYUHOCTb CKA3KM BOCMUTLIBAKOT Y
pebeHka 4yBCTBO NpekpacHoro, ®oOpMUpYT HPABCTBEHHbIE
yepThbl, y4aT OTAMYaTh A06PO OT 3713, XOpOLUee OT MI0XOro.
BbinonHss obpa3oBaTenbHy0 QYHKLMIO, CKA3KM 3HAKOMSAT
uuTaTeNs C HapoAHbIMU 06bIYasMU, 0B6pALAMU, TPABULMAMMU,
BEPOBaHWUAMU, ObITOBbIMU MeIOHaAMM.

YBneKkatenbHoCTb CloXeTa 1 06pa3HOCTb AeNakoT CKa3Ku
MHTEpeCcHbIMW ANs LeTel, obneryawT UX BOCMpUATUE
M TeM CaMblM YyBENWYMBAKT MX Neparormyeckoe
BAMSHME. PacCcMOTpeHHble HaMu MeTonbl, CpeAcTBa
3THONeAarormn4eckoro BOCnmMTaHna yHmBepCcasbHbl U WWMPOKO
MCNONb3YHTCS B Pa3HblX CTpaHax.

Takum o6bpas3oM, 3THOnNemarormka, usyyatouwas
MCTOPUYECKMN CAOXMBLUYIOCSH BEKOBYK Tpaguuuio,
BOCMUTATENbHYIO KYNbTypy Hapona, 6e3 KOTOpoi HEMbICIUMO
BOCNMUTAaHME YeNoBEeKA C BbICOKMMU U HPABCTBEHHbIMU
NPpUHLMNAMK, NobALWEro CBOM poaHOIM Kpai M 0CO3HAOLWEro
CBOI NPUHAANEXHOCTb K OnpefeneHHoMy 3THocy. HapoaHas
negarornka 3aknwyvaet B cebe 3HaHWS BOCMMUTATENbHOIO
npowuecca, YKOpeHMBLUMECS B KynbType Hapoaa M
CNocobCTBYOLWME HAUNYYLWEMY PAa3BUTUIO U CTAHOBNEHUIO
JIMYHOCTK, CMOCOBHOM PYHKLMOHMPOBATL B LAHHOM COLMYMe,
a TaKkxXe pa3BUTUIO M YKPENIEHWUIO HAPOLHOCTU, HAPOLHOIO
CO3HaHWA Y BCEroO 3THOCA B LLE/IOM.

Jlutepatypa
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COBEPIIEHCTBOBAHME JIEKCUYECKOW KOMITIETEHIIMM CTY/IEHTOB-
®NJ/10/1I0I0B B KOHTEKCTE
U3YYEHUA AUCHUIIJIUHDbI «<KYJ/IBTYPA PEYN»

AHHoTauma. B cTaTbe paccMaTpMBalOTCS HayYHO-METOAMYECKME MOAXOAbl COBEPLIEHCTBOBAHMS IEKCUUECKOM KOMMETEHLUMU CTYLEHTOB-
¢dunonoros B pamkax y4e6HOro kypca «KynbTypa peum», a TakxKe BO3MOXHOCTU LM(POBbIX 06pa3oBaTeNbHbIX PECYpCoB A/ ry6oKoro

OCBOEHMS IEKCUYECKMX HOPM PYCCKOTO A3blKa.
KnioueBble cnoBa: fiekcuyeckas KOMMETEHLMS,
06pasoBaTenbHble pecypcbi.
Annotatsiya. Magolada “Nutq madaniyati

» ¢

KynbTypa peuu, peyeBas HopMma, dunonoruyeckoe o6pasoBaHue, UUPpPOBbIE

oquv kursi doirasida filolog talabalarning leksik kompetensiyasini takomillashtirishning ilmiy-

uslubiy yondashuvlari, shuningdek, rus tilining leksik me’yorlarini chuqur o'zlashtirish uchun ragamli ta’lim resurslarining imkoniyatlari

korib chigilgan.

Kalit so'zlar: leksik kompetensiya, nutq madaniyati, nutq me’yori, filologik ta’lim, ragamli ta’'lim resurslari.
Annotation. The article examines scientific and methodological approaches to improving the lexical competence of philology students
within the framework of the “Speech Culture” course, as well as the possibilities of digital educational resources for deep mastery of the

lexical norms of the Russian language.

Keywords: lexical competence, speech culture, speech norm, philological education, digital educational resources.

B coBpeMeHHbIx ycnoBusx rnobanusaumm u umdbposusaumum
BbiCLIero 06pa3oBaHus BnageHne npodeccroHanbHoM peybto
CTAHOBMTCA He NPOCTO akajeMmyeckuMm TpeboBaHueMm, a
MHCTPYMEHTOM npodeccMoHanbHoM peanunsaumu. [osTomy B
06pa3oBaTeibHOM CTpaTerMu BbiCLLEN LKObI GUNONOrMyeckoe
obpasoBaHuWe HanpasneHo Ha GopMUPOBaHME A3bIKOBOM
NIMYHOCTH, 0BNafatoLLEeN He TONbKO rNYyBOKMMM TEOPETUYECKUMM
3HaHWUAMU, HO 1 Be3ynpeyHbIM YPOBHEM pEYEBOro MacTepCTBaa.
LleHTpanbHbIM KOMMNOHEHTOM 3TOM MOATOTOBKM CTAHOBUTCS
NeKcMyeckas KoOMneTeHuus, KoTopas B YCI0BUIX aKTUBHOM
TpaHCcHOpMaLMM 93bIKOBOM Cpefbl, XapakTepu3yoLencs
pectabunusaumein pevyeBOl HOPMbI, 3KCMNAHCUEN
33aMMCTBOBAHMM M XXaproH13aumnen AUCcKypca, SBNSeTcs OLHUM
M3 BaXKHbIX MHCTPYMEHTOB COBEPLLIEHCTBOBAHMS IEKCUYECKUX
HaBbIKOB CTyA,EHTOB-(MIONOrOB.

Mo cnpasepnueomy MHeHuto 3.1 AzumoBa n A.H.LLykuHa,
nof eKCMYecKom KOMMeTeHLUMeN NOHMMAETCS COBOKYMHOCTb
3HAHWIM 0 NEKCUYECKMX eAMHULAX, MPABUIAX X COYETAaeMOCTH
M OYHKLMOHMPOBAHMSA, @ TAKXKe HaBbIKU U YMEHUS KX
MCNONb30BaHUS B Pa3fIMUHbIX BUAAX PEYEBOM AesTeNbHOCTY.
OpHako coBpeMeHHas IMHIBUCTUYECKas HayKa paclumpset
3TO onpeaenieHve, BKIYas B HEr0 KOrHUTUBHbINA KOMMNOHEHT
- Hanu4yMe B CO3HaHMM oByuyalowerocs ynopsao4eHHOro
«&MEHTaNIbHOro NIeKCMKOHa». B 3ToM acnekTte nekcmyeckas
KOMMNeTeHUMs npeactaeT Kak AMHaMuMyeckas cucTema,
obecneunBaroLas 4OCTYN K KOHUENTYasbHOM KapTUHe Mupa
n3yyaemoro a3blka [1, c. 223].

CTpyKTypa nekcuMyeckom KOMMEeTeHUMU B Tpymax
3apybexHbix uccneposatene (U.J1.bum, P.K.MuHbsap-
benopyues, M.LUenbke-Mypcus) npepcraBnsetcs Kak
nepapxmyeckoe eiMHCTBO HECKObKMX KOMMOHEHTOB.

JInHrBMCTMYECKUI (KOTHUTUBHO-3HAHMEBDBIN) KOMMOHEHT
BKtOYaeT B cebs 3HaHMe dhopMbl cnoBa (HOHOOrMYeckom
M rpaduyeckon), ero CeMaHTUKW (LEHOTATUBHOIO U
KOHHOTATMBHOrO 3HAYeHUK), a TakxKe NapagmMrMaTuyeckmnx
CBSI3€M BHYTPU NEKCUYECKON CUCTEMBI (CUHOHUMMUS, aHTOHUMMKS,
TMNOHUMUSA).

MpoueccyanbHbii (AEATENbHOCTHbIMA) KOMMOHEHT
0XBaTblBaeT CHOPMUPOBAHHbBIE HABbIKM MCMONb30BaHMUS
NEKCUKM B MpoLLecce KOMMYHMKALMN.
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CoUMONMHIBUCTMYECKUI (MparMaTUYECKM) KOMMOHEHT
onpepensetr cnocobHocTb obyyarowerocs BblGUpPaThb
neKcuyeckune CpeacTsa B 3aBUCMMOCTM OT PerucTpa obLieHus,
cTaTyca cobecenHumKa U KynbTypHOTrO KOHTeKCTa [2, ¢. 17].

[Mpouecc coBepLEeHCTBOBAHMS IEKCMYECKOM KOMMETEHLMM
y CTYAEHTOB-(WUIONOrOB B XO4Ee M3YYeHWUS OUCLMUMANHbI
«KynbTypa peum» — ofiHa 13 OCHOBHbIX 33434 Kypca, Mo3TOMy
Ha NPaKTUYECKMX 3aHATUSAX NpU paboTe Ham NeKCUYeCcKUMU
HOpMaMu U NPOPUNAKTUKON pedeBbiX OWNOOK Bonblioe
BHMMaHWe yAenseTcsa cnefyrolwuM acnekTam: pasBUTUIO
HaBbIKOB Pa3/IMYeHus C10B, BIM3KMX NO 3BYYAHMIO, HO Pa3HbIX
N0 3HaYeHMI0 (MAPOHMMOB); BbISIBNIEHMIO U YCTPAHEHMIO B peyun
TaBTONOTUM M NNIEOHA3Ma; aHANU3Y C/Ty4aeB HEONPaBAAHHOMO
nponycka C/0B, MCKaXXaloLWero CMbIC/ BbICKa3blBaHUS;
HapYLUEHWIO IeKCMYECKOW COYeTaeMoCTH.

CoBpemMeHHOe obpasoBaHue TpebyeT mMoMCKa HOBbIX
AMAAKTUHECKMX MOAXOA0B, AeKBaTHbIX 3aNpocaM «LMBPOBOro
MOKONIEHWS» CTYLEHTOB U AMHAMUYHO MEHSIOLLENCS 93bIKOBOM
cuTyaumu. B 3Tol €BA3M MCNONb30BaHWE UHTEPAKTUBHbIX
MeTOLOB M MYNbTUMEAUNHbIX CpencTB no3Bonser
TpaHCGOpPMMPOBATL NPOLLECC OCBOEHMS NEKCMKM U3 MACCMBHOMO
3aMOMWHAHMSA B OCO3HAaHHOE NPOEKTMPOBaHWE peyeBoro
noBeaeHus, YTO CNoCcobCTBYET GOPMMPOBAHUIO NOAJIMHHOM
NeKCUYeckom KoMneTeHUMM — CNOCOBHOCTU K TOUYHOMY,
YMECTHOMY Y HOPMAaTUBHOMY CI0BOYNOTpe6neHuto.

Haw neparormMyeckuii onbIT B BY30OBCKOW ayAUTOPUM
MO3BONISIET KOHCTATUPOBATb, YTO OAHMMM M3 Hanbonee NpocTbiX,
YOO0OHbIX B MCNOJIb30BAHUMN M [OCTAaTOYHO 3PDEKTUBHbIX
LMPpPOBbLIX 06pa3oBaTeNbHbIX PECYPCOB ABNAIOTCA MAATHOPMbI
LearningApps 1 Wordwall. Micnonb3oBaHvne MHTEpPaKTUBHbIX
3aaHWI, TECTOB MHAMBUAYANU3UPYET NpoLecc obyyeHums,
Y4MTbIBas NOTPEBHOCTU U UHTEPECHI KAKAO0TO CTYAEHTa, CO34aET
6onee kKoMdOpPTHble YCNOBUS Ang 0byveHus, fnenaet npouecc
3anoMWHaHKUS TPYLHOro MaTepuana bonee nerkum, [ob6MBaTbCS
NYYWUX pe3ynbTaToB.

Tak, nnatrdopma Wordwall no3sonsieT co3gaBatb MOAYH,
Hanpas/ieHHble Ha No3TanHoe GOPMUPOBAHME HABbIKA: OT
OMO3HaHMS OWKNOKM A0 €€ CaMOCTOATENIbHOrO YCTPaHEHMS.
Hanpumep, ong Toro 4tobbl CTYAEHTbl HAYYUIUCh HAXOAUTb
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W pa3rpaHUyYMBaTb TaBTOMOIMIO U NIEOHA3M B PeYM, MOXHO
NpeanoXuTb CefyroLme 3a8aHus.

3apaHune «OTKponTe nonex». Ha akpaHe npepcTaBneHo
none m3 30 (unn 6onee) 3aKpbITbIX NMPOHYMEPOBAHHbIX
kapToyek. CTyneHT BbiGupaeT nobyto kapTouky. MNpu kanke

ramesataen

o

OHa «MepeBopaynBaeTCs», OTKPbIBas KOPOTKY (Gpasy nau
npennoxexue. CTyneHTy HEO6X0AMMO ONpPeLenuTb, ABASETCS
Nv hpaza HOPMATUBHOM UM COLEPXKMUT PEYEBYIO U3OLITOUHOCTD,
eCn ecTb oWwKnbKa, KNaccMbULMpoBaTb €€ U NPeaioKuTb
MCMpaBNEHHbIV BapuaHT.

o 3

MneoHasMm UAK TABTONOrMAT

3apaHune «lpynnoBas copTupoBka». Ha 3kpaHe
npeacTaBfieHbl CIOBOCOYETAHMS, KOTOPbIE NpeanaraeTcs
pacnpenennTb U NepeTawmTb, YAEPXKMBAS MbILWKOMN,
B COOTBETCTBYHOLWY Fpynny owuOOK: TaBTONOTMUIO
MAW NNneoHasM. BbimonHeHWe OAaHHOro ynpaXKHeHUS
cnocobcTByeT pas3BUTUMIO HaBblka KaaccubuKauuu,
npuM KOTOPOM CTYAEHT He MpOCTO BUAUT, YTO dpasa
HenpaBuAbHAA, @ YUMTCA UAEHTUDULMPOBATL TUM OLIMOKM.

0:13

JBOHOK IBOHHT

@ Nogeaumcn

Haxopsch B cuTyaumm Boibopa, CTYAEHT yY4MTCS YYBCTBOBATb
rPaHULLy MeXay AOMNYCTUMbIM YTOYHEHUEM U U3ObITOUYHBIM
HarpoMoXxaeHueM. B MHTepaKTUBHbIX 3aaHUAX COPTUPOBKA
COMpPOBOXAAETCS MOMEHTaNbHOM peakuuen cuctemsl. Ecam
KapTo4yka BO3BpallaeTCcs Has3ad UMAM NOACBEYMBAETCS
KPaCHbIM, CTYAEHT BbIHYXLEH NOBTOPHO NPOaHANU3MpPOBaTh
CeMaHTUKY C/IoBa, YTO NpuUBOAUT K Bonee rnybokomy
YCBOEHUIO MaTepuana.

MNMneoHasm (Mpumep: PaBHas NonoBuHa)

..................

NaMATHBIA
EHHP
NoAapHTE B fap

[ Submit Answers

[lns oTpabOoTKM HaBbIKA YCTPAHEHUS peYeBOM M3ObITOYHOCTH
B NPELNOXEHUMN eCTb YPAXKHEHUS Pa3IMYHOM0 Poaa.

3apaHue «Knaccudukaumsa» (rpynnupoBka), B KOTOPOM
CTYAEHTY NpepnaraeTcs pacnpenenuntb CJI0BOCOYETAHUS Ha
[Be rpynnbl: «<HopMaTuBHOE cnoBoynoTpebneHune» n «PeveBas
M3BbITOUHOCTb» (KFABHAs CyTb», «TMepBas npeMbepa (B rpynny
OWMBOK); «CYyTb Aenaw, «npemMbepa cnekTakns» (B rpynny
HOPMbl).

3apaHue «HaTn cooTBeTCTBME» NpeanaraeT COOTHECTH
OlWMBOYHOE BbIpaXXeHMEe C ero UCNpaBieHHbIM BapMaHTOM
unu Knaccudukaumen owmbkn —naeoHasM Unm TaBToNOrms
(«BepHyTbcs Hazan» — «BepHyTbCsy).

www tilvaadabiyot.uz

3apaHue «3anofiHu Nponycku», B KOTOPOM NpeanaraeTcs
TEKCT, NepeHachIWeHHbIM nneoHasMaMu. CTyLeHT [oKeH
YAANUTb NIULLIHEE CNOBO WM nepenucaTb hparMeHT.

JddeKTMBHOCTb UCNONb30BaHKS NnathopMbl LearningApps
B NpoLecce COBePLIEHCTBOBAaHMS TEKCMYECKON KOMMETEHUMUM
CTYAEHTOB-PMN0N0roB Takxe 060OCHOBaHa HEKOTOPbIMMU
NMCUXONIOro-NefarornyeckMmMmn U TUHIBOANAAKTUYECKMMU
dakTopamu. B oTamMume OT TpaAMUMOHHBIX TecToB,
MHTEpaKTUBHble TecTbl Ha nnatdopme LearningApps
npeBpaLLatoT NPOBEPKY 3HAHMW B MpouLecCc akTUMBHOMO
obyueHus.
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B npeqnoxeHnn HET HA TABTONOIMKM, HW NNEOHAa3Ma.

Briepeau NMaMPYeT roHUMK NoA HOMepom 5.

B 3aKniYeHHE PaccKkasqMk pacckasan eule oHy

3abaBHYI0 HCTODHIO.

Mexay npupoaoi H YENOBEKOM YHE HE CYWECTBYeT

CYIECTBEHHON PasHMLbL.

2/3
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B KaKoMm crnoBoco4YeTaHuM NeKCHYecKkan co4eTaeMoCTb He HapylueHa?

OfepXaTk NEPBEHCTEO

[aTb NOAAEPHKY

* NpHHEeC cnasy

\ :_'! 3poposo, BepHo!

Cregytowmii Bonpoc

Mcnonb3oBaHMe MHTEPAKTUBHbIX TECTOB M Pa3HOO6PA3HbIX
3afaHuit Ha nnatdopme LearningApps cnocobeteyeT 6onee
rnyboKoMy YCBOEHMIO C/IOBA (Mepexony U3 BHeLIHero yyebHoro
MaTepvana BO BHYTPEHHUI NIEKCUKOH CTYAEHTA), TaK Kak
pasHble 3a/laHWs 3aAeMCTBYIOT pasfnyHble TUMbl NAMATU:
3pUTENbHYI0, aCCOLMATUBHYIO, NOTUYECKYH; NOBbIWEHUHIO
y4eBbHOM MOTUBALMMU — 3NEMEHTBI UrPbl NEPEBOAAT CTPECCOBYIO
CUTYaLMIO KOHTPONS B CUTYaLMIO MHTENNEKTYaNbHOTO BbI30Ba;
Korga CTyAeHT He BOoUTCS NONyYMTb MAOXYH OLLEHKY, a
CTPEMUTCS «NPOWMTU YPOBEHbY», EF0 MbIC/IUTE/bHbIE PECYPCh
0CBOBOXAAKTCS AJ1sl NTYULLEro YCBOEHMUS IEKCUYECKUX HI0AHCOB;
aBTOMATU3aLLMM IEKCUYECKOTO HABbIKA, TaK KaK MHTEPAKTUBHbIE
33/laHUs MO3BONSOT BbINOMHATE 6OMbLIOE KOMMYECTBO
OLHOTUMHbIX ONepaLmii 33 KOPOTKMUI MPOMEXYTOK BPEMEHMU,
4TO CNOCOBCTBYET GOPMUPOBAHMIO HaBbIKa aBTOMATUYECKOTO

pacrno3HaBaHUs peyeBON OWMWOKMU; Pa3BUTUID HABBLIKOB
caMo06pa3oBaHus M pednekcun, Tak Kak CTyLeHT MOXeT
NPOXOAUTb MOAYNIU HEOrpaHUYEHHOE KOMYEeCTBO pas, Nnoka
He pocturHet 100%-Horo pesynbTaTa.

Takum obpas3oM, B HacTodlee Bpemsa paborta no
COBEpLUEHCTBOBAHMIO 1EKCUYECKOW KOMMETEHLMM CTYLEHTOB-
$dnN0N0roB HEBO3MOXHA 6e3 aKTMBHOro BHeApeHus
MHTEPaKTUBHbIX METOAOB U MYNbTUMEAUMHBIX TEXHONOIUH,
CO34aI0LLMX HA 3aHATMAX aTMOChepy HAay4YHOro NOUCKa, rae
C/I0BO CTAHOBUTCS HE MEPTBOM eAMHULIEN, @ XKMBbIM, TMOKUM
MHCTPYMEHTOM. MIHTepaKTMBHOCTbL 0becneynBaeT nepeBoy,
TeopeTUUeCKMUX 3HAHUM B MPAKTUYECKMI HaBbIK, @ MyNbTUMEAMA
PaCLWMPSIOT rpaHuLLbl y4ebHOro NpoCTPaHCTBa, MOArOTaBAMBAS
BbIMYCKHMKA K MNpodeccMoHanbHOW AeATeNbHOCTU B
COBpPEMEHHOM LMGMPOBOM U KOMMYHUKATMBHOM Cpeae.

Juteparypa
1. AzumoB 3.l HoBblii cnoBapb METOAUYECKMX TEPMUHOB M NMOHSATUI (TEOPUS M NpakTUKa 0byyeHus a3bikam). M.: IKAP, 2009.
2. CnszemuHa A.E. MeToamka pa3BUTUS IMHIBUCTUYECKOW KOMMETEHLUMU CTYAEHTOB IMHIBUCTMYECKOTO By3a Ha OCHOBE GOPMUPOBaHUS
MOTMBALMOHHOM 6a3bl 06yYeHUs: aHIUIACKUI 93bIK. ABTOped. AuC. ... KaHA. nea. HayK. HuxHuii Hosropog, 2009.
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lN'ynsapa MAT)KAHOBA,
npenoodasamers,

F'ynsap BAUTUJIEYOBA,
cmapwuti npenodasamers

Kkagedpsl «Memoduka 0oWKOIbHO20, HA4YA/IbHO20 U CNeyuanbHo20 06pa308aHus»
Llenmpa nedazoeu4eckoeo Macmepcmesa Pecnybnuku Kapakannakcmax

&OPMUPOBAHUE COIIMAJIBHO-3MOLIMOHA/ILHBIX HABBIKOB Y IETEHN
AOHIKOJIBHOI'O BO3PACTA
B YCJIOBUAX JOIIKOJIbHOM OBPA30BATE/IbHOM OPTAHU3AIIUU

AHHoOTauums. B ctatbe paccMaTpuBaOTCA TEOPETUYECKME U NPAKTUYECKME aCNEKTbI ¢OpMVIDOBaHI/Iﬂ COLUMANIbHO-3MOLUMOHANBbHbIX HAaBbIKOB
Yy neTeit AOLWKOIbHOrO BO3pacTa, paCcKpbiBae€TCqd 3Ha4e€HMe SMOLUMOHANIbHOTO UHTENNEKTA, HABbIKOB obLeHuns u camoperynauum B npouecce

pasBUTMS NIMYHOCTM pebeHka.

KnioueBble cnoBa: foLWKONbHOE 06pa3OBaHme, COLMaNbHO-3MOLMOHANIbHOE pa3BUTHE, 3MOLIMOHAbHbIN MHTENNEeKT, KOMMYHUKATUBHbIE

HaBbIKU, CaMOperynauunsa, urpoeasa 4eaTenbHOCTb.

Annotatsiya. Magolada maktabgacha yoshdagi bolalarda ijtimoiy-hissiy konikmalarni shakllantirishning nazariy va amaliy jihatlari ko'ib
chiqgilgan, bola shaxsining rivojlanish jarayonida hissiy intellekt, mulogot va o0'zini 0'zi boshgarish konikmalarining ahamiyati ochib berilgan.
Kalit so‘zlar: maktabgacha ta’lim, ijtimoiy-hissiy rivojlanish, hissiy intellekt, kommunikativ konikmalar, 0'z-0zini boshgarish, o'yin

faoliyati.

Annotation. The article examines the theoretical and practical aspects of forming social and emotional skills in preschool children,
revealing the importance of emotional intelligence,communication skills,and self-regulation in the process of child personality development.
Keywords: preschool education, socio-emotional development, emotional intelligence, communication skills, self-regulation, game

activity.

B ycnoBuax coBpeMeHHbIXx 06pa3oBaTeNbHbIX
pedopM ocoboe BHUMaHWE yaenserTcs rapMOHUYHOMY
pa3BUTUIO IMYHOCTU pebeHKa, BK/IOYALWEMY HE TOJIbKO
MHTENNEeKTYyaNbHY, HO M COLMaNbHO-3MOLMOHANbHYIO
cdhepy. [lOWKONbHBIN BO3PACT ABNSETCS BAXKHENLLUM 3TaNoM
(hOPMMPOBaAHMS OCHOB JIMYHOCTU, B TOM YUCE CNOCOBHOCTU K
B3aMMOLENCTBUIO C OKPYXKAOLLMMM, MOHMMAHUIO COOCTBEHHbBIX
3MOUMIA U YNPABNEHUIO UMK,

®opMUpOBaHME COLMANBHO-IMOLMOHANbHbBIX HAaBbIKOB
Yy OOLWKONbHUKOB — 3TO MPOLLECC Pa3BUTUSA CMOCOBHOCTH
MOHMMaTb CBOM 4YyBCTBA, YNpaBasTb MMM, NpOSABAATb
COYYBCTBME U CTPOUTb NMO3UTUBHbIE OTHOLEHUS. OCHOBHbIE
MeTOAbl BKIKOYAIT CHOXKETHO-POJNIEBbIE UTPbl, COBMECTHYHO
[edaTeNbHOCTb, YTEHME NUTepaTypbl U TeaTpanusauumto. B
pesynbTaTe AT y4aTCs AOroBapMBaTbCs, AENUTLCA U peLwaThb
KOH@NMKTbI. DOPMUPOBaAHUE COLMANBHO-3MOLIUMOHANBHbIX
HaBbIKOB CTAaHOBUTCS OJHOW M3 K/OUYEBbIX 33[a4 AOLIKONLHOIO
06pa3oBaHMs, NOCKONbKY UMEHHO OHW OMpeaenstoT YCneLwHoCTb
afanTaumu pebeHka B 06LLeCTBE, €r0 FOTOBHOCTb K LUKOIbHOMY
obyuyeHuto 1 ganbHelwemy passuTumio [1].

CouManbHO-3MOLMOHANbHOE Ppa3BUTUE BK/KYAET
0CO3HaHWEe U BblpaXKeHWe 3MOLMMI, pa3BUTME IMNATUM,
dhopMHpoBaHME HaBbIKOB OOLEHUS U YMEHUE peryninupoBaTth
noseneHne. CoBpeMeHHble MCCNef0BaHNS MOKa3bIBAKOT,
4TO AETW C Pa3BUTbIM 3MOLMOHANIbHBIM UHTENNIEKTOM Nlerye
a[anTUpYOTCA B KOMNIEKTUBE, NPOSBASAIOT 6onee BbICOKMUIM
YypOBEHb MO3HABAaTE/IbHOM aKTUBHOCTU U AEMOHCTPUPYIOT
YCTOMUYMBOCTb K CTPECCOBbLIM CUTYaLMAM.

Mo paHHbIM J1.C.BbIroTCKOro, 3MOLMOHANbHOE Pa3BUTHE
TECHO CBA33aHO C KOTHWUTUBHbLIM U peYeBbiM Pa3BUTUEM.
OMOUMM BbICTYMAOT NOCPEAHUKOM B COLMANMU3aLUUN U
OCBOEHWM HOPM noBeAeHus [2].

OMOUMOHANbHBIA UHTENNEKT Y AOLWKONbHUKOB BKIKOYAET
CNnocobHOCTb pacno3HaBaTb CBOW W YyXMe 3MOLUM,
perynMpoBaTtb 3MOLMOHaNbHbIE peakLMu, NPOosSBASTb IMMATHIO
M MOHMMaHMe YYBCTB APYrMX U CTPOUTb 3PPeKTUBHOE
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B3ammogericteme B rpynne. CoBpeMeHHble NUCCef0BaHNUS
MOKa3blBAlOT, YTO BbICOKMI YpPOBEHb 3MOLMOHANbHOIO
MHTENNeKTa B AOLIKONbHOM BO3pacTe CNoCcobCTBYeET yCneLwHowM
y4ebHOM 1 coLManbHOM afanTaLmm, CHUKEHWUIO arpeCcCMBHOIO
NOBeAEHWUS U PA3BUTUIO MO3UTUBHOM CAMOOLLEHKM, SBNSAETCS
CEHCUTUBHBIM NEpPUOAOM ASis GOPMUPOBAHUS STUX HABbLIKOB,
Tak Kak B 3TOT NepMoj, aKTMBHO pa3BMBAETCS 3MOLMOHAbHAS
cdhepa, opMUPYIOTCH OCHOBbLI CAMOCO3HAHMS U MOBELEHMS.

[leT AOLWKONBbHOrO BO3PaCTa XapaKTePU3YHTCS BbICOKOM
3MOLMOHaNbHON BOCMPUUMUMBOCTBIO, NOTPEOHOCTLIO B
006LLEeHNM, HeAOCTaTOYHO CHOPMUPOBAHHOM CaMoperynsaumen,
3aBMCMMOCTbIO OT OLLeHKM B3pocsaoro. B 3Tom Bo3pacTte getu
yyaTcs pacno3HaBaTb 3MOUMMU APYrUX Ntoaen, MOHMMaTb
NPUYMHBI CBOMX MEPEeXMBAHUI U NOCTEMNEHHO OCBAMBAKOT
HaBbIKM yNpaBieHUs NOBEAEHUEM.

MeToabl GOPMUMPOBAHUSA COLMANBHO-3IMOLMOHANbHbIX
HaBbIKOB: WrpoBas [AesTeNbHOCTb - BeAyLWMI BuA
[eaTenbHOCTM AOLWKONbHMKA, B NPOLECcce Urpbl AeTH yyaTcs
B3aMMOLENCTBOBATb, JOrOBapMBaTbhCS, BblpaXkaTb 3MOLMM U
cobnopatb NpaBmna; CHOXXETHO-PONEBLIE UIPbl NO3BONAOT
MOZENMPOBATb COLMAIbHbIE CUTYaLMM U HOPMUPOBATL HABbIKM
obwweHns; 6ecenbl 1 06Cy>xAeHMS NOMOraloT AeTAM 0CO3HaBaTb
CBOM YYBCTBA M NOHUMATb APYrux; apT-TepaneBTUYecKune
MeTolbl — pMCOBaHME, Nenka U My3blka CNocobCTBYOT
BbIPAXKEHMIO IMOLMIA; CKa3KoTepanu — Yyepes CKasku LeTu
YyCBaMBAOT MOLENM NOBEAEHUS U MOPasbHble HOPMbI [3].

PaccmMoTpum nccnepgoBaHue, NpoBOAMBLLEECS B CTapLUei
rpynne peter 5-6 ner.

Llenb: onpepnenntb 3hEKTUBHOCTb UIPOBbIX METOLOB
B Pa3BUTUM COLMANBHO-IMOLMOHANBHbBIX HABbIKOB. JTambl:
[MArHoCTUKA YPOBHS Pa3BUTUS; MPOBEAEHME LUMKNA 3aHATUN;
KOHTPO/bHbIV aHanu3.

AHanus NONYYEeHHbIX OaHHbIX MOKa3bIBAET, YTO UIPOBasd U
TeaTpanM30BaHHAsA LeSTeNIbHOCTb aKTUBHO Pa3BMBAET HaBbIKM
COTPYLHMYECTBA U 3MOLMOHANBHOTO BblpaXKeHUs. ApT- 1
CKa3KoTepanus NoMoratT AeTSIM 0CO3HaBaTb CBOM 3MOLMK U
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nepexuBaHus. KOMOMHUPOBAHHbIM MOAXOA C UCTMO/Ib30BAHUEM
LMbPOBLIX PECYPCOB NOBbILAET MOTUBALLMIO U BOBNIEYEHHOCTb.
CpaBHeHue C COBPEMEHHbBIMM UCCNIELOBAHUSMM BbISIBAMO CXOXME
TEHLEHLMU: KOMMIEKCHOE BO3AENCTBME PA3NUYHBIX METOL0B
bopMuUpyeT yCTOMYMBbIE COLMANBHO-IMOLMOHANbHbIE
HaBblKM, MOBbIWAET YPOBEHb afanTaLuumn K KONNEKTUBY U
CHMXXaeT 3MOLMOHANbHbIE M NOBEAEHYECKME TPYAHOCTH.

®opMuMpoBaHME COLMANbHO-IMOLMOHANbHbIX HAaBbIKOB
Yy [OOWKONbHUKOB SIBNSIETCS BaXHEWWMUM YC/IOBUEM
rapMOHWYHOIO PasBUTUA JIMYHOCTU. DDEDEKTUBHOCTD
[LAHHOrO npouecca 3aBUCUT OT CUCTEMHOM paboTbl neparora,
MCMONb30BaHUSA COBPEMEHHbIX METOAO0B M CO34aHMSA
6naronpusiTHon obpasoBaTenbHoM cpepabl. Pazgutue
3MOLMOHANbHOIO MHTENIEKTa CNOCOBCTBYET YCMeLWHOM
coumanu3aumm pebeHka 1 ero roToBHOCTU K 0BYYEHMIO B LLKOSE.

JNutepatypa

1. bbinkmHa H. L., iocun [.B. Pa3zeuTre npencraBneHuii getei 06 amoumsax B oHToreHese // Bonpocbl ncuxonormm, 2000, N95.
2. Mpycakosa O.A., Cepruenko E.A. [loHMMaHWe 3mMoumit feTbMu AOWKONAbHOrO Bo3pacTa // Bonpocsl ncuxonoruum, 2006, N24.
3. lWnpokoea A. CnpaBoYHMK foLikonbHoro ncuxonora. PoctoB Ha JoHy: @exukc, 2004.

2026-yil 6-son

|

t.me/TAT jurnal



v [
“ FILOLOGIYA VA PEDAGOGIKA

TIL VA ADABIYOT O'ZBEKISTON RESPUBLIKASI MAKTABGACHA VA MAKTAB
TA’LIM TA'LIMI VAZIRLIGINING ILMIY-METODIK ELEKTRON JURNALI

13.00.00 - PEDAGOGIKA

AnbBupa MUHUBAEBA,

npenodasamesns HayuoHaneHo20 yHusepcumema Y36ekucmara umeHu Mup3o Ynyabeka

PABOTA C OJAPEHHBIMHU CTYIEHTAMU
KAK ®OPMA PA3BUTHUA HAYYHOI'O IOTEHIIUAJIA
HA KA®EJPE PYCCKOI'O A3bIKO3HAHUA
HAIIMOHAJIBHOT'O YHUBEPCHUTETA Y3BEKUCTAHA

AHHoTaums. B ctaTbe paboTa c 0fapEHHbIMU CTYAEHTAaMM PacCMATPUBAETCS KaK CUCTEMHbBIA U MHOTOYPOBHEBBIM NPOLLECC, OXBAaTbIBAOLLMIA
pasnuyHble HanpaeneHus y4yebHOW M HayyHOM AeaTeNnbHOCTH, ocoboe 3HauyeHue npu 3TOM NpuobpeTaeT WMHAMBUMAYANbHbIA MNOAXOA,
NO3BONSOLWMIA YUMTBIBATb 0CODEHHOCTU HAYYHbIX MHTEPECOB KaX0ro CTyAeHTa 1 CO3aBaTb YCIOBUS ANS UX AaNbHENLLEero pa3BuTus.

KnioueBble cnoBa: ogapéHHble CTyAEeHTbI, HAyYHbI NOTeHUMan, MHAMBUAYANbHbIVA NOAXOA,

Annotatsiya. Maqgolada iqtidorli talabalar bilan ishlash oquv va ilmiy faoliyatning turli yo'nalishlarini gamrab oluvchi tizimli va kop
darajali jarayon sifatida ko'ib chigiladi, bunda har bir talabaning ilmiy qizigishlarining o'ziga xos xususiyatlarini hisobga olish va ularning
keyingi rivojlanishi uchun sharoit yaratish imkonini beruvchi individual yondashuv alohida ahamiyat kasb etadi.

Kalit so'zlar: igtidorli talabalar, ilmiy salohiyat, individual yondashuv.

Annotation. The article examines work with gifted students as a systematic and multi-level process encompassing various areas of
educational and scientific activity, with a particular emphasis on an individual approach that allows for considering the specifics of each
student’s scientific interests and creating conditions for their further development.

Keywords: gifted students, scientific potential, individual approach.

Ha npoTsxeHun MHOrux net kadenpa pycckoro
A3bIKO3HAHUSA NOCNefO0oBaTeNbHO W LeneHanpaBAeHHO
BeAET paboTy MO BbISBNEHWIO, NOAAEPXKKE U PA3ZBUTUIO
OOapPEHHbIX CTYAEHTOB, MPOSABASIOLLMX YCTOMYMBBINA MHTEpeC
K Hay4YHO-MCCNefoBaTeNIbCKON AesTenbHOCTM B obnactu
pycckow dunonoruun. B ycnoBusax ctpeMuUTeNbHOro pasBuTuS
coBpeMeHHoro obpasoBaTefibHOro NPoOCTPaHCTBA UMEHHO
NoALepXKKa TaNnaHTAMBOM MOJIOAEKM CTAHOBUTCS BaXKHEMLLMM
YC/IOBMEM COXPAHEHMS U PA3BUTUSA HAYYHbIX TPaguLMUN.
Oco3HaBas 3Ty OTBETCTBEHHOCTb, Npenogasarteny kadpeapobl
yaensaT ocoboe BHUMaHWe GOPMUPOBAHMIO MHTENNEKTYabHOM
cpeabl, B KOTOPOW CTYAEHTbI MOTY4atoT BO3MOXKHOCTb PACKPbITh
CBOM CMOCOBHOCTU, NPOSIBUTL MCCNEA0BATENbCKYH MHULMATUBY
W coenatb NepBble Cepb&3Hble Warn B Hayke.

PaboTa c ogapEHHBIMM CTYLEHTAMMU CTPOUTCS KaK CUCTEMHbI
M MHOFOYpPOBHEBbI MPOLECC, 0XBATbIBAKOLWMIA Pa3INYHbIE
HanpasneHus y4ebHOM M HayYHOM OedATeNbHOCTU. YKe Ha
paHHMX 3Tanax obyyeHns npenonaBaTenu Kahenpbl CTPEMATCS
BbISIBUTb CTYA,EHTOB, CKNOHHbIX K MCCNIe0BaTeNbCKoN paboTe,
BHMMAaTENbHO Habnoaas 3a UX y4ebHbIMU JOCTUXKEHUAMM,
QHANIUTUYECKMMM CMOCOBHOCTSAMM M 3aMHTEPECOBAHHOCTbLIO B
yrnybnéHHoM maydeHum a3bika. Ocoboe 3HayeHne npu 3Tom
MMeeT UHAMBUAYANbHbIA NOAXOA, NO3BONSIOWMIA YUUTbIBATD
0COBEHHOCTM Hay4YHbIX MHTEPECOB KaXAOro CTyAeHTa U
C03[aBaTb YCOBUS ANS UX AaNIbHEWLLEro pa3BUTHS.

O4HO M3 BaXKHeWWMX HanpaBieHWUW AesTeNbHOCTH
kadbenpol - GopMuMpoBaHME Yy CTYAEHTOB HABbIKOB
CaMOCTOATENbHOM Hay4yHOW paboTbl. B xone nHAMBUAYaNbHbIX
KOHCYnbTaUMi npenopaBaTeny MOMOralT CTyAeHTaM
OBJlafeTb MeToAaMM HAayYHOro nomcka, yyat paboTatb ¢
Hay4HOW NUTepaTypoi, aHaAM3npPOBaTb UCTOHHWUKM, BbILENSTD
OCHOBHble MAen uccneaoBaTenei u CoNnoCTaBAATb PasnyHble
HayyHble noaxoAabl. CTyaeHTbl MOCTENEHHO OCBauMBaloT
MPUHLMMBI HAYYHOTO aHaNM3a A3bIKOBbIX SABNEHUN, y4aTCs
$hopMynnMpoBaTb rMNOTE3bl, CTPOMUTH APryMeHTaLMI0 M AenaTb
060CHOBaHHbIE BbIBOAbI.

Ocoboe BHMMaHWe yAdendeTcsds pasBUTUIO
MCCnenoBaTeNbCKOrO MbILW/IEHWS, KOTOPOe NpenoaaBaTenu
Kadenpbl paccMaTpuBaloT Kak Heobxoaumoe ycnosue
CTaHoBNeHMs Byayuiero cneumanucta-punonora. CtyneHTbl
3HAaKOMSATCS C OCHOBHbIMW HAMpaB/JEHUSIMU COBPEMEHHOI0
A3bIKO3HAHMS, M3Y4alOT Pas3fiMyHble HayYHble KOHLEMLUN U
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MOAXOAbI, YH4aTCH BUAETb H3bIK KaK COXHYI U AUHAMUYHYIO
cuctemy. B npouecce paboTbl Haf HayYHbIMU TEMAMU Y HUX
dhopMupyeTCcs yMeHMe pacCcMaTpMBaTh A3bIKOBbIE SBNEHWS B
LWMPOKOM TEOPETUYECKOM KOHTEKCTE M YCTAHABAMBATb CBS3M
MeXay pa3fMYHbIMU YPOBHSAMU 3bIKOBOM CUCTEMBI.

3HauuTenbHoe MecTo B paboTe Kadeapbl 3aHMMaeT NOMOLLb
CTyLeHTaM B BblbOpe aKTyaNnbHbIX U MEPCNEKTUBHbIX HaY4YHbIX
TeM. [lpenogaBarteny CTpeMATCS HanNpaBWTb UCCEA0BATENbCKMUIA
MHTEpeC CTYAEHTOB B PYC/10 COBPEMEHHbIX Hay4HbIX NpobneMm,
YUMUTLIBAS NMPU 3TOM KaK aKTyaNbHble TEHAEHLMN PA3BUTUS
A3bIKO3HAHMS, TaK U MHAMBUAYANbHbIE CKIIOHHOCTU MOMOAbIX
uccneposatenei. O6cyxpeHmne Tembl byaywein paboTobl
CTaHOBMTCS BaXHbIM 3TanoM HAayYHOrO CTaHOBNEHUS CTYAEHTOB,
MOCKONbKY MMEHHO Ha 3TOM 3Tane 3aK1afblBaOTCS OCHOBbI
CaMOCTOSATENbHOMO HAY4YHOro MOMCKa.

MNMocne onpepeneHuns TemMbl NpenoaBaTeNiv 0Ka3biBaOT
CTYLEHTAM METOAMYECKYH MOMOLLb B pa3paboTke CTPYKTYpbI
Hay4YHbIX UCCNef0BaHMI, B XO4E KOHCYNbTauuii noapobHo
obcyxaatTcsa Lenun 1 3agaun pabotel, onpegensercs obbekT
W npeaMeT UCCNefoBaHMUS, YTOUHSETCS MeToAMKa aHanm3a
A3bIKOBOr0O MaTepuana.

BaxxHbiM 3nemeHTOM paboTbl Kadenpbl sBnseTcCs
COMPOBOXAEHME CTYLLEHTOB Ha BCEX 3Tanax NoOAroTOBKM
Hay4YHbIX CTaTei — OT NepBOHA4YaNbHOrO 3ambicna A0
OKOHYaTenbHOro odopmneHns matepuanos. [penogasartenu
BHMMATe/IbHO aHANM3UPYIOT NOATOTOBNEHHbBIE TEKCTbI, TOMOraK0T
YTOUHUTb GOPMYNIMPOBKM, COBEPLLEHCTBOBATb apryMeHTaL Mo
W yAyyWwaTh KOMNO3MLUMIO Hay4yHOM paboTbl. Ocoboe BHUMaHWe
yLenseTcs TOMHOCTU Hay4YHOW TEPMUHONIOTUU, NOTMYECKOM
NoCNefoBaTE/IbHOCTU M3NOXEHUS U COBNIOAEHWUIO HOPM
HAY4HOro CTUNS.

MmMeHHO Takaa nocneposatenbHas paborta nossosmna
CTyAEHTaM YyBEpEeHHO NpeAcCTaBUTb pe3ynbTaTbl CBOMUX
MCCNepoBaHUI Ha pecnybiMKaHCKOM HAay4YHO-NPaKTUYEeCKOM
KOH(pepeHunn «Monopas dwunonorms YsbekucraHa -
2026». bonbwoe mMecTto B nporpamme pecnybanMkaHCKowm
Hay4YHO-MPaAKTUYECKOW KOH(DEPEHLUU 3aHANU BbICTYNIEHUS
CTyOEHTOB Kadenpbl pyCCKOro S3bIKO3HAHMS B CEKLMAX
«AKTyanbHble Npob6aeMbl COBPEMEHHOMO SI3bIKO3HAHUSA» U
«SI3bIK Xy[LOXECTBEHHOWM NMTEpPaTypbl»; TEMaTUKa AOKNAA0B
OT/IMYaNACh LUMPOTON M pa3HOOBPa3MEM HayYHbIX HANPaBIEHWA.
B pamkax NUMHrBUCTMYECKON CeKLMM Bbinn npeacTaBieHbl
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nccnenoBaHus, NOCBAWEHHbIE HAa3BaHWUSAM pacTeHUM B
TONKOBbIX CNOBapsX, GYHKLUMOHUPOBaHWUIO GEMUHUTUBOB B
HauunoHanbHOM Kopnyce pyccKoro si3blka, KaTeropum poaa u
KaTeropuu BMAa B CUCTEME COBPEMEHHOIO PYCCKOro $3blKa,
npob6semMam c/IoBOO6Pa30BaAHMSA U CEMAHTUKM MPOU3BOAHbIX
CN0B, BONPOCaM 3aMMCTBOBAHHOM JIEKCUKM U OCOBEHHOCTAM
eé hYHKLMOHNPOBAHUA B COBPEMEHHOM PYCCKOM £3bIKe.
Ocobbiit MHTepec Bbi3Bann paboTbl MO aCCOLMATUBHOMY
IKCMEPUMEHTY MPU MU3YYEHUWM ACTMOHMMA «TaLIKEHTY,
nekcukorpa@uyeckoMy OMMUCAHUIO FNAronoB ABWMXKEHUS,
OTPaXXeHUI THPKU3MOB B PYCCKOM nekcukorpadum,
npobneme onpegeneHuns HeonorM3ma, a Takke TMNONOrMK
UMEH cobcTBeHHbIX. [pencTaBneHHble MCCefoBaHuUs
NPOAEMOHCTPUPOBANN CEPbE3HYIO TEOPETUYECKYH MOArOTOBKY
CTYLEHTOB U yMEHUE MPUMEHATb COBPEMEHHbIE METObI
NIMHIBUCTUYECKOrO aHanM3a 93blkoBOro MaTepuana. He
MeHee coaepKaTeNlbHbIMU Bblfn BbICTYMIEHWUS CTYLEHTOB B
CEKLMU, NOCBALLEHHOM A3bIKY XYLOXECTBEHHOM NUTepaTtypbl.
MccnepoBaHmsa 3aTparnBanu WMPOKUI Kpyr npobnem: ot
CMHTAKCMYECKOM OpraHmn3aLIMm 3aroioBKa M S3bIKOBbIX CPeACTB
yb6exaeHns [0 NAMHrBONO3TUYECKOro aHann3a Npon3BeaeHUn
PYCCKOW KnaccMyeckon u coBpeMeHHoi nautepaTypbl. Ocoboe
BHMMaHMe Oblno yAeneHo BOMPOCaM XyO0XeCTBEHHOM
CEMAHTUKM U CTUIUCTUKMN, DYHKLMOHUPOBAHUIO CPAaBHEHWIA U

A3bIKOBbIX CPEACTB BbIPa3nTeIbHOCTU, 0CODEHHOCTAM peyeBoW
XapaKTepUCTUKM NePCOHAXEN, IMHITBOKYIbTYPHbIM acnekTam
M3y4yeHUss UMEH CODCTBEHHbIX M KOHLLEMNTOB.

CTyLeHTbl NpeAcTaBUAM UCCNeA0BaHUS, NOCBSLLEHHbIE
TBopyecTtBy H.B.l'orons, A.M.KynpuHa, H.A.Hekpacosa,
A.lN.YexoBa, M.A.lLlonoxoea, Y.AintmaTtoBa n M.Aby3sposa,
a Takxe npobsemMam peyeBOro BO3LENCTBMSA B pekiame
M QyHKUMOHMPOBaHMA HeonormamoB XX| Beka. Bcero
Kadenpon pycckoro s3blKO3HaHWSA Ha KOHpepeHuuio Hb110
npeacTaBaeHo 37 HayyHbIX AOKNaAoB, B TOM yncne 19
[LOKNafoB MarucTpaHToB 1 18 poknanos 6akanaBpos, YTO
CBUAETENbCTBYET O BbICOKOM HAaYy4YHOW aKTUBHOCTU CTYAEHTOB
M YCTOMUYMBOM MHTEpPECe MONOAEXM K MCCNef0BaTENbCKOM
paboTe B 061aCT pyccKon duaonoruu.

TakuM 06pas3om, yyactme CTyAeHTOB kadeapbl pyccKoro
A3bIKO3HAHMS B HAaY4YHO-UCC/Ie0BaTeNbCKOW AesTeNbHOCTH
M UX yCnelHble BbICTYNIeHUS Ha KoHdbepeHumu «Monopas
dunonorus Ysbekuctana - 2026» ybeautenbHO Nokasanu, Yto
MHTEpeC K GUI0NOrMYeCcKoMi HayKe cpesiM MONOLEXM OCTAETCS
XXMBbIM U YCTONUYMBBIM

Kadeapa pycckoro f3bIKO3HaHUS 1 B JanbHenwem byaeT
nocnenoBaTeNbHO pa3BMBaTh TPAAULMM HAYYHOW LLIKOSbI,
noAAepXKMBaTb MHULMATUBY CTYAEHTOB M CO34aBaTb YCNOBUS
[N PacKpbITUS UX MHTENNEKTYaNIbHOrO NoTeHuMana.

HALMOHA/IBHbIA YHBEPCUTET Y3BEKUCTAHA WMEHA MHPI0 VJ’]VrEEKA \oiees
KADENPA PYCCHOMO IMTEPATYPORELEHHWA -

\fIOJlOIlAH (DI/IJIOJIOI‘I/IH
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Apsaiibim HAYPbI3BAEBA,

()OKmOpGHm HyKyCCKOZO eocydapcmeeHHoeo nedazoau4eckozo UHCmMmumyma umeHu AmuHuUS3a

PA3BHUTHUE PEYEBBIX HABbBIKOB
Y IETEA MJIAZIIIETO IIIKOJILHOTO BO3PACTA HA BTOPOM
A3BIKE C IOMOIIILIO MYJIbTUME/IUHHBIX TEXHOJIOTHH

AHHoTaums. B cTtatbe pacCMaTpuBaroTCA 0CO6EHHOCTH d)Ole/lpOBaHMﬂ pe4veBblX HABbIKOB Yy fetelt MNagwero LWKOAbHOIo BO3pacTa B
npouecce Usy4yeHma BTOporo A3blka € MCNOJIb30BaHNEM MyJ'IbTVIMe,D,MVIHbIX TEXHOJIOTUHA.
KnioueBble cnoBa: Mnaalwnii LKONbHbIM BO3pacT, pe4yeBble HaBbIKK, BTOpOﬁ A3bIK, MyﬂbTI/IME,EI,Ml‘/‘IHbIe TEXHONOTUMU, Lqu3p030€ o6yqume,

KOMMYHUKATUBHaaA KOMNETEHUMA, UHTEPAKTUBHbIE METOAbI.

Annotatsiya. Maqolada multimedia texnologiyalaridan foydalangan holda ikkinchi tilni organish jarayonida kichik maktab yoshidagi
bolalarda nutg konikmalarini shakllantirishning o'ziga xos xususiyatlari ko'rib chigilgan.
Kalit so'zlar: kichik maktab yoshi, nutq konikmalari, ikkinchi til, multimedia texnologiyalari, ragamli ta’'lim, kommunikativ kompetensiya,

interfaol metodlar.

Annotation. The article examines the features of forming speech skills in young schoolchildren during the second language learning

process using multimedia technologies.

Keywords: primary school age, speech skills, second language, multimedia technologies, digital learning, communicative competence,

interactive methods.

CoBpeMeHHble 0bpa3oBaTenbHble peopMbl HaNpaBieHb!
Ha GopMMpOoBaHME IMYHOCTU, CNOCOOHON K 3hdeKTUBHOMY
MEXKY/IbTYPHOMY B3aMMOAENCTBUIO. B ycnoBuax rnobanusaumm
3HaHME BTOPOro f3blKa CTAHOBWUTCS HEOTLEMIEMOM YACTbIO
yCMewHon coumanmsaummn pebeHka. B mnagwem WKonbHOM
BO3pacTe (GopmupytoTca 6a30oBble peyeBble HABbIKK U
3aKN1aAblBaeTCs GyHAAMEHT KOMMYHWUKATUBHOM KoMneTeHLmu [1].

B nocnepHue ropbl aktMBHOe pa3suTue LUbPOBbLIX
TEXHONOMMI NMPUBENO K MOSBNEHMIO HOBbIX MOAXOA0B
K 00yyeHU a3blkaM. MynbTuMeauViHble TEXHOJIOTUKU
CTAHOBATCS MOLHbBIM UHCTPYMEHTOM, NMO3BONSIOWMM CLeNaTb
npouecc obyyeHns 6onee HarngAHbIM, MHTEPAKTUBHBIM U
MOTUBMPYLOWMM. COBPEMEHHbIE MCCNEeL0BAHUS MOLTBEPKAALOT,
4YTO MX MCMNOJIb30BaHME CNoCcobBCTBYET 3HAYUTENbHOMY
MOBBILIEHWI) Ka4YeCTBa YCBOEHMS S3blKa M PA3BUTUIO peYEBbIX
HaBbIKOB y4aLLMXCS.

Mnagluni WKONbHbIN BO3PACT XapaKTepu3yeTcs BbICOKOM
NAACTUYHOCTBIO MCUXMYECKMUX MPOLECCOB, aKTUBHbLIM
pasBUTMEM NAMSATU, BHUMAHUS U BoOOGpaxeHus. B ator
nepuos AeTv Nerko yCBauBatoT HOBbIE A3blKOBble CTPYKTYPbl
1 06napatoT BbICOKOM CMOCOBHOCTBIO K UMUTALMKU peveBbIX
o6pasuos [Tam xe]. PasBuTue peyn Ha BTOPOM A3bike
TpebyeT co3paHMa 6GNaronpusaTHOW S3bIKOBOW Cpefbl, B
KOTOpOW pebEHOK MOXET He TOJIbKO BOCMPUHUMATb, HO U
AKTMBHO MCMNO/b30BaTb HOBbIE A3bIKOBbIE eAMHULbI. bonbLyto
poNib UrpatT Urposble GopMbl 0Oy4yeHMs, NOBTOPEHUE U
3IMOLMOHaNbHAs BOBNEYEHHOCTb [2].

Mcnonb3oBaHe MyNbTUMELUMHbBIX CPeACTB MO3BOJNIAET
MHTErpuMpoBaTb pasfiMuHble KaHanbl BOCNpUATUA —
3pUTENbHBIN, CIYXOBOM U KUHECTETUYECKMI, YTO 3HAUMTENBHO
noebiwaeT 3@deKkTMBHOCTb 00yyeHus. CornacHo Teopum
MYNbTUMEAMUIMHOT0 0ByYeHus, OAHOBPEMEHHOE BO3LENCTBME HA
HECKO/bKO KaHanoB cnocobcTeyeT 6onee rnybokoMy YCBOEHMIO
mMatepuana. Lludposas obpazoBaTtenbHas cpefa BKIOYaeT
BMAEOMaTepuanbl, ayaAM03anmcu, MHTEPAKTUBHbIE 3a4aHus,
obyyatolLme NpUNoXKEHUS, BUPTyanbHble U AOMNONHEHHbIE
cpenbl [Tam xe]. [1ns ycnewHoro oBnafeHuns BTOPbIM S3bIKOM
Heobxo4MMO CO3LaHMe S3bIKOBOWM Cpeabl, CNOCOOCTBYOLLEN
AKTMBHOMY MCMOb30BaHUIO peyn.

MccnepoBaHMa nocnegHux NeT MOKa3blBalOT, 4To
MyNbTUMEANINHbIE CpeacTBa CNOCOOGCTBYOT Pa3BUTUIO
MYNbTUMOLANbHOM FPAMOTHOCTH, KOTOPasi pacCMaTpUBAETCS
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Kak kntoyeBas komneteHuus XXI Beka. AHanu3 Hay4uHbIx paboT
nocnenHux NeT No3BONSIET BbIAENUTb HECKOIbKO KIHOYEBbIX
TEHOEHUMNA.

BnusHne MynbTuMeama Ha pasBUTUE CIAOBAPHOTO
3anaca. Cucrematmyeckuii 063op 2025 roga nokasan, uTo
ncrnonb3oBaHune LMdpPoBbIX NAAaTOOPM M COLMANbHBIX Meaua
3HAYMTENIbHO YBEIMYMBAET C/I0BAPHbIM 3anac y Maaawmnx
LWKOMbHUKOB.

PasButne rpaMOTHOCTM M MNOHUMAHUS peEuUn.
JkcnepuMeHTanbHoe uccneposanue 2024 roga fokasano, 4to
NPUMEHEHUE MHTEPAKTUBHBIX MY/bTUMEANMHbIX TEXHONOIMIA
ynyywaeTt QOHONOrMYeckMe HaBblKM, MOHUMAHME TEKCTa,
YCTHYIO peyb yyalmxcsa.

MoBbilEeHNe MOTUBALMM M BOBNEYEHHOCTU. HekoTopble
uccnepoBanus 2025 roga nokasanu, Yto MynbTUMeUMHbIE
TEXHOMIOMMKU 3HAYMTENIbHO MOBLIWAOT YYEOHYH MOTUBALMIO
M aKTMBHOCTb y4yalmxcs, genas npouecc obyyeHuns bonee
MHTEpPECHBbIM U 3D PEKTUBHBIM.

Pa3BuTHE KOMMYHUKATUBHbIX HABbIKOB. Micnosb3oBaHue
MHTEPaKTUBHbIX NMPUNOXEHUIN, BULEOKOHTEHTA U UTPOBbLIX
TexHonormin cnocobcTByeT GOpMMPOBAHUIKD HABBIKOB
YCTHOW peyn, BKIKYASN NMPOU3HOLIEHNE, MHTOHALUIO U
LManornyeckyo peuyb.

MHHOBALMOHHbIE TexHoNornu. CoBpeMeHHble pa3paboTku
(2024-2025 rr.) neMoHCTpUpytoT 3 HEKTUBHOCTb BUPTYaNbHbIX
yuebHbIX cpen, MHTePAKTUBHbIX LUMGDPOBbLIX MOMOLLHWKOB,
[LOMOSIHEHHOW peanbHOCTK [3].

Takune TexHonornu co3patoT IPDeKT «MOrpyxeHns»
B A3bIKOBYI Cpeny, YTO 3HaUYMTeNbHO yCKopseT npouecc
obyyeHus.

Ona 3dbbekTMBHOrO NpUMEHEHUS MyNbTUMEOUMHbIX
TEXHONOrMI HEOBX0AMMO YUUTbIBATb CleayroLwmMe noaxoabl:
KOMMYHWKATUBHbIM OpPUEHTMPOBAH Ha MCMO/b30BaHUE
A3blKa B peasibHbIX CUTyauusx obLeHus, MynbTuMeauna
no3BoJiSeT MOAEeNMPoOBaTb TakKMe CUMTyauuu Yyepes BUAEO,
AMAnorn u BUpTYyasnbHble Cpeabl; UTPOBble TEXHONOTUK
(gamification) noBbIWaT MOTMBALMIO M CNOCOGCTBYIOT
€CTeCTBEHHOMY YCBOEHMIO S13bIKa; NPOEKTHAas AesTeNIbHOCTb
(BMAeo, Npe3eHTaumMmM) pa3BUBAET CBA3HYIO peyb, TBOpYECKoe
MbILUTIEHME U CAMOCTOATENIbHOCTb; MHAMBUAYANU3ALUS
0byyeHuns — uMdpoBble TEXHONOMMK NO3BONSIOT aAaANTUPOBATL
334aHUS MO YPOBEHb KAXAOr0 yYeHMKa.
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MccnenoBaHWs MokasbiBakoT, YTO yyalimecs, obyyatolmecs
C WCNONb30BaHWEM MYy/NbTUMELMA, AEMOHCTPUPYIOT
6onee BbICOKME pe3ynbTaTbl MO BCEM BUAAM peyeBOi
nestenbHocTu. Kpome T0ro, MynbTUMeuiiHblE TEXHONOMUM
CMOCOGCTBYHOT Pa3BUTUIO LUPPOBOM rPaMOTHOCTH M HABbIKOB
CaMoCTOsTeNbHOro 06yuyeHus. HecMoTps Ha ouyeBUAHbIE
MPEUMYLLECTBA, UCTO/Ib30BAHWUE MYNbTUMELUIAHBIX TEXHONOMUIA
MMEKT HEKOTOPbIE OrPaHUYEHUS: HEOBXOAMMOCTb TEXHUYECKOTO
obecneyeHus, HeaoCTaToYHas NOArOTOBKA NEAAroros, puck
neperpysku ydyalmxcs MHbopmauumeir, 3aBUCUMOCTb OT

undpoBbIX ycTponcTs. [1o3ToMy BaxkHO cobntogaTtb 6anaHc
Mexay TPaAMUMOHHBIMU U UHHOBALMOHHBIMM MeToAaMMU
obyueHus [4].

TakuM 06pa3oM, MynbTUMeUIAHbIE TEXHONOTUM SBSIOTCS
3 HEKTUBHBIM MHCTPYMEHTOM Pa3BUTUS PEYEBbIX HABbIKOB Y
LeTei MNaALero LWKONbHOro BO3PacTa npy U3y4yeHuu BTOPOro
a3bika. COBpEMEHHbIE UCCIEA0BAHMS NMOATBEPXKAAKOT, UTO UX
MCMONb30BaHME NOBbLILAET MOTMBALIMIO YHALLMXCS, YIy4LIaeT
KauyeCTBO YCBOEHMS A3bIKOBOro MaTepuana, cnocobcreyert
pa3BUTUIO KOMMYHMKATUBHOM KoMMeTeHuun u Gopmupyet
HaBbIKM CaMOCTOSTENbHOIO 06YyYeHMUs.

Jlutepatypa
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fyndua PAXUMOBA,
npenodasamesib GpaHuy3cko20 A3biKa

HayuoHansHoz0 yHugepcumema Y36ekucmana umeHu Mup3o Ynyzbeka

METOAOJIO'MYECKHE I10AX0AbI
K UCCJIEOBAHUIO IIBETOBOM JIEKCUKHU

AHHoTauma. B cTaTbe paccMaTpuBAKOTCS OCHOBHblE METOA0MOrMYEcKMe NOLXOAbl K M3YYeHUIO LiBETOOBO03HAYEHMUI — CEMAHTUYECKUI,
KOTHUTUBHBbIM, KYNbTYPONOrMYECKMit U CPAaBHUTENbHO-NIMHIBUCTUYECKMIA, aHANN3 KOTOPbIX MO3BONSET BbISIBUTE 0COBEHHOCTU DYHKLMOHUPOBAHUS
LIBETOBOW IEKCHUKM B A3bIKE U €€ PO/b B OPMMPOBAHUM A3bIKOBOM KapTUHbI MUPa.

KntoueBbie cn1oBa: LIBETOBAs NIEKCMKA, XPOMATOHUMbI, CEMAHTUKA LIBETA, A3bIKOBAsi KAPTMHA MUPA, KOTHUTUBHAS NIMHIBUCTUKA, KYNbTYpHas

CMMBOJTUKA, MEXKYNbTYPHAaa KOMMYHUKaLUHUA.

Annotatsiya. Magolada rang belgilarini organishga asosiy metodologik yondashuvlar - semantik, kognitiv, madaniyatshunoslik va
giyosiy-lingvistik yondashuvlar ko'ib chigilgan bo'lib, ularning tahlili rang leksikasining tilda go'llanilish xususiyatlarini va uning olamning

lisoniy manzarasini shakllantirishdagi rolini aniglash imkonini beradi.

Kalit so‘zlar: rang leksikasi, xromatonimlar, rang semantikasi, olamning lisoniy manzarasi, kognitiv tilshunoslik, madaniy ramziylik,

madaniyatlararo muloqot.

Annotation. The article examines the main methodological approaches to studying color designations - semantic, cognitive,
culturological, and comparative-linguistic, the analysis of which allows for the identification of the features of color lexicon functioning in

language and its role in shaping the linguistic picture of the world.

Keywords: color lexicon, chromatonyms, color semantics, linguistic worldview, cognitive linguistics, cultural symbolism, intercultural

communication.

LiBeT aBngetcs oaHOM 13 dyHAAMEHTaNbHbIX KaTeropui
4yesl0BEeYeCKOro BOCNPUSATUS OKPYXAoLWero Mnpa, urpaet
60MblWY0 pOSb HE TONbKO B (M3MYECKOM BOCMPUATUMU
06bEeKTOB, HO 1 B HOPMMUPOBAHUM KYbTYPHbIX, CUMBOIMYECKMX
¥ 3MOLIMOHANbHbIX 3HAYEHMIA. B A3bike LBETOBbIE 0603HaYEHMS
NposSBNAIOTCS B BUAE 0COBOM rpynmbl NEKCUYECKUX eAMHUL,
OTpaXatoLLMX KaK YyHUBEPCANbHbIE 0COBEHHOCTM YENOBEYECKOTO
MblLUNEHMUS, TaK U cneunduryeckne KynbTypHble TPaguLmm
pasnnYHbIX HAPOLOB.

MccnepoBaHue LIBETOBOM IEKCUKM NPeaCcTaBnsieT 60bLIOoMN
UHTEepec ANs NIMHIBUCTUKM, MOCKObKY MO3BOJNIIET U3YYUTb
B3aMMOCBA3b A3blKa, MbIWNEHNUS U KYNbTypbl. LiBeToBbIe
0603HaYeHMNS LIMPOKO MUCMONb3YKTCSA B XYAOXECTBEHHOM
nuTepartype, nybamMumMcTuKe, pasaroBOPHOM peyun u apyrux
(GopMax KOMMYHMKALMK, MOTYT BbINOJIHATL HOMUHATUBHY!O,
CMMBONIMYECKYHD, IMOLMOHANBbHO-3IKCMPECCUBHYIO U
OLLeHOYHY DYHKLMM.

B coBpeMEeHHOM 513bIKO3HaHWM LBETOBYIO NEKCUKY U3yYatoT
pa3NUYHbIMU METOA0N0TMYECKMMU MOAXOLAMU, CPEAN KOTOPbIX
Hanbonee pacnpocTpaHeHbl CEMAHTUYECKMI, KOTHUTUBHBIN,
KY/IbTYPONOrMYE€CKUI U CPABHUTENBbHO-IMHIBUCTUYECKUI
MOAXOAbI: KaXAbI M3 HUX NMO3BONISIET PpAaCCMOTPETH LBETOBbIE
0603HaYeHUS C pa3HbIX TOYEK 3PEHUS U BbISSBUTb 0COBEHHOCTH
MX OYHKLMOHMPOBAHUS B A3bIKE.

Llenb paHHOM CTaTbM — paccMOTpeTb OCHOBHblE
MeTo40/0rnyeckme Noaxoabl K UCCIef0BaHUI0 LLBETOBOM
NEeKCUKU 1 onpefennTb UX 3HaYeHUe AN COBPEMEHHbIX
NNHIBUCTUYECKUX UCCNE0BaHUA.

CeMaHTMYeCKMM NOAXOA K U3YUYEHMIO LLBETOBOM NEKCUKHM
- OAMH 13 Hanbonee TPaAULMOHHbBIX METOLOB UCCIeLO0BaHMS
LBeTo0603HaYEeHUW, HANPaBNIEHHbIW Ha W3y4vyeHUe
3HaYeHWI LBETOBbIX CNI0B, UX CTPYKTYpPbl MU 0COBEeHHOCTEN
QYHKLMOHUpPOBAHMA B cucTeMe si3blka. C TOUKM 3peHus
CEMAHTMKM LBETOBble 0603HaYeHUs NpeacTaBnsaoT coboi
NeKkcuyeckme eamHuUbl, obo3Havatowme onpenenéHHblie
CBOMCTBA NpeaMeToB M SBNEHWI, 3HAYEHME KOTOPbIX He
OrpaHMyMBaETCs TONbKO MPAMbIM YKa3aHMEM Ha LUBeT:
BO MHOMMX C/ly4asx «LBeTOBble» Cn0Ba npuobpeTtatoT
nepeHoCHble M CMMBONMYeckMe 3HaveHus [1, c. 74].
Hanpumep, B pycCKOM 93biKe CN0BO YEPHbIM MOXET
0603HayaTb He TONbKO LBET, HO U HEraTUBHbIE SIBNEHUS:
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YEPHbIN feHb, YEPHBIW CNUCOK, YEPHAA 3aBUCTb. AHANOTUYHbIE
npouecchl HabnAATCA U B APYTUX A3bIKAX.

CeMaHTM4YeCKMI aHanM3 MNO3BONSET BbIABUTH
NOJIMCEMMUIO LBETOBbIX C/IOB, UX NMEPEHOCHbIE 3HAaYEeHUS
M ponb B GOPMUPOBAHUN YCTOMUYMBbLIX BbIPAXEHUN U
¢dpaseonormnsmos [2, c. 86]. KpoMe Toro, gaHHbIN Noaxon
nomoraeTt onpefennTb MECTO LBETOBOM JIEKCUKK B 06LLel
NeKCMYeCcKoW cucTeme a3blka.

KOrHUTUBHbIM NoaX0o[4, pacCMaTPUBAET LIBETOBYH JIEKCUKY
KaK OTpaxeHue npoLeccoB YeN0BEYECKOro MbIWIeHUs U
BocnpuaTusa. COrnacHo KOrHUTUBHOWM JIMHTBUCTUKE, A3bIK
ABNAETCA WMHCTPYMEHTOM KOHUeEenTyanusauum mupa, a
LiBeTOBble 0603HaYeHMs OTPaXatoT CNocobbl Knaccuukaumm u
MHTepnpeTaLumn peanbHOCTU. B paMkax KOrHMTUBHOrO noaxona
LBeT paccMaTpuBaeTCs Kak KOHLenT, GopMUPYIOLLMIACS B
CO3HAHMM YeNOBEKA HA OCHOBE CEHCOPHOrOo OMbITa, MOXEeT
BK/ILOYATb HE TO/IbKO BM3YyaNibHble XapaKTepUCTUKMK, HO U
KYyNbTYpHbl€, SMOLMOHANbHbIE Y CUMBOSIMYECKME 3HAYEHMUS.
Hanpumep, B pa3nnuHbix KynbTypax OAMH U TOT Xe LBET MOXeT
accouMmpoBaTbCs C pasHbIMKU NOHATUSAMU. B eBponerickoi
KynbType 6enbii LUBeT 4aCTO CMMBOJIM3UPYET YMCTOTY U
HEBMHHOCTb, TOTAA KaK B HEKOTOPbIX BOCTOYHbIX KynbTypax
OH MOXeT ObITb CBA3AH C TPaypoM.

KOrHUTUBHbBIM aHanu3 LBETOBOM NEKCUKM MO3BONSET
M3y4nTb, KAKMM 0OpPa30OM $3bIKOBble CPeACTBa OTpaXkatoT
MEeHTaNbHble CTPYKTYPbl M KOHLENTyaNibHble MOAenNw,
CYLLLECTBYIOLLME B CO3HAHUM HOCUTENEN A3bIKA.

KynbTyponoruyeckuit nogxon npeanonaraer UsyyeHue
LIBETOBOM JIEKCUKM B KOHTEKCTE KY/bTYpPbl; B paMKax AaHHOMO
noaxoAa LBeT pacCMaTPMBAETCS KaK BaXKHbIA 31eMeHT
KYNbTypHOW CMMBOAMKK. LiBeTa yacTo ncnonb3yTca ons
nepenayun KynbTypHbIX LLEHHOCTEeN, TPaauUMiA U COLMANbHbIX
HOPM, MOTFyT MMETb PEeNUrMo3Hoe, UCTOPUYECKOEe WK
HauMOHanbHOE 3HayeHue. Hanpumep, BO MHOTMX KyNlbTypax
KPACHbIM LBET CUMBOIUINPYET CUIY, IHEPTUIO U KUBHEHHYIO
AKTMBHOCTb, B KUTAMCKOM KynbType OH TakXe accoummpyeTca
C yaauen n bnarononyyumem [3, c. 122].

B xynoxecTBeHHOM NiMTepaType LBeTOBble 0603HaYeHMs
4aCTo MCMONB3YIOTCA A5 CO3AaHNS onpeaenéHHo atMocdepsl,
nepenayn HaCTPOeHMs U XapaKTEPUCTUKM NePCOHAXeN. TakuMm
06pa3oM, aHann3 LIBETOBOM IEKCMKM MO3BOISET NIyyLUe NOHATb
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KYNbTYPHbIA KOHTEKCT MpOM3BeAEeHUA U 0COBEHHOCTHU
MWPOBO33peHUs OnpeLenEHHOro Hapoaa.

CpaBHUTENbHO-NIMHIBUCTUYECKUI MOAXOM HAaNPaBAEH Ha
CONOCTaBUTENbHOE M3YYEHWE LLBETOBOM NEKCUKM B PA3IMYHbIX
A3blkax, NO3BOJISIET BbISIBUTb KaK YHMBEpPCaNbHble, TaK U
cneunduueckme 0cobeHHOCTU CUCTEMBI LLBETOODO03HAYEHUIA.
MHorue nccnenoBaTesin 0TMeYatoT, YTo 6a30Bble LIBETOBbIE
TEPMWHbI UMEIOT ONpeLeNEHHYI YHUBEPCANIbHYHO CTPYKTYPY,
0[HAKO B Pa3HblX A3bIKax UX KOJIMYECTBO U CEMAHTUYECKME
rpaHuLbl MOTYT pa3nnyatbcs. Hanprumep, B HEKOTOPbIX S3blKax
O[HO C/IOBO MOXKeT 0603HayaTh Cpa3y HECKONbKO OTTEHKOB,
KOTOpble B APYr1X A3blKaX BblIPaXakTCs pa3HbIMK C/IOBAMM.
Takue pasnnums oTpaxatT 0CO6EHHOCTM BOCNPUATUS LiBETA
W KyNbTypHble Tpaauumum HocuTenen asbika [4, c. 144].

CpaBHUTENbHbIM aHaNU3 LLBETOBOM IEKCMKM MO3BONSET
BbISIBUTb CXOACTBA U Pa3Nnums MeXAY S3blkaMu, oNpeaenuTb
BAMSHUE KYNbTYPHbIX GAKTOPOB Ha GOpPMUPOBAHME CUCTEMBI
LBETOOOO03HAUYEHMA.

MccnepoBaHne LBETOBOW NIEKCMKM BECbMA BAXHO
LN COBPEMEHHOM NIMHTBUCTUKMU, MOCKOJNIbKY NO3BOAsET
U3Y4YUTb B3aMMOLENCTBME A3blKA, MbILEHUS U KYNbTYpbl.
PaznunuHble MeTogonornyeckne Nnoaxonabl — CEMaHTUYECKUNA,
KOTHUTUBHbIN, KYAbTYPONOrMYECKUIA U CPABHUTENbBHO-
JIMHTBUCTUYECKMIA — LLONONHAKOT APYr Apyra u obecneymBatot
KOMMNNEKCHOe NMOHMMaHMe AAHHOTo ABeHus, cnocobcTeyeT
6onee rnybokoMy aHanM3y LBETOOBO3HAYEHUM, X 3HAYEHMS
n QyHKUMI B f3bike. Kpome TOro, nsyyeHune LBETOBOW NEKCUKHM
NMoMoraeT packpbiTb 0COBEHHOCTU A3bIKOBOWM KapTUHbI MMpPa
W KYNbTYPHbIX TPAAMUMIA Pa3NMYHbIX HAPOAOB.

TakuMm 06pa3oM, KOMMAEKCHbIA MEeTOLONOTMYeCKUi
noaxon K MCCnenoBaHMi0 LLBETOBOM NEKCUMKM OTKpbIBAET
WMPOKME BO3IMOXHOCTU ANA OANbHEWWIMX HAYYHbIX
nccnepoBaHuii B 061acTu IMHIBUCTUKM, KYNIbTYPONOTUM U
MEXKYNbTYPHON KOMMYHMKaALUW.
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Airrynb CAMAPHUASOBA,

accucmeHm HyK)/CCKOZO ZOC)/OGPCITIBEHHOZO nedazoau4yeckozo UHcmumyma

PA3BUTHE HAYYHOI'O MUPOBO33PEHMA JETEA
YEPE3 HEHTP HAYKH U ITIPUPObI
B IOIKO/JIbHOY OBPA30BATE/IbHOM OPTAHU3ALIUU

AHHoTaums. B ctaTbe pacCMaTpuBakOTCa Noaxodbl K d)Ole/IpOBaHMIO Hay4YHOro MMpoBO33peHNA Yy neteit AOLWKONbHOrO BO3pacTa yepes
OpraHu3auuio LEeHTpa HaykKun U npupoabl B [00, AHANN3UPYKOTCA TEOPETUYECKME OCHOBbI HAaY4YHOro MbllWIEHNA, COBPEMEHHbIE METOAUKU
pa3BuUTHA No3HaBaTe/IbHOM AKTUBHOCTH, npmnBOaATCA NpakKTUYeCckMe pekoMeHaaumm no opraHmsaumu MCCNefoBaTeNbCKOM U MFpOBOﬁ

[eATeNbHOCTM AeTe.

KnioueBble cnoBa: AoLIKONbHAs 06pa3OBaTeanaﬂ OpraHusauua, Hay4yHoe MMpPOBO33peEHUE, LEHTP HAYKM U NMPUPOLbl, MO3HABATE/IbHAsA

AKTUBHOCTb, SKCNEepMMeHTa/lbHaa AeATeNbHOCTb, MPOEKTHAaA pa60Ta.

Annotatsiya. Magolada maktabgacha ta’'lim tashkilotida fan va tabiat markazini tashkil etish orqali maktabgacha yoshdagi bolalarda
ilmiy dunyogarashni shakllantirishga yondashuvlar ko'ib chigilgan, ilmiy tafakkurning nazariy asoslari, bilish faolligini rivojlantirishning
zamonaviy usullari tahlil gilingan, bolalarning tadqgiqot va o'yin faoliyatini tashkil etish bo'yicha amaliy tavsiyalar berilgan.

Kalit so'zlar: maktabgacha ta’lim tashkiloti, ilmiy dunyogarash, fan va tabiat markazi, bilish faoliyati, tajriba-sinov faoliyati, loyiha ishi.

Annotation. The article examines approaches to forming a scientific worldview in preschool children through the organization of a
science and nature center in preschool educational institutions, analyzes the theoretical foundations of scientific thinking, modern methods
for developing cognitive activity, and provides practical recommendations for organizing children’s research and play activities.

Keywords: preschool educational organization, scientific worldview, science and nature center, cognitive activity, experimental activity,

project work.

CoBpeMeHHOe polwkonbHoe obpa3oBaHue B Pecnybnuke
Y36ekucTaH HanpaB/ieHO Ha BCECTOPOHHEe pa3BUTHE
peten, GOPpMUPOBAHUE Y HUX KPUTUUYECKOTO MbILLNEHNS U
no3HaBaTeNbHOM aKTUBHOCTU. OHOW M3 aKTyaNlbHbIX 33434
SBNSETCS pa3BUTME HAYYHOrO0 MUPOBO33PEHMS, KOTOpOoe
3aK/1afblBaeT OCHOBbI HyayLLIero 0CO3HaHHOIO BOCMPUSATUS
MUpa U Hay4YHOW rPaMOTHOCTY.

Hay4yHoe MMpOBO33peHUe y aeTelt — 3TO CNOCOBHOCTb
HabnoaaTb, aHaNM3MpPOBaTb, AeNaTb BbIBOAbI U NPOBEPATb
TUMOTE3bl, YTO COOTBETCTBYET OCHOBHbIM 334a4aM COBPEMEHHOIO
obpazoBaHus. LleHTp Haykm u npupoabl B OO npeacrasnset
coboit cneumnanbHo 060pyaoOBaHHOE NPOCTPAHCTBO, FAe AeTU
MMEIOT BO3MOXHOCTb MPAKTUYECKU UCCNeA0BaTb OKPYXKaKOLLMIA
MUP Yepes UrpoBble U SKCNepUMeHTaNbHble MeToabl [1].

HayuHoe MMpOBO33peHue BK/OUAET B CEOS CUCTEMY 3HAHUIA
0 MMpe, CNocobbl MbIWIEHNUS, OCHOBAHHbIE HA HabnaeHUM,
QHanMse U 3KCNepuMeHTe, LLEHHOCTU, CBS3aHHbIE C Hay4YHbIM
NMOAXOLOM K peLleHuto npobnem.

Uccneposanus J1.C.BbIroTcKOro nokasbiBalT, 4TO
NMo3HaBaTeNlbHAas aKTUBHOCTb U pa3BUTUE MbIWNEHUS
GopmupyloTCa Yyepes coumanbHoe B3aMMOLENCTBUE W
UrpoByto aesTenbHocTb. COBpeMeHHble Neaarorn 0TMeYator,
4YTO paHHee BKJIlOYEHWE [eTel B WMCCNenoBaTeNbCKyH
[LedTeNIbHOCTb CNocobCTBYeT HOPMUPOBAHUIO Y HUX NOTUKMU,
Nt0603HATENBHOCTU U CAMOCTOATENIBHOCTM B NO3HAHUM [2].

CornacHo coBpeMeHHbIM NeAarortieckuM UCCIeloBaHUSM,
OCHOBHbIMM NPUHLMNAMMU HAYYHOTO MUPOBO33PEHNUS ABNAIOTCS
LOCTYMHOCTb U HArNSAHOCTb —- UCMONb30BaHUE HarNSAHbIX
MaTepuanoB M MPUPOAHbLIX O6GBEKTOB; MrPOBas AESTENbHOCTb —
06yyeHue Yepes Urpy noBbILLAET UHTEPEC U YCBOEHME 3HAHWIA;
3KCNepUMeHT M HabnLeHne — aKTUBHOE BOB/eYeHUe AeTel B
uccnenoBaHue NPoOLLECCOB NPUPOAbI; NPOEKTHas LesTesbHOCTb
- peanu3auus MUHWU-NPOEKTOB CNOCOBCTBYET CUCTEMATU3ALMM
3HaHWI; pednekcns n 06CyxaeHne pesynbTaToB CTUMYIMPYHOT
KPUTMYECKOE MbILWIEHUE U YMeHWe AeNnaTb BbiBOAbI [3].

LleHTp Hayku n npupoabl B 100 BKAOYaET cnepyrowme
30HbI: XMBYIO NPUPOAY — akBapWyMbl, PAaCTEHUS B FOPLUKAX;
DU3NKO-XMMUYECKME IKCNEPUMEHTbI — MPOCTbIE OMbIThI
C BOAOW, MECKOM, CBETOM; MPOEKTHYK 30HYy — MecTa
ONS KONNEKTUBHbIX MCCNefOBaHWMA U MUHU-MPOEKTOB;
HabnAaTeNbHYIO 30HY — yMbl, MUKPOCKOMbI.
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MeToabl paboTbl B LleHTpe Hayku u npupopnbi:
3KCMEPUMEHTASIbHbIE — LETW CAMOCTOSATENIbHO NPOBEPSIOT
rMnoTesbl, UCCNEeAYT SBNEHUS NpUpoabl (Hanpumep,
NpoBEPSIOT, Kakue NpeaMeTbl N1aBatoT B BOAE); HAbN0AeHUS —
exeHefenbHble HAbNOAEHMS 33 POCTOM PACTEHWI, NOBEAEHUEM
HAaCeKOMbIX, U3SMEHEHWEM MOrOAbl; MPOEKTHAS AEATENbHOCTb
- C034aHWEe MUHU-MPOEKTOB MO BbIPALLMBAHUIO PACTEHWH,
HabMOAEHMIO 3@ NTULLAMU, U3YHEHUIO CBOMCTB NMPUPOAHbIX
MaTepuanoB; UrPOBble METOLbI — Hay4YHble KBECTbI, pOSEBbIe
urpbl «Y4yéHble U uccnenoBaTenn», MHTEPAKTUBHbIE OMbIThI;
pednekcna n obcyxaeHme — o06CYyXAeHMe pe3ynbTaToB
3KCNEepUMEHTOB, OTBETbl Ha BOMPOCHI, GOpMynnpoBaHue
BbIBOAOB [4].

OnbiT - 3TO HabnwopeHue, KOTOpOe MPOBOAMTCS B
CnewunanbHO OpraHU30BaHHbIX YCIOBMSX /1t 3HAKOMCTBA AeTen
C SIBNEHWSMM M 0OBEKTAMM OKPYXKAIOLLErO MMPa, X CBOMCTBAMU
M KayecTBaMu. Hanpumep, B CTaplueM LOLWKOAbHOM BO3pacTe
LWMPOKO MPUMEHSETCS AIUTENbHBIN OMbIT, TO €CTb 3KCMEPUMEHT
- NJIaHOMEepHOe W LefeHanpaBleHHOe MNpoBefeHune
HabNAEHNA, MO3BONAIOLLEE AETAM CAMOCTOSATE/NIbHO JenaTb
BbIBOAbI M YCTAHABAMBATb NPUYMHHO-CNELCTBEHHbIE CBSA3M
[Tam xe].

Knaccudukauma onbitos: 1) no xapaktepy 06bekToB -
OMbITbl C PACTEHUAMM, C XXMBOTHLIMM, C 06BEKTAMU HEXMBOW
npupoabl (Boga, Necok, BO3AyX, KAMHU U Ap.), ONbITbl, TAe
00BbEKTOM SIBNSIETCA YeNoBeK; 2) Mo NpuUYnHe NpoBefeHMs
— C/lyyaviHble, BO3HMUKAKLWME B Npouecce noBCceaHEBHOM
LesTenbHOCTH, 3an1aHNPOBaHHbIE, 3apaHee NOArOTOBNEHHbIE
nepfarorom, B OTBET Ha BOMpPOC pebéHka NpoBOAATCS ANs
yOOBIETBOPEHUS NO3HABATENIbHOrO MHTepeca AeTew; 3) no
XapaKTepy NO3HABaTENbHOW LeATENbHOCTU — UNTIOCTPATUBHbIE
NnoATBEPXKAAMT YXKe U3BECTHble AeTaM dhaKTbl, MOMCKOBbIE
HanpaBfieHbl HA CAMOCTOATENIbHOE UCCIef0BaHUE U NOUCK
oTBETa; 4) MO XapakTepy MbICAUTENbHbIX Onepauui -
KOHCTaTupytowme, HabnwogeHue CBOMUCTB 1 ocobeHHOCTEN
obbekTa 6e3 CBA3M C APYrMMU ABNEHUSIMU, CPABHUTENIbHbIE
NMO3BONAOT YBUAETb U3MEHEHWUSI CBOMCTB WMAM KAYecTB
obbekTa B npolecce onbiTa, 0606LWwatowme HanpasneHbl Ha
BbISIBNEHWE 3aKOHOMEPHOCTEN onpeaenéHHOro npouecca
Ha OCHOBE NpeablayLnX IKCMNepUMEHTOB; 5) No MecTy B
o06pa3oBaTenbHOM MpoLecce — NepBUYHbIE 3HAKOMSAT AeTel
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C HOBbIM SIBJIEHWEM, MOBTOPHbIE 3aKPEMNSOT NONyYEHHbIE
3HaHWUA, 3aKNKYNTENbHbIE NOABOAAT UTOT M3y'~IEHHOl7| TeMe,
UTOrOBbIE CMCTEMATM3UPYIOT U 0606LWA0T 3HAHMS.
MpaKTUYeCKMit ONbIT MOKA3bIBAET, YTO LETH, y4ACTBYHOLME
B MCCNEeA0BaHUAX, AEMOHCTPUPYIOT NOBbILEHHbIA UHTEpeC
K M3yUYeHWIo SBNEeHWI NpUpoabl, yMeHWe 3a[aBaTb BONPOCHI
M UCKaTb OTBETbI Yepe3 HAbNAEHUS U SKCNIEPUMEHTDI,
dbopMupoBaHue 6a30BbIX HAaBbIKOB HAaY4YHOIO MbILIEHUS
M CaMOCTOSTENIbHOTO aHanu3a, pa3BUTUE KOJIIEKTUBHbIX
HaBbIKOB 4Yepe3 MpOoeKTHYK AeaTenbHOCTb. B xopne
HabNAeHWUI OTMEYAEeTCS, YTO AEeTU akKTUBHO MUCMOb3YHOT
MoNyYeHHbIe 3HAHUS B NOBCEAHEBHOM XU3HU, LEMOHCTPUPYS

yCTOWYMBYI Nt0O6O3HATENbHOCTb WM CTPeMAeHune K
3KCNEPUMEHTUPOBAHUIO.

LeHTpbl Haykn n npupoabl B JOO cnocobcTByioT
3pdekTMBHOMY HOPMUPOBAHMIO HAYYHOTO MUPOBO33PEHMS
y AeTew AOWKONbHOro Bo3pacta. Oas ycnewHown paboTbl
LEeHTPa He06X0AMMbI CUCTEMHOCTb 3aHATUI, pa3Hoo6pasue
MaTepuanoB, COYeTaHUe Urpbl U IKCMepUMeHTa. BaxHbIM
3/1eMEHTOM SBNISETCS NPOEKTHAs LesaTeIbHOCTb, pa3BMBatoLLas
HaBbIKM UCCNEAO0BaHUSA, KPUTUYECKOTO MbIWAEHUS U
KonnekTnuBHon paboTbl. PerynapHoe ucnonb3oBaHue
HabnwaeHUn 1 pedpnekcnn 3akpennsaet yMeHue peten
($hopMynMpoBaTh BbIBOAbBI U CTPOUTb MPUUYMHHO-CNEACTBEHHbIE
CBSI3N.

Juteparypa
1. ink kapaMm. locynapcTBeHHas yuebHas nporpamma. TawwkeHT, 2022.

2. Boirotckuid J1.C. Mcuxonorusa passutusa pedeHka. M.: Skcmo, 2004.
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Nynb6axap TACBAEBA,
cmapuwuti npenodasamerns

HyKyCCKOZO eocydapcmeeHHoeo nedazoau4yeckozo UHCmMmumyma umeHu AmuHuS3a

BOCIIUTAHUE U OBYYEHME JIETEX
C UHTEJIVIEKTYAJIbHBIMH HAPYIIEHUAMH

AHHoTaums. B ctatbe pacCMaTpuBaroTCAa 0COBEHHOCTU BOCMIUTAHMUS U 06yqu usapeTen c WHTENNEKTYalbHbIMU HAaPYLLEHNAMU,aHANTU3UPYIOTCA
ncmxonoro-nenarorn4eckne Xapaktepuctuku [aHHOM KaTteropuu 06yqa|oumxc;|, PaCKpbIBaKOTCA COBpEMEHHbIE KOPPEKLUMOHHO-pa3BMBaroLlmne
noaxonbl, a TakXxe ycnosus, obecneunBatolme YCnewHy coumanmsaumio U MUHTerpaumio neteli B 0buiecTso.

KnroueBble cnoBa: WHTENNEKTYa/IbHbIE HAPYLWEHUA, KOPpPEKUMOHHAA neaarornka, MHKNK3nMBHOE O6pa3OBaHVI€, coumanmsauma, passutme

JIMYHOCTH, CneynanbHoe oﬁquHme.

Annotatsiya. Maqgolada aqli zaif bolalarni tarbiyalash va ogitishning o'ziga xos xususiyatlari korib chigilgan, ushbu toifadagi ta’lim
oluvchilarning psixologik-pedagogik xususiyatlari tahlil qilingan, zamonaviy korreksion-rivojlantiruvchi yondashuvlar, shuningdek,
bolalarning muvaffagiyatli ijtimoiylashuvi va jamiyatga integratsiyalashuvini taminlovchi shart-sharoitlar ochib berilgan.

Kalit so'zlar: intellektual buzilishlar, korreksion pedagogika, inklyuziv ta’'lim, ijtimoiylashuy, shaxsni rivojlantirish, maxsus ta’lim.

Annotation. The article examines the peculiarities of raising and educating children with intellectual disabilities, analyzes the
psychological and pedagogical characteristics of this category of students, and reveals modern corrective and developmental approaches,
as well as the conditions ensuring successful socialization and integration of children into society.

Keywords: intellectual disabilities, correctional pedagogy, inclusive education, socialization, personality development, special education.

B nocnenHue rofbl B Halei cTpaHe akTUBHO pacLUMpseTcs
CMCTEMA CMEeLManU3MpPOBaHHbIX 06pa30BaTEbHbIX YUPEXAEHWH,
npefHa3HaYeHHbIX A9 BOCMUTAHUS U Pa3BUTUS OeTel C
HapyLIeHWUSIMMU UHTENNEeKTYanbHOro passuTus. OCHOBHas 3aa4a
TaKMX OpraHu3auuin — co3aaHuK yCI0BUIMA, CNOCOBCTBYOLLMX
MaKCMMaNbHO BO3MOXHOMY Pa3BUTUIO YMCTBEHHO-OTCTaNbIX
[LleTell M UX NOArOTOBKE K AaNbHeNweMy 06yyeHuto. B faHHbIX
yupexaeHusx B KOpPeKLMOHHO-BOCNMUTaTeNbHON paboTe
NPUMEHAITCS CneunanbHble negarorMieckme noaxonbl
M MeTOoAbl, BK/OYAETCS KOMMAEKC LefieHanpaBieHHbIX
MeponpusaTUii N0 BCECTOPOHHEMY GOPMUPOBAHUIO
nmyHocTu peteir. Ocoboe BHUMaHWe yoenseTcs Koppekuuu
M 4aCTMYHOMY NpeononeHuto HapyLUEHl/If;I ncnxmnyeckoro
Pa3BUTUS, OCNTOXKHSIOLWMX UHTENNEKTYaNbHYO AESTENbHOCTD,
hu3nYeckoe pasBuUTUE M COLMANBbHYIO afanTaumio aeTel c
MHTENNEKTYalbHbIMU HAPYLUEHUSAMMU.

CoBpeMeHHble MUCCefoBaHUS MOAYEPKMBAKT, 4TO
3 PeKkTuBHOE 00OyYeHMe AeTeir C UHTEeNNeKTyalbHbIMU
HapyweHnaMu TpebyeT MeXAUCUMNIMHAPHOrO NOAX0Aa,
BK/HOYQIOLLErO COTPYLHUYECTBO CEMbM, NEAAroroB, NCUX0M0roB
n obuiecTsa B LenoM. Tak, MCCnefoBaHMS MOKA3bIBAKOT, YTO
yyactme poauteneit — 0Co6eHHO OTLLOB — B KOPPEKLMOHHOM
paboTe MONOXUTENbHO BMSET Ha pa3BuTUe pebEHKa 1 ero
yyacTue B exefHeBHbIX 06pa3oBaTtesibHbix npoueccax [1].

B nocnepgHue rogbl oTMeYeHa TEHAEHUMS K PAa3BUTUIO
MHKNO3MBHOTO 06pa3oBaHMs, HanpaBleHHOro Ha
npenocTaB/ieHMe paBHbIX BO3MOXHOCTEN A5 BCEX OEeTen B
obleobpasoBatenbHon cpepe. Takne Noaxoabl BKAOYAOT
pa3paboTKy MHAMBUAYaANbHbIX 06pa30BaTeNbHbIX MAAHOB
M apanTauuio yyebHbIX MporpaMM B COOTBETCTBUMU C
NoTpe6bHOCTAMM feTel C MHTENNEKTYaIbHbIMU HAPYLIEHUSIMMU.

Meparornyeckme uccnenoBaHMs TakKe YKa3blBaOT Ha
BaXXHOCTb pa3BUTUS KOMMYHMKATUBHbIX HABbIKOB Y AeTeM
C VMHTENNEeKTYaNbHbIMW HAPYLIEHUAMU, TaK KaK UMEHHO
KOMMYHUKaUUS SABASETCS KAKYOM K COuManM3auum u
ycnewHoMy oby4eHuHo.

bonbluoe 3HayeHne nmeeT u nopaepxka cemen. Mo AaHHbIM
MccnenoBaHuit, nefarornyeckas v NCMxXonornyeckas nomMolLb
poamTensM noBblwaeT 3GPeKTUBHOCTb BOCMUTAHMS U YPOBHS
afanTaumun geten [2].

CornacHo knaccudumkaumn BceMmpHoM opraHmsaumm
30paBOOXPAaHEHWNS, MWHTeNNeKTyaJibHble HapyleHus
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XapaKTepU3YTCS CHUXKEHWEM MO3HABATENIbHOM aKTUBHOCTMH,
OrpaHMyeHneM CnocobHOCTM K aBCTPAKTHOMY MbILLMEHUIO U
TPYAHOCTSIMM B COLMANbHOM afianTaumu.

B obnactn nedekTonornm 3HaunTeNbHbIN BKNAJ, B U3yYeHne
ocobeHHocTel pa3Butua petent BHEC J1.C. Bbirotckui,
NoAYEPKMBABLUMI, YTO pa3BUTUE peBEHKA C OTKIIOHEHUAMM
MOAYMHSETCS TEM Xe 3aKOHOMEPHOCTSM, YTO M HOpPMaJibHOe
pa3BuTME, 04HaKO TpebyeT cneLmanbHbiX Nefarornyeckux
YCNOBMW M COUMANbHOM MoapepXku. [Ans Takux peten
XapaKTepHbl 3aMefNIeHHbI TEMN YCBOEHMS MaTepuana,
TPYAHOCTM KOHUEHTpauMu BHUMAHMS, OrpaHUYEHHbIN
CNIOBApPHbIN 3anac, HeLOCTAaTOYHOE Pa3BUTUE NMPOM3BOJIBHOWM
namsT1 1 3MOLMOHabHas HeapenocTb. O4HAKO NpU NPaBUILHO
OpraHM30BaHHOM KOPPEKLMOHHOM paboTe B hopMMpPOBaHUM
MO3HaBaTe/bHbIX NMPOLLECCOB HAbOAAETCS NONOXKUTENbHAS
AMHaMKKa [TaM xe].

BocnutaHue geTen C MHTENNEKTYaNbHbIMU HAPYLLUEHUAMM
HanpaefeHo npexae Bcero Ha GopMMpoBaHMe COLMANbHO
NPUEMIEMOrO MOBEAEHMS, CAMOCTOSTENBHOCTU M 6A30BbIX
YKM3HEHHbIX HaBblKOB. OCHOBHbIE HanpaBieHWs BOCMUTATENbHOM
paboTbl — pa3BUTME HABbLIKOB CAaMOOOCAYXWMBAHMUSA,
$hopMrpoBaHME KOMMYHUKATUBHOM KYNbTypbl, BOCMUTaHUE
TPYAonobus U OTBETCTBEHHOCTU, Pa3BUTUE IMOLMOHANbHO-
BOJIEBOM Cepbl.

B BOCNWUTaHUM M pa3BUTUM fEeTEN C OTKNOHEHMSMM 6osbluoe
3HayYeHne UMeeT COTPYLHMYECTBO CEMbM M 06PaA30BATENIbHOIO
yupexaeHnus. Poautenu fonxHbl 6bITb aKTUBHBIMM Y4ACTHUKAMM
KOppeKLUMoHHoro npouecca. ObyyeHue cTpouTcs C y4ETOM
NMPUHLMNOB KOPPEKLMOHHOM Neaarormku: AOCTYNHOCTb U
HarNa4HOCTb MaTepmana, MHOrOKpaTHOe NOBTOPEHMe, ornopa
Ha NPaKTUYeCKYH AeATeNbHOCTb, MUHAMBUAYANbHbIA NOAXOA, U
nosTanHoe GopMMpoBaHME AENCTBUI [3].

B ycnosusax nHkno3meHoro obpaszosaHus ocoboe BHUMaHue
yAenseTcs Co34aHMI0 afanTMpPOBaHHOM 06pa3oBaTeNbHOM
cpenbl. Mcnonb3lywTca chneuuanbHble MNpoOrpamMmMbl,
AMOAKTUYECKMEe MaTepuasbl, UITPOBbIE TEXHOMOMMU, 3NIEMEHTDI
apT-Tepanuu U CEHCOPHOIO Pa3BUTKS.

CoBpeMeHHble KOHLEMNUMU UHKNH3MBHOrO 06pa3oBaHus
HanpaB/ieHbl HA afaNTaLMI0 y4eBHbIX MPOrpamMMm U NMOALEPXKKY
obyyeHuns B 06wWeo0bpa3oBaTenbHOM cpese, YTo pacwmpseT
BO3MOXHOCTU peTelt C¢ ocobbiMn 06pasoBaTesNbHbIMU
noTpebHocTAMU. Pa3zBUTUE KOMMYHUKATUBHbIX HaBbIKOB
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paccMaTpMBaeTCcs Kak OAMH M3 K/YeBbiX (aKTOpoB
yCNeLWHoM coumnanmsaLmm, Nno3ToMy COBpeMEHHbIE NOAXOAbI
yoensoT eMy ocoboe BHUMaHWe B KOPPeKLMOHHOM paboTe.

BaxHolt npobnemoit ocTtaértcs HeobxoaMMOCTb
pa3paboTkM NMepcoHann3npoBaHHbIX 06pa3oBaTeNbHbIX
nporpamMMm, KOTOpble Yy4YuTbiBanu Obl MHAMBUAYANbHbIN
noTeHumMan Kaxaporo pebéHka. lMogaepxka cemen yepes
nefarorMyeckyrd M NCUXONOrMYECKY NMOMOLLb TaKXe
paccMaTpmBaeTcs Kak GakTop nosbiweHms 3bGeKTUBHOCTH
BOCMUTAHUA U 0OyYeHus.

JddeKTUBHOCTb BOCMUTaHMS U 00y4eHUs obecneymBaeTcs
npu cOBNOAEHUMN CefYOWMX YCIOBUIA: PaHHAS AMArHOCTMKA
HapyLWeHWH; KOMMJIEKCHOE MCUMXO00ro-negarormyeckoe

COMpOBOX/EeHWe; COTPYAHMYECTBO CNeLManncTos (nejaror,
ncuxonor, noronea, AedekTonor); nognepxka co CTOPOHbI
CeMbM; CO34aHNE IMOLMOHANBHO BNaronpuaTHOM cpepbl
[Tam xe].

Takum obpasom, BocnuTaHue u obyyeHue peten C
WHTENNEeKTyaNlbHbIMU HApYLWEHUSMU NpeacTaBnseT coboi
CNIOXHbIM, HO COLMANbHO 3HAaYUMBbINA npouecc. [pPaMOTHO
OpraH13oBaHHas KOppeKLMOHHO-pa3BuBatoLwas pabora
cnocobcTByeT GOPMUPOBAHMIO KU3HEHHON KOMMNETEHTHOCTH,
COLMaNbHOM afanTauin 1 NOBbILLEHMUIO KAYeCTBa XMU3HMU
pebérka. CoBpeMeHHble MOAXO0Lbl OPUEHTUPOBAHbI HE TOMbKO
Ha KOPPEeKLMI0 HeA0CTaTKOB Pa3BUTUS, HO U Ha packpbiTue
MOTEeHLMANbHbIX BO3SMOXHOCTEN NTMYHOCTK.
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Aitnypa YJIbIKIMAHOBA,

accucmeHm HyKyCCKOZO eocydapcmeeHHoeo nedazoau4yeckozo UHCmMmumyma umeHu AmuHUS3a

CIIEHUPHUKA OPTAHU3AIIUN PU3UYECKOI'O BOCIIMTAHUA
B JOIIKO/JIbHOM OBPA30BAHHUH

AHHoTauums. B cTaTbe pacCMaTpuBakoTCA 0cobeHHOoCTH OpraHusauuu d}MBMHECKOFO BOCMUTaHUS AeTel AOLWKONbHOIO BO3pacCTa B yC/10BMAX
[LOLUKONbHOM 06pasoBaTeanoﬁ OpraHnsaunun, aHaIn3npyrTCa OCHOBHbIE 3a4a4M ¢)M3MHECKOF0 BOCMUTaHUA MO YKpenIeH!o 340p0Bba netew,
pasBUTUIO [IBUraTeNIbHOM aKTUBHOCTM U dJOpMMpOBaHMIO OCHOB 3400p0OBOIro o6pa3a XU3HU.

KnioueBble cnoBa: [OLWKONbHOE 06paBOBaHMe, (1)I/I3I/N€CKO€ BOCMNUTaHUe, ABUraTesibHaa akKTMBHOCTb, 340POBbE neten, ¢M3MH€CKO€

pa3BuTUe, GU3KYNLTYPHO-0340POBUTENbHAS paboTa.

Annotatsiya. Magolada maktabgacha ta’lim tashkiloti sharoitida maktabgacha yoshdagi bolalar jismoniy tarbiyasini tashkil etishning
oziga xos xususiyatlari koTib chigilgan, bolalar salomatligini mustahkamlash, harakat faolligini rivojlantirish va sog‘lom turmush tarzi
asoslarini shakllantirish bo'yicha jismoniy tarbiyaning asosiy vazifalari tahlil gilingan.

Kalit so'zlar: maktabgacha ta’'lim, jismoniy tarbiya, harakat faoliyati, bolalar salomatligi, jismoniy rivojlanish, jismoniy tarbiya-

sog‘lomlashtirish ishlari.

Annotation. The article examines the features of organizing physical education for preschool children in the context of a preschool
educational organization, analyzes the main tasks of physical education in strengthening children’s health, developing motor activity, and

forming the foundations of a healthy lifestyle.

Keywords: preschool education, physical education, motor activity, children’s health, physical development, physical education and

health work.

BaxHbIM ycnoBreM 3 HeKTMBHOIO PU3MYECKOro pa3BUTHS
[LOLWKONbHMKOB IBNISIETCS CMCTEMaTMYecKas ABuraTesibHas
AKTMBHOCTb, COOTBETCTBYHOLLAS BO3PACTHbIM 0COBEHHOCTAM
neTeil. PerynspHble dusmnyeckme ynpaxHeHus CnocobCTByoT
He TONbKO YKPEMIEHWUIO MbIWWL, U Pa3BUTUIO ABUTrATENbHbIX
HaBbIKOB, HO W MONOXWUTENbHO BAMSIOT HA paboTy cepaeyHo-
COCYLMCTOM 1 AbixaTenbHow cuctem. Kpome Toro, dumsnyeckas
AKTUBHOCTb 611aronpusTHO BO3AENCTBYET HA IMOLIMOHANbHOE
cocTosHue pebéHka, GopMUpyeT MHTEPEC K NMOABUXKHBIM
Mrpam u cnocobCTBYeT pPa3BUTUIO TakMX KayecTB, Kak
CaMOCTOSATENbHOCTb, ANCLUMMIMHUPOBAHHOCTb U YBEPEHHOCTD
B COBCTBEHHBIX cMnax. [103ToMy opraHu3aums pa3Hoo6pasHbIx
GopM AOBUraTeNIbHOM [OeA9TeNbHOCTM B [AOLWKONbHbIX
06pa3oBaTeNibHbIX YUYPEXAEHUAX — OLHO M3 BaXKHEMLMX
YC/I0BMIA TAPMOHWYHOIO PasBUTUS NIMYHOCTU pebEéHka, a
OLHMM U3 BaXKHEMLWMX HanpaBAEHWUI CUCTEMbI JOLWKONbHOMO
obpa3oBaHug sBnseTcs Gusnyeckoe BocnutaHue geten [1]. B
CoBpeMeHHOM 06LecTBe NpobaeMa COXpaHeHUS U YKpenneHus
3[0p0Bbs NMOAPACTAOLLErO MOKONEHUS NpuobpeTaeT 0cobyto
aKTyanbHOCTb. [1OWKONbHBIA BO3pacT cuntaeTcs Hambonee
6naronpuaTHbIM nepuoaoM Ansg GOpMUPOBAHWUS OCHOB
3[0p0OBOro 06pasa XM3HW, PAa3BUTUS ABUraTENbHbIX HABbIKOB
W yKpenieHus opraHusMa pebeHka.

®usnyeckoe pasBuTMe LeTei AOWKONbHOrO BO3pacTa
(3-7 net) npencraBnsieT cob6OM BaXKHbIM 3Tan CTAaHOBNEHMS
opraHuMsma, B Xo4e KOTOpPOro MpoOUCXOAUT aKTUBHOE
dopMUpoBaHMEe OMNOPHO-ABWUraTeNbHOW CUCTEMBbI,
COBEpLUEHCTBOBAaHME KOOPAMHALMU ABUXKEHWIA, pa3BUTHE
NOBKOCTH, TMBKOCTU U BbIHOC/IMBOCTU. B faHHbIV BO3pacTHOM
nepuog ocoboe 3HavyeHWe npuobpetaeT obyyeHue petein
OCHOBHbIM BMAaM ABWUraTeNibHOM aKTUBHOCTU, TAKMM Kak
6er, NpbIXXKK, NasaHue n MeTaHue. Hapsay C 3TUM BaXKHO
YKPennsaTb MbIWEYHY0 CUCTEMY, pa3BMBaTb rTMOBKOCTL Tena,
OpraHM30BbIBATb 3aKanuBatoLme npouenypsl M cobnoaatb
PaLMOHANbHBINA PEXUM [HS, YTO CMOCOOCTBYET YKPENIEHUIO
3[10pOBbS M NOBbILLEHMIO 0BLLEN YCTOMYMBOCTH OpraHu3ma [1].

®un3nyeckoe BOCNUTAHUE B LOLLKObHbIX 06pa30BaTeNbHbIX
OpraHu3auusax HanpaBneHo He TONbKO Ha pa3BUTME PU3NYECKMX
KayecTB AeTen, HO U Ha GOPMUPOBAHUE Y HUX YCTONYMBOM
noTpebHOCTM B aKTMUBHOM ob6pase >XM3HWU. [NpaBuabHO
OpraHun3oBaHHbIN GU3KYNbTYPHbIM NpoLecc cnocobcTayeT
rapMOHUYHOMY PA3BUTUIO IMYHOCTM pebEHKa, NOBbIWAET ero
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paboToCnoco6HOCTb, YKpennseT UMMYHUTET U MOIOXUTENBHO
B/IMSIET HA 3MOLIMOHANIbHOE COCTOSIHME.

®usmyeckoe BOCNUTAHME B LOLIKOSIbHbIX OPraHM3aLmsax
BbIMOJTHAET Psif, BAXKHbIX NEAATOrMYeckMX U 0340POBUTENbHbBIX
334a4, cpeau KOTOPbIX MOXHO BbIAENWUTb Chnepytowme:
yKpenieHue 340p0Bbsi U NOBbIWEHWE CONPOTUBASEMOCTH
OpraHu3Ma LeTel; pa3BUTME OCHOBHbIX PU3MYECKMX KAuecTB
— CWAbl, BBIHOC/IMBOCTM, NOBKOCTU, TMOKOCTU U BbICTPOTLI;
$hopMupoBaHUe ABUTATENIbHbIX HABBIKOB M YMEHWI; pa3BuUTHE
KOOPAMHALMM ABMKEHWUIA; BOCMUTAHUE MHTEPECA K BU3MYEeCKOoW
AKTUMBHOCTM 1 CcnopTy; GOPMUPOBAHME Y AETEN INIEMEHTAPHbIX
npencTaBieHni 0 300pOBOM 06pa3e XM3HU. Peanuszaums atnx
3agay4 TpebyeT KOMMNNEKCHOro NOAX0Aa U CUCTEMATUYECKON
opraHu3aumm Gu3KynbTYpHOM fesTenbHOCTH aetent [2].

B powkonbHbIX 06pa3oBaTeNbHbIX OpPraHM3aumax
MCMNONb3YyTCAa pasnnyHble GopMbl GU3KYNbTYPHO-
03[0pOBUTENBHON paboTbl. Hanbonee pacnpocTpaHéHHbIMM
ABNAOTCA PU3KYNbTYPHbIE 3aHATMS — OCHOBHas dopma
opraHusaumn dusmnyeckoro socnmtaHua B OO, npoBoasTcs
pEerynsapHoO M BK/IHOYAKT YNpaxHEHMs, HanpaBiaeHHble HA
pa3BUTME OCHOBHbIX ABUraTeNbHbIX HABbIKOB; YTPEHHAS
TMMHACTMKA CNOCOBCTBYET aKTMBM3ALMM OpraHM3Ma Noche CHa,
yAyyluaeT KpoBoobpalleHme 1 NoBbiwaeT paboTocnocobHOCTb
[LeTel; NOABUXKHbIE UTPpbl BECbMA BaXHbl B PU3MYECKOM
BOCMMUTAHMM [LOLWKONbHUKOB, PAa3BMBAIOT ABUraTENIbHYIO
AKTUBHOCTb, KOOpPAMHAUMIO ABUXEHWUI U DOpMUpYIOT
KOMMYHWKATUBHbIE HaBbIKW; PU3KYNIbTMUHYTKM UCMOMb3YIOTCS
B npouecce obpa3oBaTesibHON AEATENbHOCTU ANSI CHATUS
YTOMJIEHMS U MOBbILEHUS KOHLEHTPALUMKN BHUMAHUS LETeW;
CNOPTUBHbIE MpPa3fHMKU U pa3BieYeHUss CNocobCTBYHOT
hopMUpOBaHMIO MHTepeca K hU3NYECKOW KybType U CO34alT
MOMOXMUTENbHbIN 3MOLMOHANbBHbIA HACTPOM Yy AETEN.

Opranusaumna ¢Gu3nyeckoro BOCNUTAHUA LeTen
[LOLLIKONIbHOTO BO3pacTa MMeeT HeKoTopble creunuduyeckmne
0cobeHHOCTU. Bo-nepBbIx, OHA LLO/MKHA Y4YUTbIBATb BO3PACTHbIE
W MHOMBWIYaNbHble 0COOEHHOCTU feTel: B 3TOM BO3pacTe
opraHu3M pebéHKa HaxoamMTCa B CTaAMM aKTMBHOIO pocTa
M pa3BUTUS, NOITOMY DU3MYECKME HArPY3KM OOMKHbI ObITb
[L03MPOBAHHbIMU U COOTBETCTBOBATb BO3MOXHOCTSM AETEN.

Bo-BTOpbIX, BaXXeH WrpoBOM XapaKTep 3aHATUN -
BeAYyWMUA BUAO, AEATENIbHOCTM [OWKONbHUKOB, MO3TOMY
BK/IlOYEHWE WUIPOBbLIX 31IEMEHTOB [JefiaeT 3aHsATMa Bonee
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MHTEpeCHbIMU U 3P deKTUBHbBIMU. B-TpeTbux, co3paHue
6e30MacHOM 1 pa3BuBaKoLEen cpeabl, HaMunMe CNOPTUBHOTO
060pynoBaHMA, UFPOBbLIX MAOWAAOK U CNeunanbHOro
MHBEHTaps CNOCobCTBYET aKTUBHOMY ABWXEHMIO AeTel [3].

Kpome Toro, 60nblioe 3HaYeHne nMeeT B3aMMoLeincTB1e
neparoros M pogutenei. ComecTHas paboTa ceMbu U
[OWKONbHOW 06pa3oBaTeibHOM opraHusaumm cnocobcTayeTt

(GOPMUPOBAHMIO Y AETEN YCTONYMBBIX MPUBbIYEK 340POBOTO
o6pasa Xu3Hu.

Takum obpaszom, husmnyeckoe BOCNUTaHUE ABNSETCS
BaXXHbIM KOMMOHEHTOM CUCTEMbI AOLWKONbHOIO0 06pa3oBaHus,
HanpaBfeHO Ha rApMOHUYHOE pa3BUTUE TIUYHOCTU AETeEN,
yKpenyieHme nux 340poBbs U GOpMUPOBAHUE ABUTATENbHbIX
HaBbIKOB.
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HCI10/Ib30BAHME UKT B IIPEIIOJABAHHUH PYCCKOI'O A3bIKA
B BbICIHEM YYEBHOM 3ABEJEHHUHA

AHHOTaumsa. B cTaTbe paccMaTpuBalOTCS BO3MOXHOCTM WMCMOMb30BaHUS MHGMOPMALMOHHO-KOMMYHUKAUMOHHbIX TexHonoruin (UKT) B
npouecce NpenofaBaHUs PYCCKOro f3blka B BY3e, aHaNM3UPYHOTCS MpeuMMyLiecTBa NpUMeHeHus uMdpoBbIX 06pa3oBaTesibHbIX pecypcos,
OHNAMH-NNaTGOPM U MYNbTUMEAUMHbIX cpeacTB oby4veHus. [MokasaHo, 4To ucnonb3oBaHve WKT nosbiwaeT MOTUBALMIO CTYAEHTOB,
3¢ deKTUBHOCTb 06pa30BaTeNbHOIO NPOLLECCa, PA3BUBAET KOMMYHUKATUBHbIE HABbIKM.

KnioueBble cnoBa: MHHOPMALMOHHO-KOMMYHUKALMOHHbIE TEXHONOMUK, PYCCKUIA $I3bIK, BbiCliee obpa3oBaHue, LMdpoBoe obyuyeHue,

3NeKTPOHHble 06PaA30BaTENbHbIE PECYPChI.

Annotatsiya. Magolada OTMda rus tilini oqitish jarayonida axborot-kommunikatsiya texnologiyalaridan (AKT) foydalanish imkoniyatlari
koTib chigiladi, raqgamli ta’lim resurslari, onlayn platformalar va multimedia ta’'lim vositalarini qo‘llashning afzalliklari tahlil gilinadi.
AKTdan foydalanish talabalarning motivatsiyasini, ta’lim jarayonining samaradorligini oshirishi, kommunikativ konikmalarni rivojlantirishi

ko'satilgan.

Kalit so'zlar: axborot-kommunikatsiya texnologiyalari, rus tili, oliy ta’lim, ragamli ta’'lim, elektron ta’lim resurslari.

Annotation. The article examines the possibilities of using information and communication technologies (ICT) in the process of
teaching Russian at the university, analyzes the advantages of using digital educational resources, online platforms, and multimedia
teaching tools. It has been shown that the use of ICT increases students’ motivation, the effectiveness of the educational process, and

develops communication skills.

Keywords: information and communication technologies, Russian language, higher education, digital learning, electronic educational

resources.

CoBpeMeHHbI 3Tan pa3BuTusa o0b6pa3oBaHuUS
XapaKTepu3yeTcs aKTUBHbIM BHeApeHNeM MHOPMaLMOHHO-
KOMMYHUKaLMOHHbIX TexHonorui (MKT) B yuebHbIN npouecc.
Lindposunsaums obuiectsa, pasBUTUE UHTEPHET-TEXHONOMMI U
nosiBNeHne HoBblX 06pa3oBaTeNibHbIX NIATHOPM CyLLECTBEHHO
M3MEHST MeToAbl npenoaaBaHus u obyyveHus. Boicwme
y4yebHble 3aBefeHNs CTPeMATC BHeAPSATb MHHOBALMOHHbIE
neparornyeckue NoaxoAbl, HanpaB/ieHHble Ha NOBbILEHWE
3ddekTMBHOCTM 0b6pasoBaTenbHOro npouecca [1].

MpenopaBaHne pycckoro fg3blka B By3e TakXe
npetepneBaeT 3HaYUTE/bHbIe U3MEHEHUS. TPagMLMOHHbIE
MeToLbl 06y4eHUs NOCTENEHHO LOMOHAKTCS COBPEMEHHbBIMM
LMPPOBLIMM MHCTPYMEHTaMMu, MO3BOASAKOWME CAeNaTb
npouecc obyyeHns 6onee MHTEPAKTUBHbLIM, AOCTYMHbIM U
3¢ dekTnBHbIM. Mcnonb3oBanune VKT cnocobcTByeT pa3BuTuUiO
KOMMYHWKATUMBHbIX HaBbIKOB CTYLEHTOB, NMOBbIWAET UX
MOTMBaLMIO M obecrneymBaeT AOCTYN K pa3HOOOpa3HbIM
0bpasoBaTenbHbIM pecypcam.

AKTyanbHOCTb TeMbl 06yc/ioBneHa He0bBX0AMMOCTbIO
COBEpLUEHCTBOBAaHMS METOAMKM NPENOoAaBaHNS PYCCKOrO A3bIKa
C YYeTOM COBPEMEHHbIX TEXHONOMMYECKUX BO3MOXHOCTEN.
NMpumeHeHne MHDOPMALMOHHO-KOMMYHUKALMOHHbBIX
TeXHOIOMMI OTKPbIBAET HOBble MepPCNeKTUBbI A5 OpraHM3aLLmm
yyebHOro npouecca, MHAMBUAYyanu3aumum obyyveHus u
MOBbILWEHNS KayecTBa obpasoBaHus [2].

Llenb ctaTbm — aHanM3 BO3MOXHOCTEN M 0cobeHHoCTeM
MCMNOb30BaHMA MHDOPMALUOHHO-KOMMYHUKALMOHHbIX
TEXHONIOTWIA B NPENoAaBaHMM PYCCKOrO A3blKa B BbICLIMX
yyebHbIX 3aBefeHusax. [1ng LOCTUXEHMS NOCTaBIEHHON Lenu
HeobxoAMMO pewnTb caeayrollme 3a4adyn: paccMoTpeTb
MOHATUE U CYLLHOCTb MHDOPMALMOHHO-KOMMYHUKALLMOHHbIX
TexHonornin B o6pasoBaHMK; onpenennTb OCHOBHble
HanpasneHus npumeHeHns VKT B npenogaBaHuun pycckoro
A3blKa; NPOAHaNN3MPOBaTb MPEUMYLLECTBA MCMONb30BaAHMUS
LMdPOBLIX TEXHONOTMIM B 0Bpa3oBaTeNbHOM MpoOLECCE;
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BbISIBUTb Npobaembl M nepcnekTuBbl BHeapeHus VKT B
cMcTeMy Bbicwero o6pasoBaHus.

MHPOpPMaALMOHHO-KOMMYHUKALMOHHbIE TEXHOOTUU
NpeacTaBAsST CO60M COBOKYMHOCTb TEXHUYECKUX CPEACTB,
nporpaMmMHoro obecneyeHnss U MeTonoB 06paboTKM,
XpaHeHUa U nepepavym MHPOpMaLMMK, UCNONb3YEMbIX B
obpasoBaTenbHon gestenbHocTn [3]. B negarornueckon
npaktuke MKT BKAOYAKT KOMNbIOTEPHbIE TEXHONOMUU
0by4yeHus, MynbTMMeaniHblE CPeACTBA, MHTEPHET-PECypChbl,
3/1eKTPOHHbIe 06pa3oBaTesbHble NAaTOOPMbI, AUCTAHLMOHHbIE
dopMbl 06y4yeHUs, MHTEpaKTUMBHble 0Bpa3oBaTesibHble
MHCTPYMEHTbI.

Mcnonb3oBaHne WMKT cyuwecTBeHHO pacwwupseT
BO3MOXHOCTM npenogaBaTtens. bnarogaps coBpeMeHHbIM
TEXHONIOrMAM y4ebHbli MaTepuan MOXHO NpeacTaBUTb B
pasfiMyHbIX GopMaTax: TEKCTOBOM, ayAMaNbHOM, BU3YyaslbHOM
M MHTEPAKTUMBHOM, YTO crocobcTeyeT Honee rnybokomy
YCBOEHMI0O MHPOPMALMM U PA3BUTUIO Pa3IMYHbIX BUAOB
peyeBON AesATenbHOCTU CTyaeHToB. Kpome Toro umdposblie
TEXHOMOMMM MO3BONIAIOT OpraHM3oBaTh 06yyYeHne B rMOKOM
dopmaTe. CTyaeHTbl MOMy4YatoT BO3MOXHOCTb paboTaTb
C y4ebHbIMM MaTepuanamu B yaobHoe AN HUX Bpems,
BbIMOHSATb 334aHUS OHNAMH M Nony4aTb 0OpaTHYO CBS3b
oT npenofasatens. B ycnosuax rnobannsaumm M passutms
MHpopMaLMoHHOro obuwecTBa BnaseHue LUPPOBLIMU
TEXHOJIOrMSAMU CTAHOBUTCS BAXKHOW KOMMETEHUMEeN Kak ans
npenopasaTenew, Tak U ANa CTYLEHTOB.

Mcnonb3oBaHne MHOOPMALMOHHO-KOMMYHUKALMOHHbIX
TEXHONOMMI B NpenogaBaHUM pyCcCKOro s3blka MOXeT
OCYLLeCTBAATLCA MO HECKONAbKMM HanpasneHuam [4].
MynbTuMeauiiHble NMpe3eHTauMm - OAWMH M3 Hambonee
pacnpocTpaHeHHbIx cnoco6os npumeHeHns NKT Ha 3aHATUSX.
Mpe3eHTauMm NO3BONSIOT HAMSAHO NPeACcTaBUTb YYEeOHbIN
mMatepuan, CTPYKTYypMpoBaTb MHDOPMALMIO U MOBbLICUTb
MHTEpeC CTYAEHTOB K M3yyaemoi Teme. C nMoMolbto
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npeseHTauui npenogasaTesb MOXeET AEMOHCTPUPOBATb
rpamMmaTtuyeckme Tabnumubl, CXeMbl U anropuTMbl, NPUMepbI
ynotpebneHns S3bIKOBbIX KOHCTPYKLUMUIA, UNNKOCTPALUK U
BuaeoMaTtepuanol. Busyanmsaumnsa yuebHoro matepuana
cnocobcTByeT Ay4yweMy MNOHMMAHWUIO CHAOXHbIX
rpaMMaTUYeCcKUX a9BAeHUN un obneryaet npouecc
3aNOMMUHaHUS.

JneKTpoHHble 0bpasoBaTenbHble pecypchl. B HacToswee
BpeMs cylecTByeT 60Nblloe KOMYECTBO 31EKTPOHHbIX
pecypcoB, NpeAHa3HaYeHHbIX A8 U3YyYeHUS pyCCKOro
a3blka [5], K HUM OTHOCATCS 3/IEKTPOHHbIE YyYebOHUKM,
OHNaMH-cnoBapu, obpasoBaTenbHble CalTbl, UHTEPAKTUBHbIE
ynpaxHeHus, obyyatLne BugeomMatepumansl. icnonb3oBaxue
TakMX pecypcoB MOMOraeT CTyLeHTaM CaMOCTOATeNbHO
3aKpennsaTb U3y4YeHHbl MaTepuan U pacluMpsATb CBOU 3HAHMS.
Kpome Toro anekTpoHHble pecypcbl obecrneymBatoT LOCTYN
K aKTyanbHOM MHMOPMaLUM M MO3BONSOT OPraHM30BaThb
camMocTosTenbHy paboTy CTyAEeHTOB.

MHTepakTMBHble 3ajaHUg MNO3BONAKT ChenaTtb
y4yebHbIl npouecc 6onee AMHAMUYHBIM U YBNEKATENbHbIM.

CTyneHTbl MOTYT BbIMOJIHATb Pa3/IMyHble BUAbI 33a4aHUN:
TeCTbl, S3bIKOBble WUrpbl, 3aAaHWNS HA COMOCTaBNEHME,
KPOCCBOPLbl, MHTEPAKTUBHbIE YNPaXHeHUS. Takue 3aaaHus
CNoCoBCTBYOT Pa3BUTUIO A3bIKOBOM KOMMETEHUUU WU
(GOPMUPOBAHUID YCTOMYMBBIX HABbIKOB MCMOb30BaHMUS
PYyCCKOro A3blKa.

Takum 06pa3om, UHHOPMALMOHHO-KOMMYHUKALMOHHbIE
TEXHONOTUKM UrpatoT 60NblWY poSib B COBPEMEHHOM
obpasoBaTenbHOM npouecce. Mx ncnonbsoBaHue B
npenofaBaHUM pYycCKOro f3blka B By3e MOBbIWAaeT
KayecTBO 06y4YeHMs, pa3BMBAET KOMMYHUKATUBHbIE HaBbIKM
CTYLEHTOB U dopMupyeT UMPPOBYH KOMMNETEHTHOCTb.
lMpuMeHeHne MyNbTUMELUNHbBIX CPEeACTB, INEKTPOHHbIX
o6pasoBaTenbHbIX peCypcoB, AMCTAHLMOHHbBIX NNaThopM
M UHTEPAKTMBHbIX 33a4aHUI NO3BONSET cAenatb npouecc
0byuyeHns 6onee 3GPEKTUBHBIM U UHTEPECHBIM.

HecMoTp4 Ha cylwecTByOWME TPYAHOCTH, AaNbHEWWee
pazsutne UKT oTKpbiBaeT WMPOKME NEPCNEKTMUBLI ANS
COBEpLIEHCTBOBAHMSA METOLMKM MPenofaBaHns pycckoro
A3blKa M MOBbIWEHWS YPOBHSA NOATOTOBKM CMELMaNUCTOB.
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Bukhara state technical university

THE ROLE OF ARTIFICIAL INTELLIGENCE IN TEACHING
AND LEARNING FOREIGN LANGUAGES

Annotation. The article gives information about the key roles of Al in teaching and learning foreign languages. The importance
of different chat-bots, specialized platforms, adaptive apps and neural networks is described with much detail. The author concludes
that despite the fact that Al intelligence has many advantages over the traditional methods, a hybrid approach, where a teacher and Al

collaborate in harmony, is considered to be the most effective.

Keywords: artificial intelligence, chat-bots, specialized platforms, adaptive apps, neural networks, hybrid approach, digitalization,

feedback.

Annotatsiya. Ushbu magqolada xorijiy tillarni ogitish va organishda sun’iy intellektning asosiy roli hagida ma’lumotlar keltirilgan.
Turli chatbotlar, ixtisoslashgan platformalar, moslashuvchan ilovalar va neyron tarmoglarining ahamiyati batafsil bayon etilgan. Sun’iy
intellektning an’anaviy usullarga nisbatan koplab afzalliklariga garamay, ogituvchi va sun’iy intellekt uyg‘unlikda ishlaydigan gibrid

yondashuv eng samarali ekanligi hagida xulosa gilinadi.

Kalit so'zlar: sun’iy intellekt, chat-botlar, ixtisoslashtirilgan platformalar, moslashuvchan ilovalar, neyron tarmoglar, gibrid yondashuy,

ragamlashtirish, fikr-mulohaza.

AHHOTaumsa. B ctatbe npeactaBneHa nHpopmaums o knoyesor ponu MM B npenogaBaHum U M3y4eHWU MHOCTPaHHbIX A3bIKOB. [oapobHo
OnuMcaHa BaXHOCTb Pa3/IMyHbIX YaT-60TOB, CNeLMaNU3MpPOBAHHBIX NAATPOPM, AAANTUBHbBIX NPUNOXKEHUI U HEMPOHHbIX CeTell. ABTOP MPUXOAMT
K BbIBOLY, YTO, HECMOTPS HAa MHOTOYMC/IEHHbIE MpenmyLiecTBa MW nepen TpaaMLMOHHBIMKU MeTodaMu, Hanbonee 3DOEKTUBHBIM CUMTAETCS
r’MepUaHbIA NOAXOA, NPU KOTOPOM npenogasatens U MW paboTtatoT B rapMoOHMU.

KntoueBble cnoBa: MCKYCCTBEHHbIN MHTENNEKT, 4aT-60Tbl, CNeLManu3npoBaHHble NAaThOpMbl, aAANTUBHBIE MPUIOXKEHNS, HEMPOHHbIE CETH,

rMbpuaHbIA NOAXOA, LMPPOBM3aLMS, 0OpaTHas CBA3b.

There’s currently a boom in the development of neural
networks and chatbots in many areas of life, including
education. These forms of artificial intelligence are becoming
more widespread every day. Artificial intelligence (Al) tools
generate lesson plans, presentations, images, texts, questions,
mind maps, and other educational materials in seconds upon
user request. Chatbots can hold a conversation, answer
questions, comment on completed work, and even provide
recommendations for improvement.

The introduction of artificial intelligence into the
educational process is a natural and inevitable part of
global digitalization. Modern technological advances are
transforming many professions and redefining their roles,
including those of foreign language teachers. As noted in the
scientific literature, the digitalization process is accompanied
by the widespread development of online courses and the
introduction of virtual reality and Al technologies, which can
ultimately replace human specialists in solving a number
of traditional problems [1]. In a context where teachers are
no longer the sole holders of knowledge, their role requires
rethinking. Instead of being a “talking head”, teachers become
tutors, moderators, organizers of educational pathways, and
coordinators of digital platforms.

Artificial intelligence should be viewed as a universal
tool that can complement traditional teaching methods.
Let’s consider examples of the application of Al in foreign
language teaching.

Artificial intelligence (Al) is revolutionizing language
learning, offering personalized learning through adaptive
software, instant feedback (especially on pronunciation
and grammar), content generation (exercises, quizzes),
motivation through gamification, and the imitation of real-
life communication (chatbots), which increases efficiency
and engagement but requires teacher oversight for review
and adjustment [2].

Key roles of Al:

 Personalized learning: Creates individualized plans,
adapting the pace and difficulty to the student’s strengths
and weaknesses.
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« Instant feedback: Speech recognition systems correct
pronunciation and intonation; Al provides comments on
written assignments, evaluating them according to criteria.

« Practice and simulation: Chatbots and virtual assistants
allow you to practice dialogues, simulating conversations
with native speakers without the fear of making mistakes.

 Motivation and consistency: Al-powered platforms (e.g.,
Duolingo) remind you to study, set goals, and track your
progress, maintaining consistency.

e Exam preparation: Generates practice tests (TOEFL,
Unified State Exam) and analyzes your answers according
to the criteria.

¢ Improvement of all skills: Helps develop speaking,
writing, reading, and listening comprehension.

Recent research confirms that Al-powered tools can enrich
the learning process and improve learning outcomes through
personalization. When students interact with a neural network
- whether it’s general-purpose models like ChatGPT, GenAPI,
or GigaChat, or specialized platforms like Duolingo, Rosetta
Stone, and Gliglish - they gain a flexible environment in
which they can engage in conversations with the virtual
assistant, proofread texts, and enrich their vocabulary.

Scientists note that adaptive apps and neural networks
can analyze students’ weaknesses and tailor assignments to
their level: some may need more tense exercises, others may
need more listening practice, and still others may need more
spelling practice [3]. Unlike traditional textbooks, artificial
intelligence acts as an interactive teacher: it prompts, corrects,
explains, and helps reinforce the material through consistent
practice.

As a result of the study we can conclude that artificial
intelligence (Al) has evolved from a supporting tool into a
fully-fledged personal tutor, available 24/7.In 2025-2026, its
role in language learning will be defined by three key areas:

1. Hyper-personalization of learning.

 Adaptive learning paths: Algorithms analyze your errors
in real time and instantly adjust the difficulty of the content.

 Gap diagnostics: Al identifies weaknesses (for example,
specific grammar rules or pronunciation) and suggests
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exercises specifically for them, without wasting time on
familiar topics.

2. Removing the language barrier.

« Safe practice: Chatbots allow you to practice speaking
without fear of judgment, which is crucial for beginners.

« Simulation of situations: Modern Al agents (for example,
those based on GPT) can act out scenarios, from ordering coffee
to a technical interview, adapting their style to your level.

3. Automation and Feedback.

« Instant Feedback: Al evaluates pronunciation, fluency, and
rhythm of speech, providing recommendations immediately
after task completion.

» Content Creation: Al has become an “assistant” for
teachers that generates texts of varying difficulty levels on
the same topic or creates quizzes in seconds.

Based on studies it has been established that over the
past few years, Al has penetrated many areas of life and
earned a reputation as a convenient tool, including teaching.
It can explain grammar in simple terms, spot errors, select
materials appropriate to your level, and even simulate a real
conversation partner. Of course, a neural network won't replace
a systematic approach and live feedback from a teacher - it

merely complements the learning process, making it more
flexible, accessible, and personalized. Analyzing the results we
can say that the students who have simulated dialogues with
GPT have improved their vocabulary much better than who
have done it with their peers, as GPT can give a wide variety
of new words that students may not know and they have had
to learn these words to maintain conversation with GPT [4].

Most reviews emphasize that learning English with neural
networks is best done in conjunction with traditional methods.
Artificial intelligence doesn’t replace a teacher, but rather
becomes a convenient aid that accelerates progress and
makes learning more vibrant and varied. However, even the
most advanced language models can still provide inaccurate
recommendations, make mistakes, and lack context. They
cannot completely replace live communication and working
with a professional teacher.

Thus, despite technological advances, Al cannot yet fully
replace humans in terms of cultural context, subtle emotional
nuances, and deep intercultural communication. In 2026,
a hybrid approach is to be considered the most effective,
where Al handles routine and practice, while the teacher is
responsible for strategy and motivation.
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Toshkent davlat ozbek tili va adabiyoti universiteti tayanch doktoranti

FOLKLOR DARSLARIDA MULTIMEDIA VOSITALARIDAN
FOYDALANISHNING DIDAKTIK TAMOYILLARI

Annotatsiya. Ushbu maqgolada xalq og‘zaki ijodi namunalarini ogitishda zamonaviy axborot texnologiyalaridan foydalanishning nazariy
va amaliy asoslari yoritilgan. Doston, maqol va topishmoglarni tahlil gilishda multimedia vositalari hamda interaktiv platformalarning

ahamiyati ochib berilgan.

Kalit so’zlar: folklor, dostonchilik, multimedia, interaktiv metodlar, ta’lim samaradorligi, ragamli resurslar, milliy meros.
Annotation. This article explores the theoretical and practical foundations of using modern information technologies in teaching
examples of oral folk art. The significance of multimedia tools and interactive platforms in the analysis of epics, proverbs, and riddles has

been revealed.

Keywords: folklore, epic tradition, multimedia, interactive methods, educational effectiveness, digital resources, national heritage.
AHHOTauma. B faHHOM cTaTbe OCBelleHbl TeOpeTUYeckne M NpaKTUYeCKUe OCHOBbI MCMOSIb30BAHUS COBPEMEHHBIX MH(MOPMALMOHHbBIX
TEXHONOrMi B NpenojaBaHumn 06pasLoB YCTHOTO HAPOAHOTO TBOPYECTBa. PackpbITo 3HaYeHWe MyNbTUMEAUMHBIX CPELCTB U MHTEPAKTUBHBIX

nnaTqupM B aHa/IM3e 3Mn0oCoB, NOC/I0BUL, U 3aragokK.

KnioueBbie cnoBa: bonbKiop, anuMyeckas TpaauLms, MynbTUMEANa, MHTEPAKTUBHbIE MeToAbl, 3PdEKTUBHOCTb 06pa3oBaHus, LMbpoBbie

pecypcbl, HaLMOHaNbHOE Hacneaue.

Insoniyat taraqgiyotining hozirgi bosqgichi -
“Axborotlashgan jamiyat” davri ta’lim tizimi oldiga mutlago
yangi talablarni go‘ymogda. Aynigsa, o'zbek filologiyasi
va xalq og‘zaki ijodi (folklor) fanlarini o‘gitishda an’anaviy
metodlardan voz kechib, dars jarayoniga zamonaviy axborot-
kommunikatsiya texnologiyalarini (AKT) integratsiya qilish
masalasi bugungi kunda har gachongidan ham dolzarbdir.

Xalq og‘zaki ijodi - millatning o‘zligini anglatuvchi,
uning tarixi va ma’naviy giyofasini aks ettiruvchi buyuk
xazina. Bugungi yosh avlod axborotni asosan vizual va
multimedia formatida gabul gilishga moyildir. Shunday
ekan, dostonlarimizni ularga fagat darslikdagi matn sifatida
emas, balki jonli, interaktiv va texnologik qulay shaklda
yetkazib berish ta’lim samaradorligini kafolatlovchi asosiy
omil hisoblanadi.

Xalq og'zaki ijodi millatning ma’naviy xazinasi, uning
o‘tmishi va qadriyatlarini aks ettiruvchi ko‘zgudir. Biroq
bugungi shiddatli axborot asrida yosh avlodning e’tiborini
an’anaviy darsliklardagi matnlarga jalb gilish birmuncha
murakkablashib bormoqda. Shu sababli, dars jarayoniga
axborot texnologiyalarini olib kirish - shunchaki talab emas,
balki hayotiy zaruriyatdir.

AKTning folklor darslaridagi asosiy vazifalariga
e’tiborimizni garatmogqchimiz va folklor asarlarini o‘gitishdagi
texnologiyalarni tahlil gilamiz:

Ko‘rgazmalilik (Vizualizatsiya): doston yoki ertaklardagi
murakkab obrazlarni (masalan, “Alpomish”dagi Boychibor yoki
xalq qo‘shiglari) video-lavhalar va slaydlar orgali ko‘rsatish.

Audio-vizual ta’sir: baxshilar ijrosidagi termalarni, xalq
go'shiglarini bevosita tinglash orgali o'quvchida “jonli ijro”
taassurotini uyg’otish.

Interaktivlik: turli intellektual o‘yinlar orgali maqol va
topishmoglarni giziqgarli tarzda o‘rgatish.

Magollar bilan bog'lig topshiriglar:

Magolni davom ettiring (Maqol boshi aytiladi,
o‘quvchi davom ettiradi).

2 [Ma'nosini tushuntiring (Magol mazmunini izohlash).

Maqoldan hikoya tuzing (Maqol asosida hikoya
yozish).

Rasmga mos magol topin (Rasmga mos magol aytish
4 |va izohlash).

www tilvaadabiyot.uz
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AKTdan foydalanish darsning samaradorligini
oshirishini quyidagi jadvalda berib o‘tdik:

Vagtni Katta hajmdagi ma’lumotlarni
1. ; gisga vaqtda tizimli yetkazish
tejash - L -
imkonini beradi.
Qizigishni ZeriKarli rna’ruzglgrdan voz
2. orttirish kechib, o'quvchini darsning faol
ishtirokchisiga aylantiradi.
0O'zbek xalq og‘zaki ijodini jahon
3 Xalgaro folklor namunalari bilan qgiyosiy
| tajriba o‘rganish uchun internet resurslaridan
foydalanishni anglatadi.

Axborot texnologiyalari xalq og‘zaki ijodini o‘qitishda
shunchaki yordamchi vosita emas, balki milliy merosimizni
zamonaviy formatda qayta tiklovchi ko‘prikdir. Bu texnologiyalar
orqali biz yoshlar qalbida milliy g‘urur va an’analarga nisbatan
hurmatni yanada mustahkamroq shakllantira olamiz.

Yuqoridagi fikrlarimizni amaliy isoboti sifatida doston
va magqollarni o‘qitishda innovatsion yondashuvlarni ko‘rib
chiqamiz va tahlil qilamiz:

“Alpomish” dostonini o‘qitishda interaktiv xaritalardan
foydalansak bo‘ladi. Masalan, Hakimbekning Qo‘ng‘irotdan
Qalmoq eliga safari yoki Boysun tog‘lari tasvirini Google Earth
yoki maxsus interaktiv xaritalar orqali ko‘rsatish. Bu o‘quvchida
vogealar sodir bo‘lgan makon haqida aniq tasavvur uyg‘otadi.

Ragamli portretlar galereyasi. Sun’iy intellekt (AI) yordamida
yaratilgan doston gqahramonlari (Barchinoy, Qaldirg‘och,
Yodgor) obrazlarini ko‘rsatish va o‘quvchilar bilan ularning
tashqi qiyofasini darslikdagi tavsifga mosligini muhokama qilish.

Magollarni shunchaki yodlatish o‘rniga, AKT yordamida
mantiqiy fikrlashni rivojlantirish mumkin: Masalan, “Maqol-
puzzle” o‘yinlari. LearningApps yoki Wordwall platformalarida
magqollarning ikki qismini moslashtirish, tushib qolgan so‘zni
topish kabi interaktiv topshiriglar yaratish. Bu o‘quvchining
darsdagi faolligini 2-3 barobarga oshiradi. Biz quyidagi
magqollarni tasavvur paydo bo‘lishi uchun berib o‘tdik:

Oltovlon ola bo ‘Isa,
Og Zzidagini oldirar.
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El go risang, o‘zarsan ...
Olgish olgan omondir,

Do ‘sting ming bo ‘Isa ham oz,

Smaylik-maqollar. Maqollarni faqat smayliklar yordamida
ifodalash va o‘quvchilardan ularni topishni so‘rash. Masalan:

@ Olmani tagiga olma tushadi.

Bu usul o‘quvchilarda kreativ fikrlashni va mavzuga
zamonaviy nigoh bilan qarashni shakllantiradi.

Doston va maqollarni AKT orqali o‘qitish darsni “shou”ga
aylantirish emas, balki axborotni qabul qilish kanallarini (ko‘rish,
eshitish, his qilish) ko‘paytirish demakdir. Natijada, o‘quvchi
xalq og‘zaki ijodini eskirgan adabiyot emas, balki o‘zining
bugungi hayoti bilan bog‘liq jonli qadriyat deb qabul giladi.

Xalq og‘zaki ijodini o‘qitishda nazariy bilimlarni amaliy
ko‘nikmalar bilan bog‘lash uchun o‘qituvchi quyidagi sayt va
platformalardan samarali foydalanishi mumkin:

http://ziyonet.uz — O°zbekiston milliy ta’limiy portal;

http://natlib.uz — Alisher Navoiy nomidagi O‘zbekiston
Milliy kutubxonasi sayti;

http://ensiklopediya.uz — Ozbekiston Milliy ensiklopediyasi
sayti;

http://ziyouz.uz — O‘zbek va jahon adabiyoti sayti;

http://ziyo.uz.com — Elektron kutubxona;

http://kitob.uz/ — Respublika bolalar kutubxonasi;

http://referatlar.uz — Referatlar, testlar, kitoblar va media
ta’lim sayti;

http://book.uz — Elektron adabiyotlar kutubxonasi;

http://txt.uz — Elektron kutubxona;

http://www.mtrk.uz — milliy teleradiokompaniya veb sayti;

http://learningApps.org — magollar va topishmoqlar bo‘yicha
krossvord, “Kim birinchi?” yoki “Mosini top” kabi interaktiv
o‘yinlar yaratish uchun eng qulay platforma.

Umumta’lim maktablaridagi ustozlarga AKTni darsga
shunchaki go‘shish emas, balki uni samarali integratsiya
qilish uchun quyidagilarga e’tibor berishlarini tavsiya sifatida
keltirib o‘tmogchimiz:

e “Audio-diktant” usuli. Dars boshida 2-3 daqiqa
davomida baxshi ijrosidagi doston parchasini eshittiring
va o‘quvchilardan undagi arxaik (eskirgan) so‘zlarni ajratib
yozishni so‘rang.

¢ QR-kodli topshiriglar. Sinfxonaning turli burchaklariga
OR-kodlar yopishtiring. Har bir kod ostida bitta topishmoq
yoki magolning yarmi yashiringan bo‘lsin. O‘quvchilar ularni
skaynerlab (trelefonda) , javobni topishlari kerak.

e Ragamli hikoyachilik. O‘quvchilarga biror ertak yoki
doston parchasini zamonaviy formatda (masalan, kadrlar
ketma-ketligi yoki kichik videorolik ko‘rinishida) taqdim etish
vazifasini bering.

* Wiki-lug‘at yaratish. Sinfning umumiy “Folklor atamalari
lug‘ati”’ni (masalan, Google Docs’da) yarating. Har bir o‘quvchi
dostonda uchragan notanish so‘z (masalan: quralay, nigin,
Boychibor) ma’nosini internetdan qidirib, lug‘atga kiritsin.

» Vaqgtni to‘g’ri taqsimlang! AKT darsning 15-20
dagigasidan oshmasligi kerak. Asosiy e’tibor baribir jonli
muloqgot va matn tahliliga garatilishi lozim.

Xulosa qilib aytganda, adabiyot ta’limida axborot
texnologiyalarining o'rni katta. Adabiy ta’limda zamonaviy
axborot texnologiyalarini o‘zlashtirish dars jarayonida
pedagogik texnologiyalar, elektron resusrlardan ogilona
foydalanishga yo‘l ochadi. Jonli va audio variantdagi
xalq og‘zaki ijodi namunalarini dars jarayonida tinglash
o‘quvchilarni milliy an’analarga hurmat ruhida tarbiyalaydi.
Axborot texnologiyalari rivojlanib borayotgan davrda ta’'lim
tizimida ham yangicha yondashuvlar va zamonavoy pedagogik
texnologiyalar, metodlar asosida darslar tashkillashtirilsa,
samarali natijalarga erishamiz.

Foydalanilgan adabiyotlar
1. Muhamedova S.X., Abdullayeva M.D., Yuldasheva Sh.Sh., Eshmatova Y.B. O‘zbek tili va adabiyoti ta’limida zamonaviy axborot

texnologiyalari. -Toshkent, 2018. - B. 264.

2.To'xliyev B., Niyozmetova R.va b. Til va adabiyot ta’'limining zamonaviy texnologiyalari.Toshkent, 2011.
3. Husanboyeva Q. Adabiyot oqitish metodikasi va muammoli ta’'lim. O'quv-metodik qo’llanma. - Toshkent: Innovatsiya-Ziyo,2022.
4. Neil Selwyn. Education and Technology: Key Issues and Debates. - Continuum. New York, 20
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Komiljon MUMINOV,
Toshkent davlat texnika universiteti katta oqituvchisi

INNOVATSION TA'LIM TEXNOLOGIYALARI ASOSIDA
TALABALARNING KREATIV KOMPETENSIYALARINI
METODIK VA STRATEGIK JIHATDAN RIVOJLANTIRISH

Annotatsiya. Annotatsiya. Mazkur maqgolada ragamli forsayt texnologiyalarining oliy ta’'lim jarayonlariga integratsiyasi orgali ta’lim
sifatini oshirish, kadrlar tayyorlash tizimini zamonaviy ehtiyojlarga moslashtirish va kelajakni oldindan prognoz gilishga asoslangan
metodik yondashuvlar tahlil qilinadi. Shuningdek, ragamli forsayt metodologiyasining ta’lim strategiyasini ishlab chigishda tutgan o'rni va

amaliy tatbiqlari ko'rib chigiladi.

Kalit so'zlar: forsayt texnologiya, ragamli transformatsiya, oliy ta’lim, metodik yondashuy, prognozlash,innovatsiya, strategik rejalashtirish.
Annotation. This article analyzes methodological approaches based on improving the quality of education through the integration
of digital foresight technologies into higher education processes, adapting the personnel training system to modern needs, and
forecasting the future. The role and practical application of the digital foresight methodology in the development of educational

strategies are also considered.

Keywords: forsight technology, digital transformation, higher education,methodical approach, forecasting, innovation, strategic planning.
AHHOTaumsa. B AaHHOM CTaTbe aHanM3MpyrTCS MeToaMYeckue MoAxXoAbl, OCHOBAHHbIE HA MOBbLIWEHUM KayecTBa 0Opa3oBaHMs 33 cyeT
MHTErpauum UMPpoBbIX HOpCaANT-TEXHONOIMIA B MPOLIECCHI BbiCLLEro 06pa3oBaHms, afanTaLmMmn CUCTEMbl MOATOTOBKM KaAPOB K COBPEMEHHbIM
noTpebHOCTAM M MPOrHO3MpoBaHMK Bypyuiero. Takke paccMaTpUBAETCS POfb M MPaKTUYECKOe MpUMEHeHWe MeTOA0NoruK LMdpPOBOro

¢dopcaiTa B paspaboTke 0bpa3oBaTenbHOW CTpaTeruu.

KnioueBble cnoBa: GpopcaiT-TexHonoruu, umdpposas TpaHchopmMaLms, Boicluee 06pa3oBaHue, METOAMYECKUI NOAXOA, MPOrHO3MPOBAHMeE,

WHHOBALUWU, CTpaTernyeckoe niaHnpoBaHue.

Ragamli texnologiyalar bugungi kunda jamiyat
hayotining barcha sohalariga chuqur kirib bormogda.
Aynigsa, oliy ta’lim tizimida ragamli innovatsiyalarning
joriy etilishi pedagogik metodika, ta’'lim mazmuni va
boshgaruv tizimida tub o‘zgarishlarga olib kelmoqda.
Shu nugtai nazardan, forsayt texnologiyalari, ya'ni
kelajakni prognozlash, ssenariylar asosida rejalashtirish
va strategik garorlar gabul gilish vositalari - ta’lim tizimini
modernizatsiya qilishda muhim ahamiyat kasb etadi.

Bugungi kunda oliy ta’lim tizimida bir gator muammolar
mavjud. Jumladan, ta’lim tizimining tezkor o‘zgarishlarga
moslashish darajasi yetarli emasligi, metodik ta’minotning
to'lig ishlab chigilmaganligi, integrallashgan axborot-ta’lim
mubhitini yaratishdagi kamchiliklar hamda zamonaviy axborot-
kommunikatsiya texnologiyalari asosida kadrlar tayyorlash
jarayonining yetarli darajada ilmiy asoslanmaganligi ushbu
muammolarning asosiy sabablaridan hisoblanadi.

Talabalarning kreativ kompetensiyalarini forsayt
texnologiyalari asosida rivojlantirish axborot-ta’lim mubhitini
shakllantirish va modellashtirish orgali amalga oshiriladi.
Bu jarayonda andragogik hamda shaxsga yo'naltirilgan
yondashuvlarning uyg‘unligi muhim ahamiyatga ega. Forsayt
metodologiyasida Delphi usuli, SWOT-tahlil, “aqliy hujum”,
ssenariy tuzish, texnologik yo'l xaritalari ishlab chigish kabi
usullar keng go‘llaniladi. Ushbu metodlar asosida oliy ta’lim
tizimida kadrlar tayyorlash jarayonini takomillashtirish, uning
samaradorligini oshirish imkoniyati yaratiladi.

Forsayt texnologiyalaridan foydalanish ta’lim jarayonini
tizimli tashkil etish, o’zaro bog'liq vazifalarni rejalashtirish
hamda innovatsion g‘oyalarni shakllantirishga xizmat qiladi.
Shu bilan birga, masofaviy ta’limning konseptual, texnologik
va nazorat-baholash mexanizmlarini takomillashtirishda ham
muhim vosita sifatida namoyon bo‘ladi.

“O‘zbekiston Respublikasi oliy ta’lim tizimini 2030-yilgacha
rivojlantirish konsepsiyasi”’da belgilangan vazifalar ta’lim
tizimiga zamonaviy pedagogik va ragamli texnologiyalarni
keng joriy etishni talab etadi. Shu bois, bo‘lajak mutaxassislar
nafagat bilimli, balki kelajakni oldindan ko‘ra oladigan, tez
o‘zgaruvchan muhitga moslashuvchan va strategik fikrlay
oladigan shaxs sifatida shakllanishi zarur.

www.tilvaadabiyot.uz —
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Hozirgi kunda innovatsion sohada kooperativ
jarayonlarning yetarlicha rivojlanmaganligi sababli ilmiy
natijalarni amaliyotga joriy etishda muammolar kuzatilmoqda.
Shuningdek, elektron ta’lim va uning metodikasiga oid
tadqiqotlar yetarli darajada rivojlanmagan. Shu nuqtai
nazardan, bo‘lajak pedagoglarni forsayt texnologiyalari bilan
tanishtirish, ularni ta’lim jarayonida qo‘llash ko'nikmalarini
shakllantirish muhim vazifa hisoblanadi.

Tadgiqot jarayonida ilmiy va o‘quv-uslubiy manbalarni
tahlil qilish, pedagogik kuzatuv, qiyosiy tahlil,
umumlashtirish, tajriba-sinov hamda matematik-statistik
usullardan foydalanildi. Forsayt texnologiyasi asosida
kreativ kompetentlikni rivojlantirish talabalarda kelajakni
prognozlash, strategik rejalashtirish va kasbiy faoliyatni
samarali tashkil etish ko'nikmalarini shakllantirishga
xizmat qiladi.

Bugungi kunda kreativ kompetensiyaga yo'naltirilgan
innovatsion ta’lim texnologiyalaridan foydalanish oliy
ta’lim muassasalarining ustuvor vazifalaridan biridir.
“Kreativ pedagog”ni shakllantirish jarayonida forsayt
texnologiyalaridan foydalanish, talabalarni loyihaviy
faoliyatga va mustaqil ilmiy fikrlashga yo'naltirish, mustaqil
ta’limni esa elektron ta’lim resurslari asosida tashkil etish
muhim. Bo'lajak pedagolarda forsayt texnologiyasi asosida
kreativ kompetentlikni rivojlantirish forsayt-pedagog, ya’'ni
pedagogning strategik rejalashtirish gobiliyatlari va o'z
garori uchun javobgarlikni tushunish orqali tavsiflanadi va
bu boshgaruv metodologiyasi hisoblanadi.

Forsayt texnologiyasi strategik menejmentning
muhim tarkibiy gismi bo‘lib, ta’lim muassasalarining
raqobatbardoshligini oshirishga xizmat giladi. Ushbu
texnologiya asosida kreativ kompetentlikni rivojlantirish inson
resurslarini strategik boshqgarishning muhim yo‘nalishi sifatida
garaladi. Kompetentlik esa bilim, ko'nikma, tajriba va shaxsiy
fazilatlarning integratsiyasi sifatida namoyon bo'ladi.

Shuni ta’kidlash joizki, “kompetentlik” va “kompetensiya”
tushunchalari turli ilmiy maktablarda turlicha talgin
gilinadi. Birinchisi faoliyat natijasiga, ikkinchisi esa
shaxsning individual xususiyatlariga ko‘proq urg'u beradi.
Masalan, “kompetentlik” atamasi ko‘proq Buyuk Britaniyada
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ishlatiladi va mutaxassisning bajargan ishining natijasini
baholaydi. “Kompetensiya” atamasi esa AQShda ishlatilib,
mutaxassisning xarakterini belgilovchi qobiliyatlari hamda
shaxsiy xususiyatlarini ifodalaydi. Biroq ikkisiga ham o'zaro
bog'lig tushunchalar sifatida qaraladi.

O‘quv shakllari an’anaviy ta’lim tizimidagi muammoli
ma’ruzalar, amaliy va seminar mashg‘ulotlari, o'quv-

Forsayt texnologiyasi asosida o
bashoratlashga oid

(forsayt texnologiyalarini o’zlashtirish, ulardan
amalda fnydalanlsh forsayl asosida uznq, orta va

qisqa
bo'lish).

Boljajak pedagoglarda forsayt
texnologiyasi asosida kreativ
kompetentlikni rivojlantirish

Boljajak pedagoglarda forsayt
texnologiyasi asosida kreatiy
kompetentlikni rivojlantirish
% mexanizmini ishlab chiqish.

Magsadli kreativ kompetensiyasini forsayt

=Ny

TEXNOLOGIYALARI

{ KOMPETENTSIYALRNI

tadqiqot ishlari, malakaviy amaliyotlardan, o‘quv vositalari
esa elektron ta’'lim resurslari va pedagogik simulyatordan
iborat. Forsayt kompetentlikning baholash-natijaviy
komponentini va ularning xarakterlarini belgilovchi asosiy
ko‘rsatkichlarni qo‘yidagi 5 ta guruhga ajratamiz:

Strategik rejalar va yo'l
xaritalar ishlab chigish

- o

FORSAYT

i asosida rejalar,
y&'l xaritalari ishlab chigish ko”nikmasiga J

ega bo'lish)

e -

ASOSIDA KASBIY

Boliijak pedagogning kasbiy

faullyall yoki butun hayotiy faolyatic
; foydalanishga yo’naltirilgan

RIVOJLANTIRISH

(Bashoratlash, strategik
irish, rejalami bajaili |
bo'yicha 6z vaqtida tezkor J

qarorlar gabul gilish hamda
belgilangan natijaga erishishni
ta’'minlash.

texnologiyasi asosida rivojlantirish

kreativ kor

rejalashtirish, ho’larni bajarilishi bo’yicha 6z ulua
tezkor garorlar gabul gilish hamda

asosida rivojlantirish, egiruk

1. Forsayt texnologiyasi asosida bashoratlashga oid nazariy
bilimlarga ega bo'lish (forsayt texnologiyalarini o’zlashtirish,
ulardan amalda foydalanish, forsayt asosida uzog, o‘rta va gisga
muddatli bashoratlash gobiliyatlariga ega bo'lish).

2. Strategik rejalar va yo'l xaritalari ishlab chigish (bashorat
natijalari asosida strategik rejalar, yo'l xaritalari ishlab chigish
ko'nikmasiga ega bo'lish).

3. Bo'lajak pedagoglarda forsayt texnologiyasi asosida kreativ
kompetentlikni rivojlantirish mexanizmini ishlab chigish.

4. Magsadli kreativ kompetensiyasini forsayt texnologiyasi
asosida rivojlantirish.

5. Bolajak pedagogning kasbiy faoliyati yoki butun hayotiy
faoliyatida foydalanishga yo'naltirilgan forsayt texnologiyasining
indikatorlarini ishlab chiqgish.

Talabalarning forsayt kompetentligi uning forsaytdan
foydalanish bo‘yicha nazariy bilimlari, malakasi va qobiliyatlari,
shaxsiy kasbiy xususiyatlari, psixologik xususiyatlari
(melanxolik, xolerik, sangvinik va flegmatik) hamda kasbiy
tajribasiga bog'liq holda rivojlanadi.

Xulosa sifatida aytish kerakki, bo'lajak pedagoglarda kreativ
kompetentlikni forsayt texnologiyalari asosida rivojlantirish
zamonaviy ta’'lim tizimining muhim yo'nalishlaridan biridir.
Ushbu yondashuv orqali ragobatbardosh, strategik fikrlovchi
va innovatsion faoliyatga tayyor mutaxassislarni tayyorlash
mumbkin. Shu bois, oliy ta’lim tizimida forsayt texnologiyalarini
keng joriy etish, o'quv dasturlariga kiritish va uni ogitish

metodikasini takomillashtirish dolzarb vazifa hisoblanadi.
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Toshkent amaliy fanlar universiteti tillar kafedrasi katta oqituvchisi

XORIJIY TILLARNI INTEGRATSIYALASH JARAYONIDA
INNOVATSION TA'LIM TEXNOLOGIYALARINING O‘RNI

Annotatsiya. Mazkur maqolada xorijiy tillarni fanlararo integratsiyalash jarayonidagi pedagogik faoliyatning dolzarb masalalari tahlil
qgilinadi. Xususan, xorijiy tilni kasbiy va umumta’lim fanlari bilan uygun holda oqitishning metodik asoslari, kommunikativ kompetensiyani
rivojlantirish muammolari hamda pedagog kasbiy kompetensiyasining ahamiyati yoritiladi.

Kalit so'zlar: xorijiy tillar, integratsiya, pedagogik faoliyat, fanlararo yondashuv, kommunikativ kompetensiya, CLIL, ta’lim texnologiyalari,

baholash tizimi.

Annotation. This article analyzes current issues of pedagogical activity in the process of interdisciplinary integration of foreign
languages. In particular, the methodological foundations of teaching a foreign language in conjunction with professional and general
education subjects, the problems of developing communicative competence, and the importance of the teacher’s professional competence

are highlighted.

Keywords: foreign languages, integration, pedagogical activity, interdisciplinary approach, communicative competence, CLIL, educational

technologies, assessment system.

AHHOTauma. B naHHOI CTaTbe aHaNM3MpYOTCS akTyasbHble BOMPOChI NeAarornyeckoi AesTenbHOCTU B MPoLecce MeXAUCLUMIMHAPHOM
MHTErpauum MHOCTPaHHbIX 3bIKOB. B 4acTHOCTW, OCBeLAlOTCS MeToauYecKue OCHOBbI OBYyYeHMs MHOCTPAHHOMY $I3blKy B FapMOHUM C
npodeccMoHanbHbiIMM U 06Leo6pa3oBaTenbHbIMM NpeaMeTaMu, Npo6aeMbl pasBUTUS KOMMYHWMKATUBHOW KOMMETEHLMM W 3HayYeHue

npodeccMoHanbHOM KOMNETEHLUMM nefarora.

KnioueBble cnoBa: MHOCTPaHHbIE S3bIKW, MHTErpaLyMs, Nefarornyeckas AesTeNbHOCTb, MeXAUCUMMIMHAPHBIVA MOAX0A, KOMMYHUKATUBHAS
komneteHuus, CLIL, obpa3oBaTtenbHble TEXHONOMMM, CUCTEMA OLLEHUBAHMS.

Zamonaviy ta’lim tizimida xorijiy tillarni o‘gitish jarayoni
global integratsiya va kasbiy ehtiyojlar bilan chambarchas
bog'lig holda rivojlanmoqgda. Xorijiy til bugungi kunda
nafagat kommunikativ vosita, balki kasbiy bilimlarni
egallash, ilmiy axborot almashish va madaniyatlararo
mulogotni ta’minlovchi muhim omil hisoblanadi. Shu
bois, xorijiy tillarni fanlararo integratsiya asosida o'gitish
masalasi pedagogik faoliyatning dolzarb yo‘nalishlaridan
biriga aylandi. Integratsiyalashgan ta’lim xorijiy tilni real
kontekstda qgo’llash, ta’lim oluvchilarda tangidiy fikrlash va
hagigatni to‘g'ri anglash kompetensiyalarini shakllantirish
imkonini beradi. Birog amaliyotda mazkur yondashuvni
joriy etishda metodik, tashkiliy va baholash bilan bog'lig
muammolar mavjud. Ushbu maqolaning magsadi xorijiy
tillarni integratsiyalash jarayonida pedagogik faoliyatning
dolzarb masalalarini aniglash va ularni ilmiy jihatdan tahlil
gilishdan iborat.

CLIL (Content and Language Integrated Learning) - fan va
tilni birgalikda o‘rgatuvchi o‘quv metodikasi bo'lib, talabalarga
chet tilini (masalan, ingliz tilini) o‘’rganish bilan bir qatorda
matematika, informatika, tabiiy fanlar (MINT) kabi boshqga
fanlarni ham o'sha til orgali o‘qitishni nazarda tutadi. Bu usul
orgali til ko'nikmalari ham, fan bilimlarining chuqurlashuvi
ham bir vagtning o'zida rivojlanadi va kasbiy kompetensiyalar
shakllanadi. CLIL texnologiyasi asosida o'rganuvchi shaxsda
kengaytirilgan va integratsiyalangan kommunikativ
ko‘nikmalar shakllanadi. O‘rganilayotgan mavzuni bir vaqtning
o0'zida chet tili va ona tilida o'zlashtirish kabi go‘sh magsadlar
amalga oshiriladi. CLIL texnologiyasi ko‘plab universitetlar
tajribasida, xususan, boshlang‘ich ta’lim yo‘nalishida tanlov
fani sifatida talabalarga o‘rgatilmogda. Ushbu fanni o‘gitishdan
magsad, birinchidan, talabalarda ona tilidan tashqari chet tilini
o‘rganish ko‘nikmalarini shakllantirish bo‘lsa, ikkinchidan,
boshlang‘ich ta’lim fanlarida CLIL texnologiyalarini qo‘llash
ko'nikmalarini rivojlantirishdan iborat.

Mazkur tadqiqotda xorijiy tillarni fanlararo integratsiyalash
jarayonida pedagogik faoliyatning dolzarb masalalarini
o‘rganish magsadida kompleks metodologik yondashuv
go‘llanildi. Tadgigot davomida nazariy va empirik metodlar
uyg‘unligidan foydalanildi. Nazariy metodlar sifatida ilmiy-
pedagogik va lingvodidaktik adabiyotlarni tahlil qilish,
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giyoslash va umumlashtirish usullari go‘llanildi. Xususan,
xorijiy tillarni integratsiyalashga oid CLIL modeli,
kommunikativ va kompetensiyaviy yondashuvlarga doir
ilmiy manbalar o‘rganildi. Empirik metodlar doirasida
pedagogik tajribalarni tahlil gilish, mavjud o‘quv dasturlari
va materiallarini o‘rganish hamda ta’lim jarayonida
uchraydigan muammolarni tavsifiy tahlil qilish amalga
oshirildi. Tadgigqotning me’yoriy-huquqiy asosi sifatida
O‘zbekiston Respublikasining ta’lim sohasiga oid hujjatlariga
tayanildi.

Tadqiqot natijalari xorijiy tillarni fanlararo
integratsiyalash jarayonida pedagogik faoliyat samaradorligi
bir gator omillarga bog'ligligini ko‘rsatdi. Avvalo,
integratsiyalashgan ta’lim elementlari joriy etilgan darslarda
ta’'lim oluvchilarning motivatsiyasi sezilarli darajada oshgani
aniglandi. Tilni kasbiy va fanlararo kontekstda qo‘llash
imkoniyati ularning nutqiy faolligini kuchaytirib, mustaqil
fikrlash va mulogot ko'nikmalarini rivojlantirdi. Shuningdek,
tinglab tushunish va og‘zaki nutq ko'nikmalarining rivojlanish
darajasi an’anaviy darslarga nisbatan yuqori bo‘ldi. Birog
mazkur jarayonning samaradorligi pedagogning metodik
tayyorgarligiga bevosita bog'lig ekani ham aniglandi.

Shu bilan birga, integratsiyalashgan o‘quv materiallari va
baholash tizimi bilan bog‘liqg muammolar mavjudligi kuzatildi.
Amaldagi baholash mezonlari ko‘proq reproduktiv bilimlarni
tekshirishga yo‘naltirilgan bo‘lib, amaliy, kommunikativ
va tangidiy fikrlash ko'nikmalarini to‘liq aks ettirmaydi.
Xorijiy tillarni boshga fanlar bilan integratsiyalash ta’'lim
oluvchilarga tilni real va amaliy kontekstda qo‘llash imkonini
beradi, birog o‘gituvchilarning metodik tayyorgarligi yetarli
emasligi bu jarayon samaradorligini pasaytirmoqda.

Kommunikativ kompetensiyani rivojlantirish ham muhim
masalalardan biridir. Ko'pincha grammatik bilimlarga
ustuvorlik berilib, og‘zaki nutq va tinglab tushunish faoliyati
yetarli darajada rivojlantirilmaydi. Integratsiyalashgan
ta’lim jarayonida esa fikrni anig, mantiqiy va haqiqatga
mos tarzda ifodalash ustuvor bo'lishi lozim. Shu bilan
birga, pedagogning kasbiy va metodik kompetensiyasi hal
giluvchi omil hisoblanadi. Zamonaviy o‘gituvchi axborot-
kommunikatsiya texnologiyalari, loyiha metodi va muammoli
ta’limdan samarali foydalana olishi zarur.
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Olingan natijalar xorijiy tillarni integratsiyalash
jarayonida pedagogik faoliyatni gayta ko‘rib chigish
zarurligini ko‘rsatadi. Fanlararo integratsiya xorijiy tilni
o‘rganishni real hayot va kasbiy faoliyat bilan bog‘laydi.
Bu holat CLIL modeli va kompetensiyaviy yondashuv
natijalari bilan mos keladi. Shuningdek, baholash tizimini
ham integratsiyalashgan ta’lim talablariga moslashtirish
zarur. Ta’'lim oluvchilarning kommunikativ va tanqidiy
fikrlash ko‘nikmalarini baholash mexanizmlarini ishlab
chigish dolzarb vazifadir.

Xorijiy tillarni integratsiyalash jarayonida pedagogik
faoliyatni takomillashtirish ta’lim sifatini oshirishga xizmat
giladi. Ushbu jarayonda metodik yondashuvlarning uyg‘unligi,
pedagogning kasbiy mahorati va ta’lim mazmunining
amaliy ehtiyojlarga mosligi muhim ahamiyatga ega. Xorijiy
tillarni fanlararo integratsiyalashda o‘qituvchilarning kasbiy
kompetensiyasini oshirish, integrativ metodlarni keng joriy
etish hamda baholash tizimini takomillashtirish zarur. Bu
esa ta’'lim sifatini oshirish va zamonaviy kompetensiyalarni
rivojlantirishga xizmat qgiladi.

Foydalanilgan adabiyotlar

1. Akhmadjonovich M.K. Theory and Practice of Didactic Approaches in Teaching With Foresight Technologies // Miasto Przysztosci,
2024.- N247.- P.959-964.

2.Axmedova M. Modul-kredit tizimida talabalarning filologik mustaqil ta’lim olish metodikasi // Modern Science and Research, 2024,
T.3.N?1.-B.1-6.

3. AxmepoBa M.D. Pa3BuTHe 3KONOrMYECKOro OTHOLWEHMS AOWKObHbIX NearoroB Kak negarornyeckas notpebHocts // benopyccko-
Y36eKCKuUiA HayuHO-MeToAMYeCKUit XXypHan. MuHck, 2025, N21.

4. Axmadjonovich K.M. Talabalarni pedagogik kompetensiyaga oid bilimlar bilan metodik qurollantirish / Ilm-fan taraqgiyoti:
muammo, yechim va istigbollari: Il an'anaviy xalgaro ilmiy-amaliy konferensiya materiallari, 2025, T. 4. N212. - B. 347-353.

5. Muminova N.S. Towards a Linguistic Study of the Concept of “Truth” in Proverbs and Sayings // International Journal of Advance

Scientific Research, 2024.Vol. 4. Issue 6.- P.132-138.

2026-yil 6-son

g

t.me/TAT jurnal



T [
‘ﬂ FILOLOGIYA VA PEDAGOGIKA

TIL VA ADABIYOT O'ZBEKISTON RESPUBLIKASI MAKTABGACHA VA MAKTAB
TA’LIM TA'LIMI VAZIRLIGINING ILMIY-METODIK ELEKTRON JURNALI

13.00.00 - PEDAGOGIKA

Nargiza XODJAKULOVA,

Toshkent irrigatsiya va gishloqg xojjaligini mexanizatsiyalash muhandislari instituti Milliy tadgiqot universiteti

DECCAR MODELINI ONLAYN PLATFORMADA RIVOJLANTIRISHNING
ILMIY VA METODIK AHAMIYATI

Annotatsiya. Mazkur maqolada DeCCaR modeli asosida ishlab chigilgan onlayn platforma yordamida talabalarning tangidiy tinglash
ko'nikmalarini rivojlantirish imkoniyatlari tahlil gilinadi. Tadgigot jarayonida tinglash faoliyatining dekodlash, tushunish, tangidiy tahlil va
refleksiya bosgichlari asosida tashkil etilgan ragamli ta’lim muhitining samaradorligi organildi. Natijalar DeCCaR modeliga asoslangan
onlayn platforma tangidiy tinglash konikmalarini rivojlantirishda samarali metodik vosita ekanligini korsatdi.

Kalit so’zlar: tanqidiy tinglash, DeCCaR modeli, onlayn platforma, raqamli ta’'lim, tinglab tushunish, kommunikativ kompetensiya,

tanqidiy fikrlash.

Annotation. This article analyzes the possibilities of developing students’ critical listening skills through an online platform based on
the DeCCaR model. The study examines the effectiveness of a digital learning environment organized around decoding, comprehension,
critical analysis and reflection stages. The findings demonstrate that the online platform is an effective tool for developing critical listening

skills.

Keywords: critical listening, DeCCaR model, online platform, digital education, listening comprehension, communicative competence,

critical thinking.

AHHOTaumsa. B cTaTbe aHanM3MpyloTCs BO3MOXHOCTM Pa3BUTMS HABbIKOB KPUTUYECKOrO ayAMPOBAHWS CTYLEHTOB C WCMO/b30BaHWEM
OHNarH-nnatdopmsl, paspabotaHHoi Ha ocHoBe mogmenn DeCCaR. Mccnepyetcs 3ddekTMBHOCTL LMbpoBOW 06pa3oBaTenbHOM Cpefnbl,
OpraHM30BaHHOM MO 3Tanam LeKOAMPOBaHUS, MOHUMAHMS, KPUTUUECKOTo aHanmn3a 1 pednekcuu. PeynbTaTbl MoKasblBatoT, YTO MUCMNOb30BaHME
OHNaNH-NAaTGOPMbl cnocobcTByeT 3PPeKTMBHOMY POPMUPOBAHMIO HABbIKOB KPUTUYECKOTO ayAMPOBaHMS.

KnioueBble cnoBa: kputnyeckoe ayamposanue, mogens DeCCaR, oHnaiiH-nnatdopma, umdpoBoe o6pa3oBaHue, ayaMpoBaHue (BocnpusTue

Ha cnyx), KOMMYHUKATUBHAsa KOMNETEHUMA, KDUTUYECKOE MblLLIEHUE.

Zamonaviy axborotlashgan jamiyat sharoitida insonlar
turli manbalardan kelayotgan katta hajmdagi axborot bilan
ishlashga majbur bo‘'lmogda. Bunday sharoitda axborotni fagat
gabul gilish emas, balki uni tahlil gilish, baholash va asosli
xulosalar chigarish qobiliyati muhim ahamiyat kasb etadi.
Shu sababli ta’lim jarayonida talabalarda tangidiy fikrlash
ko'nikmalarini rivojlantirish dolzarb pedagogik vazifalardan
biri hisoblanadi.

Xorijiy tilni o‘gitish jarayonida tangidiy fikrlashni
rivojlantirishda tinglash faoliyati muhim rol o’ynaydi. Tinglash
til o‘rganish jarayonining asosiy komponentlaridan biri bo'lib,
u nutgni gabul gilish, tushunish va tahlil gilish jarayonlarini
0z ichiga oladi. Tadqiqotchilar tinglashni murakkab kognitiv
jarayon sifatida izohlaydilar va uning tarkibida nutq signallarini
tanib olish, mazmunni tushunish hamda eshitilgan axborotni
tahlil qilish bosqichlari mavjudligini ta’kidlaydilar [1: 64].

M.Rost tinglashni kommunikativ faoliyatning muhim
tarkibiy qgismi sifatida baholab, uning yordamida
o‘quvchilar nutgni tushunish, axborotni qayta ishlash va
mulogot qgilish imkoniyatiga ega bo'lishlarini ta’kidlaydi
[2: 41]. Shuningdek, L.Vandergrift va C.Goh tinglashni
metakognitiv jarayon sifatida izohlab, samarali tinglash
uchun o‘quvchilar eshitilgan axborotni tushunish, nazorat
gilish va baholash kabi strategiyalardan foydalanishlari
zarurligini qayd etadilar [3: 72].

So'nggi yillarda ta’lim jarayonida ragamli texnologiyalardan
foydalanish til o'qitish metodikasida yangi imkoniyatlarni
yaratmoqgda. Onlayn platformalar yordamida tinglash
materiallarini multimedia shaklida taqdim etish, interaktiv
mashgqlar yaratish hamda talabalar faoliyatini monitoring
gilish imkoniyati paydo bo‘ldi. Shu sababli ragamli ta’lim
muhiti tinglash ko‘nikmalarini rivojlantirishda samarali
vositalardan biri hisoblanadi.
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Mazkur maqolaning magsadi DeCCaR modelini onlayn
platforma muhitida qo‘llash va uning tanqgidiy tinglash
ko‘nikmalarini rivojlantirishdagi ilmiy hamda metodik
ahamiyatini aniglashdan iborat.

So‘nggi yillarda ta’'lim jarayonida ragamli texnologiyalar
va onlayn platformalardan foydalanish til o‘qitish
metodikasining muhim yo‘nalishlaridan biriga aylandi.
Ragamli ta’'lim muhitining rivojlanishi ta’lim jarayonini
yanada interaktiv tashkil etish, o’quvchilarning mustagil
o‘rganish ko'nikmalarini rivojlantirish hamda o‘quv jarayonini
samarali monitoring gilish imkonini bermoqda. Tadqiqotchilar
ragamli platformalar yordamida tashkil etilgan o‘quv jarayoni
o‘quvchilarning motivatsiyasini oshirishi va ularning o‘quv
faoliyatini faollashtirishini ta’kidlaydilar.

Til o'qitish jarayonida ragamli texnologiyalardan
foydalanish masalasi ko‘plab xorijiy tadgiqotchilar
tomonidan o‘rganilgan. Masalan, C.Chapelle kompyuter
texnologiyalaridan foydalanish til o’rganish jarayonini yanada
samarali tashkil etishga yordam berishini va u o‘quvchilarning
til ko‘nikmalarini rivojlantirishda muhim rol o‘ynashini
ta’kidlaydi [1: 75]. D.Laurillard esa ragamli ta’lim muhitining
pedagogik imkoniyatlarini tahlil gilib, onlayn platformalar
yordamida o‘quv jarayonini individual yondashuv asosida
tashkil etish mumkinligini qayd etadi [2: 118].

Shuningdek, til oqitish jarayonida tinglash ko‘'nikmalarini
rivojlantirish masalasi ham ko‘plab tadgigotchilar tomonidan
o‘rganilgan. J.Field tinglash jarayonini nutgni dekodlash,
mazmunni tushunish va eshitilgan axborotni tahlil qilish
bosgichlaridan iborat murakkab kognitiv jarayon sifatida
izohlaydi [3: 64]. M.Rost esa tinglash til o'rganish jarayonining
markaziy komponentlaridan biri bo'lib, u orgali o‘quvchilar
nutgni tushunish va muloqgot qilish imkoniyatiga ega
bo'lishlarini ta’kidlaydi [4: 41]. L.Vandergrift va C.Goh
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tinglashni metakognitiv jarayon sifatida izohlab, samarali
tinglash uchun o‘quvchilar eshitilgan axborotni nazorat gilish
va baholash strategiyalaridan foydalanishlari zarurligini gayd
etadilar [5: 72].

Zamonaviy ta’lim tizimida tinglash ko‘nikmalarini
rivojlantirish uchun ragamli platformalardan foydalanish
keng targalmoqda. Masalan, Moodle, Google Classroom
va boshga ta’lim platformalari yordamida tinglash
materiallarini tagdim etish, interaktiv mashglar yaratish
va o‘quvchilar faoliyatini monitoring gilish mumkin. Bunday
platformalar o‘quv jarayonini moslashuvchan tashkil
etish va talabalarning mustagil o‘rganish ko‘nikmalarini
rivojlantirishga xizmat qiladi.

Mazkur tadgigot doirasida DeCCaR modeli asosida ishlab
chigilgan Listen2Me onlayn platformasi talabalarning tanqidiy
tinglash ko‘nikmalarini rivojlantirish uchun qo‘llanildi.
Platforma tinglash jarayonini bosqgichma-bosqich tashkil
etish imkonini beruvchi modul tizimi asosida ishlab chigilgan.

Platforma quyidagi asosiy modullardan tashkil topgan:

¢ Introduction - tanqidiy tinglash asoslari va tinglashga
tayyorlov mashglari;

¢ Analysis - tinglangan nutgni tahlil qilishga garatilgan
mashglar;

« Evaluation - axborotni baholash va fakt hamda fikrlarni
ajratish mashgqlari;

» Assessment - talabalarning tinglash ko‘nikmalarini
baholash;

¢ Reflection - tinglangan material asosida xulosa
chigarish.

« Platformada turli interaktiv mashqglar go‘llaniladi.
Jumladan:

e fikrlashga undovchi rasmlar (thought-provoking
pictures);

¢ matching mashgqlari;

« gap filling topshiriglari;

¢ multiple choice questions (MCQ);

« refleksiv savollar.

Ushbu mashglar talabalarning tinglab tushunish, tahlil
gilish va tangidiy fikrlash ko‘nikmalarini rivojlantirishga xizmat
qgiladi.

Platformaning ishlash prinsipi quyidagicha tashkil etilgan.
Talabalar platformaga kirgach, avvalo Introduction modulidagi
tayyorlov mashgqlarini bajaradilar. Ushbu bosqgichda ular
tinglash mavzusi bilan tanishadilar va fikrlashga undovchi
savollar orgali mavzuga tayyorlanadilar. Keyingi bosqichda
talabalar audio yoki video materialni tinglaydilar va Analysis
modulidagi mashglar yordamida nutgning asosiy mazmunini
aniglaydilar.

Shundan so‘ng talabalar Evaluation bosgichida nutqdagi
fakt va fikrlarni ajratish, muallifning pozitsiyasini aniglash
hamda axborotning ishonchliligini baholash kabi topshiriglarni
bajaradilar. Assessment bosgichida esa talabalarning tinglash
ko'nikmalari test savollari va yozma topshiriglar orqali baholanadi.
Yakuniy bosqichda talabalar Reflection modulida tinglangan
material asosida o'z fikrlarini bildiradilar va xulosa chigaradilar.
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Platformaning muhim afzalliklaridan biri - o‘quv jarayonini
monitoring gilish imkoniyatidir. O'qituvchi platforma orqgali
talabalar faoliyatini kuzatib borishi, ularning natijalarini tahlil
gilishi hamda o‘quv jarayonini samarali boshgarishi mumkin.
Shu tariga DeCCaR modeliga asoslangan onlayn platforma
tinglash jarayonini tizimli va interaktiv tarzda tashkil etish
imkonini beradi hamda talabalarning tangidiy tinglash
ko‘nikmalarini rivojlantirishga xizmat giladi.

Mazkur tadgiqotda DeCCaR modeli asosida ishlab
chigilgan onlayn platformadan foydalanish talabalarning
tanqidiy tinglash ko‘nikmalarini rivojlantirishda samarali
pedagogik vosita ekanligi aniglandi. Tadgiqot jarayonida
tinglash faoliyatini dekodlash, tushunish, tanqidiy tahlil va
refleksiya bosqichlari asosida tashkil etish talabalarning
eshitilgan axborotni chuqurrog anglash, uni tahlil
gilish hamda mustagqil xulosa chigarish ko‘nikmalarini
rivojlantirishga xizmat qilishi kuzatildi.

Tadgiqot natijalari shuni ko‘rsatdiki, DeCCaR modeliga
asoslangan onlayn platformada tashkil etilgan mashg'ulotlar
talabalarning tinglab tushunish ko‘nikmalarini rivojlantirish
bilan birga ularning tanqidiy fikrlash va analitik tafakkurini
ham shakllantirishga yordam beradi. Platformada qo‘llanilgan
interaktiv mashqglar - fikrlashga undovchi rasmlar,
moslashtirish mashqlari, gaplarni to‘ldirish topshiriglari,
test savollari hamda refleksiv mashqglar talabalarning o‘quv
jarayonidagi faolligini oshiradi.

Shuningdek, tadqgiqot natijalari ragamli platformalar
yordamida tashkil etilgan tinglash mashg‘ulotlari
talabalarning o‘quv jarayoniga bo‘lgan gizigishini oshirishini
va ularning mustagqil o'rganish ko'nikmalarini rivojlantirishini
ko‘rsatdi. Onlayn platforma orgali o‘quv jarayonini monitoring
qgilish, talabalar natijalarini tahlil gilish hamda ularning
rivojlanish dinamikasini kuzatish imkoniyati mavjud bo'ldi.

Tadqiqot natijalariga asoslanib quyidagi xulosalarga
kelindi:

1. DeCCaR modeli tinglash jarayonini tizimli va
bosgichma-bosqich tashkil etish imkonini beradi.

2. Onlayn platformadan foydalanish tinglash
mashg‘ulotlarini interaktiv va samarali tashkil etishga
yordam beradi.

3. DeCCaR modeliga asoslangan mashg‘ulotlar
talabalarning tangidiy tinglash va tangqidiy fikrlash
ko'nikmalarini rivojlantirishga xizmat giladi.

4. Ragamli platformalar o‘quv jarayonini monitoring qilish
va baholash jarayonini samarali tashkil etish imkonini beradi.

Shunday qilib, DeCCaR modeli asosida ishlab chigilgan
onlayn platformani xorijiy tilni o‘gitish jarayoniga joriy
etish talabalarning kommunikativ kompetensiyasini
rivojlantirish hamda ularning tanqidiy tinglash ko‘nikmalarini
shakllantirishda muhim metodik ahamiyatga ega.

Kelgusida DeCCaR modelini yanada takomillashtirish,
uni turli ta’lim bosgichlarida go‘llash hamda boshqga ragamli
ta’lim vositalari bilan integratsiya gilish muhim ilmiy tadqiqot
yo'nalishlaridan biri bo'lib qoladi.

t.me/TAT jurnal



~

FILOLOGIYA VA PEDAGOGIKA

TIL VA ADABlYOT O’ZBEKISTON RESPUBLIKASI MAKTABGACHA VA MAKTAB
TA’LIMI TA'LIMI VAZIRLIGINING ILMIY-METODIK ELEKTRON JURNALI

13.00.00 - PEDAGOGIKA

Ilova 1. Admin panel

ADMIN PANEL

#A Dashboard

E Modules

ALL MODULE

REFLECTION

<+ ADD MODULE

Im Exercises

® Students

%) Add audio

® Student Answers

I« Xisobotlar

& Logout

Top 8 talaba (jami ball)

ISLOMEEK BOLTABOYEV
shirinjon shirin

abek Jumashey
Sabring Sabrn

Nasiba Sabirova

Jasur Jumashey

Anvar Abdulayey

Nafgea Khotaasia

www tilvaadabiyot.uz

Ilova 2. Listen2me platformasining xisobotlar panali

ADMIN PANEL

X shudents

o) Add audio

B Student Answers

5

,cua B BE

€ Sawnl verlari beyicha

— T — e —
— s

HERHE;

B2 Soinggi 14 lan — tepshirishlar

BFe MR MFes WFed DM [Pve DM GiMe (SMa DEM (TM (SMa (9Mx 10NN

—Treds S renTak

BB Eng facl darslar

- W R

. _

Lesson & Assessing the -factvs opinion = emotne language

Lesson 1. Fact vs opinion

Lesson 2 Identifying Facts and Opinions (2) .

120 LR

!N

® @ P P

2026-yil 6-son



13.00.00 - PEDAGOGIKA

'4»'

TIL VA ADABIYOT

FILOLOGIYA VA PEDAGOGIKA

O’ZBEKISTON RESPUBLIKASI MAKTABGACHA VA MAKTAB

TA’'LIMI VAZIRLIGINING ILMIY-METODIK ELEKTRON JURNALI TA’LIMI
. Dinrslar baiyicha sh e (260%)
Lo B i Tha 4001 ot i + Al Saneabipt A0 o 1/ ety Rt o g (1] 0% <15
Lemon - idenattpng Facts snd Opeeon (1} 1o non 1 et v opeon L]
D S e winishlan
. Tatsns Durs rtaish Iuvabias Jami nam Bakslsamugan Saas
v Gupliahor Rematallyprs Lesron 1 Kasribyieg Facts and Opinicra {1} o T s a BRI0N 05T [@]
2 Gaslitor Wermatllarras Lessen & kisnifying Facts and Opirions {1} m 2] "e a SOOR 0 01 @
L Hakena Majriddnova Leson 1 ksenifying Facts and Opinions (1} m £} 0 a HUCILION 0538 (@]
4 Sarvinat Mukhasmutaiipe Lesson & ksnafying Facta and Dpinions {1} m M 5] (] UL 0535 @
5 Sheciya Adashalyevs Lesson i kersifying Facta and Dpinéora {1} m H H3 a L 0535 [o]
& Ry Ksripncen Lesson 1 kSensifying Facts and Opirsoed (1) m M 205 a HOC3 H026 0535 @
7 Bonw Mezaxmadrv Leson 1: ienifying Facts and Opanions (1) m 1 s a HORIOM 0534 lg._
[ [ rr—— Lesson 1; ksensfying Facts and Opinsons {1} m " s 00L2026 0538 @
] Marina Mshmucionovs Lesson 1; kaensfying Facts and Opinions {1} m 7] ns HAORI0M 0530 [@
1 Ddeam Sesasnsa Leston 1: bsansfying Fets and Ogiriesa {1} @ M a5 a HU03026 052 e

Ilove 3. Telegram ilovasida yaratilgan bot (xisobotlar uchun) Ilova 4. Listen2me plarformasi sahifasi
(Listen2Me - Learn English Effectively) yoki
quyidagi OR-kod orqali ham korish mumkin.

~x a—xx == T

_ Yangi yozma topshirig!

P

4 Talaba: Ozodbek Yo'lchiboyev
¥ Dars: Lesson 1: Identifying Facts and Opinions (1)
Urinish: #1

[] Tur: Written Questions

7 savol: Which part was difficult for you when identifying facts
and opinions? Why?

W

BRI |

. Javob:

The difficult part was distinguishing between facts and opinions
because sometimes opinions can look like facts. It was hard when
sentences included both facts and personal ideas.

il Maksimal ball: 1

@ Al bahosi: 1.00/1 6%
. Al feedback: g Al DETECTION: =

The answer appears to be written by a human student. The E
language is direct and natural, avoiding overly formal phrasmg it [
uses simple, clear vocabulary effectively. There are no.. 1 PM

v Baholandi: 1 ball — 07.03.2026 07:25

Foydalanilgan adabiyotlar

1.Chapelle C.A.Computer Applications in Second Language Acquisition: Foundations for Teaching, Testing and Research.- Cambridge:
Cambridge University Press, 2001.

2. Laurillard D.Teaching as a Design Science: Building Pedagogical Patterns for Learning and Technology.- New York: Routledge, 2012.

3.Field J. Listening in the Language Classroom. - Cambridge: Cambridge University Press, 2008.

4.Rost M. Teaching and Researching Listening. - London: Routledge, 2011.

5.Vandergrift L., Goh C. Teaching and Learning Second Language Listening: Metacognition in Action. - New York: Routledge, 2012.

2026-yil 6-son

t.me/TAT jurnal

5



T [
‘ﬂ FILOLOGIYA VA PEDAGOGIKA

TIL VA ADABIYOT O'ZBEKISTON RESPUBLIKASI MAKTABGACHA VA MAKTAB
TA’LIM TA'LIMI VAZIRLIGINING ILMIY-METODIK ELEKTRON JURNALI

13.00.00 - PEDAGOGIKA
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NEMIS TILINI O‘QITISHDA KOMMUNIKATIV KOMPETENSIYANI
RIVOJLANTIRISHNING METODIK ASOSLARI

Annotatsiya. Ushbu maqgolada chet tillarini,xususan,nemis tilini oqitishda “kommunikativ kompetensiya”tushunchasining nazariy asoslari
tahlil gilinadi. Kommunikativ kompetensiya zamonaviy til ta’limining asosiy magsadi sifatida talgin qilinib, uning tarkibiy komponentlari
hamda ta’lim jarayonidagi metodik ahamiyati yoritiladi. “Kommunikativ kompetensiya” nazariyasining shakllanishi va rivojlanishi D.Hymes,
M.Canale, M.Swain, L.Bachman, V.Safonova, JJalolov kabi olimlarning ilmiy qarashlari asosida tahlil gilinadi. Shuningdek, filologiya
yonalishi talabalari uchun nemis tilida gapirish konikmasini rivojlantirishda muammoli oqitish texnologiyalari, interaktiv metodlar hamda
real kommunikativ vaziyatlarning metodik imkoniyatlari ko'ib chiqiladi. Tadgiqot natijalari kommunikativ kompetensiyani rivojlantirish
jarayonida “Muammoli topshiriglar”, “Bahs-munozaralar” va “Keys-stadi” metodlaridan foydalanish talabalarning nutqiy faolligini oshirishga
xizmat qilishini ko'rsatadi.

Kalit so'zlar: kommunikativ kompetensiya, nemis tili, chet tilini ogitish metodikasi, muammoli ta’lim texnologiyalari, gapirish ko'nikmasi,
interaktiv metodlar, kommunikativ yondashuv.

Annotation. This article analyzes the theoretical foundations of the concept of ‘communicative competence” in teaching foreign
languages, particularly the German language. Communicative competence is interpreted as the main goal of modern language education,
and its structural components as well as its methodological significance in the educational process are highlighted. The formation and
development of the theory of ‘communicative competence” are examined based on the scientific views of D.Hymes, M.Canale, M.Swain,
L.Bachman,V.Safonova, and JJalolov. In addition, the methodological potential of problem-based learning technologies, interactive methods,
and real communicative situations in developing speaking skills in German for philology students is considered. The results of the study
show that the use of methods such as “problem-based tasks”, “discussions”, and “case study” contributes to increasing students’ speech
activity in the process of developing communicative competence.

Keywords: communicative competence, German language, foreign language teaching methodology, problem-based learning
technologies, speaking skills, interactive methods, communicative approach.

AHHOTaumMsa. B paHHOM CTaTbe aHaNM3MPYIOTCS TEOpeTMYECKME OCHOBbl MOHATUS «KOMMYHMKaTMBHas KOMNeTeHUuMs» B 0Oy4eHuM
MHOCTPAHHbIM A3blKaM, B HaCTHOCTU HEMELKOMY 513bIKY. KOMMYHMKATMBHAs KOMMNETeHLMS pacCMaTpUBAETCs Kak OCHOBHAS LieNlb COBPEMEHHOIO
A3bIKOBOrO 006pa30BaHMS, PACKpbIBAKOTCS €€ CTPYKTYpHble KOMMOHEHTbl M MeToAaMyeckoe 3HayeHMe B 0Opa3oBaTenbHOM Mpouecce.
(DopMHpOBaHME U Pa3BUTUE TEOPUM KKOMMYHUKATUBHOM KOMMETEHLMMUY» aHANM3UPYIOTCS Ha OCHOBE Hay4HbIX B3rna40B [.Xaimca, M.KaHane,
M.CgeiiH, J1.baxmaHa, B.Cadonosow, XX.Kanonosa. Takke paccMaTpuMBalTCS MeTOAMYECKME BO3MOXHOCTM npobnemMHoro obyvyeHus,
MHTEPAKTUBHbIX METOLOB M peanbHblX KOMMYHUKATUBHbIX CUTYalUMit B pasBUTUM HABbIKOB FOBOPEHUSI HA HEMELKOM $i3blke Yy CTYAEHTOB
GUNoNorMyeckMx HamnpaeneHui. PeaynsTaTbl MCCNELOBaHMS MOKA3bIBAIOT, YTO MCMONb30BAHUE TaKUX METOAOB, KakK «NpobAeMHble 3afaHus»,
KAMCKYCCUM» U «KeMC-CTafu», CNOCOBCTBYET MOBLIWEHUID PEYeBOi aKTUBHOCTU CTYAEHTOB B npoLecce GOpMUPOBAHUS KOMMYHUKATUBHOWM

KOMNEeTeHUNMN.

KnioueBbie cnoBa: KOMMYHUKATUBHAaA KOMNETEHLMUS, HeMeLKUI 93blK, MeToaMKa npenogaBaHUa MHOCTPAHHbIX A3blKOB, TEXHOJI0TUU
np06neMHor0 O6y‘-{€HMﬂ, HaBblKM TOBOPEHUA, UHTEPAKTMBHbIE METObI, KOMMyHI/IKaTI/IBHbIl:i noaxon.

Zamonaviy ta’'lim tizimida chet tillarini o‘gitish jarayoni
mazmunan yangilanib, an’anaviy grammatik yondashuvlardan
kommunikativ yo'naltirilgan ta’lim konsepsiyalariga o'tish bilan
tavsiflanmogda. Bugungi kunda chet tilini o‘rganish darajasi
fagat grammatik bilimlar bilan emas, balki til vositalaridan real
kommunikativ vaziyatlarda samarali foydalana olish qobiliyati
bilan belgilanadi. Shu sababli “kommunikativ kompetensiya”
tushunchasiga chet tillarini o‘gitish metodikasining asosiy
kategoriyalaridan biri sifatida qaraladi.

Kommunikativ kompetensiya shaxsning til bilimlarini real
muloqot jarayonida qo'llay olish gobiliyatini ifodalaydi. Ushbu
tushuncha XX asrning ikkinchi yarmida sotsiolingvistika va
pedagogika fanlari kesishmasida shakllanib, amerikalik olim
D.Hymes tomonidan ilmiy muomalaga kiritilgan. Keyinchalik
ushbu nazariya M.Canale va M.Swain tomonidan rivojlantirilib,
kommunikativ kompetensiya lingvistik, sotsiolingvistik, diskurs
va strategik kompetensiyalar majmui sifatida talgin gilindi.
L.Bachman esa kommunikativ kompetensiyani til kompetensiyasi
va strategik kompetensiyaning integratsiyasi sifatida izohlab,
pragmatik omillarning muhimligini ta’kidlaydi [1: 293].

Nemis tilini o‘qitish jarayonida kommunikativ
kompetensiyani shakllantirish filologiya yo‘nalishi
talabalari uchun alohida ahamiyatga ega. Chunki bu til
grammatik murakkabligi va sintaktik tizimining gat’iyligi
bilan ajralib turadi. Shu sababli tilni samarali o‘rganish
uchun real kommunikativ vaziyatlarga asoslangan
mashg‘ulotlar, interaktiv metodlar hamda muammoli o'gitish
texnologiyalaridan foydalanish muhim hisoblanadi.

www tilvaadabiyot.uz
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Kommunikativ kompetensiya tushunchasining ilmiy
talginlari. “Kommunikativ kompetensiya” tushunchasi
tilshunoslik va pedagogika fanlarida muhim ilmiy
kategoriyalardan biri hisoblanadi. Ushbu tushuncha ilk bor
D.Hymes tomonidan ilgari surilgan bo'lib, u N.Chomskiy
tomonidan taklif gilingan “lingvistik kompetensiya”
nazariyasini kengaytiradi. Hymes tilni fagat grammatik
jihatdan to‘g'ri ishlatish emas, balki uni ijtimoiy vaziyatga
mos qo‘llay olish qgobiliyati sifatida talgin giladi. Keyinchalik
M.Canale va M.Swain kommunikativ kompetensiya modelini
ishlab chigib, uni to'rt komponentdan iborat tizim sifatida
izohlaydilar:

1 - lingvistik kompetensiya;

2 - sotsiollingvistik kompetensiya;

3 - diskurs kompetensiyasi;

4 - strategik kompetensiya [2: 269].

L.Bachman kommunikativ kompetensiyani til
kompetensiyasi va strategik kompetensiyaning integratsiyasi
sifatida talqin giladi. Uning fikricha, til birliklarini kommunikativ
magsadga mos holda go‘llash mulogot samaradorligini
belgilovchi asosiy omillardan biridir.

Kommunikativ kompetensiyaning tarkibiy gismlari.
Ilmiy adabiyotlarda kommunikativ kompetensiyaga ko'p
komponentli tizim sifatida garaladi.

Lingvistik kompetensiya tilning fonetik, leksik va
grammatik tizimini egallashni nazarda tutadi. Nemis tilini
o‘rganishda fe’l zamonlari, so‘z tartibi hamda talaffuz
me’yorlarini o'zlashtirish muhim ahamiyatga ega.
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Sotsiollingvistik kompetensiya til birliklarini kommunikativ
vaziyatga mos holda go‘llash qobiliyatini ifodalaydi. Masalan,
nemis tilidagi “du” va “sie” shakllarining to‘gri qo‘llanilishi
ijtimoiy munosabatlarga tanlanadi.

Diskurs kompetensiyasi nutgning izchilligi va mantiqiy
yaxlitligini ta'minlaydi. Matn yoki suhbatni bog'lovchi vositalar
yordamida tizimli tashkil etish ushbu kompetensiyaning
muhim ko'rsatkichidir.

Strategik kompetensiya muloqot jarayonida yuzaga
keladigan giyinchiliklarni bartaraf etish, nutgiy bo‘shliglarni
kompensatsiya gilish gobiliyatini ifodalaydi [3 :408].

Kommunikativ kompetensiyani rivojlantirishda
muammoli ta’lim texnologiyalarining o‘rni. Zamonaviy til
ta’limida muammoli o‘qgitish texnologiyalari kommunikativ
kompetensiyani shakllantirishda muhim rol o‘ynaydi.
Muammoli vaziyatlar talabalarni mustagil fikrlashga, o'z
fikrlarini asoslab bayon etishga hamda mulogot jarayonida
faol ishtirok etishga undaydi.

Nemis tilini o‘gitish darslarida muammoli texnologiyalar
deganda quyidagi metodlar orgali tashkil etilish tushuniladi:

1. Muammoli savollar (Problemfragen);

2. Muammoli vaziyatlar (Problemsituationen);

3. Keys-stadi usuli (Fallstudien);

4. Bahs-munozaralar (Diskussion);

5. Rolli oyinlar (Rollen Spielen).

Masalan, talabalar uchun quyidagi kommunikativ vaziyat
berilishi mumkin: “Sie sind Student in Deutschland und
haben ein Missverstandnis mit Ihrem Professor. Wie losen Sie
dieses Problem?”. Bunday topshiriglar fikrni og‘zaki ifodalash,
dalillash, muloqot madaniyatiga rioya gilish, ko‘nikmalarini
rivojlantirishga yordam beradi.

Olimlar qarashlarining tahlili. Kommunikativ
kompetensiyani rivojlantirish masalasi ko‘plab olimlar
tomonidan tadqiq etilgan. D.Braun zamonaviy chet tillarni

o‘gitishda interaktiv metodlarning kommunikativ
kompetensiyani rivojlantirishdagi muhim rolini ta’kidlaydi.
Uning fikricha, muammoli vaziyatlar talabalarning kognitiv
faolligini oshiradi va ularni kommunikativ yechim topishga
yo‘naltiradi. V.V.Safonova kommunikativ kompetensiyani
lingvistik, diskursiv, strategik va sotsiokulturologik
komponentlarning integratsiyasi sifatida talqin
giladi. Olimaning fikricha, autentik materiallar va real
kommunikativ vaziyatlar til o‘rgatishda muhim metodik
vosita hisoblanadi.

O'zbekistonlik olim J.J.Jalolov chet tillarni o‘gitishning
asosiy magsadi talabalarni erkin mulogotga tayyorlashdan
iborat ekanligini ta’kidlaydi. Uning fikricha, kommunikativ
kompetensiya nutqiy faoliyat turlarini - tinglab tushunish,
gapirish, o‘qish va yozishni integratsiyalash orqali
shakllanadi [6: 75]. Shuningdek, Muhammadjon Xodjaev,
Mavluda Qahhorova hamda N. Safarova o'z tadgiqotlarida
kommunikativ yondashuvning til o‘qitish jarayonidagi
muhim ahamiyatini ilmiy asoslab berganlar.

Tahlillar shuni ko‘rsatadiki, kommunikativ kompetensiya
chet tillarini o'qitish metodikasining asosiy magsadlaridan
biri hisoblanadi. Ushbu kompetensiya til bilimlarini real
kommunikativ vaziyatlarda qo‘llay olish gobiliyatini
ifodalaydi. Nemis tilini o‘gitishda kommunikativ
kompetensiyani rivojlantirish uchun interaktiv metodlar,
muammoli ta’lim texnologiyalari hamda real kommunikativ
vaziyatlarga asoslangan topshiriglardan foydalanish muhim
ahamiyatga ega. Bunday yondashuv talabalarning nutqgiy
faolligini oshiradi, mustaqil fikrlashini rivojlantiradi hamda
chet tilida erkin muloqot gilish ko‘nikmalarini shakllantiradi.

Muammoli ogitish texnologiyalari aynigsa filologiya
yo‘nalishi talabalari uchun samarali metodik vosita bo'lib,
ularning nemis tilida gapirish ko'nikmasini rivojlantirishga
xizmat qiladi.

Foydalanilgan adabiyotlar

1. Hymes D. On Communicative Competence. - Philadelphia: University of Pennsylvania Press, 1972.
2. Canale M., Swain M. Theoretical Bases of Communicative Approaches to Second Language Teaching and Testing // Applied

Linguistics, 1980.Vol. 1, N21. - P. 1-47.

3.Bachman L. Fundamental Considerations in Language Testing. - Oxford: Oxford University Press, 1990.

4. Brown H.D. Principles of Language Learning and Teaching. - New York: Longman, 2007.

5. CadoHoBa B.B. KOMMyHMKaTMBHAs KOMNEeTeHUMS B cOBpeMeHHOM 06pa3oBaHuu. — Mockea: HULL «Eepolukonax, 2004.
6.Jalolov JJ. Chet til ogitish metodikasi. - Toshkent: Oqituvchi, 2012.

7.Xodjaev M., Qahhorova M. Chet tilini ogitish metodikasi. - Toshkent: Fan va texnologiya, 2018.

8. Safarova N. Chet tillarini ogitishda kommunikativ metod. - Toshkent: Innovatsiya-Ziyo 2020.

2026-yil 6-son

Iﬁ

t.me/TAT jurnal



T [
‘ﬂ FILOLOGIYA VA PEDAGOGIKA

TIL VA ADABIYOT O'ZBEKISTON RESPUBLIKASI MAKTABGACHA VA MAKTAB
TA’LIM TA'LIMI VAZIRLIGINING ILMIY-METODIK ELEKTRON JURNALI

13.00.00 - PEDAGOGIKA

Marg'uba XAMRAKULOVA,

Chirchiq davlat pedagogika universiteti mustaqil tadqiqotchisi

INKLYUZIV SINFLARDA STEAM YONDASHUVINI
QO‘LLASH TAMOYILLARI

Annotatsiya. Ushbu magolada inklyuziv ta’'lim sharoitida STEAM yondashuvini go‘llashning nazariy va amaliy asoslari hamda pedagogik
tamoyillari tahlil gilindi.Zamonaviy ta’'lim tizimida barcha oquvchilarga, jumladan, maxsus ta’lim ehtiyojlariga ega bo’lgan oquvchilarga teng
imkoniyat yaratish muhim vazifa hisoblanadi. Shu nugtayi nazardan, inklyuziv ta’lim jarayonida innovatsion yondashuvlardan foydalanish

dolzarb ahamiyat kasb etadi.

Kalit so'zlar: inklyuziv ta’'lim, STEAM yondashuvi, tabiiy fanlar, innovatsion metodlar, differensial ta’lim, hamkorlikda oqitish.

Annotaton. This article analyze the theoretical and practical foundations and pedagogical principles of using the STEAM approach
in inclusive education. In the modern education system, creating equal opportunities for all students, including students with special
educational needs, is an important task. In this regard, the use of innovative approaches in the process of inclusive education is of urgent

importance.

Keywords: inclusive education, STEAM approach, natural sciences, innovative methods, differentiated learning, collaborative learning.

AHHOTaumsa. B naHHOM cTaTbe aHanM3MPYKOTCS TeOpeTUYeCKUe M MPaKTUYECKME OCHOBbI M MeJarormyeckme NpUHLMMLI MCMNONb30BaHMS
noaxoaa STEAM B MHKNO3MBHOM 06pa3oBaHuU. B coBpemMeHHONM cucTeMe 06pa3oBaHWsi CO3[aHWE PaBHbIX BO3MOXHOCTEW AN BCEX
YYaLLMXCS, BKKOYAS y4allmMxcs ¢ 0cobbiMM 06pa3oBaTeNbHbIMU MOTPEOHOCTAMM, ABNSETCS BaXKHOW 3apadeit. B aToi cBA3M ncnonb3oBaHue
MHHOBALIMOHHbBIX MOAXOA0B B MPOLLECcce MHK3MBHOrO 06pa3oBaHmns NpuobpeTaeT HEOTNIOXKHOE 3HAYEHME.

KnioueBble cnoBa: MHKN03MBHOE 06pa3oBaHue, noaxon STEAM, ectecTBEHHbIE HAyKW, MHHOBALMOHHbIE MeTobl, AnddepeHLMpoBaHHOE

obyyeHune, coBMeCTHoe obyyeHue.

Zamonaviy ta’lim tizimining asosiy vazifalaridan
biri barcha o‘quvchilarga sifatli ta’lim olish imkoniyatini
yaratishdan iboratdir. Bugungi kunda ta’lim jarayonida
inklyuziv ta’lim konsepsiyasi muhim o‘rin egallamoqda.
Inklyuziv ta’lim - turli imkoniyatlarga ega bo‘lgan
o‘quvchilarni birgalikda o‘gitish jarayoni. Ushbu ta’lim modeli
har bir o‘quvchining individual xususiyatlarini hisobga olishni
hamda ularga mos pedagogik sharoit yaratishni talab qiladi.

Ta’lim tizimining rivojlanishi bilan bir qatorda o'qitish
metodlari ham takomillashib bormoqgda. Shunday zamonaviy
yondashuvlardan biri STEAM ta’limidir. STEAM ta’limi
fanlararo integratsiyaga asoslangan bo‘lib, o‘quvchilarning
nazariy bilimlarini amaliy faoliyat bilan bog‘lashga xizmat
giladi. Ushbu yondashuv o‘quvchilarning ijodiy fikrlashi,
muammolarni hal gilish gobiliyati hamda mustagil faoliyat
ko‘nikmalarini rivojlantirishga yordam beradi. Aynigsa,
inklyuziv ta’lim sharoitida STEAM yondashuvini go‘llash
muhim ahamiyat kasb etadi. Chunki bu yondashuv turli
darajadagi o‘quvchilarni ta’lim jarayoniga faol jalb etish
imkonini beradi. Shu sababli inklyuziv sinflarda STEAM
yondashuvini go‘llash tamoyillarini o‘rganish muhim ilmiy
va pedagogik masalalardan biri hisoblanadi [1: 12].

Inklyuziv ta’lim zamonaviy ta’lim tizimining muhim
yo‘nalishlaridan biri hisoblanadi. Uning asosiy g'oyasi barcha
bolalarga, ularning jismoniy, psixologik yoki ijtimoiy holatidan
gat’i nazar, teng ta’'lim olish imkoniyatini yaratishdan iborat.
Inklyuziv ta’lim nazariy jihatdan insonparvarlik pedagogikasi,
tenglik va adolat tamoyillariga asoslanadi. Ushbu yondashuvga
ko'ra, har bir o‘quvchi o'z imkoniyatlari doirasida rivojlanish
huqugiga ega bo'lib, ta’'lim jarayoni uning individual
ehtiyojlariga mos ravishda tashkil etilishi lozim.

Pedagogika fanida inklyuziv ta’limning nazariy asoslari
ko‘plab olimlar tomonidan o‘rganilgan. Tadqiqgotchilar
ta’'lim jarayonida individual yondashuv, differensial
ta’lim, hamkorlikda o‘gitish va moslashuvchan o‘quv
muhitini yaratish muhim ekanligini ta’kidlaydilar. Inklyuziv
ta’lim sharoitida o‘gituvchi nafagat bilim beruvchi, balki
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o‘quvchilarning rivojlanishini qo‘llab-quvvatlovchi pedagogik
mubhit yaratuvchi sifatida faoliyat yuritadi.

Zamonaviy ta’lim jarayonida innovatsion pedagogik
texnologiyalarni go‘llash muhim ahamiyat kasb etadi.
Shunday yondashuvlardan biri STEAM ta’limidir. STEAM
yondashuvi fan, texnologiya, muhandislik, san’at va
matematika fanlarining integratsiyasiga asoslanadi. Ushbu
yondashuv o‘quvchilarning nazariy bilimlarini amaliy faoliyat
bilan bog‘lashga xizmat giladi. STEAM ta’limining nazariy
asoslari konstruktivizm pedagogik nazariyasiga tayanadi.
Konstruktivizmga ko'ra, o‘quvchilar bilimlarni tayyor shaklda
gabul gilmaydi, balki tajriba va faoliyat jarayonida mustaqil
ravishda shakllantiradi.

STEAM yondashuvi o'quvchilarning muammoli vaziyatlarni
tahlil qilish, ijodiy fikrlash, tanqidiy yondashish hamda
jamoaviy faoliyat olib borish ko'nikmalarini rivojlantiradi. Bu
esa inklyuziv ta’'lim muhitida aynigsa muhimdir, chunki turli
qobiliyat va imkoniyatlarga ega o‘quvchilar birgalikda faoliyat
olib borish orqali o’zaro hamkorlikni o'rganadilar [1: 9].

Inklyuziv sinflarda STEAM yondashuvini qo‘llashning
nazariy asoslari fanlararo integratsiya, individual
yondashuy, differensial ta’'lim hamda amaliy faoliyatga
yo'naltirilgan ta’lim tamoyillariga tayanadi. Ushbu tamoyillar
o‘quvchilarning bilim olish jarayonidagi faolligini oshiradi
va ularning shaxsiy rivojlanishini ta’minlaydi.

Demak, inklyuziv ta’lim va STEAM yondashuvi o'zaro
uyg‘unlashgan holda ta’lim jarayonining samaradorligini
oshirishga xizmat qiladi. Ular o‘quvchilarning ijodiy
salohiyatini rivojlantirish, mustaqil fikrlashini shakllantirish
hamda zamonaviy jamiyat talablariga mos kompetensiyalarni
rivojlantirishga imkon yaratadi.

Ushbu tadqgiqotda inklyuziv ta’'lim sharoitida STEAM
yondashuvini go‘llash tamoyillarini o‘rganish va tahlil
gilish magsadida bir gator ilmiy-pedagogik metodlardan
foydalanildi. Tadgigotning metodologik asosini zamonaviy
pedagogika, inklyuziv ta’lim nazariyasi hamda STEAM ta’lim
konsepsiyasi tashkil etadi.
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Tadgiqot jarayonida, avvalo, ilmiy-nazariy adabiyotlarni
o‘rganish va tahlil qilish metodidan foydalanildi. Ushbu
metod orgali inklyuziv ta’'lim, STEAM yondashuvi hamda
tabiiy fanlarni o‘qitish metodikasiga oid ilmiy manbalar, o‘quv
go‘llanmalar va tadgigot ishlari tahlil qilinib, mavzuning
nazariy asoslari aniqglashtirildi [2: 34]. Shuningdek,
tagqgoslash va umumlashtirish metodlari go‘llanilib, turli
pedagogik yondashuvlar o‘rganildi hamda inklyuziv ta’lim
muhitida STEAM yondashuvining samaradorligi tahlil gilindi.
Olingan natijalar asosida tegishli xulosalar chiqgarildi.

Kuzatish metodi yordamida inklyuziv sinflarda tashkil
etilgan dars jarayonlari, o‘quvchilarning faoliyati va
STEAM asosidagi ta’limning o'ziga xos jihatlari o‘rganildi.
Kuzatish natijalari o‘quvchilarning faolligi, gizigishi hamda
bilimlarni o‘zlashtirish darajasini aniglash imkonini berdi.
Bundan tashqgari, pedagogik tajriba metodi asosida STEAM
yondashuvi go‘llangan darslar tashkil etilib, ularning
o‘quvchilarning bilim olish jarayoniga ta’siri tahlil gilindi.
Natijalar ushbu yondashuvning inklyuziv ta’'lim sharoitida
samarali ekanligini ko‘rsatdi. Shu bilan birga, tahlil va
sintez metodlari orgali olingan ma’lumotlar tizimlashtirilib,
ilmiy xulosalar shakllantirildi. Mazkur metodlar tadgiqot
natijalarini chuqur tahlil gilish va umumlashtirishda muhim
ahamiyat kasb etdi.

Demak, tadgiqotning metodologik asosini ilmiy-nazariy
tahlil, kuzatish, tagqoslash, umumlashtirish hamda pedagogik
tajriba metodlari tashkil etib, ular inklyuziv ta’lim jarayonida
STEAM yondashuvini go‘llashning samaradorligini aniglashga
xizmat qildi. Inklyuziv sinflarda STEAM yondashuvini qo‘llash
jarayonida bir qator pedagogik va tashkiliy muammolar
yuzaga kelishi mumkin. Ushbu muammolarni aniglash
va ularga samarali yechim topish ta’lim jarayonining
samaradorligini oshirishda muhim ahamiyat kasb etadi.

Birinchi muammo - o'gituvchilarning STEAM yondashuvi
bo‘yicha yetarli metodik bilim va ko‘nikmalarga ega emasligi.
Ko'plab ogituvchilar an’anaviy o'qgitish usullariga ko'prog
o‘rgangan bo'lib, fanlararo integratsiyaga asoslangan STEAM
darslarini tashkil etishda giyinchiliklarga duch kelishlari
mumkin. Ushbu muammoni hal etish uchun o‘gituvchilar
malakasini oshirish kurslarini tashkil etish, maxsus seminar
va treninglar o‘tkazish muhim hisoblanadi.

Ikkinchi muammo - inklyuziv sinflarda turli
imkoniyatlarga ega bo‘lgan o‘quvchilar bilan ishlashning
murakkabligi. O‘quvchilarning bilim darajasi, qobiliyati va
ehtiyojlari turlicha bo‘lgani sababli dars jarayonini bir xil

shaklda tashkil etish giyin bo‘lishi mumkin. Bu muammoni
hal etishda individual va differensial yondashuvni go'llash,
topshiriglarni o'quvchilarning imkoniyatlariga mos ravishda
ishlab chigish muhim ahamiyatga ega.

Uchinchi muammo - ta’lim jarayonida zarur texnik
vositalar va didaktik materiallarning yetishmasligi. STEAM
yondashuvi ko‘pincha amaliy mashg‘ulotlar, tajribalar va
loyiha ishlari bilan bog'lig bo‘lgani uchun maxsus jihozlar
talab etiladi. Ushbu muammoni hal etish uchun ta’lim
muassasalarini zamonaviy texnologiyalar bilan ta’minlash
hamda oddiy va arzon materiallardan foydalangan holda
amaliy mashg‘ulotlarni tashkil etish tavsiya etiladi.

To‘rtinchi muammo - o'quvchilar STEAM faoliyatiga
moslashish jarayonida giyinchiliklarga duch kelishi. Ba’zi
o‘quvchilar muammoli vaziyatlarni mustagil hal gilish yoki
jamoaviy ishlashda giyinchiliklarga duch kelishlari mumkin.
Bu holatda o‘qituvchi o‘quvchilarga bosgichma-bosqich
ko‘rsatmalar berishi, ularni rag‘batlantirishi va qo‘llab-
quvvatlashi zarur [3: 23].

Inklyuziv sinflarda STEAM yondashuvini samarali go‘llash
uchun metodik tayyorgarlikni kuchaytirish, ta’'lim jarayonini
differensial tashkil etish hamda zamonaviy pedagogik
texnologiyalardan foydalanish muhim hisoblanadi.

Xulosa qilib aytganda, inklyuziv ta’lim sharoitida
STEAM yondashuvini go‘llash zamonaviy ta’'lim tizimini
rivojlantirishda muhim ahamiyatga ega. Ushbu yondashuv
o‘quvchilarning ijodiy fikrlashini rivojlantirish, muammolarni
tahlil gilish va mustagil garor gabul gilish ko'nikmalarini
shakllantirishga xizmat qiladi. STEAM ta’limi fanlararo
integratsiyaga asoslangan bo‘lib, o‘quvchilarning nazariy
bilimlarini amaliy faoliyat bilan bog'lash imkonini beradi.
Aynigsa, inklyuziv sinflarda ushbu yondashuv turli qobiliyat
va imkoniyatlarga ega o‘quvchilarning ta’lim jarayonida faol
ishtirok etishini ta’'minlaydi.

Tadgigot natijalari shuni ko'rsatadiki, STEAM yondashuvi
asosida tashkil etilgan darslar o‘quvchilarning gizigishini
oshiradi, ularning ijodiy va intellektual salohiyatini
rivojlantiradi hamda jamoada ishlash ko‘nikmalarini
shakllantiradi. Shu bilan birga, inklyuziv ta’'lim jarayonida
individual va differensial yondashuvni go‘llash ta’lim
samaradorligini yanada oshiradi. Demak, inklyuziv ta’lim
tizimida STEAM yondashuvini keng joriy etish o‘quvchilarning
har tomonlama rivojlanishiga xizmat giladi hamda zamonaviy
ta’lim talablariga javob beradigan samarali pedagogik model
sifatida namoyon bo‘ladi.
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BO‘LAJAK INGLIZ TILI O‘QITUVCHILARINING
INTELEKTUAL SALOHIYATINI SHAKLLANTIRUVCHI OMILLAR

Annotatsiya. Mazkur maqolada bo'lajak ingliz tili o'qituvchilarining intellektual salohiyatini shakllantirish jarayoniga ta’sir etuvchi
omillar va tamoyillar tahlil gilinadi. Zamonaviy pedagogik texnologiyalar, kompetensiyaviy yondashuv hamda klasterli ta’lim metodlari
orqali talabalarning kasbiy kompetensiyalarini rivojlantirish masalalari yoritiladi. Tadgigot natijalari shuni korsatadiki, innovatsion

pedagogik metodlardan foydalanish bo'lajak ogituvchilarning kreativ fikrlashi va kasbiy tayyorgarligini oshirishga xizmat qiladi.

Kalit so'zlar: intellektual salohiyat, pedagogik texnologiyalar, kompetensiyaviy yondashuyv, klasterli ta’lim.

Annotation. The article examines the factors and principles influencing the formation of the intellectual potential of future English
language teachers. Modern pedagogical technologies, competency-based approaches, and cluster learning methods are analyzed. The
study shows that innovative teaching methods significantly contribute to the development of students’ creative thinking and professional

competencies.

Keywords: intellectual potential, pedagogical technologies, cluster competencies.

AHHOTaums. B ctatbe paccMaTpuBatoTcs dakTopbl M NPUHLMMLI GOPMUPOBAHUS UHTENNEKTYANbHOTO MoTeHUMana byaywmx yuutenen
QHIIUICKOTO S13blKa. AHANU3UPYIOTCS COBPEMEHHbIE MefarorMyeckue TEXHONOMMMU, KOMMETEHTHOCTHBIM MOAXOL U KacTepHble MeTodbl
o6yyeHuns. OTMeYaeTcs, YTO MPUMEHEHWEe WMHHOBALIMOHHbIX METOAO0B 0Oy4eHWs CrnocobBCTBYeT PasBUTUIO TBOPYECKOTO MblLUMEHUS M

I'IpOCbeCCMOHa}'IbH bIX KOMMNETEHLM CTYAEHTOB.

KnioueBble cnosa: MHTEﬂneKTyaﬂbelﬂ noTeHuMan, negarorm4eckme TeXHON0ruun, KnactepHbole KoMneTeHumnu.

Hozirgi kunda ta’lim tizimini modernizatsiya gilish
jarayonida pedagog kadrlarning intellektual salohiyatini
rivojlantirish muhim vazifalardan biri. Aynigsa, ingliz
tili o‘gituvchilarini tayyorlash jarayonida zamonaviy
pedagogik texnologiyalarni joriy etish orgali ularning kasbiy
kompetensiyalarini rivojlantirish zarur. Ilmiy tadqgiqotlarda
ta’kidlanishicha, pedagog kadrlarning kasbiy tayyorgarligi
nafagat nazariy bilimlarga, balki ularning kreativ fikrlashi
va innovatsion yondashuviga ham bog'ligdir [1: 15]. Shu
sababli ta’lim jarayonida kompetensiyaviy yondashuvdan
foydalanish muhim ahamiyat kasb etadi [2: 4].

Bugungi ilmiy-texnik taraqqiyot davrida ingliz tili
o‘gituvchisining javobgarlikni his qilishi, mustaqil
fikrlashi, ijodiy faolligi, bilimga bo‘lgan ishtiyoqi,
go'yilgan magsadga erishishida gatiyligi talabalarga bilim
berishda muhim hisoblanadi. Shuning uchun kompetentli
ingliz tili o‘qituvchisi tomonidan tashkil etiladigan dars
magsadi va mazmuni quyidagilarni o'z ichiga olish lozim:
talabalarning o‘rganilgan amallar, vazifalar va ish turlari
boyicha egallaydigan bilim, ko'nikmalarini dars jarayonida
mustahkamlash; ularning topshiriglarni bajarish usullarini
rejalashtirish ko‘nikmalarini takomillashtirish (o‘quv
mazmuniga kompyuter dasturlarini kiritish, darsda yangi
tashkiliy shakl va metodlardan foydalanish); topshiriglarni
bajarishning yangi takomillashgan turlarini ozlashtirish;
talabalarni topshiriglarni bajarishga yoki yangi vaziyatda
bilimlarni go‘llay bilishga o‘rgatish.

Shu bilan birga dars davomida quyidagi joriy va
yakuniy ko‘rsatmalarni amalga oshirish muhim: ingliz
tili fani darsining mavzusi va magsadini bayon etish;
darsda egallangan bilimlarni tekshirish; bajariladigan
ishlarning xususiyati va magsadini, mashglar yoki mustaqil
ishlarni bajarish tartibini tushuntirish; talabalarni darsda
foydalaniladigan vositalar bilan tanishtirish; topshiriglarni
bajarishning magbul usullarini, bajarilgan ishning sifatini
tekshirish omillarini tushuntirish va ko‘rsatish; ko‘rsatmalarni
berish. Bunday ko‘rsatmalar umumiy hisoblanadi va ko‘p
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go’‘llaniladi. Lekin, uning tuzilmasi topshiriglar mazmuniga,
ta’'lim magsadlariga, darsning tashkiliy shakliga, ingliz tili
o'gituvchisining mahoratiga qarab o'zgarishi ham mumkin.

Ingliz tili fani darslarini boshgarishning muhim
shartlaridan biri - bu,oqituvchining talabalar tomonidan
bilimlarning egallanganligi va ularning gay biri ular uchun
yangi ekanligi, shuningdek ozlashtirishga nisbatan ularning
gay darajada tayyor ekanligini aniglashdan iborat. Har bir
holat mazmuni talaba uchun yangi bo‘lgan yoki u tomondan
to'lig o'zlashtirilmagan usul va jarayonlardan iborat bo‘ladi.
Ta’lim mazmunini tashkiliy gismlarga ajratishda ingliz tili
o‘gituvchisi avvalo, mazkur bilimning ozlashtirilish nugtai
nazardan murakkabligini e’tiborga olishi lozim. Shu bois,
talabaning tayyorgarlik darajasiga ko'ra ajratilgan gism bir
holatda umumiy jarayonini, ikkinchi holatda esa, operasiya
mazmunini, uchunchi holatda muayyan usulni o'zlashtirishni
gamrab olishi mumkin.

Ingliz tili fanini o‘qitishda o‘qituvchi va talabaning
faoliyatini to‘g'ri tashkil gilish uchun unga kompetensiyaviy
yondashish lozim. Shu sababli ingliz tili o‘gituvchisi
nafagat talaba bilimining shakllanishi uchun lozim bo‘lgan
axborotlarni uzatishi, balki ularning mustagil o‘qgishi,
bilimlarni egallashda zarur bo‘ladigan samarali uslublarni
topishi va qo'llay olishi ham muhim. Talabalarda o‘quv-bilish
kompetensiyalarini shakllantirish jarayoni o‘quv faoliyatida
katta rol o‘ynaydi, buning uchun ingliz tili o‘gituvchisi
3-ilovada ko‘rsatilganidek ishlarni bosgichma-bosqich
amalga oshirishi lozim.

M.O'ralova o‘gituvchi kompetensiyalarini shakllantirishda
o‘gitish metodikasini bilish, mustagqil ishlash, zamonaviy
pedagogik va axborot texnologiyalaridan foydalanish
muhimligini ta’kidlaydi. Shuningdek, mavzuga mos usullarni
tanlash, ilg‘or tajribalarni o‘rganish, fan mazmunini tahlil
qgilish va rejalashtirish ham zarur deb hisoblaydi.

M.Muxammedova o‘qituvchi o'z pedagogik faoliyati
davomida: darsda, darsdan tashgari mustaqil ishlarni tashkil
etish masalalarini; to‘garak, olimpiada, kecha va seminarlar
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o‘tkazish bo‘yicha anig ko‘rsatmalarni; amaliy darslarda
o‘zlashtirilgan mavzular bo‘yicha suhbatlar uyushtirish,
xulosalar chigara olish; kelajakda pedagogik faoliyatida
zarur uslubiy bilimlarni egallashi, pedagogik, psixologik
yondashuvlarni o‘zlashtirishi, innovasion (pedagogik va
axborot) texnologiyalarni go‘llab, amaliyotda joriy eta
oladigan kompetensiyalarga ega bo'lishi kerakligini aytadi.

K.B.Kolbayev fikriga ko'ra, didaktikada asosiy o‘qitish
metodlari materialni pedagog bayon giladigan va kitob bilan
ishlashdan iborat verbal, ko‘rgazmali va amaliy metodlarga
bo‘linadi. Metodlarni darsda didaktik vazifalarga garab
turkumlarga ajratish ham mumkin: bilimlarni egallash,
amalda qo'llash, ijodiy faoliyat, bilim, malaka va ko‘nikmalarni
mustahkamlash va tekshirish.

J.Orishev fikricha, amaliy muammoga yangi qonuniyatlarni
tajribada aniglashga garatilgan vazifalarni go‘shsa bo‘ladi.
Aralash turdagi muammolar, hal qilinishi nazariy va amaliy
masalalar asosida kelib chiquvchi muammolar hisoblanadi.

I.P.Po‘latov ta’kidlashicha, muammoli o'qgitishni samarali
amalga oshirilishi, oqitish jarayoniga tegishli muammoli
vaziyatni tashkil gilinishi bilan bog'liq. Muallif, didaktikada
muammoli vaziyatni yaratishning bir nechta darajasini ajratib
ko‘rsatadi. Birinchi darajasida o'qituvchi muammoli vaziyatni
yuzaga keltiradi, muhokama qilinayotgan masalaning
mazmunini aniglaydi va hal qiladi.

Muammoli vaziyatning birinchi darajasida ingliz tili
o‘gituvchisi muammoni tuzish, hal gilishni ko‘rsatish
bilan talabada tahlil va sintez qilish, abstraksiyalash va
umumlashtirish mantigiy usullarini go‘llash ko‘nikmalarini
shakllantiradi. Muammoli vaziyatning bu darajasidan
foydalanish, o'quv materialining mazmuni va xususiyatlari
bilan belgilanadi. Ularning hayotiy tajribasida uchramagan,
abstraksiyalashni talab giladigan materiallarni tushuntirish,
shu tarzda amalga oshadi [3: 43].

Muammoli vaziyatning ikkinchi darajasida ingliz tili
o'gituvchisi muammoni go'ygandan keyin talabalarga mustagil
bajarishni taklif giladi. Muammoli o‘gitish ganday hollarda
go‘llaniladi? Buning uchun talabaning tayanch bilimlari bilan
yangi darsda egallagan bilimlarini solishtiramiz. Darsga
tayyorlanishda o‘gituvchining fikrlash mantigini, materialning
mazmunini tanlash lozim. Bunda u talabalar egallaydigan
bilimlarni aniglaydi, tahlil natijasi yoziladi.

A.T.Glazunov 0°z tadgiqotlarida o‘gitishda induksiya
va deduksiya, mavhumlashtirish va umumlashtirish, tahlil
va sintez, o‘xshatish va modellashtirish metodlaridan
foydalanish muhimligi ta’kidlashadi. Ular ta’kidlashicha,
induksiya odatda kuzatish, tajriba ma’lumotlarini tahlil
qilish va tagqoslashdan boshlanadi. Ilmiy tekshirishlarda,
induksiya bo'yicha xulosalarning ishonchliligini oshirishda
o‘tkaziladigan ishlar sonini oshirishga harakat gilinadi. Ingliz
tilini o'gitishda induksiya o‘gitishning yangi metodlarini
tushuntirishda usul sifatida foydalaniladi.

Induksiya va deduksiya orasidagi farq quyidagidan iborat.
Induksiya - boshlangich ilmiy bilimni o‘rganish metodi
bo'lib, kuzatish, tajribaga suyanadi, ularni tahlil gilish va
umumlashtirishning natijasi. Deduksiya mantiq qonunlari
va goidalariga mos mulohazalarni boshqgalaridan keltirib
chigarishdan iborat.
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Fanni ogitishda talabalar faoliyatini modellashtirish
dolzarb hisoblanadi. Ular dars mavzusining muhimligini,
ahamiyatini chuqur va ongli tushunib yetganlaridagina
faollik ortadi va darsga qiziqgish bilan garaydi. Har bir mavzuni
kasbiga bog'lab olib borish samarali natija beradi. Faolligini
oshirishning muhim yo'llaridan biri, darsda ko‘rgazmali
qurollardan ko‘proq foydalanishdir.

Demak, yuqoridagi fikr va mulohazalar ingliz tili
o'‘gituvchisining klasterli kompetensiyalarini shakllantirishda
muhim bo'lib, bunda quyidagilarga e’tiborni qaratish lozim
deb hisoblaymiz: tajribali, malakali olimlar bilan uchrashuvlar
tashkil etish; yosh o‘gituvchilarni psixologik moslashuvini
tezlashtirish uchun ularni tajribali pedagoglarga biriktirish;
ilmiy-amaliy konferensiya va o‘quv seminarlarida ishtirokini
ta’minlash; darsga tayyorgarligini kuzatib, tahlil gilib borish;
ilmiy-metodik jurnal va gazetalarda maqolalar bilan ishtirok
etishlarini nazoratga olish va rag'batlantirib borish; ochiq
darslarga muntazam ravishda jalb etish; talabalarni fanlar
bo‘yicha olimpiada va tanlovlarda ishtirok etishga tayyorlash;
ijodiy faoliyat olib borishlari uchun zaruriy shart-sharoitlar
yaratib berish va boshqalar.

Shunday qilib, bo‘lajak ingliz tili o‘gituvchilarining
klasterli kompetensiyalarini shakllantirish mexanizmlariga
oid vazifalarni bajarishda qo‘llaniladigan metodlar tanlab
olinib, amalga oshiriladi. Pedagogika va til o'gitish metodikasi
sohasida olib borilgan tadgiqotlarda zamonaviy pedagogik
texnologiyalar muhim o‘rin egallaydi. Xususan, J.Harmer va
H.Broun o'z tadgiqotlarida kommunikativ yondashuv asosida
tashkil etilgan dars jarayonlari talabalarning til ko'nikmalarini
samarali rivojlantirishini ta’kidlaydilar [5: 12].

D.Nunan va S.Krashen esa til o‘rganish jarayonida
talabalar faoliyatiga asoslangan metodlarning
samaradorligini ilmiy jihatdan asoslab berganlar. Ushbu
tadgiqotlar shuni ko‘rsatadiki, ta’lim jarayonida innovatsion
pedagogik metodlardan foydalanish talabalar bilimining
chuqurlashishiga yordam beradi.

Tadgiqot jarayonida quyidagi ilmiy metodlardan
foydalanildi:

- pedagogik kuzatuv;

- tahlil va tagqoslash;

- tajriba-sinov ishlari;

- statistik tahlil.

Mazkur metodlar yordamida bo‘lajak ingliz tili
o‘gituvchilarining intellektual salohiyatini rivojlantirish
jarayonidagi pedagogik omillar o‘rganildi.

Bo'lajak ingliz tili o‘gituvchilarining intellektual
salohiyatini shakllantirish quyidagi omillar bilan bog'lig:

¢ Pedagogik texnologiyalar. Zamonaviy pedagogik
texnologiyalar ta’lim jarayonini samarali tashkil etishga
xizmat qiladi. Interaktiv metodlar talabalarning faol ishtirokini
ta’'minlaydi va mustagqil fikrlashini rivojlantiradi.

¢ Kompetensiyaviy yondashuv. Kompetensiyaviy
yondashuv talabalarning bilim, ko‘nikma va malakalarini
kompleks ravishda rivojlantirishga garatilgan.

¢ Klaster yondashuvi. Klaster metodidan foydalanish
talabalar bilimlarini tizimli tarzda shakllantirishga yordam
beradi hamda mavzular o‘rtasidagi o‘zaro bog'liglikni
ko‘rsatadi.
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¢ Axborot texnologiyalari. Ragamli ta’lim platformalari
va multimedia vositalari talabalarning bilimini oshirishda
muhim vosita hisoblanadi.

Tadgiqot natijalari quyidagilarni ko‘rsatdi:

e Zamonaviy pedagogik texnologiyalar talabalarning bilim
darajasini oshiradi.

¢ Klasterli ta’lim metodlari analitik fikrlashni rivojlantiradi.

e Interaktiv metodlar talabalarning mustagil ta’lim
faoliyatini kuchaytiradi.

Bo'lajak ingliz tili o‘gituvchilarining intellektual
salohiyatini shakllantirish jarayonida zamonaviy pedagogik
texnologiyalar muhim rol o‘ynaydi. Kompetensiyaviy
yondashuv va klaster metodlaridan foydalanish talabalarning
kasbiy kompetensiyalarini rivojlantirishga xizmat giladi.
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TALABALAR ILMIY-TADQIQOT FAOLIYATINI
TASHKIL ETISH HOLATINING TAHLILI

Annotatsiya. Mazkur maqgolada O‘zbekiston oliy ta’lim muassasalarida talabalar ilmiy-tadgigot faoliyatini tashkil etish holati tahlil
gilinadi. Bu borada rivojlangan mamlakatlar tajribasi asosida mavjud muammolar aniglanib, ularni bartaraf etish boyicha amaliy takliflar
ishlab chiqgilgan. Tadgiqgot natijalari talabalar ilmiy salohiyatini oshirish va ularni ilmiy faoliyatga keng jalb etish zarurligini koTsatadi.

Kalit so‘zlar: ilmiy-tadgiqot faoliyati, oliy ta’lim, innovatsiya, ilmiy rahbarlik, grant, xalgaro hamkorlik.

Annotation. This article analyzes the state of organization of students’ research activities in higher educational institutions of
Uzbekistan. In this regard, based on the experience of developed countries, existing problems have been identified, and practical proposals
for their elimination have been developed. The research results show the need to increase the scientific potential of students and their

wide involvement in scientific activities.

Keywords: research activity, higher education, innovation, scientific leadership, grant, international cooperation.

AHHOTauma. B naHHOM cTaTbe aHaNU3MPYeTCs COCTOSIHUE OPraHM3aLMKU HaYYHO-UCCNeL0BATENbCKOW AeATENbHOCTU CTYAEHTOB B BbICLIMX
y4yebHbIX 3aBeneHuax YsbekucrtaHa. B cBA3M € 3TMM Ha OCHOBe OMbiTa Pa3BWUTbIX CTPaH OblM BbISBAEHbI CyLLECTBYIOWME Npobaembl U
pa3paboTaHbl NpakTU4ecKne NPeANoXEHNS MO UX YCTPAHEHMIO. Pe3ynbTaTbl MCCNen0BaHUS NOKa3biBAKT HEOOXOAMMOCTb NOBbILEHWS HAYYHOTO
MOTeHLMana CTyAEHTOB M UX LUIMPOKOTO BOBNEYEHUS B HAYYHYIO LEATENbHOCTb.

KntoueBble cnoBa: Hay4yHO-UCCNELOBATeNbCKas [LEATENbHOCTb, BbiClee 06pa3oBaHWe, MHHOBALMM, HAyYHOe PYKOBOACTBO, TpaHT,

MeXAyHapoLHOe COTPYyAHUYECTBO.

Zamonaviy oliy ta’lim tizimida ilmiy-tadqiqot faoliyati
nafaqgat bilimlarni chuqurlashtirish vositasi, balki innovatsion
fikrlashni shakllantiruvchi muhim omil hisoblanadi. Pedagog
olim V.l.Zagvyazinskiy ta’kidlashicha, “ilmiy-tadgiqot
faoliyati —shaxsning ijodiy salohiyatini ochib beruvchi va
mustaqil fikrlashni rivojlantiruvchi asosiy vositadir” [4:
52]. J.Boyer o°zining mashhur “Scholarship Reconsidered”
asarida oliy ta’'limda ilmiy faoliyatni kengaytirish zarurligini
asoslab, talabalarni ilmiy izlanishga jalb etish ta’lim sifatini
oshirishning muhim sharti ekanligini gayd etadi [2: 30].

Talabalar ilmiy-tadqiqot faoliyatini tashkil etishning
nazariy asoslari. Ilmiy adabiyotlarda talabalar ilmiy faoliyatini
tashkil etish quyidagi tamoyillarga asoslanadi:

e uzluksizlik va bosgichma-bosgichlik;

e nazariya va amaliyot integratsiyasi;

¢ mustagqillik va ijodkorlikni rivojlantirish;

» mentorlik asosida qo‘llab-quvvatlash.

Nemis olimi H.Huber ilgari surgan “Forschendes Lernen”

konsepsiyasiga ko‘ra, talaba o‘gish jarayonining o‘zida
tadgiqotchi sifatida faol ishtirok etishi kerak. Bu yondashuv
bugungi kunda Germaniya va Yevropa oliy ta’'lim tizimida
keng go‘llanilmoqda [3: 41].

O‘zbekiston tajribasi va mavjud holat tahlili. O‘zbekiston
oliy ta’lim muassasalarida talabalarni ilmiy faoliyatga jalb etish
bo‘yicha muayyan tizim shakllangan. Birog amaliyot shuni
ko‘rsatadiki, ushbu tizim samaradorligi yetarli darajada emas.
Pedagog olim N.N.Azizxo‘jayeva ta’kidlashicha, talabalarni
ilmiy faoliyatga jalb etish jarayoni individual yondashuv
va motivatsion mexanizmlarsiz samarali bo‘la olmaydi [5:
87]. A.Abduqodirov fikricha, zamonaviy ta’limda talabaning
mustagqil ilmiy faoliyati uning kasbiy kompetensiyalarini
shakllantirishning asosiy omilidir [6: 64].

Xorijiy tajriba tahlili. Rivojlangan davlatlar tajribasi
quyidagi muhim jihatlarni ko'rsatadi:

* Yaponiya: talabalar ilmiy ishlariga ko'p vaqt ajratadi va
bitiruv tadgiqoti majburiy hisoblanadi;

e Germaniya: tadgiqgotga asoslangan ta’'lim modeli keng
joriy etilgan;

e AQSh: talabalar uchun grantlar, startap loyihalar va ilmiy
dasturlar rivojlangan.
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Amerikalik tadgiqotchi E.Seymour tadqiqotlarida
talabalarni ilmiy loyihalarga jalb etish ularning tanqidiy
fikrlashini sezilarli darajada oshirishini isbotlagan.

Mavjud muammolar. Tahlillar asosida quyidagi asosiy
muammolar aniglandi:

e Talabalarning ilmiy faoliyatga motivatsiyasi past;

e [lmiy rahbarlik tizimi yetarli darajada rivojlanmagan;

¢ Moddiy-texnik baza cheklangan;

e [lmiy natijalarni nashr etish imkoniyatlari kam;

 O‘gituvchilarning ortigcha yuklamasi mavjud.

Taklif va tavsiyalar. Quyidagi innovatsion va choralarni
joriy etish tavsiya etiladi:

1. Kredit-modul asosida “Research Track” tizimini joriy
etish:

« har bir bosgichda ilmiy modul majburiy bo'lishi;

¢ 1-kursdan boshlab mini-tadgiqotlar tashkil etish.

2. “Student Research Portfolio” tizimini yaratish:

e har bir talabaning ilmiy ishlari yagona platformada
jamlanadi;

e bu tizim magistratura va ishga joylashishda hisobga
olinadi.

3. Ilmiy rahbarlikni rag’batlantirish:

« ilmiy rahbarlarga qo‘'shimcha to'lov;

e eng yaxshi mentorlar uchun grantlar.

4. Mikrograntlar tizimini joriy etish:

e kichik ilmiy loyihalar uchun tezkor moliyalashtirish;

« startap loyihalarni qo‘llab-quvvatlash.

5. Ragamli ilmiy platformalarni kengaytirish:

e Scopus, Web of Science bazalariga kirishni kengaytirish;

e milliy ilmiy platforma yaratish.

6. Xalgaro ilmiy integratsiyani kuchaytirish:

» “Double supervision” (ikki rahbarlik) tizimi;

e go‘shma ilmiy loyihalar.

7. Humanitar yo‘nalishlar uchun alohida model:

 “Digital humanities” laboratoriyalarini tashkil etish;

e arxiv va madaniy loyihalar bilan integratsiya.

Talabalar ilmiy-tadqiqot faoliyatini rivojlantirish oliy ta’lim
sifatini oshirishning muhim omilidir. Zamonaviy yondashuvlar,
xorijiy tajriba va innovatsion mexanizmlarni joriy etish orgali
talabalarni ilmiy faoliyatga keng jalb etish mumkin. Bu esa
kelajakda ragobatbardosh va yuqori malakali mutaxassislar
tayyorlashga xizmat qgiladi.
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THE IMPORTANCE OF CHOOSING THE RIGHT TEXTS FOR LEARNING ENGLISH

Annotation. This paper discusses the importance of selecting appropriate texts considering learner proficiency levels. Educators should
always pay attention to the levels of their students when they are choosing reading material. If the input is suitable for the learner level,
they comprehend it easily. As a result, motivation increases and learner outcomes are enhanced. The specific objective of the article is to
discuss theoretical foundations, suggest some criteria for text selection and offer practical strategies for teacher that can be used to select
appropriate materials for their students.

Keywords: text selection, proficiency levels, comprehensible input, reading, outcomes, lexical difficulty, vocabulary, students, language
complexity, criteria.

Annotatsiya. Ushbu magolada ingliz tilini orgatish jarayonida matn tanlashning ahamiyati haqgida fikr yuritiladi. Ogituvchilar matn
tanlagan paytda organuvchining bilim darajasini hisobga olishlari muhimdir. Agar berilayotgan material oquvchi darajasiga mos bo'lsa,
u ma’lumotni tez o'zlashtiradi. Natijada fanga qizigishi ortadi. Magolaning asosiy magsadi matn tanlashning ahamiyati togTisida nazariy
asoslarni muhokama gilish, matn tanlash bo'yicha ba’zi mezonlarni taklif etish va ogituvchi oz oquvchilari uchun mos materiallarni
tanlashda go'llashi mumkin bo'lgan amaliy strategiyalarni taklif etishdan iborat.

Kalit so'zlar: matn tanlash, til bilish darajasi, tushunarli matn, ogish, natija, so’zning giyinlik darajasi, lug‘at boyligi, organuvchilar, tilning
qgiyinlik darajasi, mezonlar.

AHHOTauma. B naHHoOM cTaTbe 06CYyKAAETCS BaXKHOCTb BbIOHOPA MOAXOAALMX TEKCTOB C YYETOM YPOBHS BafeHMs ydawmmucs. Meparoru
BCerga LO/MKHbI 06pallaTb BHUMAHME HA YPOBEHb CBOMX YYEHWMKOB Mpwu Bbibope MaTepuana Ans yteHus. ECnim BBOA COOTBETCTBYET YPOBHIO
obyyatoLLerocs, oH Nerko ero yceamnBaeT. B pe3ynbtate NOBbILLAETCS MOTMBALIMA U YNYYLIAKOTCS pe3ynbTaTbl 06yyYeHus. KOHKpeTHas Lenb CTaTbu
- 06CyanTb TEOPETUYECKME OCHOBbI, MPEANOXUTE HEKOTOPbIE KPUTEPUM AN BbiBOpa TeKCTa M NpeanoXuTb NPakTUYecKMe cTpaTernn Ans

yyuTena, KoTopblie MOryT OblTb MCNONb30BAHbI A8 no,u.60pa noaxondawmnx MaTepmanos Ana ero y4eHMKoB.
KnioueBbie cnosa: Bbl60p TEKCTa, YPOBHU BnafeHUA, NMOHATHbLIM BBOA, UTEHME, pe3ynbraTbl, NE€KCUYECKasa CNOXHOCTb, CNOBapHbIM 3anac,

yyaumeca, CNoXXHOCTb A3blKa, KpUTEpUU.

Students often struggle when they read materials in a target
language. Especially, children may become disinterested and
dissatisfied if a text is challenging. As a result, it effects the
learning outcomes. However, learning may not happen if the
input is simple either. For better results, reading materials
must be chosen considering the level of students. Besides
that, educators should take into account students’ background
knowledge, learner needs, and language complexity and the
area of interests.

Well-known Krashen’s Input Hypothesis [1] claims that
language learners acquire a language better, when they are
exposed to input that is slightly above their current level
of competence (i+1). For many years, this theory has been
proved during language teaching in different parts of the
world. Similarly, Vygotsky’'s Zone of Proximal Development [3]
emphasizes learning through tasks that learners can accomplish
with guidance. Scaffolding and differentiation techniques
are best ways to guide a student to understand the task and
accomplish it. Both theories support the idea that texts should
be challenging but understandable. As a result, appropriate
difficulty encourages development without causing anxiety.

There are some points that should be considered while
choosing texts. The criteria are as follows:

1. Vocabulary Level. Sentences consist of words; therefore,
lexical difficulty is one of the most important factors in this
process. Research suggests that learners need to understand
at least 95-98% of the words in a text to achieve adequate
comprehension. Teachers should evaluate whether key
vocabulary is familiar or can be supported through context
or pre-teaching. Pre-teaching vocabulary boosts learner
confidence and make the learning process easier.
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2. Grammatical Complexity. Sentence length and structure
influence readability. Beginner learners benefit from short,
simple sentences and basic tenses. Advanced learners can
manage complex clauses and varied grammatical structures.

3. Text Length. Choosing long texts may overwhelm lower-
level learners. Therefore, it is better to select shorter passages
for beginners, while intermediate and advanced students can
process longer and more detailed texts. However, if the text is
too long, it may be difficult to catch attention of any student,
as there are lots of distractors in this fast-paced world.

4. Topic Familiarity. Teachers always pay attention to the
background knowledge of their students. Before reading the
texts, teachers should draw student attention to the heading
of the material and try to raise awareness of the following
text. Organizing brainstorming activities may raise interest of
students. Texts connected to students’ experiences or academic
fields enhance understanding and engagement in the given
material.

5. Cognitive Demand. Apart from language difficulty,
teachers must consider the thinking skills required. Tasks
involving analysis, inference, or evaluation are more suitable
for higher-level learners. Such tasks can be applied in teaching
lower-level students too, providing scaffolding and adapting
the lexical difficulty into learners’ levels.

Tools for Determining Text Level. Several frameworks assist
teachers in evaluating text difficulty. The Common European
Framework of Reference for Languages (CEFR) provides
descriptors for levels from Al to C2. Readability formulas, such
as Flesch-Kincaid, can estimate linguistic complexity. However,
professional judgment remains essential, as formulas cannot
measure motivation or cultural relevance.

t.me/TAT jurnal



T“
* FILOLOGIYA VA PEDAGOGIKA
TIL VA ADABIYOT O'ZBEKISTON RESPUBLIKASI MAKTABGACHA VA MAKTAB
TA’LIM TA'LIMI VAZIRLIGINING ILMIY-METODIK ELEKTRON JURNALI

13.00.00 - PEDAGOGIKA

There are some practical strategies for teachers to make
learning more fun and easier:

1. Conduct placement assessments to determine students’
proficiency levels. The placement tests help teachers to
organize effective lessons, and prepare appropriate materials
for any classroom.

2. Use graded readers for lower levels. There are tons of
materials that make the learning easier. One of them is graded
reading series. These books are helpful, if the teachers know
their students’ level exactly.

3. Adapt authentic texts by simplifying vocabulary or
shortening passages.

4. Pre-teach essential vocabulary before reading.

5. Provide guiding questions to support comprehension.

To guide students in a mixed classroom, teachers need
scaffolding and differentiation techniques. Differentiation

within the same classroom can be effective providing the
same topic with varying levels of difficulty to accommodate
diverse learners.

Selecting level-appropriate texts increases student
confidence and promotes independent reading skills. It also
reduces cognitive overload and supports gradual language
development. However, teachers should avoid oversimplifying
texts to the point that they lose authenticity or academic value.
A balance between challenge and support is necessary.

Appropriate materials foster comprehension, motivation,
and linguistic growth. By considering vocabulary, grammar,
length, topic familiarity, and cognitive demand, teachers can
create meaningful and productive reading experiences. Future
research may further explore the relationship between text
complexity and learner motivation in diverse educational
contexts.
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TRANSFORMING COMMUNICATIVE LANGUAGE TEACHING
THROUGH ARTIFICIAL INTELLIGENCE TECHNOLOGIES

Annotation. This article examines the role of artificial intelligence technologies in the formation and development of communicative
competence in English language teaching. The study highlights the potential of Al tools in developing language skills, personalising the
learning process, increasing motivation, and ensuring effective instruction. It also analyses the advantages and limitations of artificial
intelligence and emphasises the importance of integrating it with traditional teaching methods.

Keywords: artificial intelligence, communicative competence, individual approach, motivation, interactive learning.

Annonatsiya. Mazkur maqolada ingliz tili ta’limida sun’iy intellekt texnologiyalarining kommunikativ kompetensiyani shakllantirish va
rivojlantirishdagi roli yoritiladi. Sl vositalarining til ko'nikmalarini shakllantirish, oquv jarayonini individuallashtirish, motivatsiyani oshirish
va samarali oqitishni ta'minlashdagi imkoniyatlari yoritilgan. Shuningdek, sun’iy intellektdan foydalanishning afzalliklari va cheklovlari
ko'rib chigilib, uni an'anaviy metodlar bilan uyg'un holda qo’llash zarurligi asoslab berilgan.

Kalit so’zlar: sun’iy intellekt, kommunikativ kompetensiya, individual yondashuv, motivatsiya, interaktiv ogitish.

AHHOTaumMa. B paHHOM cTaTbe paccMaTpuBaeTCcs pofb TEXHONOTMIA WCKYCCTBEHHOMO MHTeNNekTa B (OPMMPOBAHMM WM PaA3BUTUM
KOMMYHMKaTUBHOM KOMMETEHLMMN Npu 06yYeHUM aHIMIACKOMY 3bIKY. B ccnenoBaHum ocselaoTcs BO3MOXHOCTM MW B pa3BUTUM S3bIKOBbIX
HaBbIKOB, MHAMBUAYANU3aLMM Y4eBHOro npoLecca, NoBblleHUM MOTUBALMKU U obecnedeHnn addekTMBHOro 0byyeHns. Takke aHanu3mnpyoTcs
npenMyLLeCTBa M OrpaHMYeHUs UCMOb30BaAHWUS UCKYCCTBEHHOTO MHTENNEKTA, @ Takke 060CHOBbLIBAETCS HEOOXOAMMOCTb ero NpUMeHeHUs B

CoYeTaHUU C TpagMUMOHHBIMKN METOAAMU Oﬁy‘{EHMﬂ.

KnioueBbie cnosa: VICKyCCTBEHHbIVI WHTENNEKT, KOMMYHUKATMBHAA KOMNETEHLUUA, VIH,EIMBVI,D,yaJ'IbeIVI nogxon, MOTUBauUua, UHTEPAKTUBHOE

obyueHue.

Competence is an area of knowledge and skills in which
a person possesses sufficient awareness, experience, and
the ability to apply their knowledge in practice [2]. In
the context of foreign language teaching, the concept of
competence takes on particular significance. The goal of
learning is not only to master linguistic tools - vocabulary
and grammar - but, above all, to develop the ability to
communicate effectively in various life situations. This
requires students not only to know the language but also
to be able to use it meaningfully in real-life communicative
contexts. Developing linguistic competence goes beyond the
rote memorization of words and rules. It involves developing
an awareness of the mechanisms of communication,
including cultural aspects that determine how and why
we express thoughts in certain ways.

Linguistic competence becomes a tool for intercultural
understanding and conscious interaction in a diverse
sociocultural space. According to the Macmillan Dictionary,
communicative competence is the ability to effectively
interact in a language [8]. Researchers such as [.A.Zimnyaya,
D.Hymes, and |.L.Beam emphasize that the development of
this competence is associated not only with the mastery
of linguistic means, but also with the ability to function
as a subject of speech behavior, navigate communicative
situations, and consciously choose communication strategies
depending on the topic, tasks, and conditions [1: 45].

Communicative competence, therefore, is an integral
part of the overall educational process, promoting personal
development, fostering cultural flexibility, and the ability
to interact interculturally. Researcher L.Bachman specifies
the requirements for the development of foreign-language
communicative competence, including:

- the ability to perceive oral speech and accurately
convey its content;

- ability to select and use linguistic means depending
on the purpose and

- situation of communication;
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- proficiency in monologue and dialogic speech while
adhering to speech norms;

- development of reading and understanding skills for
texts of various styles and genres;

- development of written language skills (summaries,
plans, notes, analytical texts);

- use of a foreign language at a level that ensures
functional literacy [3: 17-50].

Artificial intelligence today offers various developmental
functions, including assisting teachers in developing
students’ various competencies. Al plays an important
role in various aspects of language learning. For example,
it assists in vocabulary acquisition through interactive
simulators and reference resources, such as dictionaries,
synonym dictionaries, and translators. In grammar teaching,
Al offers exercises and support for developing writing skills.
Pronunciation visualization tools are available for phonetics,
and speech comprehension tasks are available for listening.
Speaking practice is made possible by simulators, chatbots,
and simulation programs. Reading is supported by texts
that test comprehension and reading aloud skills, and
writing is supported by exercises and programs for instant
text checking. Furthermore, Al makes it possible to create
interactive tests on any topic, enhancing the personalization
of learning [5].

Artificial intelligence (Al) is transforming language
learning by providing innovative tools for developing
communicative competencies. These competencies
include linguistic skills (speaking, listening, reading,
writing), sociolinguistic adaptability to context, discursive
competence for constructing coherent texts, and strategic
competence for overcoming language barriers [6]. Based on
an analysis of infographics and scientific research, below
are key strategies for using Al to improve communication
skills, their benefits, limitations, and recommendations for
effective implementation.
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Advantage Description S‘;’;ﬂ‘;}i‘;‘g
Personalisation Artificial Intelligence enables the customisation of learning content and tasks according | Chan CK.Y., &
to individual learners’ proficiency levels, learning styles, and specific needs. Hu W. (2023)
Motivation Al-powered tools, particularly chatbots and virtual assistants, create a low-anxiety learning Hakim R
and Anxiety environment where learners can practise language skills without fear of negative evaluation. Rima R (2022)
Reduction This contributes to increased motivation, confidence, and willingness to communicate. ’
. Al systems provide real-time, automated feedback on learners’ spoken and written output.
Immediate 20 - B s Esplugas
This immediate corrective feedback facilitates error awareness, supports self-regulated
Feedback . P O ; M. (2023)
learning, and accelerates the acquisition of communicative skills.
Accessibilit Al-based learning platforms are accessible at any time and from any location, allowing | Popenici
and Flexibizt learners to engage in continuous and self-paced learning. This flexibility is particularly | S.A.D., Kerr
Y| beneficial for diverse learner populations and supports lifelong learning. S. (2017)

Recent research confirms that Al-powered tools help
diversify the learning experience and improve outcomes
through personalization. When a student interacts with
a neural network, whether it is universal models such as
ChatGPT, GenAPI, GigaChat, or specialized platforms such
as Duolingo, Rosetta Stone, and Gliglish, they receive a
flexible environment in which they can conduct dialogues
with a virtual assistant, proofread texts, and replenish their
vocabulary. Scientists note that adaptive applications and
neural networks are able to analyze the student’s weaknesses
and select tasks for his level: someone needs more exercises
for the time, someone needs to train listening skills more

often, someone needs to work more actively on spelling.
Unlike classic textbooks, artificial intelligence acts as an
interactive teacher: it prompts, corrects, explains, and helps
to consolidate the material through constant practice.

Artificial intelligence does not replace the teacher,
but becomes a convenient auxiliary tool that accelerates
progress and makes learning more lively and varied. At the
same time, even the most advanced language models can
still give inaccurate recommendations, make mistakes, and
do not feel the context. They are not able to completely
replace live communication and work with a professional
teacher.
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BADIIY ASAR TAHLILIGA ANALITIK YONDASHUVNING
ADABIY TALIMDAGI SAMARASI

Annotatsiya. Ushbu maqolada filolog talabalarning kasbiy kompetensiyalarini rivojlantirish masalalari, badiiy asar tahliliga analatik
yondashuvning o'ziga xos jihatlari va buning natijasida adabiy ta’lim sifatida kuzatiladigan yuksalishlar hagida fikr yuritiladi.
Kalit so‘zlar: adabiyot ogitish, badiiy asar, badiiy asar tahlili, kompetensiya, analitik tafakkur, fikrlash, mushohada, talgin, pedagogik

faoliyat.

Annotation. This article discusses the development of professional competencies in philology students, the distinctive features of the
analytical approach to literary text analysis, and the improvements in the quality of literary education observed as a result of this approach.
Keywords: literature teaching, literary work, literary text analysis, competence, analytical thinking, thinking, reflection, interpretation,

pedagogical activity.

AHHOTaums. B paHHOWM CTaTbe paccMaTpuBalOTCS BOMPOCHI Pa3BUTUS NPOdECCMOHANbHBIX KOMMETeHUMI CTyAeHTOB-(WI0M0ros,
cneunduyeckme 0COBEHHOCTM aHANUTMYECKOrO MOAXOAA K aHaNM3y XYAO0XECTBEHHOro MPOM3BEAEHMS, a TakKe LOCTUXEHUS B KavyecTse
nuTepatypHoro obpasoBaHus, HabnaaeMble Kak pe3ynbTaT AaHHOro NoAX0Aa.

KntoueBbie cioBa: npenofaBaHue nUTepaTypbl, XyL0XKeCTBEHHOE NPOU3BEeAEHNE, aHANN3 XYA0KECTBEHHOIO NPOU3BELEHNS, KOMMETEHLMS,
QHANUTUYECKOE MbILEHNE, MblLUNIEHWE, CY>XKAEHWE, MHTEPNpeTaLms, NeAarorniyeckas AesTeNbHOCTb.

Adabiyot o'gitish jarayonida badiiy asar matnini qurugq
yodlatish yoki asar sujetini bayon etishni tahlil sifatida
baholash, adabiyot darslarini nasihatgoylik bilan o‘tkazish
kabi salbiy yondashuvlar pedagogik magsadlarning to‘la
ro‘yobga chigmasligiga sabab bo‘ladi. Aynigsa, talabalarda
badiiy asar tahlili kompetensiyasining yetishmasligi
kelajakdagi pedagogik faoliyatda o‘quvchilarning tahliliy
layogatini zaiflashtiradi.

Chinakam badiiy asar esa hamisha sirli, “kosa tagidagi
nimkosasi” bilan gadrlidir. Ana shu nimkosalarni anglamoq va
anglatmogq uchun filologlarda analitik tafakkur shakllangan
bo'lishi lozim. Badiiy asarga analitik yondashuv talabaning
badiiy tahlilga bo‘lgan qizigishini orttiradi, tadqiqot
ishlariga ilhomlantiradi, unda badiiy asarni tahlil gilish
kompetensiyasini shakllantiradi.

Ta’lim tizimining barcha bosgichlarida adabiyot o'gitish
shaxsda erkin fikr va yuksak badiiy didni shakllantirishga
garatilgan. Adabiy ta’'limning vazifasi o‘’rganilayotgan badiiy
asarni o'z fikriga tayanib, erkin tahlil eta oladigan, asosli
xulosalar chigara biladigan shaxslarni shakllantirishdir.

Filolog talabalarda analitik tafakkur qobiliyatini
shakllantirish oliy adabiy ta’limga nima beradi?

Filolog talabalarda analitik tafakkur qobiliyatini
shakllantirish jarayoni adabiy axborotni gabul qilish,
tasniflash, gismlarga ajratish, chog'ishtirish, garama-qarshi
go'yish, tanqidiy yondashish, sabab-ogibat alogalarini
aniglash va mantigiy xulosaga kelishga qaratilgan ta’limiy
tadbirlarni o'z ichiga oladi.

Ushbu jarayon quyidagi yo'nalishlarda samarali kechadi:

¢ Analitik tafakkur filologik fanlar doirasida, talabaning
bo‘lajak mutaxassislik faoliyati va fanlararo integratsiya bilan
bog'liq holda shakllantirilsa;

» Pedagogik texnologiyalar bo‘lajak filologlar faoliyatida
uchraydigan kommunikativ va analitik muammolarni hal
qgilishga qgaratilsa.

Shu tariga talabalarda har ganday narsa-hodisaga turli
tomondan yondashish, uni bir vagtning o‘zida ham butunicha,
ham gismlarga ajratib gabul gilish, mantiqiy fikrlash va sabab-
ogibat alogadorligiga tayanib muayyan xulosaga kelish uchun
yetishmayotgan axborotni topish, vogealarning keyingi rivoji
yuzasidan hagigatga yaqin taxminlarni bildira olish ko'nikmasi
shakllantiriladi. Badiiy asarni gismlarga ajratish, shu
gismlarga tayanib, uni sintezlash, solishtirish, tasavvur gilish,
umumlashtirish, konkretlashtirish, bashorat qilish singari
ancha murakkab aqliy faoliyat ko'rsatish talab etiladigan
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ijodiy va tadqgigotchilik yo‘nalishidagi topshiriglar beriladi.
Bunday topshiriglar ilk bor berilganda, ko'p talabalarning
badiiy asarga analitik yondashishni bilmasligi, asosan asar
mazmunini gayta hikoyalashga urinishi, matndagi tasvirlarni
na sabab-oqibat bog'ligligi va na hayot haqiqati nuqtai
nazaridan solishtira bilishi kuzatiladi. Nazariy mukammallik,
amaliy ko'nikmalarning rivojlanib borishi talabalarda analitik
tafakkur yuritish qobiliyatini mustahkamlab boradi.
Analitik tafakkur asosiga qurilgan adabiyot darslari
o‘quvchilarda kitobga o'zgacha mehr uyg'otadi, badiiy asar
o‘gishga kuchli gizigish, ehtiyoj hosil giladi. Deni Didro:
“Odamlar kitob o‘gishdan to‘xtasalar, fikrlashdan ham
to'xtaydilar” [6: 194], - deydi. Ammo duch kelgan badiiy
kitobni shunchaki o‘gishning o'zi foyda bermaydi. Kitob fikrlab
o'gilgandagina kishiga manfaat keltiradi. Bu o'rinda, ingliz
siyosatshunosi E.Berkning: “Mushohada yuritmasdan o‘gish
ovgat hazm gilmaslik bilan barobar”, mashhur rus pedagogi
K.D.Ushinskiyning: “O‘qish - bu hali hech nimani anglatmaydi,
o'gish va shu o‘qilganni ugish - asosiy gap mana shunda” [6:
194], - degan hikmatlari aytilganlarga quvvat beradi.
Badiiy asarlarni ugib o‘gishga o‘rgatish maktab adabiy
ta’'limidan boshlanadi. Oliy adabiy ta’'limda esa talabalarning
kitobxonlik madaniyati ilmiy-pedagogik asosda yanada
yuksaltirilib, professionalizm darajasiga ko'tarilishi kerak.
Analitik fikrlaydigan talaba badiiy asarni ganday o'qib,
ganday tushunishnigina emas, balki adabiy matn bilan
amalga oshiriladigan barcha intellektual-estetik amallarni
bajarish yo'llarini ham egallagan bo‘ladi. O'zining kelajakdagi
pedagogik yoki tadgigotchilik faoliyatida o‘quvchilari yoki
retsepientlarini badiiy adabiyot olamiga olib kirib, ularga
badiiy asarlardan ma’rifiy quvvat olish, ma’naviy tarbiya
topish, estetik oziglanish yo'llarini o'rgata biladi. Shunga
erishgan filolog ta’'lim va tarbiyasini olgan o‘quvchi hamda
talabaning mustagqil fikrlashi tez rivojlanadi, tangidiy tafakkur
yuritish layogati mustahkamlanadi, badiiy so‘zni his giladigan,
o‘gigan badiiy asarini tahlil eta biladigan, undan hayotiy
xulosalar chigarishga godir bilimli shaxsga aylanadi.
Ma’lumki, talaba tafakkurining shakllanishi -
o'qgituvchining tafakkur salohiyatiga, uning tafakkur darajasi
esa talabalikda o‘zlashtirgan bilimlariga bog'liq. Fikriy
gologlikning o‘qituvchi - o‘quvchi - talaba; talaba - o'qgituvchi
- o'quvchi; o'quvchi - talaba - o'gituvchi tarzidagi halgasi
uzilmay davom etib kelmogqda. Bizningcha, bu muammoning
yechimini oliy ta’limdan, bo‘lgusi pedagoglarning o‘zida
analitik tafakkurni takomillashtirishdan boshlash magsadga
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muvofiq bo‘ladi. Jumladan, filologik ta’lim yo'nalishlarida
talabalarning analitik tafakkur gobiliyatini shakllantirish
quyidagi natijatlarga erishish imkonini beradi:

e Talabaning kasbiy kompetentliligi shakllanadi.
Analitik tafakkur layogati bor talaba adabiyot o‘gitishning
tub mohiyatini idrok giladi: badiiy adabiyotning komil shaxs
tarbiyasida tutgan o‘rnini ko'ra biladi, o'z faoliyatini, badiiy
adabiyot insonni kamolga yetkazishning ma’naviy-ma’rifiy
vositasi ekanini anglab tashkil etadi;

« Analitik fikrlaydigan talaba imtihon va sinovlardan o'tish,
stipendiyadan qolib ketmaslik uchun emas, balki ilmiy-nazariy
bilimlarni mustahkam egallash, kerakli amaliy ko‘nikmalarni
hosil gilishga ongli tarzda kirishadi. Har bir ishning ogibati
ganday bo'lishini tafakkur bilan bashorat giladi. Mustaqil
faoliyatga shunchaki diplomli kadr bo‘lib emas, malakali
mutaxassis sifatida gadam qo‘yadi;

¢ Analitik tafakkur gobiliyatiga ega talaba atrof-olamda
sodir bo‘layotgan vogea-hodislarni sinchkov kuzatadi, har
ganday ogibatning sababini gidiradi, dalillarni giyoslay biladi,
muhimni nomuhimdan ajrata oladi. Shu sabab hodisalarni xolis
va to'g’ri baholay oladi. Undagi bu sifatlar mustaqil faoliyati
davomida o'zgalarga o‘tadi, fikriy garamlikdan asraydi;

« Analitik tafakkur talabada boshqgaruvchilik, tashkilotchilik
layogatini hosil giladi. Olim Yu.V.Kurnosovning yozishicha,
“Analitika har ganday liderning qo‘lida kuchli intellektual
quroldir” [7: 5]. Lider shaxs atrofidagilarni bilim olishga,
ma’naviy-ma’rifiy tadbirlarni tashkil etishga o‘rgatadi. Analitik
tafakkur giladigan talaba ilg‘or fikrlari bilan boshgalarni
ortidan ergashtira biladi;

« Analitik fikrlovchi filolog faoliyati davomida yuzaga
keladigan ijtimoiy-psixologik muammolar va nizolarni tez
va to‘g'ri hal etadi. Analitik tafakkur vositasida boshqariladigan
jamoada sog‘'lom muhit barqaror bo‘ladi;

¢ Analitik tafakkur yuritadigan filologning badiiy asarni
tahlil gila olish kompetensiyasi yuksak bo‘ladi. U bilan amalga
oshirilgan tahlil ilmiy to‘yinganligi, hayotiy asoslangani bilan
ajralib turadi. Analitik tafakkurni egallagan o'gituvchidagi
ijobiy sifatlar o'quvchilarga ko‘chadi va adabiyot o'gitishdan
kozlangan magsadning amalga oshuvini ta'minlaydi.

Analitik tafakkur badiiy asar tahlilini chuqurlashtirib, uning
ahamiyatini teranroq anglash va to‘g’ri baholashga imkon
berganiday, badiiy adabiyot ham kishida analitik tafakkur
shakllantirishga xizmat giladi. Analitik tafakkur yordamida
kishi badiiy asarga yaqginroq keladi, teranroq tushunadi, badiiy
so‘zning qudrati va nafosat quvvatini chuqurroq anglaydi. Shu
sabab adabiy ta’lim samaradorligini oshirish davr talabiga
javob beradigan shaxsni shakllantirishda muhim ahamiyat
kasb etadi. Badiiy asar tahlilini muvaffagiyatli amalga
oshirishning birinchi sharti analitik fikrlash, o‘rganilayotgan
adabiy asarning mohiyatini anglash va uning haqigiy
bahosini belgilashda adabiy-nazariy bilimlar hamda hayotiy
tajribalardan o'rinli foydalana bilishdan iboratdir.

Shu jihatdan, professor Q.Yo‘ldoshevning: “Adabiyot
o‘gituvchisi badiiy asarlarni tahlil etish yo'l-yo'rig‘ini fanniy
asoslarda o‘rganmas ekan va har ganday janrdagi asarni
tahlillay olish malakasiga ega bo‘lgan holda o‘quvchilar bilan
yuzma-yuz bo‘lmas ekan, adabiy ta’limdan kuzatilgan magsad
amalga oshmaydi. Adabiyot o‘gituvchisi nochorligicha,
adabiyot darslari zerikarliligicha, asardan chigariladigan
xulosa “ijtimoiy nasihat”ligicha qolaveradi” [2: 72], - degan
fikrlari ayni haqgiqatdir.

Badiiy asar tahlili badiiy asarning imkon boricha barcha
xususiyatlarini “kashf” etishga yo'naltirilgan, tadgiqot
xarakteridagi hissiy-intellektual faoliyat hisoblanadi.
Zamonaviy adabiy ta’lim badiiy asar tahliliga yangicha
yondashuvlarni, yangicha analitik tafakkur munosabatlarini,
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innovatsion ta’lim texnologiyalarini joriy etishni tagozo
etmoqda. Stereotip yondashuvlar o‘quvchi va talabani badiiy
asar tahlilidan bezdirib, matndan uzoglashtiradi.

Badiiy matn ustida analitik tafakkur yuritilganida fagatgina
badiiy haqiqgatlarni kashf etish bilan cheklanilmaydi. Bu
jarayonda tafakkur ufglari yanada kengayadi, asarning yangi
girralari ochiladi. Adabiyotshunos prof. D.Quronov “Adabiy
asar talqini estetik tamoyil sifatida” maqolasida badiiy
asardan kelib chigadigan ma’no muallif ko‘zda tutganidan
o'zgacha bo‘lishi mumkinligini, bunga tabiiy deb qaramoq
joiz ekanini, bu o‘rinda fagat birgina talab talgin matndan
o'sib chiqgishi shart ekanini ta’kidlaydi [5: 49]. Bu ilmiy hagiqat
badiiy asarni analitik tahlillash jaryoniga ham, shubhasiz,
tegishlidir.

“Badiiy tahlil asoslari” kitobida yozilishicha: “Eng zo'r
tadgigotchi ham asl ijod namunasini tolig, barcha zamonlar
va insonlar uchun o‘zgacha talginga o'rin qoldirmaydigan
tarzda tahlil gilolmaydi. ...Turli davrlarda idrok etilgan ayni
matn turlicha gabul qgilinib, turfa talginini topaverishi tabiiy
holdir. Demak, badiiy matnning tahlili hech gachon to'liq
tugallikka ega bo‘lmaydi” [4: 81]. Bu fikrlardan ayon bo‘ladiki,
avval tahlil gilingan badiiy asarga o‘rganib bo‘lingan asar
tarzida munosabatda bo'lish 0'zini oglamaydi. Aksincha, har
gal badiiy asar tahlil gilinganda uning yangi, ochilmagan
girralarini kashf etish mumkin bo‘ladi.

0O'zbek pedagog olimi Abdulla Avloniy: “Fikr tarbiyasi
eng kerakli, ko’p zamonlardan beri taqdir gilinub kelgon,
muallimlarning digqatlariga suyalgan, vijdonlariga yuklangon
mugaddas bir vazifadur. Bu tarbiya muallimlarning yordamiga
so‘ng darajada muhtojdurki, fikrning quvvati, ziynati, kengligi
muallimning tarbiyasiga bog'liqdur” [1: 78], - deya ta’kidlaydi.
Ulkan pedagogik tajriba egasining bu fikrlaridan talabalarda
analitik tafakkurni takomillashtirishda ham pedagoglarning
xizmati alohida o'rin tutishini anglash mumkin bo‘ladi. Birog
talaba yoki o‘quvchi analitik tafakkurni shakllantirish hagidagi
tavsiya va ko‘rsatmalarni shunchaki eshitishi, uzundan-uzogq
ma’ruzalarni tinglashi bilangina bunday qobiliyatiga ega bo'lib
golmaydi. Nazariy bilimlar amaliyotga yo'l ochadi, ammo
haqgigiy uguv va malaka amaliyotda hosil bo‘ladi. Analitik
tafakkur uzviylik va izchillikda: oilada, ta’lim muassasalarida,
ishlab chigarishda, mustaqil ta’'limda shakllanib, rivojlanib
boradi. Analitik tafakkur qobiliyati fikrlash ustida tinimsiz
shug‘ullanish, izlanish hosilasidir.

Fikrlarimizni Cho'lponning “Kecha va kunduz” romanidan
olingan mo‘jaz bir parchani analitik yondashuv asosida
tahlillash orgali dalillashga harakat qgilamiz (Asar matni o'gib
chigilgandan so'ng undan olingan quyidagi parcha auditoriya
doskasiga yoziladi yoki proektor orqali tushiriladi):

... Akasi 0z gapini yedirolmagach - Qurbonbibi bilan
maslahat qilib turib - masalani eshon boboga arz qildi.

Eshon avval:

- So'fi 0'zi gani? - deb so‘radi.

Sofining akasi:

- Uyda goldi... Sal tishi og'ribdi... - dedi.

Eshon kuldi:

- Tishi og'ribdimi? - dedi. - bay-bay! Tish og'rig'i yomon
narsa. Boring, ayting: kapponning burchagidagi sartaroshga
borsin, ombir solib, darrov olib tashlaydi. Tinchiydi-qoladi...
Boring, omin ollohu akbar! [3: 15].

“Kecha va kunduz” romanidan olingan ushbu parchanining
o‘quv tahliliga analitik yondashuv talabalarda quyidagi fikr
va xulosalarning yuzaga kelishiga sabab bo‘ladi:

- Ik xulosa - parchada Razzoq so‘fi e’tiqod go‘ygan,
Qurbonbibi erining “jonini berishga ham tayyor ekanidan”
ulug’ odam deb biladigan, aka najot ilinji bilan kelgan
Eshon boboning arzga ham, arz gilguchiga ham bepisand,
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takabburona munosabatda bo‘lgani tasvirlanadi (Eshon
boboning arzga hech ganday munosabat bildirmagani,
kinoyali kulishi, zaharxanda maslahati fikrimizni dalillaydi);

- Hech kim Razzoq so‘fining fe’l-atvorini, xarakterini,
“nozik tomonlari”ni Qurbonbibichalik yaxshi bilmaydi (uning
xotini ekani, badfe’l eri bilan “til topishib” birga yashab
kelayotgani; akaning maslahat so‘rab murojaat gilgani
fikrimiz asosidir);

- Eshon bobo - Razzoq so‘fining “ka’basi” (Qurbonbibi
gaynog‘asiga erini ko'ndirish uchun Eshon boboga (boshqa
odamga emas) borishni maslahat bergani; asarning boshga
o‘rinlarida so‘fining oz tilidan aytgan e’tiroflari, xotini va
gizining bu hagdagi kinoyali gap-so‘zlari - fikrimizga
mantiqiy dalil bo‘ladi);

- Razzog so‘fi - quv, mug'ombir odam (Akasi gishlogga
gaytish haqida so'z ochdi deguncha, masalani tezda
boshga tomonga burishida; 0z uyida goh shovgin ko'tarib,
goh “damini ichiga solgan, zigna odam” bo'lishida; Eshon
boboning kinoyaviy kulgisida bunga ishora yotadi);

- Razzoq so'fining akasi vagtlar o'tib o'z xatolarini
anglagan, ularni tuzatmoqchi bo‘lgan, mehnatkash, rostgo’y
odam (ukasini gishlogqga olib ketish orzusida harakat
gilayotgani; “uyda goldi ...”, “sal tishi og'ribdi....” deb yolg‘on
aytishga giynalgani fikrimizni tasdiglaydi. Bundan tashqari,
parchada go‘llangan ko’p nugta - tinish belgi Eshon boboning
savlati va salobatidan; yurt kattalari bilan ko’p ro‘baro’
kelmagan akaning gattiq hayajonidan hamda kimsan Eshon
boboga yolg‘on vaj ko'rsatib giynalyotganidan xabar beradi);

- Akaning xatti-harakatlari zamirida og'a-inilik mas’uliyati,
garindoshlik majburiyati; gina-kudurat, arazlashishni uzoq
davom ettirmaslik, kechirimli bo‘lish hikmatlari yotadi
(ukasining goshiga yaxshi niyat bilan kelishi, imkonidagi
choralarni ko'rishi fikrlarimizga mantigiy asos bo‘ladi);

- Xalgimizda azaldan diniy va dunyoviy bilim egalariga,
yurt kattalariga alohida hurmat-ehtirom, ishonch ko‘rsatish
odat gilingan; biror masala yoki muammoning yechimini
izlab donishmandlar huzuriga, amaldorlar oldiga borilgan (
akaning arz bilan Eshon boboga borishi tasodifiy emas, balki
mavjud an’analarning uzviy davomidir);

- Asar voqgealari ro’y bergan davrda malakali tibbiy
xizmat ko‘rsatish tang holatda bo‘lgan, deb dadil aytish
mumkin: gishloq joylarda esa yanada og‘ir bo‘lgani,
shubhasiz (tish ogrig‘idan qutilish uchun sartaroshga borish
buyurilayotganining o'ziyoq o‘sha davr tibbiy xizmatining
ayanch manzarasini ko‘rsatadi);

- Sartaroshlar aholi o‘rtasida alohida hurmat-ehtiromga
loyig kishilar hisoblangan. Ular nafagat sartarosh: tishi
ogriganlarga - “shifokor” (tishni “ombir solib” olish bilan),
to'y-ma’rakalarda - boshgaruvchi, ishboshi bo‘lganlar
(parchada yurtning nufuzli kishisi - Eshon bobo tomonidan
sartaroshning e'tirof etilayotgani: “sartaroshga borsin” xitobi;
keksalarimizning yagin o‘tmishimiz haqgidagi hikoyalaridan
shunday fikriy xulosalarga kelinadi);

- Og'rig tishlar davolanmay, asosan, oldirib tashlangan
(Eshon boboning “...ombir solib, darrov olib tashlaydi” -
yaxshilab davolab go‘yadi emas - deb aytgan ko‘rsatma
maslahatidan tish profilaktikasiga imkoniyat yo‘qligi, e’'tibor
kamligi anglashiladi);

- O'sha vaqtda og'rig tishlarni xalq tabobati asosida
davolash ommalashgan (tish bemorining “ombir”ga yo'ligishi
oson bo‘lmagan, degan o'yimiz; xalq tabobatida ancha yengil
davolash choralari ko'rilgani, bundan tashqari, hozirda ham
og'rig tishlarni mahalliy usullar bilan, dorivor giyohlar
ko'magida og'rigsizlantirish, davolash jarayonlari kuzatilishi
shunday fikrga kelishimizga asos bo‘ladi);

- Xotin-qizlar tish og'rig‘ida erkak kishilarga nisbatan
uzoqroq azob tortgan (ularning sartaroshga tish oldirish
uchun borishi milliy odob me’yorlarimizga muvofiq kelmagan:
og'rigsizlantirishning an’anaviy usullarini go‘llashgan yoki
tabibga borishgan - jarayon cho'zilgan);

- Sun’iy tish go‘ydirish noyob hodisa sanalgan: bu
imkoniyatga markaz joylardagi badavlat odamlar ega bo‘lgan
(sartarosh tishni fagat “ombir solib, darrov olib tashlangani”,
tish doktorlarining juda kamligi - fikrlarimizga mantiqiy asos
beradi);

- Qadimdan savdo do‘konlari, sartaroshxona, hammom
kabi maishiy xizmat ko‘rsatish shaxobchalari hozirdagidek
guzarlarda, bir-biriga yaqin joylashgan (..kapponning
burchagidagi sartaroshxonaga borsin, deb aytilishi fikrimizni
isbotlaydi. Kappon - savdo do‘koni, baqqollik);

- Xalgimizda biror kishiga taallugli masala hal gilinayotgan
vaqtda davrada u kishining o°zi shaxsan ishtirok etishiga
alohida e’tibor garatilgan. Bu narsa milliy gadriyatimizning
bir ko'rinishi sanalib, turli ig'vo, hasad, “mish-mish”larning
oldini olgan. Odamlar birovlarning orqasidan g‘iybat qilishni
gunoh sanaganlar (Eshon boboning - So'fi 0'zi qani? - deb
so‘rashi zamirida ana shu hikmatlar anglashiladi);

- Badiiy parchada ikki marta go‘llangan “boring” so‘zini:
birinchi “boring”ni - “uchrashing”, “toping” ma’nosida; ikkinchi
bor go‘llangan “boring”ni - “keting”, “jo‘'nang” ma’nosida; bir
marta qo’llangan “Ollohu akbar’ni - “Olloh ulug”ma’nosida
va “gap tamom, vassalom” ma’nosida ugish mumkin.

To'g’ri, talaba badiiy asar tahlili jarayonida birdaniga
analitik tafakkur yuritish qobig‘iga kira olmasligi mumkindir,
lekin bundan aslo cho‘chimaslik kerak. O‘gituvchi konseptual
savol va topshiriglar vositasida talabalar tafakkurini
harakatga keltiradi, ularni fikrlashga undaydi. Ko'p vaqt
o‘tmay talabalarda mustaqil analitik fikrlash ko'nikmasi garor
topadi. Badiiy asar tahliliga analitik yondashuv talabada
tadgiqotchilik, izlanuvchanlik gobiliyatini shakllantiradi.
Baholash-aksiologik jarayonda talabalarda ma’naviy-
mafkuraviy begonalashuvga garshi immunitet kuchayadi.
Badiiy asar tahliliga analitik yondashuv adabiy ta’lim sifati va
samaradorligini oshirishning innovasion ittellektual yo'lidir.
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ADABIYOT TA'LIMINI BOYITISH:
ESTETIK, TRANSFORMATSION VA INTERAKTIV METODLAR

Annotatsiya. Adabiyot oqgitish til konikmalarini shakllantirish bilan birga tangidiy fikrlash, estetik did va tafakkurni ham rivojlantiradi.
Zamonaviy metodlar, multiliterasiya, transformatsion va estetik pedagogika, ragamli va multimodal resurslar oquv jarayonini boyitadi.
Lesson Study modeli oqituvchilarning hamkorlikka asoslangan professional rivojlanishini ta'minlaydi. Ushbu yondashuvlar XIX asr
kompetensiyalarini shakllantirish va oquvchilarning mustaqil, kontekstual va ijodiy oqishini rag‘batlantiradi.

Kalit so'zlar: adabiyot ta’'limi, multiliterasiya, transformatsion pedagogika, estetik yondashuy, ragamli va multimodal matnlar, tanqidiy
fikrlash, hamkorlikda o'rganish, shaxsga yonaltirilgan oqish, XIX asr konikmalari.

Annotation. Literature education develops language skills, critical thinking, aesthetic judgment, and reasoning. Modern methods,
multiliteracy, transformative and aesthetic pedagogies, and digital and multimodal resources enrich the learning process. The Lesson Study
model supports collaborative professional development for teachers. These approaches foster 21st-century competencies and encourage
students’ independent, contextual, and creative reading.

Keywords: literature education, multiliteracy, transformative pedagogy, aesthetic approach, lesson study, digital and multimodal texts,
critical thinking, collaborative learning, learner-centered reading, 21st-century skills.

AHHOTaumsa. penonaBaHue nuTepaTypbl GOPMUPYET S3bIKOBbIE HABbIKM, KPUTUUECKOE MbILUEHME, SCTETUYECKUIA BKYC U MbILLNEHME.
CoBpeMeHHble METOApl, MYNbTUAMHIBU3M, TPAHCHOPMALMOHHA M 3CTETUYECKas nefaroruka, LuM@poBble U MyNbTUMOLANbHbIE PecypChbl
oborawatoT y4yebHbIi npouecc. Mogenb Lesson Study noanepxuBaeT cOBMeCTHoe npodeccroHanbHoe pa3BuUTUE yuuTenein. ITM Noaxoabl
cnocobcTByOT HGOPMUPOBAHMIO KoMMeTeHUMIA XX BEKA U CTUMYNMPYIOT CaMOCTOATENIbHOE, KOHTEKCTYalbHOE M TBOPYECKOE YTEHME YYaLLMXCS.

KntoueBbie cnosa: nutepaTypHoe oOpasoBaHWe, MyNbTUAMTEPATYPHOCTb, TPAHCHOPMALMOHHAA Nefarornka, 3CTETUYECKMIA MOAXOA,
undpoBbIe M MYNbTUMOAA/bHbIE TEKCTbI, KDUTUHECKOE MbILLIEHUE, COBMECTHOE 00yYeHMe, TMYHOCTHO-OPUEHTUPOBAHHOE YTeHME; HaBblkW XXI|

BEKa.

Adabiyot o'gitish nafagat til ko'nikmalarini shakllantirish,
balki tanqgidiy fikrlash, estetik did va inson qalbini
tarbiyalashga xizmat giluvchi eng muhim sohalardan biridir.
Badiiy matnlar o‘quvchining tasavvuri va dunyogarashini
kengaytiradi, axloqgiy qgadriyatlarini boyitadi hamda
ijodkorlikka yo'l ochadi. So'nggi yillarda jahon ta’lim tajribasi
adabiyot o‘gitish metodikasini yangilash borasida interaktiv
usullar, zamonaviy ta’lim texnologiyalarining integratsiyasi,
hamkorlikda o‘rganish va shaxsga yo'naltirilgan yondashuv
kabi samarali yo‘nalishlarni taklif etmoqda. Aynigsa,
COVID-19 pandemiyasi global ta’lim tizimiga tubdan ta’sir
ko'rsatib, adabiyot ogitish jarayonini gayta ko'rib chigishga
majbur qildi.

Masofaviy ta’limning kirib kelishi bir gator yangilik va
muammolarni yuzaga chigardi. Avvalo, onlayn adabiy mulogot
madaniyati shakllandi: o‘quvchilar Zoom, Google Meet,
Microsoft Teams, Telegram kabi platformalar orgali adabiy
tahlil jarayonlarida faolroq gatnashish imkoniga ega bo'ldilar.
Vebinarlar, virtual uchrashuvlar va yozuvchilar bilan onlayn
suhbatlar yangi tajribalar yaratdi. Shu bilan birga, elektron
kutubxonalar, audio kitoblar va interaktiv platformalar
ommalashib, darslarni yanada boyitdi, o‘quvchilar mustagil
o‘qish turi va tahlil usullarini o‘zlari tanlay boshladilar.
ljodiy topshiriglarning ko‘lami ham kengaydi. Asarlar
asosida videolavha tayyorlash, ragamli tagdimot yaratish,
blog yoki podkast yuritish kabi faoliyatlar o‘quvchilarning
ijodkorlik salohiyatini yanada rivojlantirdi. Biroq bu jarayon
ayrim cheklovlarni ham keltirib chigardi: onlayn darslarda
jonli mulogotning hissiy muhiti yetishmagani sabab estetik
idrokning pasayishi kuzatildi, texnik tengsizlik esa barcha
o‘quvchilar uchun bir xil imkoniyatni ta’minlay olmadi, bu
esa ta’lim sifatidagi farglarni chuqurlashtirdi. Shuningdek,
o‘gituvchi nazoratining cheklanishi o‘quvchining mustaqil
mutolaa darajasini aniglashni qgiyinlashtirdi. Shunday
bo‘lsa-da, pandemiya adabiyot ta’limi uchun ragamli
imkoniyatlarning kengligini namoyon etdi va jarayonni yangi
bosqgichga olib chiqdi.
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Bugungi kunda adabiyot o‘gitish samaradorligini oshirish
uchun gibrid ta’lim modeli - an’anaviy darslar va onlayn
resurslarning uyg‘unligi - muhim ahamiyat kasb etadi.
Mamlakatimzida ham mazkur yondashuv mazmunan “Ta’lim
to‘g’risidagi Qonun”da belgilangan dual ta’lim tamoyillariga
hamohang bo'lib, unda nazariy ta’'lim ta’'lim muassasasida,
amaliy o‘rganish esa real faoliyat muhiti bilan bog'langan
holda tashkil etilishi ko'zda tutilgan (17-modda) [1: 14].
O‘quvchining qizigishi, individual rivojlanish sur’ati va
ehtiyojlarini inobatga olgan holda shaxsga yo'naltirilgan
o'qish tamoyili yanada dolzarb bo'lib bormoqgda. Texnologiya
bilan boyitilgan adabiy tahlil jarayonlari, virtual muhitda
ham interaktivlikni ta’minlash, tangidiy fikrlashga garatilgan
darslar adabiyot ta’limining kelajak yo‘'nalishini belgilab
bermoqda.

O‘zgarayotgan jahon ta’'limi sharoitida adabiyot darsi
ham an’anaviy “o'qib, tahlil qil” modellari bilan chegaralanib
golmayapti. O‘quvchilar nafagat badiiy matnlarni bir yoglama
gabul gilishlari, balki kontekstual, interfaol va ijodiy
jarayonlarda ishtirok etishlari zarurati paydo bo‘lmoqda.
Bu esa adabiyot oqitish metodikasida yangi paradigmalarni
- fenomenal o'rganish, hamkorlikda o‘rganish, metakognitiv
strategiyalar va texnologik integratsiya - keng tatbiq etishni
talab giladi.

Adabiyot o‘gitish - o‘quvchilarda estetik didni
rivojlantirish, tanqidiy fikrlash, ijtimoiy va psixologik
tajribalarni anglash imkonini beradigan muhim pedagogik
jarayon. An’anaviy metodikalar - badiiy matnlarni qariyb
“yo'rigli tahlil” gilish, sinfda bahs-savollar bilan ishlash
- ko'plab mamlakatlarda hali ham keng tarqalgan, birog
global ta’'lim tendensiyalari, texnologiyalar rivoji va XXI asr
ko‘nikmalarining dolzarbligi adabiyot o'gitishda yangicha
yondashuvlarni talab gilmoqgda. Bu jarayon gayta-qayta
yodlashga asoslangan, o‘quvchini passiv tinglovchiga
aylantiruvchi uslublarning samarasizligini yanada yaqqol
namoyon etmoqda. Shu orinda Gustave Lebonning “Omma
pisixologiyasi” asaridagi ogohlantiruvchi fikri alohida
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e’tiborga loyiq: “Darslarni, grammatikani yod olish, takrorlash
va taqglid gilish san’atini egallash — ta’limning eng tutrugsiz
ko‘rinishidir. Bu tizimda o‘qgituvchi doim haq hisoblanadi,
natijada esa o‘quvchilardan zaif va irodasiz shaxslar yetishib
chigadi” [2: 5].

Bugungi kun o‘quvchisini zamon talablariga mos
mustagqil fikr yuritadigan, axborot ogimidan to‘g'ri foydalan
oladigan qilib tarbiyalash lozim. Buning uchun bir gancha
zamonaviy usullar lozim. Multiliterasiya (multiliteracy) -
ko'p shaklli savodxonlik zamonaviy ta’limning eng muhim
konsepsiyalaridan biridir. Bu yondashuvni 1996-yilda
New London Group [3: 8] olimlari ilgari surgan bo'lib, u
til, madaniyat va kommunikatsiya vositalarining keskin
o0'zgarishi fonida savodxonlikni qayta talgin gilish zaruratini
ta’kidlaydi. Multiliterasiya nazariyasi an’anaviy yozma
matndan tashqari, ragamli media, vizual tasvirlar, audio,
hipermatn (havolalar orgali o‘tadigan matn), interaktiv
platformalar kabi turli semiotik (fikrni ifodalash va ma’noni
yetkazish uchun ishlatiladigan barcha belgilar va multimodal
vositalar) resurslarni o‘gish va ulardan samarali foydalanish
kompetensiyasini gamrab oladi.

Zamonaviy jamiyatda bilimning katta gqismi multimodal
shaklda, ya’ni matn, tasvir, grafik, ovoz va harakatning
birgalikdagi kompozitsiyasi orgali uzatiladi. Shu sababli
o‘quvchi nafagat matnni anglash, balki turli rejimlardagi
ma’lumotlarni tahlil qilish, ma’'no yaratish va gayta
konstruksiya gilish ko‘nikmalariga ega bo'lishi zarur [4: 2].
Farid Zakariya “Erkin ta’'lim himoyasida” kitobida shunday
ta’kidlaydi: “Biz ma’lumotlarga g‘arg, ammo donolikka
tashna bo‘lib yashayapmiz. Bu yog‘iga ma’lumotlarni sintez
gila oladigan, kerakli ma’lumotlarni kerakli vagtda to‘play
oladigan, tahlil giladigan va ogilona muhim qarorlarni gqaror qila
oladigan insonlar dunyoda yaxshi natijalar ko‘rsatadi”. Shu bois,
multiliterasiya yondashuvi o‘quvchilarga nafagat ma’lumotni
gabul qilish, balki uni tangidiy tahlil gilish va ongli garorlar
chigarish ko'nikmalarini shakllantirish imkonini beradi [5:
13].

Adabiyot darslarida multiliterasiya yondashuvi o‘quv
jarayonini yanada boyitadi va o‘quvchilarni kengroq madaniy
hamda kommunikativ kompetensiyalar bilan ta’'minlaydi.
An’anaviy o‘quv dasturlari, odatda, yozma badiiy matnni
tahlil gilish bilan cheklanadi. Birog bugungi ragamli muhit
sharoitida o‘quvchi badiiy asarning ekranlashtirilgan
talqini, grafika romanlari, audiokitoblar, videoesseylar,
ragamli hikoyalar (digital storytelling) kabi turli shakllar
bilan ham uchrashadi, shu bois adabiyot darslarida video
va kinoadabiyot namunalarini tahlil gilish: rasm, foto va
infografikalar orqali xarakter, sujet yoki muhitni tushuntirish;
veb-matnlar va interaktiv hikoyalarni o‘gish va talgin qilish;
audio matnlar (podkastlar, audiokitoblar) yordamida obraz
yaratish jarayonini baholash kabi faoliyatlar o‘quvchilarda
murakkab multimodal matnlarni anglash kompetensiyasini
shakllantiradi. Bunday yondashuv o‘quvchilarning tanqidiy
fikrlash, media savodxonlik, ijodkorlik va kommunikativ
moslashuvchanlik ko'nikmalarini rivojlantiradi. Bu esa XXI
asr o‘quvchilari uchun asosiy kompetensiyalar gatoriga kiradi
[6: 9]. Multiliterasiya va multimodal adabiyot yondashuvi
adabiyot darslarining zamonaviy talablarga moslashishini
ta’minlaydi. O‘quvchi nafagat matnni o‘qiydi, balki turli media
shakllarini tahlil gilish, ulardan ma’no chigarish va yangi
multimodal matnlar yaratishga o‘rgatiladi. Natijada adabiyot
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fani o'quvchini zamonaviy kommunikativ jamiyatning faol
ishtirokchisiga aylanadi [7: 4].

Transformatsion pedagogika - o‘qgitish va o‘rganishni
fagat ma’lumot uzatish vositasi sifatida emas, balki
insonning ichki dunyosini, hissiyotlarini, dunyogarashini
va identitetini shakllantirishga yo‘naltirilgan jarayon sifatida
ko‘radi. Bunday yondashuvda o‘quvchilarning tajribaviy
kechinmalari (emotsiyalar, refleksiya, ijodiy fikrlash)
muhim ahamiyat kasb etadi. Transformatsion pedagogika
nazariy jihatdan bir gator ta’limshunoslik konsepsiyalari
bilan ziddiyatlashadi. Masalan, faqat test va baholashga
asoslangan yondashuvlardan fargli o‘larog, u o‘quvchilarning
shaxsiy o'sishi va chuqur tushunishga yo'naltirilgan. Estetik
yondashuv esa san’at va adabiyot jarayonlarini ta’limning
markaziga qo‘yadi. Adabiyot darslarida bu yondashuv nafagat
matnning ma’nosini o‘’rganishni, balki o‘quvchilarning san’at
bilan hissiy aloqasini, go‘zallikni, obrazlarni gabul gilish
tajribasini chuqurlashtirishga intiladi.

Estetik yondashuvda adabiyotni shunchaki ma’lumot
manbasi sifatida emas, balki san’at shakli sifatida ko‘rish
muhimdir. Bu ikki yondashuv birlashganda, ta’lim jarayoni
o‘quvchilarga fagat “nima bilish” emas, balki “nima his gilish”
va “nima yaratish” imkonini beradi. Aynan shu transformatsion
va estetik tamoyillarning amaliy tatbiqi sifatida, hozirgi
global ta’lim jarayonida bir gator yangi ilmiy loyihalar paydo
bo‘Imoqda. Masalan, Finlandiyada “Growing into Literature”
loyihasi (2025-2029) ana shu tendensiyalarning mantigiy
davomi hisoblanadi. Loyiha Tampere University [8: 15], Abo
Akademi University [9: 16] va University of Turku [10: 17]
tomonidan olib borilmogda va unga Finlandiya Ilmiy Kengashi
tomonidan moliyaviy ko'mak ko'rsatilmoqda. Loyiha adabiyot
o‘gitishni san’at tajribasi sifatida gayta markazlashtirish va
o‘quvchi kechinmalarini o'quv jarayonining asosiy elementi
sifatida o‘rganishga garatilgan. Loyiha estetik yondashuvga
tayangan holda, o‘gish jarayonini san’at tajribasi sifatida
gayta markazlashtiradi.

Adabiyot matni o‘quvchi uchun nafagat mazmun, balki
his-tuyg‘u, tasavvur, xotira va shaxsiy tajribalar bilan
to‘gnashadigan maydonga aylanadi. Shu bois, loyiha adabiy
matn bilan o‘quvchi o‘rtasidagi o‘zaro ta’sirni chuqur tahlil
giladi. matnning estetik gatlamlari, uning o‘quvchida
uyg'otadigan hissiy reaksiyalari, ichki savollar va hayotiy
mulohazalar o‘gishning ajralmas gismi sifatida o‘rganiladi. Bu
yondashuv Deweyning estetik tajriba haqidagi qarashlariga
[11: 3] va Rosenblattning o‘quvchi-matn tranzaksion
modeli tamoyillariga [12: 11] hamohang bo'lib, adabiyotni
o‘quvchining ma’naviy va hissiy o‘sishidagi asosiy vosita
sifatida talgin qiladi.

Transformatsion pedagogika loyihaning yana bir muhim
tayanch nuqtasi bo‘lib, o‘quvchini passiv bilim gabul
giluvchidan faol ma’no yaratuvchiga aylantirishni magsad
giladi. Mezirowning ta’lim jarayonida ichki transformatsiya
hagidagi g'oyalari asosida [13: 7] loyiha o‘quvchilarni badiiy
matn bilan ishlash jarayonida o'z garashlarini gayta ko'rib
chigishga, yangi ma’nolar yaratishga va oz fikrini ongli
ravishda shakllantirishga undaydi. O‘quvchining matn bilan
munosabatida yuzaga keladigan hissiy o'zgarishlar, refleksiv
fikrlash, hayotiy vaziyatlarga yangi nigoh bilan garash -
bularning barchasi adabiyot ta’limining transformativ
salohiyatini kuchaytiradi. Masalan, Finlandiya ta’limida
“o‘quvchilar o'gituvchi oldida qator bo‘lib o‘tiradigan,
ma’ruzalarni tinglaydigan va savollar kutadigan an’anaviy
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formatda o‘zgarishlar bor. O‘rniga o‘quvchilar kichik
guruhlarda muammolarni hal qilish ishlari bilan bir gatorda,
o‘zlarining muloqot qobiliyatlarini oshiradigan, ko‘prog
hamkorlikka asoslangan yondashuv qo'llaniladi” [14: 10].

Loyihaning metodologiyasi ham nazariy chuqurlik, ham
empirik asosga ega. Unda o'gituvchilar bilan o‘tkazilgan
intervyular, nazoratli o‘gish jarayonlari, darslar va ijodiy
ustaxonalardan olingan video yozuvlar, o‘quvchilarning
yozma fikrlari va refleksiv matnlari keng go‘llanadi. Bu
materiallar yordamida o‘quvchilarning estetik idroki, ularning
adabiy matnga munosabati, hissiy kechinmalari va ijodiy
reaksiyalarini tahlil qilish imkoniyati tug‘iladi.

Metodologiya aralash yondashuvga tayanib,
adabiyotshunoslik va pedagogika fanlarini birlashtiradi, bu esa
o'qitish jarayonini nazariy jihatdan puxta, amaliy tomondan
esa keng gamrovli qiladi. O‘quvchilarga ta’siri jihatidan
loyiha ularning hissiy, kognitiv va ijodiy rivojlanishiga
sezilarli hissa qo‘shadi. Badiiy matnni estetik yondashuv
bilan o'gish jarayonida o‘quvchilar oz his-tuyg‘ularini tanish,
ifoda etish, baholash va tahlil gilish ko'nikmalariga ega
bo‘ladilar. Matn bilan dialog orgali 0z ovozini topish, tajriba
almashish, guruhlarda oz fikrini asoslash kabi ko‘nikmalar
ham shakllanadi. “Narrativ agentlik”, ya’ni 0’z hikoyasining
muallifiga aylanish - loyihadagi eng muhim natijalardan biri.
O‘quvchilar o'z hayotiy tajribalarini badiiy shaklda ifodalash
orgali shaxsiy o'sish jarayonini boshdan kechiradilar.

O‘gituvchilar uchun ham loyiha katta amaliy ahamiyatga
ega. Ular adabiyot darsini bilim berish vositasidan ko'ra,
san’at tajribasi yaratish jarayoni sifatida talgin qilishni
o‘rganadilar. Darslarda dramatizatsiya, she’r ustaxonalari,
ijodiy yozuv mashg‘ulotlari, performativ o‘gish kabi san’atga
yagin yondashuvlar qo‘llanila boshlaydi. Bu metodlar o‘quv
jarayonini jonlantiradi, darsni dialogga asoslangan, hissiy,
estetik va ijodiy maydonga aylantiradi. Loyiha natijalari
Finlandiya ta’lim tizimida adabiyot darslarining mazmuni,
metodologiyasi va baholash tizimiga uzoq muddatli ta’sir
ko'rsatishi kutilmogda.

Yangi metodlar va tavsiyalar o‘quv dasturlarini qayta
shakllantirish, darslik materiallarini takomillashtirish,
imtihon topshiriglarining estetik va interpretativ gamrovini
kengaytirish imkonini beradi. Eng muhimi, loyiha adabiyot
ta’limini insonning ichki o'sishi, estetik idroki va ijodiy
tafakkuri bilan bog‘liq jarayon sifatida ko‘rishga imkon
yaratadi. Bu tajriba nafagat Finlandiya uchun, balki zamonaviy
adabiyot ta’limi rivojlanayotgan boshga mamlakatlar uchun
ham muhim metodologik model bo'lib xizmat qilishi mumkin.

Shu bilan birga, adabiyot o'gituvchilarining professional
rivojlanishini qo‘llab-quvvatlash uchun boshga samarali
yondashuvlar ham mavjud bo‘lib, ulardan biri - Lesson
Study, ya’ni hamkorlikka asoslangan dars rejalashtirish va
tahlil qilish modeli. Lesson Study - Yaponiya ta’lim tizimidan
kelib chiggan professional rivojlanish yondashuvi bo'lib,
o‘qituvchilarni birgalikda ishlashga, darslarni tahlil gilishga
va metodik yangilanishga undaydi. Ushbu yondashuv XIX asr
oxiri - XX asr boshlarida Yaponiya maktablarida shakllangan
va bugungi kunda butun dunyoda professional ogituvchi
rivojlanishining samarali modeli sifatida gabul gilinadi [15: 6].

Lesson Study jarayoni bir necha asosiy bosgichlardan iborat:

Birinchi bosgich - dars rejasini birgalikda ishlab chigish
bo‘lib, o‘gituvchilar kichik guruhlarda dars mavzusini
aniglaydi va o‘quvchilarning oldingi bilim va qizigishlarini
hisobga olgan holda dars rejasi tuzadilar. Bu jarayonda
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pedagogik g‘oyalar va innovatsion metodlar muhokama
qgilinadi.

Ikkinchi bosgichda tanlangan o‘gituvchi tadqiqiy darsni
(“research lesson”) amalda o‘tkazadi, boshga o‘qituvchilar
esa kuzatuvchi sifatida gatnashadi. Kuzatuvchilar dars
jarayonida o‘quvchilarning faoliyati, giyinchiliklari va dars
samaradorligini diggat bilan gayd etadi.

Uchinchi bosgich - kuzatuv va tahlil, bunda o‘gituvchilar
guruhi birgalikda yigilib, kuzatuv natijalarini tahlil giladi,
darsning kuchli va zaif tomonlari aniglanadi, metodik
tavsiyalar ishlab chigiladi va darsni takomillashtirish yo'llari
muhokama gilinadi.

Oxirgi bosgichda, kerak bo‘lsa, dars gayta o'qitiladi yoki
tahrirlanadi, bu esa o‘gituvchilarni doimiy professional
o'sishga va pedagogik malakasini oshirishga undaydi.

Lesson Study metodining afzalliklari ham ko'p jihatdan
uning hamkorlik va tahlilga asoslangan jarayonida namoyon
bo‘ladi. Hamkorlik orgali o‘gituvchilar o'z tajribalarini bir-biri
bilan bo'lishadi, yangi metodlarni o’rganadi va amaliyotga
tadbiq etadi, bu esa aynigsa yangi o‘gituvchilar uchun
mentorlik va pedagogik qo‘llab-quvvatlash imkonini yaratadi.
Lesson Study jarayoni o‘gituvchilarni doimiy ravishda o'z
darslarini tahlil gilishga, pedagogik garorlarni asoslashga va
yangi strategiyalarni sinab ko‘rishga rag’batlantiradi, natijada
ularning metodik va didaktik malakasi oshadi. Tadqiqiy
darslar va kuzatuvlar orgali o‘quvchilarning ehtiyojlari va
giyinchiliklari aniglanadi, bu esa darsni shaxsiylashtirish va
o‘quvchilar faoliyatini optimallashtirish imkonini beradi. Shu
bilan birga, o‘gituvchilar yangi pedagogik yondashuvlar va
metodlarni sinab ko‘radilar, bu esa butun maktab muhitida
metodik yangilanish va innovatsion tajriba almashishga
yordam beradi.

Lesson Study dastlab Yaponiyada rivojlangan bo‘lsa-
da, bugungi kunda Amerika Qo‘shma Shtatlari, Buyuk
Britaniya, Finlyandiya va Singapur maktablarida ham keng
go‘llanmoqgda. Xalgaro tadgiqotlar shuni ko‘rsatadiki, Lesson
Study o‘qituvchilar orasida hamkorlikni mustahkamlash,
dars sifatini oshirish va o'quvchilarning o‘rganish natijalarini
yaxshilashda samarali vosita sifatida ishlaydi. Lesson
Study nafaqgat darslarni yaxshilash, balki o‘gituvchilarning
professional rivojlanishini ta’'minlovchi strategik
yondashuvdir. Hamkorlik, kuzatuv va tahlil jarayonlari orgali
o‘gituvchilar pedagogik amaliyotini chuqurlashtiradi, dars
sifatini oshiradi va maktab muhitini doimiy o‘rganish va
yangilanish maydoniga aylantiradi.

O'zbekiston sharoitida ham dunyo tajribasini hisobga
olib, adabiyot ta’limida yangicha pedagogik yondashuvlarni
- Lesson Study, multiliterasiya, ragamli va multimedia
integratsiyasini - tatbig etish juda foydali bo‘ladi.
Mamlakatimiz maktablarida ham shunday tizimli metodlarni
joriy etish, o‘gituvchilarning professional rivojlanishini
rag'batlantiradi va adabiyot darslarining sifatini oshiradi.
Shuningdek, multiliterasiya va ragamli matn integratsiyasi
zamonaviy o‘quvchilarning o‘gish tajribasini boyitadi.
Finlyandiya va Skandinaviya misollarida multimodal
matnlar - videolar, interaktiv havolalar, vizual va emotsional
elementlar orqali - o'quvchilarning tangidiy fikrlash, estetik
anglash va ijodiy tafakkurini rivojlantirishga xizmat gilmoqda.

Ozbekiston sharoitida ham shunga o‘xshash yondashuvlar,
masalan, elektron darsliklar, interaktiv platformalar va
multimedia materiallar yordamida, o‘quvchilarda adabiyotga
giziqish va mustaqil o'qish ko‘nikmalarini oshirishga yordam
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beradi. Birog, xalgaro tajribalarni shunchaki ko‘chirib olish
emas, balki 0z sharoitimizga moslab, bosqichma-bosqich
va tadgiqot asosida joriy etish muhimdir. Bu esa adabiyot
ta’limining sifatini oshirish va o‘quvchilarda tangidiy fikrlash,
estetik anglash hamda mulogot kompetensiyalarini yanada
mustahkamlashga xizmat giladi.

Xulosa gilib aytganda, zamonaviy adabiyot ta’limi
nafagat bilim berish, balki o‘quvchilarning tangidiy
fikrlash, estetik idrok va ijodiy tafakkurini rivojlantirishga
garatilgan murakkab pedagogik jarayon hisoblanadi. Shu
nugtai nazardan, Farid Zakariyaning sozlarini eslatib o'tish
lozim: “Biz ma’lumotlarga g‘arq, ammo donolikka tashna
bo‘lib yashayapmiz...”, ya'ni ta’lim jarayonida o‘quvchilarni

fagat ma’lumot bilan to‘ldirish emas, balki ularni mustaqil
tahlil qilish va ogilona garor gabul gilishga o‘rgatish zarur.
Roy Andersen ta’kidlaganidek, “hozirgi kunda ta’lim berish
oson emas, biroq biz o‘zlarimizdan ko‘ra ko‘nikuvchan aql-
idrokka hamda ijtimoiy rahm-shafqat tuyg‘ulariga ega avlodni
yaratishga mas’ulmiz, fagat shundagina bugunning farzandlari
tinchroq va farovonroq hayot kechirish imkoniyatiga
ega bo‘lishadi” [16: 1], shu sababli, adabiyot ta’limining
zamonaviy yondashuvlari — multiliterasiya, transformatsion
pedagogika, gibrid va interaktiv metodlar - nafagat bilim,
balki insonning ma’naviy, hissiy va ijtimoiy o'sishiga xizmat
qilishi lozim.
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TIL O‘'RGANISH STRATEGIYALARINING XUSUSIYATLARI VA
ULARNING TIL O‘QITISH JARAYONIDAGI AHAMIYATI

Annotatsiya. Mazkur maqolada til organish strategiyalarining nazariy asoslari hamda ularning asosiy xususiyatlari tahlil qilinadi.
Tadgiqotda A.Wenden, R.Oksford, R.Ellis, Lessard-Cloustan va C.Griffiths tomonidan ilgari surilgan strategiya xususiyatlari taqqoslab
organildi. Tahlil natijalariga ko'a, til oTganish strategiyalari talabalarning tilni samarali o'zlashtirishiga yordam beruvchi ongli, magsadga
yo'naltirilgan va moslashuvchan faoliyat tizimi ekani aniglandi. Natijalar shuni korsatadiki, til oTganish strategiyalarini ogitish jarayoniga
integratsiya gilish talabalarning og‘zaki nutq konikmalarini takomillashtirishda muhim ahamiyat kasb etadi.

Kalit so‘zlar: til o'rganish strategiyalari,ongli va ongsiz jarayon, og'zaki nutq ko'nikmalari, til ko'nikmalari, kommunikativ kompetensiya,
til organish jarayoni.

Annotation. This article analyzes the theoretical foundations of language learning strategies and their main characteristics. The
study comparatively studied the features of the strategy put forward by A.Wenden, R.Oxford, R.Ellis, Lessard-Cloustan, and C.Griffiths.
According to the results of the analysis, it was established that language learning strategies are a system of conscious, goal-oriented,
and flexible activities that help students effectively master the language. The results show that the integration of language learning
strategies into the learning process plays an important role in improving students’ oral speech skills.

Keywords: language learning strategies, conscious and unconscious process, oral speech skills, language skills, communicative
competence, language learning process.

AHHOTauMa. B paHHOM CTaTbe aHanM3MpylTCs TeopeTMYeckMe OCHOBbl CTpaTerMini U3yyeHUs 43blka, a TakXKe MX OCHOBHble
XapaKTepuUCTUKuU. B nccnenosaHumn npoBefeHo CpaBHUTENbHOE M3yyeHe 0cobeHHOCTeN cTpaTteruii, npeanoxeHHoix A. BenaeH, P. Okcdopa,
P. 3nnucowm, Jleccapa-KnycraHom u K. Fpuddutc. Mo pesynstatam aHanmsa yCTaHOBNEHO, YTO CTPATErMM M3y4YeHUs A3blka NpeacTaBnsioT
€060/ 0CO3HaAHHYIO, LieneHanpaB/ieHHY0 U TMOKYI0 CUCTEMY AeSTeNbHOCTU, CNOCOOCTBYHIOLLYI0 3PEKTUBHOMY YCBOEHMIO A3bIKA CTYAEHTaMM.
Pe3ynbTaThl NOKa3bIBaloT, 4TO MHTErpaLMS CTPATErMIi M3yYeHMS 93blKa B y4eOHbI NPOLLECC MMEET BaXKHOEe 3HaYeHWe A1 COBEPLUEHCTBOBAHMS

HaBbIKOB YCTHOM peun obyyatomxcs..

KntoueBble cnoBa: CTpaTerun nsyyvyeHuna 43blka, CO3HaTeNbHbI U Hecco3HaTeNbHbIM npouecc, HaBblkM ycTHOﬂ peyn, A3blIKOBbl€ HaBbIKW,

KOMMYHUKATUBHAA KOMNETeHUMA, NpoLecc N3y4YeHUA a3blKa.

Zamonaviy til ta’limida talabalarning og‘zaki nutq
ko'nikmalarini takomillashtirish muhim masalalardan biri
hisoblanadi. Bu jarayonda til o‘rganish strategiyalari (keyingi
o‘rinlarga TO'S deb yuritiladi) muhim rol o‘ynaydi. TO'S
talabalarga tilni o'zlashtirish jarayonini samaraliroq tashkil
etish, ma’lumotlarni gayta ishlash, eslab qolish hamda
o0g'zaki nutg ko‘nikmalarini takomillashtirish imkonini beradi.
Ushbu strategiyalar talabalarning individual xususiyatlariga
moslashib, o‘rganish jarayonini faol va samarali tashkil
etishga xizmat giladi.

[lmiy adabiyotlarda TO'Sning xususiyatlari turli
tadqgiqotchilar tomonidan turlicha talqgin gilingan.
A.Wenden, R.Oksford, R.Ellis, Lessard-Cloustan va C.Griffiths
strategiyalarni o‘rganish jarayonining turli jihatlari bilan
izohlab berganlar. Mazkur maqolaning maqgsadi ushbu
tadgiqotchilar tomonidan ilgari surilgan strategiya
xususiyatlarini tahlil gilish hamda ularning til o‘qgitish
jarayonidagi ahamiyatini aniglashdan iborat.

R.Oksford hamda A.Cohen til o‘rganish strategiyalarining bir
gator xususiyatlarini o'rgangan, jumladan, ushbu strategiyalar
e’tibor, takrorlash, ma’lumotlarni kodlash, birlashtirish va til
ma’lumotlarini eslab golishni yaxshilaydigan xususiyatiga ega. Til
o'rganish strategiyalari kognitiv, ijtimoiy, affektiv va metakognitiv
sohalarni gamrab oladi. Bu strategiyalar til rivojlanishining
barcha bosgichlarida samarali bo'lib, nafagat tizimli darslarda,
balki norasmiy, tabiiy o’rganishda ham go‘llaniladi [7].
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Stella TO'Sning quyidagi xususiyatlarini o‘rganib
quyidagi tahlilni keltirib o'tilgan: H.Seliger va S.Krashen
TO'S ongsiz deb ta’kidlaydi. Ular “o’zlashtirish” (acquisition)
ongsiz jarayon bo'lib, “o‘rganish” (learning) esa ongli
jarayon degan aniq farqqa asoslanadilar. Birog, O'Malley
va A.Chamot va R.Oxford bu gat’iy farqga garshi bo'lib,
ular quyidagilarni taklif giladilar: Samarali o'rganuvchilar
ko‘pincha ongli strategiyalardan foydalanadilar.
Strategiyalar boshida ongli bo‘ladi, ammo mashq orgali
avtomatik holga keladi. Kommunikativ kompetensiyaga
erishish uchun o‘rganish va o‘zlashtirishning uyg‘unligi
zarur. O‘rganish strategiyalarining o‘rgatiluvchanlik
xususiyati haqgida quyidagi fikrlar mavjud: E.Bialystok
strategiyalar samarali o‘rgatilolmaydi, deb hisoblaydi
va strategiya o’gitish o‘rniga til ko‘'nikmalarini mashq
qgilishni taklif giladi. A.Chamot va C.Kupper o‘gituvchilar
strategiyalardan foydalanishga talabalarni rag‘batlantirish
va yo'naltirishda muhim rol o‘ynashini aniglashdi.
J.Ayaduray va G.acob kabi tadqgigotlar o‘gitishdan so'ng
savol berish va javob berish sifati yaxshilanganini
ko‘rsatadi [8].

Mazkur tadgiqot ishida nazariy tahlil, giyosiy tahlil va
umumlashtirish usullari qo‘llanildi. Tadgiqot materiali
sifatida TO'S bo‘yicha yetakchi olimlarning ilmiy ishlari
o‘rganildi. Tahlil jarayonida quyidagi olimlarning strategiya
xususiyatlari solishtirildi (jadvalga garang):
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TO'Slarning xususiyatlari

Lessard-

o‘rganishga
hissa go‘shadi.
2. Kuzatiladigan
va
kuzatilmaydigan.
3. Ehtiyojlarga
javoban
muammoga
yo‘naltirilgan.

4. Ko‘rsatmalar
yoki uslublar [5].

kompetensiyaga 0z
hissasini qo‘shadi.

2. Talabalarning o'zini-0zi
boshgarishiga imkon beradi.
3. O'gituvchining

rolini kengaytiradi.

4. Muammoga yo'naltirilgan.
5. Talaba tomonidan
amalga oshiriladigan

aniq harakatlardir;

6. Talabaning nafagat

2. Muammoni hal
qgilishga qaratilgan.
3. Talaba odatda ularni

kuchaytirish va
kompetensiyani
rivojlantirish.

AWenden (1987) R.Oksford (1990) R.Ellis (1994) Cloustan (1997) C.Griffiths (2014)
1. Bevosita va 1. Asosiy magsadga, 1. Umumiy yondashuvlar yoki 1. Til 1. Faollikni
bilvosita tarzda | kommunikativ aniq harakatlar bo'lishi mumkin. | o‘’rganishni talab qiladi.

2. Talaba tomonidan
tanlanadi va
bu tanlov ongli

kognitiv jihatlarini, balki ko'p
tomonlarini ham jalb qiladi;
7. To'g’ridan to'g’ri va
bilvosita o‘rganishni
qo'llab-quvvatlaydi.

8. Har doim ham

kuzatib bo‘lmaydi;

9. Ko'p hollarda ongli,
o‘rgatish mumkin va
moslashuvchan.

10. Turli omillar

ta’sirida bo'ladi [6].

8. Vazifaga va individual
o‘rganuvchiga qarab
farglanadi [2].

anglab yetgan bo'ladi. 2. Ko'rinadigan | harakatdan

4. Tilga oid va tilga oid yoki ko'rinmas. | avtomatik
bo‘lmagan xatti-harakatlarni 3. Ma’lumot darajagacha

0z ichiga oladi. va xotirani 0z | bo‘lishi mumkin.
5. L1 (ona tili) yoki L2 ichiga oladi. 3. Magsadga
(ikkinchi til) da amalga 4. Talaba yo'naltirilganlik
oshirilishi mumkin. tomonidan (purposeful).

6. Kuzatiladigan yoki fagat aqliy | yaratilgan, 4. Til rivojlanishiga
jarayonlar bo‘lishi mumkin. ataylab yo'naltirilganlik
7. Til o'rganishga bevosita amalga (Language-

yoki bilvosita hissa qo‘shadi; oshirilgan development

gadamlar [5]. | focused) [4].

Jadvaldan shuni tahlil gilish mumkinki, TO'S - ongli,
magsadli va o‘zgaruvchan harakatlar tizimi bo‘lib, ular
talabalarning til o‘rganish jarayonini samaraliroq qilishga
xizmat qiladi. Turli tadgiqotchilar strategiyalarni har xil
jihatlari bilan ta’riflangan bo‘lsalar-da, barchasi ularning
muammoli vaziyatlarini hal gilishga yordam beruvchi,
faoliyatga asoslangan va shaxsga moslashtirilgan o‘quv
vositalari ekanligini ta’kidlaydi. Bu strategiyalarni o‘rgatish
va rivojlantirish esa til o‘rgatish jarayonini yanada chugqurroq,
individual va samarali gilish imkonini beradi.

Tahlil natijalariga ko'ra, TOS bir gator umumiy xususiyatlarga
ega ekanligi aniglandi. Avvalo, barcha tadqiqotchilar
strategiyalarni til o‘rganish jarayonini samarali tashkil etishga
xizmat qiluvchi faol harakatlar tizimi sifatida talgin giladilar.

AWenden strategiyalar o’rganishga bevosita va bilvosita
ta’sir ko'rsatishini, ular kuzatiladigan yoki kuzatilmaydigan
jarayon bo‘lishi mumkinligi hamda muammoga
yo'naltirilganligini ta’kidlaydi.

R.Oksford strategiyalarni yanada batafsil tavsiflab, ularning
kommunikativ kompetensiyani rivojlantirishga xizmat qilishini,
talabalarning 0’z-0'zini boshqarish gobiliyatini oshirishini hamda
kognitiv, ijtimoiy va affektiv jihatlarni gamrab olishini ko‘rsatadi.

R.Ellis strategiyalarni muammoni hal qgilishga garatilgan
harakatlar sifatida izohlaydi va ular tilga oid hamda tilga oid
bo‘lmagan faoliyatlarni 0z ichiga olishini ta’kidlaydi.

Lessard-Claustan strategiyalarni til o'rganishni kuchaytirishga
xizmat giluvchi gadamlar sifatida ta’riflab, ularda ma’lumotni
gayta ishlash va xotira jarayonlari muhim o'rin tutishini ko'rsatadi.
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C.Griffiths esa strategiyalar talaba tomonidan tanlanishi
va bu tanlov ongli harakatdan avtomatik darajagacha
rivojlanishi mumkinligini ta’kidlaydi.

Shuningdek, R.Oksford hamda A.Cohen TO'S e'tibor,
takrorlash, ma’lumotlarni kodlash va eslab qolish jarayonlarini
yaxshilashga xizmat qilishini ta’kidlaydilar. Bu strategiyalar
kognitiv, ijtimoiy, affektiv va metakognitiv sohalarni gamrab
oladi.

TO'Sning ongli yoki ongsiz jarayon ekanligi ilmiy
adabiyotlarda muhim muhokama mavzusi hisoblanadi.
H.Seliger va S.Krashen strategiyalarni asosan ongsiz jarayon
bilan bog‘laydilar. Ular tilni “o'zlashtirish” jarayoni ongsiz
ravishda sodir bo‘lishini, “o‘rganish” esa ongli jarayon
ekanligini ta’kidlaydilar.

Birog O".Malley, A.Chamot va R.Oksford bu gat’iy fargni
to'lig qo‘llab-quvvatlamaydilar. Ularning fikriga ko'ra,
samarali o'rganuvchilar ko‘pincha ongli strategiyalardan
foydalanadilar va bu strategiyalar vaqt o'tishi bilan avtomatik
darajaga yetadi. A.Chamot va C.Kupper o‘gituvchilarning
TO'Sdan foydalanishga yo‘naltirishdagi rolini alohida
gayd etadilar. J.Ayaduray va G.Jacob tadqiqgotlari TO'Sni
o'rgatishdan so'ng talabalarning savol berish va javob berish
sifati yaxshilanganini ko'rsatadi. R.Oksford va Crookal hamda
Z.Dornyei va S.Thurrell strategiyalarni kommunikativ o'quv
dasturiga integratsiya qilish zarurligini ta’kidlaydilar.[8]

Xulosa gilib aytganda, TO'S talabalarning til o'rganish
jarayonini samarali tashkil etishga xizmat giluvchi muhim
pedagogik vosita hisoblanadi. Turli tadqigotchilar TO'Sni
turli jihatlar bilan ta’riflagan bo‘lsalar-da, ularning
barchasi strategiyalarni magsadga yo'naltirilgan,
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faoliyatga asoslangan va individual xususiyatlarga ta’sir ko'rsatishini ko‘rsatadi. Uni o'gitish va o'qish jarayoniga
moslashuvchan jarayon sifatida ko‘rsatadilar. integratsiya gilish talabalarning kommunikativ kompetensiyaSI

Tahlil natijalari TO'S talabalarning faol ishtiroki bilan  va og‘zaki nutq ko'nikmalarini takomillashtirishda muhim rol
bog'lig bo'lib, ular til rivojlanishiga bevosita yoki bilvosita  o'ynaydi.
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Ziyodaxon RAFIKOVA,

Maktabgacha ta’lim tashkilotlari direktor va mutaxassislarini
qayta tayyorlash va ularning malakasini oshirish instituti
maktabgacha ta’lim menejmenti kafedrasi katta oqituvchisi

MAKTABGACHA TA'LIM TASHKILOTLARIDA BOLALAR RIVOJLANISH
KO‘RSATKICHLARINI BAHOLASHDA SUBYEKTIVLIKNI KAMAYTIRISH
VA RAQAMLI KPI ASOSIDA KOMPLEKS BAHOLASH
MEXANIZMLARINI TAKOMILLASHTIRISH

Annotatsiya. Ushbu magolada maktabgacha ta’lim tashkilotlarida bolalar rivojlanish ko'rsatkichlarini baholash jarayonidagi subyektivlik
muammolari tahlil gilingan. Amaldagi baholash tizimining kamchiliklari ochib berilgan hamda ularni bartaraf etish maqgsadida ragamli KPI
(Key Performance Indicators) asosida kompleks baholash mexanizmi taklif etilgan. Taklif etilgan model bolalarning kognitiy, ijtimoiy, nutqiy
va emotsional rivojlanishini aniq va obyektiv baholash imkonini beradi.

Kalit so‘zlar: maktabgacha ta’lim, baholash, KPI, subyektivlik, rivojlanish ko'rsatkichlari, ragamli tizim.

Annotation. This article analyzes subjectivity issues in assessing child development indicators in preschool educational organizations.
The shortcomings of the existing evaluation system have been identified, and to eliminate them, a comprehensive evaluation mechanism
based on digital KPIs (key performance indicators) has been proposed. The proposed model allows for an objective and accurate assessment

of children’s cognitive, social, speech, and emotional development.

Keywords: preschool education, assessment, KPI, subjectivity, development indicators, digital system, monitoring, quality of education.

AHHOTauma. B [aHHOW CTaTbe aHanU3MpyTCcs NpobnemMbl CyGbeKTUBHOCTU NPU OLEHKE NokasaTenei pasBuUTUS AeTei B AOLIKONbHbIX
06pazoBaTe/bHbIX OpraHn3aLmsx. BoisBneHbl HeLOCTAaTKM AeHCTBYIOLLEN CUCTEMbI OLEHKU, U B LIENSX MX YCTPAHEHWS NPEANOXKEH KOMMIEKCHbI
MeXaHW3M oLeHKM Ha ocHoBe undpoBbix KPI (kntoueBbix nokasatenei addekTnBHoCTH). MpeanoxeHHas Moaenb No3BoNsSET 0ObEKTUBHO U
TOYHO OLLEHMBATb KOTHUTUBHOE, COLMANbHOE, PEYEBOE U IMOLMOHANBHOE PAa3BUTHE LETEN.

KnioueBble cnoBa: [0LIKOIbHOE 06pa3oBaHue, oueHuBanue, KPI, cy6bekTMBHOCTb, MOKa3aTenu pa3suTus, LndpoBas cUcTeMa, MOHUTOPWHT,

Ka4ecTBo 06paBOBaHMﬂ.

Bugungi kunda maktabgacha ta’lim tizimini rivojlantirish
va uning sifatini oshirish davlat siyosati darajasida ustuvor
vazifalardan biri sifatida belgilangan. Jahon tajribasi shuni
ko‘rsatadiki, inson kapitali shakllanishining eng muhim
bosgichi aynan maktabgacha yosh davriga to‘q’ri keladi. Shu
sababli bolalarning erta rivojlanishini samarali tashkil etish,
ularning individual gobiliyatlarini 0z vagtida aniglash va
baholash dolzarb masalalardan biri hisoblanadi.

Maktabgacha ta’lim tashkilotlarida bolalar rivojlanishini
baholash jarayoni ularning kognitiv, ijtimoiy, nutgiy va
emosional holatini aniglashga xizmat qiladi. Mazkur baholash
natijalari bolalar bilan olib boriladigan ta’lim-tarbiya jarayonini
rejalashtirish, individual yondashuvni ta’minlash hamda ta’'lim
sifatini oshirishda muhim ahamiyat kasb etadi.

Birog amaliyot tahlillari shuni ko‘rsatmogqdaki,
maktabgacha ta’lim tashkilotlarida amalga oshirilayotgan
baholash jarayoni ko'p hollarda aniq mezon va indikatorlarga
to'liq asoslanmagan holda olib boriladi. Xususan, baholash
jarayonida tarbiyachining shaxsiy tajribasi, subyektiv
garashlari va individual yondashuvi ustuvorlik giladi. Bu
esa baholash natijalarining obyektivligi, ishonchliligi va
tagqoslanuvchanligiga salbiy ta’sir ko‘rsatadi.

Shu bilan birga, amaldagi baholash tizimida yagona
standartlashtirilgan indikatorlar tizimining yetarli darajada
shakllanmaganligi, baholash jarayonini ragamlashtirish
darajasining pastligi hamda monitoring mexanizmlarining
samarasizligi kabi muammolar mavjud. Natijada bolalar
rivojlanishini baholash jarayonida ma’lumotlarni yig‘ish, tahlil
qgilish va ulardan boshgaruv qarorlarini gabul gilishda samarali
foydalanish imkoniyatlari cheklanib qgolmogda.

Xalgaro amaliyotda, jumladan, rivojlangan mamlakatlarda
bolalar rivojlanishini baholash jarayoni aniq indikatorlar,
standartlashtirilgan mezonlar va ragamli texnologiyalar
asosida amalga oshiriladi. Bu esa baholash jarayonida
inson omilini minimallashtirish, ma’lumotlarni avtomatik
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gayta ishlash va tahlil gilish, shuningdek, bolalar rivojlanish
dinamikasini uzluksiz monitoring gilish imkonini yaratadi.

O‘zbekiston Respublikasida maktabgacha ta’'lim tizimini
rivojlantirish, uning sifatini oshirish hamda bolalarning har
tomonlama rivojlanishini ta’'minlash davlat siyosatining
ustuvor yo'nalishlaridan biri sifatida belgilangan. Xususan,
O‘zbekiston Respublikasi Prezidentining maktabgacha ta’'lim
tizimini isloh gilishga garatilgan farmon va qarorlarida ta’lim
sifatini oshirish, zamonaviy baholash mexanizmlarini joriy
etish va bolalar rivojlanishini xalgaro standartlar asosida
baholash vazifalari belgilab berilgan.

Jumladan, O‘zbekiston Respublikasini 2030 yilgacha
rivojlantirish strategiyasida inson kapitalini rivojlantirish,
ta’lim sifatini oshirish va zamonaviy boshgaruv mexanizmlarini
joriy etish asosiy ustuvor vazifalar sifatida gqayd etilgan.
Mazkur strategik hujjatda ta’lim tizimida samaradorlikni
oshirish, baholash jarayonlarini ragamlashtirish va shaffoflikni
ta’minlash masalalariga alohida e’tibor garatilgan.

Shuningdek, maktabgacha ta’lim sohasida gabul gilingan
normativ-huquqiy hujjatlarda bolalar rivojlanishini baholash
jarayonini takomillashtirish, uni zamonaviy talablar asosida
tashkil etish va xalqaro baholash tizimlarini joriy etish zarurligi
ta’kidlangan. Bu esa maktabgacha ta’'lim tashkilotlarida
bolalar rivojlanish ko'rsatkichlarini baholashda obyektivlikni
ta’'minlash, yagona indikatorlar tizimini shakllantirish va
ragamli texnologiyalardan samarali foydalanishni taqozo
etadi.

Shu nugtayi nazardan, maktabgacha ta’lim tashkilotlarida
bolalar rivojlanish ko‘rsatkichlarini baholash jarayonini
takomillashtirish, xususan, subyektivlikni kamaytirish va
zamonaviy ragamli yondashuvlarni joriy etish dolzarb ilmiy-
amaliy ahamiyat kasb etadi. Bunda KPI (Key Performance
Indicators) asosida baholash tizimini joriy etish bolalar
rivojlanishini aniq, tizimli va kompleks baholash imkonini
beradi.
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Mazkur tadgigotning magsadi - maktabgacha ta’lim
tashkilotlarida bolalar rivojlanish ko‘rsatkichlarini baholashda
subyektivlikni kamaytirish va ragamli KPI asosida kompleks
baholash mexanizmlarini takomillashtirishdan iborat. Tadqgiqot
doirasida amaldagi baholash tizimi tahlil gilinib, uning
kamchiliklari aniglandi hamda zamonaviy yondashuvlarga
asoslangan yangi baholash modeli taklif etildi.

Maktabgacha ta’lim tizimida bolalar rivojlanishini
baholash masalasi so'nggi yillarda ilmiy tadqgiqotlarda
keng o‘rganilayotgan yo‘nalishlardan biri hisoblanadi.
Jahon tajribasida bolalarning erta rivojlanishini baholashga
garatilgan turli yondashuvlar va metodikalar ishlab
chigilgan bo'lib, ularning aksariyati baholash jarayonini
standartlashtirish va obyektivlikni ta’minlashga garatilgan.

Xususan, xalgaro amaliyotda keng qo‘llaniladigan MELQO
(Measuring Early Learning Quality and Outcomes) baholash
tizimi bolalarning rivojlanish darajasini kompleks baholashga
xizmat giladi. Ushbu metodika orgali bolalarning kognitiv,
nutqiy, ijtimoiy va emosional rivojlanish ko'rsatkichlari aniq
indikatorlar asosida baholanadi. MELQO tizimining afzalligi
shundaki, u baholash jarayonida yagona standartlardan
foydalanish orgali natijalarning tagqoslanuvchanligi va
ishonchliligini ta’'minlaydi.

Shuningdek, OECD mamlakatlarida maktabgacha ta’lim
sifati va bolalar rivojlanishini baholash jarayonlari aniq
ko'rsatkichlar va monitoring tizimlari asosida amalga oshiriladi.
Ushbu mamlakatlarda baholash jarayoni ragamli platformalar
orqgali tashkil etilib, ma’lumotlarni yig‘ish, tahlil gilish va
ulardan samarali foydalanish imkoniyatlari kengaytirilgan.
Bu esa baholash jarayonida inson omilini kamaytirish va garor
gabul gilishda anig ma’lumotlarga tayanish imkonini yaratadi.

Ilmiy adabiyotlarda ta’kidlanishicha, bolalar rivojlanishini
baholashda asosiy muammolardan biri - subyektivlik
hisoblanadi. Tarbiyachilar tomonidan baholash jarayonida
shaxsiy fikr, tajriba va individual yondashuv ustuvorlik qilishi
natijalarning bir xil mezonlar asosida shakllanmasligiga olib
keladi. Bu holat esa ta’lim sifatiga ta’sir ko‘rsatuvchi muhim
omillardan biri sifatida garaladi.

Mahalliy tadgigotlarda ham maktabgacha ta’lim tizimida
bolalar rivojlanishini baholash jarayonini takomillashtirish
masalalari ko‘tarilgan. Biroq mazkur tadgigotlarning
aksariyatida baholash jarayonini ragamlashtirish, KPI
asosida indikatorlar tizimini joriy etish va kompleks baholash
mexanizmlarini ishlab chigish masalalari yetarli darajada
yoritilmagan.

Shu nugtayi nazardan, maktabgacha ta’lim tashkilotlarida
bolalar rivojlanish ko‘rsatkichlarini baholash jarayonini
takomillashtirish, xususan, subyektivlikni kamaytirish va
zamonaviy ragamli texnologiyalar asosida KPI indikatorlar
tizimini joriy etish muhim ilmiy-amaliy ahamiyat kasb etadi.
Bu esa bolalar rivojlanishini aniq, tizimli va obyektiv baholash
imkonini yaratib, ta’lim sifatini oshirishga xizmat giladi.

Ilmiy tadqiqotlarda ta’kidlanishicha, maktabgacha yoshdagi
bolalar rivojlanishini baholash tizimida aniq indikatorlar va
standartlashtirilgan mezonlarning mavjudligi muhim ahamiyat
kasb etadi. Jumladan, J. Xekman (J.Heckman) o'z tadqgiqotlarida
erta yoshdagi investisiyalar inson kapitali shakllanishida hal
qgiluvchi ahamiyatga ega ekanini asoslab bergan. Rivojlangan
davlatlarda baholash jarayonlari standartlashtirilgan
indikatorlar asosida amalga oshiriladi (OECD, 2020).

Shuningdek, UNICEF va UNESCO tashkilotlari tomonidan
ishlab chigilgan MELQO baholash tizimi bolalar rivojlanishini
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kompleks baholashda samarali instrument sifatida e’tirof
etilgan. Ushbu tizim bolalarning kognitiv, ijtimoiy va
emosional rivojlanishini aniq indikatorlar asosida baholash
imkonini beradi. Birog mavjud tadgigotlarni tahlil qilish shuni
ko‘rsatadiki, maktabgacha ta’lim tashkilotlarida baholash
jarayonini ragamlashtirish, KPI asosida indikatorlar tizimini
joriy etish va subyektivlikni kamaytirishga garatilgan kompleks
mexanizmlar yetarli darajada ishlab chigilmagan (Ragamli
baholash tizimlari ta'lim sifatini oshirishda muhim ahamiyatga
ega (World Bank, 2018).

Ushbu tadgiqotda maktabgacha ta’lim tashkilotlarida
bolalar rivojlanish ko‘rsatkichlarini baholash jarayonini
takomillashtirishga garatilgan ilmiy-amaliy yondashuvlar
go‘llanildi. Tadgigotning metodologik asosini tizimli
yondashuyv, giyosiy tahlil va kompleks baholash prinsiplari
tashkil etdi.

Tadqiqot jarayonida quyidagi ilmiy usullardan foydalanildi:

e Birinchidan, tahlil va sintez usuli orgali maktabgacha
ta’lim tashkilotlarida bolalar rivojlanishini baholashning
mavjud tizimi o‘rganildi va uning asosiy kamchiliklari
aniglandi.

¢ |kkinchidan, tagqoslash usuli yordamida milliy va
xalgaro baholash tizimlari, jumladan, MELQO metodikasi
hamda rivojlangan davlatlar tajribasi tahlil qgilindi.

¢ Uchinchidan, kuzatuv usuli orgali maktabgacha ta’lim
tashkilotlarida baholash jarayonining amaldagi holati
o‘rganildi va tarbiyachilarning baholash jarayonidagi
yondashuvlari tahlil etildi.

e To‘rtinchidan, so‘rovhoma usuli yordamida
tarbiyachilarning baholash jarayoniga bo‘lgan munosabati,
giyinchiliklari va subyektivlik darajasi aniglandi.

Tadgiqgot obyekti sifatida maktabgacha ta’lim
tashkilotlari, tadgiqot subyekti sifatida esa bolalar rivojlanish
ko'rsatkichlarini baholash jarayoni olindi.

Tadqiqot jarayonida amaldagi baholash tizimi chuqur
tahlil qilinib, uning asosiy muammolari sifatida quyidagilar
aniglandi: baholash mezonlarining yetarli darajada
standartlashmaganligi, aniq indikatorlar tizimining mavjud
emasligi hamda baholash jarayonida subyektivlikning yugori
darajada ekanligi.

Ushbu muammolarni bartaraf etish magsadida tadqiqot
doirasida ragamli KPI (Key Performance Indicators) asosida
bolalar rivojlanishini baholashning kompleks mexanizmi
ishlab chigildi. Mazkur mexanizm bolalarning kognitiv,
ijtimoiy, nutqiy va emosional rivojlanish ko‘rsatkichlarini aniq
indikatorlar asosida baholashni nazarda tutadi.

Shuningdek, baholash jarayonini ragamlashtirish orgali
natijalarni avtomatik gayta ishlash, monitoring qilish va tahlil
etish imkoniyatlari yaratildi. Bu esa baholash jarayonida inson
omilini kamaytirish va natijalarning obyektivligini oshirishga
xizmat giladi.

Tadgiqot natijalari maktabgacha ta’lim tashkilotlarida
bolalar rivojlanish ko‘rsatkichlarini baholash jarayonini chuqur
tahlil qgilish asosida shakllantirildi. Olib borilgan tahlillar
shuni ko‘rsatdiki, amaldagi baholash tizimida bir qator tizimli
muammolar mavjud bo‘lib, ular baholash natijalarining
obyektivligi va ishonchliligiga salbiy ta’sir ko'rsatmogda.

Xususan, tadqgiqot jarayonida aniqglanishicha, bolalar
rivojlanishini baholashda aniq va standartlashtirilgan
indikatorlar tizimi yetarli darajada shakllanmagan.
Tarbiyachilar tomonidan baholash ko'p hollarda shaxsiy tajriba
va subyektiv garashlarga asoslanib amalga oshiriladi. Bu esa
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bir xil ko‘rsatkichlar turli tarbiyachilar tomonidan turlicha
baholanishiga olib kelmogda. Shu bilan birga, baholash
jarayonida yagona mezonlar tizimining yo‘qligi natijalarni
tagqoslash va tahlil gilish imkoniyatlarini cheklamoqda.

Shuningdek, amaldagi baholash tizimida ragamli
texnologiyalardan foydalanish darajasi past ekanligi kuzatildi.
Baholash natijalari asosan qog‘oz shaklida yuritilishi,
ma’lumotlarni tizimli ravishda saqlash va tahlil qilish
imkoniyatining cheklanganligi ta’lim jarayonini samarali
boshgarishga to‘sqinlik gilmogda.

Aniglangan muammolarni bartaraf etish magsadida
tadqgiqot doirasida bolalar rivojlanish ko‘rsatkichlarini
baholashning ragamli KPI (Key Performance Indicators) asosida
kompleks mexanizmi ishlab chiqildi. Mazkur mexanizm bolalar
rivojlanishini baholash jarayonini tizimli, aniq va obyektiv
asosda tashkil etish imkonini beradi.

Taklif etilgan model doirasida bolalar rivojlanishini
baholash quyidagi asosiy yo'nalishlar bo‘yicha amalga
oshirilishi nazarda tutildi:

¢ Birinchidan, kognitiv rivojlanish - bolaning fikrlash
qobiliyati, xotirasi, diggati va muammolarni hal gilish
ko'nikmalarini gamrab oladi;

« lkkinchidan, nutq rivojlanishi - bolaning so‘z boyligi,
nutq ravonligi va muloqot qobiliyatini baholashga garatilgan;

¢ Uchinchidan, ijtimoiy rivojlanish — bolaning jamoada
o‘zini tutishi, hamkorlik qilish va ijtimoiy moslashuv
ko'nikmalarini 0z ichiga oladi;

 To'rtinchidan, emosional rivojlanish - bolaning his-
tuyg‘ularini boshgarish, ozini ifoda etish va psixologik
barqarorlik darajasini gamrab oladi.

Har bir yo‘nalish bo‘yicha aniq KPI indikatorlar tizimi
ishlab chigilib, ularni baholash uchun 1 dan 5 gacha bo‘lgan
ballik shkala taklif etildi. Ushbu shkala bolalar rivojlanish
darajasini bosgichma-bosgich baholash imkonini beradi
hamda natijalarni umumlashtirish orgali kompleks xulosa
chigarishga xizmat giladi.

Shu bilan birga, taklif etilgan mexanizmda baholash
jarayonini ragamlashtirishga alohida e’tibor qaratildi.
Ragamli platforma orgali ma’lumotlarni kiritish, avtomatik
hisoblash va monitoring qilish imkoniyatlari yaratildi. Bu
esa baholash jarayonida inson omilini kamaytirish, xatolarni
minimallashtirish va natijalarning obyektivligini ta'minlashga
xizmat giladi.

Tadgiqot natijalari shuni ko‘rsatadiki, taklif etilgan ragamli
KPI asosidagi kompleks baholash mexanizmi maktabgacha
ta’'lim tashkilotlarida bolalar rivojlanishini baholash jarayonini
takomillashtirish, subyektivlikni kamaytirish va ta’lim sifati
hamda samaradorligini oshirishga xizmat giladi.

Jadval 1. Bolalar rivojlanishini baholashga oid KPI indikatorlar tizimi

Yo'nalish Ko'rsatkich Baholash
Kognitiv Xotira 1-5 ball
Nutq So'z boyligi 1-5 ball
ljtimoiy Moslashuv 1-5 ball
Emotsional His-tuyg'u 1-5 ball

1-jadvaldan ko'rinib turibdiki, bolalar rivojlanishini
baholashda KPI indikatorlar tizimi to‘rtta asosiy yo'nalish -
kognitiv, nutgiy, ijtimoiy va emosional rivojlanishni gamrab
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oladi. Har bir yo'nalish bo‘yicha bolalarning rivojlanish
darajasini baholash uchun aniq ko‘rsatkichlar belgilangan
bo'lib, ular 1 dan 5 gacha bo‘lgan ballik shkala asosida
baholanadi.

Mazkur yondashuv bolalar rivojlanishini tizimli ravishda
baholash imkonini berib, tarbiyachilar tomonidan baholash
jarayonida subyektivlikni kamaytirishga xizmat qiladi.
Shuningdek, KPI indikatorlardan foydalanish baholash
jarayonini standartlashtirish, natijalarni taggoslash va tahlil
qilish imkoniyatlarini kengaytiradi.

Shu bilan birga, ushbu indikatorlar tizimi bolalar
rivojlanishining turli jihatlarini kompleks ravishda gamrab
olganligi bilan ahamiyatli bo'lib, ta’lim jarayonini samarali
rejalashtirish va individual yondashuvni ta’'minlashga xizmat
qiladi.

Olib borilgan tadgiqot natijalari maktabgacha ta’lim
tashkilotlarida bolalar rivojlanish ko‘rsatkichlarini baholash
jarayonini takomillashtirishda zamonaviy yondashuvlarni
joriy etish zarurligini yana bir bor tasdigladi. Xususan,
tadgiqot davomida aniglangan muammolar, jumladan,
baholash jarayonida subyektivlikning yuqgori darajada
ekanligi, aniq indikatorlar tizimining yetishmasligi va ragamli
mexanizmlarning mavjud emasligi ta’'lim sifatiga salbiy ta’sir
ko‘rsatmoqda.

Taklif etilgan ragamli KPI asosidagi kompleks baholash
mexanizmi ushbu muammolarni bartaraf etishga garatilgan
bo‘lib, uning amalga oshirilishi baholash jarayonida
obyektivlikni ta’minlashga xizmat qiladi. KPI indikatorlar
tizimi bolalar rivojlanishini anig mezonlar asosida baholash
imkonini yaratadi va tarbiyachilar tomonidan gabul gilinadigan
garorlarni standartlashtirishga yordam beradi.

Shu bilan birga, ragamli texnologiyalarni joriy etish
baholash jarayonini avtomatlashtirish, ma’lumotlarni tizimli
ravishda saglash va tahlil qilish imkoniyatlarini kengaytiradi.
Bu esa 0z navbatida ta’lim jarayonini samarali boshgarish,
bolalar rivojlanish dinamikasini kuzatish va individual
yondashuvni ta’'minlashda muhim ahamiyat kasb etadi.

Xalgaro tajriba tahlili shuni ko‘rsatadiki, rivojlangan
mamlakatlarda bolalar rivojlanishini baholashda aynan
standartlashtirilgan indikatorlar va ragamli monitoring
tizimlari keng qo‘llaniladi. Taklif etilgan mexanizm ham
mazkur yondashuvlarga mos bo'lib, uni milliy ta’lim tizimiga
integratsiya qilish imkoniyati mavjud.

Shuningdek, tadqgiqgot natijalari asosida shuni ta’kidlash
mumkinki, KPI asosidagi baholash tizimi nafagat bolalar
rivojlanishini baholashda, balki ta’lim muassasalari faoliyatini
samarali boshgarishda ham muhim instrument sifatida xizmat
giladi. Ushbu yondashuv orgali tarbiyachilar faoliyatini
baholash, ta'lim sifatini oshirish va strategik garorlar gabul
qgilish imkoniyatlari kengayadi.

Shu bilan birga, taklif etilgan mexanizmni amaliyotga
joriy etishda ayrim cheklovlar ham mavjud bo‘lishi mumkin.
Jumladan, tarbiyachilarning ragamli ko'nikmalarini oshirish,
texnik infratuzilmani rivojlantirish va yangi tizimga moslashish
jarayoni ma’lum vagt va resurslarni talab giladi. Birog ushbu
cheklovlar tizimli yondashuv orqgali bartaraf etilishi mumkin.

Umuman olganda, tadqiqot natijalari va ularning tahlili
shuni ko'rsatadiki, maktabgacha ta’lim tashkilotlarida bolalar
rivojlanish ko'rsatkichlarini baholash jarayonini ragamli KPI
asosida tashkil etish ta'lim sifati va samaradorligini oshirishda
muhim omillardan biri hisoblanadi.
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1-rasmdan (mualli
tayyorlagan) ko‘rinib
turibdiki, maktabgacha
ta’lim tashkilotlarida
bolalar rivojlanishini
baholash jarayoni
asosan tarbiyachining
shaxsiy kuzatuvlari va
hisobotlariga tayanilgan
holda amalga oshiriladi.
Baholash natijalari ko'p
hollarda qog‘oz shaklida
yuritilib, ma’lumotlarni
go‘lda hisoblash va
umumlashtirish orgali
yakuniy xulosa chiqariladi.

Mazkur jarayonda
yagona standartlashtirilgan
indikatorlar tizimining
mavjud emasligi hamda
baholash mezonlarining

aniq belgilanmaganligi natijalarning turlicha shakllanishiga olib
keladi. Shuningdek, baholash jarayonida ragamli texnologiyalardan
foydalanish darajasi past bo'lib, bu ma’'lumotlarni tizimli tahlil
qgilish va monitoring gilish imkoniyatlarini cheklaydi.

Natijada bolalar rivojlanishini baholash jarayonida
subyektivlik darajasi yuqori bo‘lib, ta’lim sifati va
samaradorligini oshirishga tosginlik giluvchi omillardan biri
sifatida namoyon bo'ladi.

Xulosa qgilib aytganda, maktabgacha ta’lim tashkilotlarida
bolalar rivojlanish ko‘rsatkichlarini baholash jarayonini
takomillashtirish zamonaviy ta’lim tizimining dolzarb
vazifalaridan biri hisoblanadi. Tadgiqot natijalari shuni
ko'rsatdiki, amaldagi baholash tizimida subyektivlik darajasi
yuqori bo'lib, aniqg indikatorlar va standartlashtirilgan
mezonlar yetarli darajada shakllanmagan.

Olib borilgan tahlillar asosida bolalar rivojlanishini
baholashda ragamli KPI (Key Performance Indicators)
asosida kompleks mexanizmni joriy etish zarurligi ilmiy
jihatdan asoslandi. Taklif etilgan yondashuv bolalarning
kognitiv, nutqiy, ijtimoiy va emosional rivojlanishini aniq va
tizimli baholash imkonini beradi hamda baholash jarayonida
subyektivlikni kamaytirishga xizmat qiladi.

Tadqigot natijalari shuni ko'rsatadiki, KPI indikatorlar
tizimi va ragamli texnologiyalardan foydalanish baholash
jarayonini standartlashtirish, ma’lumotlarni avtomatik gayta
ishlash va monitoring gilish imkoniyatlarini kengaytiradi. Bu
esa ta’lim sifatini oshirish, bolalar rivojlanish dinamikasini
samarali kuzatish va boshgaruv garorlarini gabul qilishda
muhim ahamiyat kasb etadi.

Shu bilan birga, taklif etilgan mexanizmni amaliyotga joriy
etish tarbiyachilarning kasbiy faoliyatini takomillashtirish,
ta’'lim jarayonini ragamlashtirish va maktabgacha ta’lim tizimi
samaradorligini oshirishga xizmat giladi.

Kelgusida mazkur yondashuvni amaliyotga keng joriy etish,
ragamli platformalarni takomillashtirish hamda baholash
jarayonini yanada avtomatlashtirish magsadga muvofiq
hisoblanadi.
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