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Annotatsiya. Magolada badiiy matnlar orgali bolalarda moliyaviy tafakkur shakllantirishning nazariy asoslari tahlil gilinadi. Badiiy matnlar
bolalarning tafakkuri, garor gabul gilish konikmalari va ijtimoiy konikmalarini rivojlantirishda samarali vosita sifatida ko'ib chigiladi.
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AHHOTauua. B ctaTbe aHanu3MpyTCs TeopeTUyeckne OCHOBbI GOPMUPOBaHMS GUHAHCOBOIO MbIWAEHWUS Y AeTeid NocpencTBOM
XYAOXECTBEHHbIX TEKCTOB. XYA0XECTBEHHbIE TEKCTblI paCCMaTPMBAOTCS KaK 3PDEKTUBHbBIA UHCTPYMEHT Pa3BUTUS MbIUAEHUS OEeTeWn,

HaBbIKOB MPUHATUA peLueHmZ M CoUuManbHbIX HaBbIKOB.

KnioueBbie cnoBa: Xy,ELO)KeCTBeHHbIﬁ TEeKCT, Cbl/IHaHCOBOE MbllWNeHNne, neTU, SKOHOMUYECKME KOHUENUNN, AOWKONIbHOE 06pa303aHl4e,

WHTEPAKTUBHAA UTpa, nefarornyeckme pekoMmeHgaumu.

Zamonaviy ta’lim tizimida bolalarda igtisodiy tafakkurni
shakllantirish dolzarb masalalardan biridir. Bolalar erta
yoshdan moliyaviy tushunchalarni anglay boshlasa, ular
kelajakda mustagil va ongli igtisodiy qarorlar gabul gilishga
o‘rgatiladi. Shu nugtai nazardan, badiiy matnlar, aynigsa,
bolalar adabiyoti asarlari, moliyaviy bilimlarni berish va
igtisodiy tafakkurni shakllantirishda samarali vosita bo'lib
xizmat gila oladi. Bir gator asarlarda badiiy matnlarning
bolalar tafakkurini rivojlantirishdagi o‘rnini ta’kidlayb
o'tilgan [1: 34]. Ularning tadqiqotlariga ko'ra, badiiy matnlar
bolalarning nafaqgat tasavvur va mantiqiy fikrlash qobiliyatini,
balki ijtimoiy-axlogiy va iqtisodiy qarorlarni gabul qilish
gobiliyatini ham shakllantirishga yordam beradi [1: 45].

Badiiy matnlar bolalarda iqtisodiy tushunchalarni
o'rganish jarayonini gizigarli giladi va osonlashtiradi. Masalan,
gahramonlarning hayoti va kundalik faoliyati orgali pulni
tejash, xarajatlarni rejalashtirish, resurslarni ogilona ishlatish

Savol-javob usuli

Masalan, qahramon pulini nimaga
sarflashi yoki tejashi haqida savol
berish orqali bolalar igtisodiy
qarorlarni tahlil gilishga o‘rganadi.

Matn asosida savollar
tuzib, bolalarning fikrlash
qobiliyatini oshirish.

Muammoli vaziyat

— .

Masalan, gahramonning cheklangan

Bolalarga iqtisodiy muammolarni

taqdim etib, ularni hal gilish mablag® bilan zarur narsalarni sotib

yo*llarini topishga undash. olish vaziyati.
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kabi tushunchalar bolaga oson hamda tushunarli bo‘ladi.
Badiiy matnlar bolalarda tasavvur, mantiqiy fikrlash va
axloqiy gadriyatlarni shakllantirishda muhim ahamiyatga ega.
Shu sababli, pedagoglar bolalarga nafagat o‘qish va yozish
ko'nikmalarini, balki hayotiy va igtisodiy bilimlarni berishda
badiiy matnlardan foydalanishni tavsiya giladilar. Shuningdek,
zamonaviy badiiy adabiyotda bolalarga moliyaviy bilimlarni
o'rgatish uchun interaktiv metodlar go‘llanilmogda. Masalan,
hikoya gahramonining garorlarini baholash, ularni o‘zgartirish
yoki muammoni yechish usullari orqali bolalarda tafakkur
rivojlantiriladi. Bu usullar bolalarni mustagqil fikrlashga, garor
gabul gilishga va o'z harakatlari natijasini anglashga o‘rgatadi.
Moliyaviy tafakkur bolalarda pulni tejash, sarflash va investitsiya
qilish kabi iqgtisodiy qarorlarni gabul gilish qobiliyatini
rivojlantiradi. Badiiy matnlar orgali bolalarga bu tushunchalarni
o'rgatish uchun bir gancha samarali usullar mavjud:

Sahnalashtirish

Bu usul bolalarda igtisodiy

Matnni sahnalashtirib,
bolalarga iqtisodiy
vaziyatlarni amaliyotda
ko‘rsatish.

harakatlar va qarorlarning
natijalarini tushunishga yordam

beradi.

Rolli o‘yinlar

T

Hikoyadagi qahramonlar rolini

Masalan, “Oltin baliqcha”
ertagi asosida

o‘ynash orqali bolalar igtisodiy

qarorlarni amalda sinab ko‘rish

imkoniyatiga ega bo‘ladilar.
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Bu usullar muloqot qobiliyatini ham rivojlantiradi, chunki
bolalar o'z qarorlarini baholash va boshgalar bilan muhokama
gilishni o‘'rganadilar. O’zbek adabiyotida badiiy matnlar orqali
bolalarda moliyaviy tafakkurni shakllantirishda quyidagi jihatlar
e’'tiborga olinishi lozim:

( R

« Milliy an'analar va qadriyatlarni hisobga ™\
olib, igtisodiy tushunchalarni bolalarga
orgatish. Masalan, oila byudjeti, oilaviy
mehnat va tejash qadriyatlari badiiy
matnlarda aks ettiriladi. J

e Zamonaviy igtisodiy  tushunchalarni
bolalarga tushunarli va qiziqarli tarzda
tagdim etish. Misol uchun, o'yin orqali

Milliy qadriyat

Zamonaviylik

moliyaviy qaror gabul gilish, kichik
- ) biznes hikoyalari, resurslarni boshqarish. ~ /
( ) N . Bolalarning faol ishtirokini taminlash h
Interaktiv uchun interaktiv metodlarni go'llash. Bu
yondashuv usul bolalarni fagat ogishga emas, balki
_ y fikrlash va garor gabul gilishga undaydi.

J

Olimlari ta’kidlaganidek, badiiy matnlar nafagat madaniy, balki
igtisodiy bilimlarni ham shakllantiradi, shuning uchun pedagogik
jarayonda ularni keng qo'llash zarur [3: 76]. Badiiy matnlar orgali
bolalarda moliyaviy tafakkurni shakllantirish ta’lim jarayonining
ajralmas gismiga aylanishi lozim. Shu orqgali bolalar igtisodiy
garorlarni qabul gilishda mustagil va ongli bo'ladilar [1: 89]. Badiiy
matnlar bolalarga quiyidagi ko'nikmalarni shakllantiradi:
Resurslarni

ogilona
boshgarish

BADIIY MATN

moliyaviy
vaziyatlarda

mantigiy va ijodiy

yechim topish

tejash va
sarflashni
anglash

[lmiy tadgiqotlarga ko'ra, badiiy matnlarning bolalar
tafakkurini rivojlantirishdagi muhim rolini ko‘rsatadi. Shu
bois, badiiy matnlarni ta’lim jarayonida qo‘llash nafaqat
igtisodiy, balki madaniy va axloqiy rivojlanish uchun ham
muhimdir. Badiiy matnlar bolalarning nafagat tafakkur,
hissiyot va ijtimoiy ko‘nikmalarini rivojlantirishda, balki
moliyaviy tafakkurini shakllantirishda ham muhim
vosita hisoblanadi. Tadqgiqot va nazariy tahlillar shuni
ko‘rsatadiki, ertaklar, hikoyalar va boshqga badiiy matnlar
gahramonlari orgali bolalar iqtisodiy garorlarni amalda
sinab ko'rish, pul va resurslarni ogilona ishlatish, tejash va
rejalashtirish kabi ko'nikmalarni egallashadi. Shuningdek,
interaktiv o'yinlar va sahnalashtirish mashg‘ulotlari
bolalarga moliyaviy garorlarni gabul qilish jarayonini
xavfsiz va qiziqarli tarzda tajriba qilish imkonini beradi. Bu
jarayon bolalarning mas’uliyat, rejalashtirish va strategik
tafakkur kabi muhim gadriyatlarini mustahkamlashga
xizmat giladi.

Xulosa qilib aytganda, badiiy matnlar va ragamli
ta’lim vositalarini uyg‘un qgo‘llash maktabgacha
yoshdagi bolalarda moliyaviy tafakkur va iqtisodiy qaror
gabul qilish ko‘nikmalarini shakllantirishda samarali
strategiya hisoblanadi. Bu esa nafagat bolalarning bilim
va ko‘nikmalarini oshiradi, balki ularni kelajakdagi
igtisodiy hayotga tayyorlaydi. Shu bilan birga, ota-
onalar va pedagoglarning faol ishtiroki, interaktiv va
ijodiy yondashuvlar, bolalarda moliyaviy madaniyatni
rivojlantirishni yanada samarali qgiladi.
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MATN USTIDA ISHLASHNING ILMIY-PEDAGOGIK ASOSLARI

Annotatsiya. Ushbu magolada boshlang‘ich ta’lim jarayonida matn ustida ishlashning ilmiy-pedagogik asoslari yoritiladi, matn
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Kalit so'zlar: matn bilan ishlash, boshlang‘ich ta’lim, ilmiy asoslar, pedagogik yondashuy, tilshunoslik, metodika, savodxonlik, interfaol usullar.

Annotation. This article highlights the scientific and pedagogical foundations of working with text in the primary education process,
analyzing text as an important didactic unit that develops students’ thinking, communication skills, and creative thinking. The effective
methods and approaches used in organizing learning activities based on text are substantiated with practical examples.

www tilvaadabiyot.uz

|

2025-yil 11-son



13.00.00 - PEDAGOGIKA

A

TIL VA ADABIYOT
TA’LIMI

FILOLOGIYA VA PEDAGOGIKA
O’ZBEKISTON RESPUBLIKASI MAKTABGACHA VA MAKTAB
TA'LIMI VAZIRLIGINING ILMIY-METODIK ELEKTRON JURNALI

Keywords: text-based instruction, primary education, scientific foundations, pedagogical approach, linguistics, methodology, literacy,

interactive methods.

AHHOTauma. B AaHHON CTaTbe OCBELLAITCS HAYYHO-NeAAarornyeckmne 0CHOBbI paboTbl HaJ TEKCTOM B MpOLIECCe HayanbHOro 06pa3oBaHus,
TEKCT aHANM3UPYETCS KaK BaxKHasi AUAAKTUYECKAs efMHULA, PA3BMBAIOLLAN MbllU/IEHME, KOMMYHUKATUBHbIE HABbIKM, TBOPYECKOE MbILNEHUE
yyaulerocs. IhdeKTUBHbIE METOAbI M MOAXOLbI, UCMOJb3yeMble MPU OpraHU3aLmMK y4ebHONW AesTeNbHOCTU Ha OCHOBE TeKCTa, 060CHOBAHDI

NpakKTU4eCKUMU NpnuMepamMu.

KnroueBbie cnosa: paﬁoTa C TEKCTOM, HayaNbHOE o6paaoBaHl4e, Hay4Hble OCHOBHbI, neparorMyeckuin NOAXoa, NMMHrBUCTMKA, METOAMKA,

FPAMOTHOCTb, UHTEPAKTMBHbIE METOAbI.

Bugungi kunda ta’lim tizimining modernizatsiyalashuvi,
o‘quvchilarning kompetensiyaviy rivojlanishini ta’minlash
zaruriyati boshlang‘ich ta’lim mazmuni va metodikasiga
yangicha yondashuvlarni talab gilmogda. Shu nugtai nazardan
garalganda, matn ustida ishlash o‘quv jarayonining muhim va
ajralmas tarkibiy gismi sifatida alohida ahamiyat kasb etadi.
Chunki matn tilni o'rganish, fikrni to'g’ri va ravon ifodalash,
tushunish va tushuntirish, shuningdek, o‘quvchi tafakkurini
shakllantirishda asosiy vositalardan biridir. U o'quvchining
bilim darajasi, axborotni tahlil gilish, xulosa chiqarish,
mulogotga kirishish, tangidiy va ijodiy fikrlash ko'nikmalarini
rivojlantirishda hal giluvchi rol o'ynaydi.

Ta’lim jarayonida matn bilan ishlash orgali o‘quvchilar
savodxonlik darajasini oshiradilar, lekin bundan ham
muhimrog’i - ular matn orgali fikrni tahlil qgilish, sabab-ogibat
munosabatlarini aniglash, umumlashtirish, shaxsiy munosabat
bildirish kabi ko‘nikmalarga ega bo‘ladilar. Matn bilan ishlash
bu borada nafagat til va adabiyot fanlariga, balki umumiy
nutqiy va kognitiv kompetensiyalarni shakllantirishga xizmat
giladi. Matn ustida ishlashning zamonaviy yondashuvlari uni
fagat o'gish yoki mazmunini tushunish vositasi sifatida emas,
balki ta’limning muhim resursi, o'qgitish vositasi va metodik
asosiy birlik sifatida garaydi. Shuning uchun ham matn ustida
ishlashga tilshunoslik, adabiyotshunoslik, psixolingvistika va
pedagogika fanlari nugtai nazaridan yondashish zamonaviy
pedagogik fikrda muhim metodologik zaruratga aylanmoqda.
Shu o'rinda savol tug‘iladi: boshlang‘ich sinfda matn ustida
ishlash ganday ilmiy-pedagogik asoslarga ega? Qanday
metodlar bu jarayonni samarali tashkil etishga yordam beradi?
Mazkur magolada aynan shu masalalarga javob izlanadi.
Matn ustida ishlash jarayonining nazariy-metodik asoslari,
interfaol usullar go‘llanilishi, tanlanadigan matnlarning o'quv
magsadlariga mosligi va bolalarning yosh xususiyatlariga
moslashtirish yo'llari tadgiq gilinadi.

Matn ustida ishlash masalasi til o'rganish, savodxonlik,
mulogqot, tafakkur va madaniy kompetensiyalarni shakllantirish
bilan bevosita bog'lig bo‘lgani uchun, bu sohada olib
borilgan ilmiy tadgiqotlar ko‘plab yo‘nalishlarni gamrab
oladi. Ozbekistonda va xorijiy mamlakatlarda olib borilgan
ilmiy ishlarda matnning ta’limiy funksiyalari, turlari va
o‘quvchi tafakkurini shakllantirishdagi o'rni hagida turlicha
yondashuvlar ilgari surilgan. O°zbek tilshunosligida ham matn
va uning tadqiqi borasida anchamuncha ishlar gilingan. O’zbek
til ilmida birinchilardan bo'lib akademik G .Abdurahmonov
1980-yilning 10-12-sentabrida Toshkentda bo'lib o‘tgan
sobiq Ittifoq turkiyshunoslarining Il konferensiyasida matn
nazariyasiga bag‘ishlangan ma’ruza gilib, muammoning
mohiyati va yechimlari hagida o'z fikrlarini bildirgan, bir
gator matn turlarini ajratib ko‘rsatgan edi [1]. M.To’xsonov
o‘zining nomzodlik dissertatsiyasida makromatn va
mikromatnni farglagan holda o‘zbek tilidagi mikromatn
tarkibidagi unsurlarni bog‘lovchi vositalar sistemasini
tadqiq etgan. Ammo ta’kidlash lozimki, garchi tadgiqotchi
0z oldiga badiiy nutqdagi mikromatnni o‘rganishni magsad
qilib go'ygan bo’lsa-da, ishda mikromatnning kogerentligi
umumiy tarzda tekshirilgan, ya’ni aynan badiiy nutqdagi
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matnning bu boradagi o0'ziga xosligi bilan bog'lig jihatlarga
e’tibor qaratilgan emas. Lekin shunga garamasdan, bu ish
o'zbek tilshunosligidagi mikromatn va uning kogeziyasini
monografik aspektda o‘rganishga bag‘ishlangan dastlabki
tadgiqotlardan ekanligi bilan diggatga sazovordir [2].

Shuningdek, yaqin yillarda Qayimov Laziz Mirzo
o'g’li tomonidan olib borilgan tadgiqotda matn asosida
o‘quvchilarning o‘gib va tinglab tushunish malakalarini
shakllantirishga alohida e’tibor garatilgan. Uning ilmiy ishi
orgali matn bilan ishlash jarayonida motivatsiya, erkinlik,
individuallik va ijtimoiylik kabi omillarning ta’siri o'rganilgan.
Shuningdek, interfaol metodlar orgali nutgiy kompetensiyani
rivojlantirish bo‘yicha metodik tavsiyalar ishlab chigilgan [3].
Sanoyeva Muxtabar Nabiyevna esa grammatik topshiriglarni
bajarishda matn ustida ishlashni takomillashtirishga e’tibor
garatgan. Uning izlanishlari natijasida o‘quvchilarning
bog‘lanishli matn yaratish ko‘nikmalarini shakllantirish,
grammatik bilimlarni amaliy qo‘llashda matndan foydalanish
imkoniyatlari aniglangan [4]. Sariyev Sharafjon o'z ilmiy ishida
boshlang’ich sinf o‘quvchilarining og'zaki va yozma nutgini
matn asosida rivojlantirish muammosini yoritgan. Uning
tadqiqoti orqgali 1-2-sinf o‘quvchilari uchun mos bo‘lgan
matnlar ustida ishlash bosgichlari, usullari va texnologiyalari
ishlab chigilgan [5].

Ushbu tadgiqotda boshlang'ich ta’limda ona tili darslarida
matn ustida ishlash jarayonining samaradorligini baholash
magsadida kompleks metodologik yondashuv go‘llanildi.
Asosiy e’tibor o‘quvchilarning matnni oqish, tushunish, tahlil
qgilish va gayta ifodalash jarayonidagi faolligini aniglash,
shuningdek, ta’lim jarayonida qo‘llanilayotgan metodlarning
ta’sirchanligini o‘rganishga garatildi. Tadqgigotning bosh
maqgsadi - matn ustida ishlashning ilmiy-pedagogik
asoslarini aniglash, samarali metodik yondashuvlarni ishlab
chiqish va ularni boshlang'ich sinf ta’lim amaliyotiga tatbiq
etish bo'yicha ilmiy asoslangan tavsiyalar tayyorlashdan
iborat. Shu maqgsadda tadqiqot quyidagi metodlar asosida
olib borildi:

1. Eksperimental metod. Tajriba mashg‘ulotlari davomida
o‘quvchilar tajriba va nazorat guruhlariga bo‘lindi. Dars
jarayonida matn bilan ishlashning turli metodlari - o‘gishdan
oldingi tayyorlov ishlari, matnni o‘qgish va tahlil qilish, reja
tuzish, qayta hikoya gilish hamda ijodiy topshiriglar qo‘llandi.
Eksperiment davomida o‘quvchilarning matnni tushunish
darajasi, mustaqil fikr bildirish ko'nikmasi, nutgiy faolligi va
yozma ishlardagi sifat ko‘rsatkichlari baholandi.

2. Anketalar va so‘rovlar. O'quvchilar va o‘gituvchilar
orasida so‘rovnoma va suhbatlar o‘tkazilib, matn ustida ishlash
bo'yicha darslarning gizigarli tomoni, o‘quvchilar uchun
giyinchilik tug‘dirgan jihatlar, o'qitish jarayonidagi ehtiyojlar
va kutilgan natijalar o'rganildi. Bu metod o‘quvchilarning
o‘zlashtirish jarayoniga bo‘lgan munosabatini hamda
o'gituvchilarning metodik yondashuvlarga bahosini aniglashga
yordam berdi.

3. Tahliliy yondashuv. O‘quvchilarning matnni tahlil
qgilish, mazmunini to‘g’ri anglash, asosiy g‘oyani ajratish va
uni og'zaki hamda yozma nutqda ifodalash darajasi tahlil
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qgilindi. Shuningdek, o‘gituvchilarning dars jarayonida
go‘llagan metodlarining samaradorligi baholandi. Tadgiqot
davomida matn ustida ishlash jarayonini baholash uchun
maxsus mezonlar ishlab chigildi va har bir o‘quvchining
natijalari individual ravishda ko'rib chigqildi.

Tahlillar va natijalar. Tadgiqot natijalari shuni ko‘rsatdiki,
matn ustida ishlash jarayonini ilmiy-pedagogik asosda tashkil
etish o’quvchilarning bilim, ko'nikma va malakalarini sezilarli
darajada oshiradi. Tajriba davomida o‘quvchilarning matnni
tushunish, tahlil gilish, asosiy mazmunni ajratib ko‘rsatish
hamda mustaqil xulosa chigarish ko‘rsatkichlari nazorat
guruhiga nisbatan ancha yugqori boldi.

Eksperiment natijalariga ko'ra, matn ustida ishlash
metodlarini tizimli go‘llagan sinfda o‘quvchilarning matnni
anglash darajasi 40% ga oshdi, asosiy g‘oyani ajratish bo'yicha
xatolar esa 25% ga kamaydi. Shuningdek, o‘quvchilarning
matndan xulosa chiqarish va g'oyalarni izchil bayon gilish
ko‘rsatkichlari 35% ga yaxshilandi. Bu natijalar matn ustida
ishlash jarayonida bosgichma-bosgich metodik yondashuvning
samarali ekanini isbotlaydi.

Tadgiqot natijalariga ko‘ra,o’quvchilarning matn ustida
ishlashini samarali tashkil gilishdagi muvaffagiyati,mashqlarni
o'rgatishda metodik yondashuvlarning ahamiyatini ko'rsatadi.
Bugungi darsliklarda matnlar ustidagi o‘quv topshiriglari
nomlanmagan,fagat ragamlab ketilgan. Masalan, matnni
0'zgartirib yozing. Uyquni ba’zilar dangasalik alomati deydi.
Ammo me’yorida uxlash salomatlik garovidir. Aynigsa,
bolalarning sog‘lom ulg‘ayishida uyquning foydasi katta. 8-9
yoshli bolalar “a’lo” bahoga o‘gish uchun kunduzi kamida bir

soat uxlashni odat gilishlari kerak. Aynigsa, darsdan tashqari
mashg‘ulotlarga gatnashadigan bolalar kunduzgi uyquga rioya
qgilishlari shart. Bu yoshdagilar bir sutkada 9-10 soat uxlab
olishlari lozim.

1. Matn nima hagida?

2. Matnda ganday foydali tavsiyalar berilgan?

Matnni ayrim gaplarni olib tashlab ko‘chiring. Shunday
qgilingki, matnning mazmuni o’zgarmasin [6].

Ona tili ta’'limida gisman izlanuvchilik ta’'lim metodidan
ham foydalaniladi, ularning mohiyati quyidagi xususiyatlarda
ifodalanadi:

—bilim o‘quvchilarga “tayyor” shaklda taklif etilmaydi,ularni
mustaqil ravishda chiqgarish kerak;

— o'qituvchi rahbarligida o‘quvchilar mustaqil mulohaza
yuritadilar,xulosa chiqgaradilar va natijada ongli ravishda
mustahkam bilim hosil giladilar.

Tahlillarimiz ona tili ta’limidagi islohotlar ko’p jihatdan aynan
matn ustida ishlashga qaratilgan o‘quv topshiriglarining ganday
go'yilganligiga bog'lig ekanligini ko‘rsatmoqda.Topshiriglar
o‘quvchilarni o‘ylantiradigan, fikrini aniglashtiradigan,
dunyogarashini rivojlantirishga yo'naltirilgan shaklda berib
borilgan. O‘quvchilarini ijodiy fikrlashga o‘rgatishda ham
matnlar o'ziga xos o‘ringa ega. Matnlarni ifodali tarzda
o‘giy olish, uning ma’nosini o‘rganish orgali boshlangich
sinf o‘quvchilarini nutqi va ijodiy fikrlashi rivojlanadi. Har bir
o‘quvchi 0’z matnni o‘gigandan so'ng, o'z fikrini bayon gilsa,
uning nutqi rivojlanib ijodiy fikrlashi shakllanib boradi. Xulosa
qgilib aytganda,matn ustida ishlash orgali o‘quvchilar barcha
fanlardagi bilimlarni o'zlashtira oladilar.
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SPORT GIMNASTIKASINING BOSHLANGICH SINF
O‘QUVCHILARI ESTETIK TARBIYASIDAGI O‘RNI

Annotatsiya. Mazkur maqolada sport gimnastikasining boshlang‘ich sinf oquvchilarining estetik tarbiyasiga ta’siri va pedagogik
jarayonga integratsiyalashuvining metodik jihatlari yoritilgan. Zamonaviy metodlar, boshlang‘ich ta’lim tizimidagi amaliy yondashuvlar
va samarali pedagogik sharoitlar tahlil gilingan.

Kalit so'zlar: sport gimnastikasi, estetik tarbiya, boshlang'ich sinf, pedagogik yondashuy, jismoniy tarbiya, harakat madaniyati,
didaktika.

Annotation. This article covers the impact of sports gymnastics on the aesthetic education of primary school students and the
methodological aspects of integrating it into the pedagogical process. Modern methods, practical approaches, and effective pedagogical
conditions in the primary education system have been analyzed.

Keywords: sports gymnastics, aesthetic education, primary school, pedagogical approach, physical education, movement culture,
didactics.
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Bugungi kunda boshlangich ta’'limda o‘quvchilarning
jismoniy rivojlanishi bilan bir gatorda ularning estetik
didi, go‘zallikni anglash qobiliyati va harakat madaniyatini
shakllantirishga katta e’tibor garatilmoqda. Estetik tarbiya
bolalarning nafagat tashqi ko'rinishi va muomala madaniyatida,
balki 0’z-0'zini ifoda etishida, o'ziga bo‘lgan ishonchida ham
namoyon bo‘ladi. Sport gimnastikasi bu borada eng samarali
vositalardan biri hisoblanadi. Chunki u harakatlar aniqligi,
muvozanat, ritm, tanani boshqgarish va ifodali harakatlar orgali
o‘quvchilarning estetik qobiliyatlarini rivojlantiradi [1].

Magolaning magsadi sport gimnastikasining estetik
tarbiyadagi o‘rnini aniglash, pedagogik imkoniyatlarini
tahlil gilish va boshlang‘ich sinf o‘quvchilari uchun
samarali metodik yondashuvlarni tavsiya gilishdan iborat.
Sport gimnastikasi bu nafaqat jismoniy faollikni oshiruvchi,
balki bolalarning ichki dunyosini boyituvchi estetik ta’sirga
ega bo'lgan sport turi hisoblanadi. Aynigsa, boshlang‘ich sinf
yoshidagi bolalar uchun tanani moslashtirish, ritmik harakatlar,
moslashtirilgan mashglar orqgali o'zini ifoda gilish imkoniyatlari
kengayadi. Har bir harakat nafagat mushaklarni, balki sezgi,
uyg‘unlik, tafakkur va his qilish qobiliyatini ham shakllantiradi.
Pedagogik nuqtayi nazardan olganda, gimnastika mashg‘ulotlari
bolalarda xatti-harakatlarning go‘zalligi, muvofigligi, intizom
va didli harakatlarni shakllantirish vositasidir.

Yana bir muhim jihat shuki, sport gimnastikasining estetik
tarbiyadagi o'rni fagat tanani chiroyli boshgarish bilan emas,
balki ichki madaniyatni shakllantirish bilan ham chambarchas
bog'lig. Estetik didi shakllangan bola nutgida, kiyinishida,
darsga munosabatida, boshqgalar bilan muomala qilishida
sezilarli farq ko‘rsatadi. Bu esa jismoniy tarbiya vositalari orqali
erishiladigan ko'p girrali pedagogik natijalardan biridir. Ilmiy-
pedagogik izlanishlar shuni ko'rsatmogdaki, sport gimnastikasi
orqali estetik tarbiya fagat tanaga emas, balki ruh va hissiyotga
ham ijobiy ta’sir giladi. Harakatlar mazmunini ongli anglash,
ularni estetik niyat bilan bajarish, bolaning psixologik
barqgarorligini mustahkamlaydi, diggatni jamlash, emotsional
holatni nazorat qilishga o‘rgatadi. Bu jihatlar aynigsa, hozirgi
zamonaviy o‘quvchilarning ragamli muhitda ko'proq passiv
holatda bo'lishiga qarshi faol vosita sifatida xizmat gilishi
mumkin. Sport gimnastikasi orgali harakatni go‘zallik vositasi
sifatida gabul qgilish o‘quvchilarda nafaqgat tanani, balki ichki
dunyoni ham uyg‘un holda rivojlantirishga xizmat giladi.

Zamonaviy tadqiqotlar sport gimnastikasining bola-
larda psixomotor rivojlanish, makon va vaqtni his qilish,
koordinatsiyani nazorat qilish hamda badiiy ifoda vositalarini
o’zlashtirishda samarali vosita ekanligini ko'rsatmoqda.
Xususan, musigiy gimnastika mashglarining joriy etilishi
orgali harakatlar nafaqat texnik jihatdan, balki estetik
mezonlarga asoslangan holda shakllantiriladi. Estetik
tarbiyada o‘gituvchining yondashuvi ham muhim rol
o‘ynaydi. Harakatlar mazmunini tushuntirish, his gilishni
rag‘batlantirish, ijobiy baholash orqali bolada o'ziga bo‘lgan
ishonchni mustahkamlash mumekin. Shu bilan birga, individual
yondashuyv, yoshga mos yuklama va ijodiy ifoda imkoniyatlari
taqdim etilishi zarur. Darslarda ko'zgudan foydalanish, musigiy
fon yaratish, rangli anjomlardan foydalanish bolalarning
darsga bo‘lgan gizigishini kuchaytiradi va estetik ta’sirni
oshiradi. Boshlang'ich sinf o‘quvchilari estetik tarbiyasida
sport gimnastikasining samaradorligi, avvalo, bu sport turining
harakatlar ifodadorligi, nafisligi va ichki intizomga asoslangani
bilan belgilanadi. Bolalik davrida shakllanadigan harakat
odatlari va jismoniy ko'nikmalar o‘quvchining butun hayoti
davomida unga xizmat qiladi. Aynigsa, sport gimnastikasi
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orgali tarbiyalanadigan nafis harakatlar, tana holatini to'g'ri
ushlab yurish, o0'zini nazorat qilish, muvozanatni saglash kabi
fazilatlar o‘quvchilarning ichki intizomi va tashgi ko'rinishiga
bevosita ta’sir giladi.

Estetik tarbiyada asosiy komponentlardan biri bu - ritm
va uyg‘unlikni his gilishdir. Sport gimnastikasidagi harakatlar
odatda musiga ostida bajariladi [2].Bu orqali bolalar o'z
harakatlarini tashgi tovush bilan uyg‘unlashtirishga, ichki
his-tuyg‘ularini harakat orqali ifoda etishga o‘rganadilar.
Harakatlar orqali ifoda gilish, ya'ni harakat orqali “gapirish”,
kichik yoshdagi bolalarda emotsional barqgarorlikni
rivojlantiradi va ijtimoiy muhitga moslashuvni yengillashtiradi.
Shuningdek, sport gimnastikasi darslarida ko‘z bilan idrok
gilish (vizual qobiliyat), kinestetik his-tuyg‘u, musiqiy eshituv
va proprioseptiv sezgi faol ishtirok etadi. Bu jihatlar orgali
bolalarning oz harakatlarini anglab, ularni badiiy jihatdan
shakllantirish qobiliyatlari ortadi. Bu esa 0’z navbatida bolaning
nafaqgat jismoniy, balki estetik-psixologik rivojlanishiga ijobiy
ta’sir ko'rsatadi.

Pedagogik nugtayi nazardan, sport gimnastikasini estetik
tarbiyada samarali qo‘llash uchun quyidagi yondashuvlar
muhim hisoblanadi:

e Shaxsga yo'naltirilgan ta’lim: Har bir o'quvchining
individual harakat qobiliyati, his gilish darajasi va estetik
sezgirligiga mos mashglar tanlash.

e Didaktik prinsiplarga asoslanish: Soddadan murakkabga,
oddiydan murakkab ifodali harakatlarga bosgichma-bosqich
o'tish.

e Qayta aloga asosida mashq gilish: O‘quvchilarning o'z
harakatlariga baho bera olishi, o‘gituvchidan bevosita estetik
tavsiyalar olish tizimini joriy gilish.

e |jodiy yondashuv: Gimnastika elementlarini sahna-
lashtirish, musiqali kompozitsiyalar yaratish orgali bolalarning
estetik didini faol shakllantirish [3].

Sport gimnastikasi estetik tarbiyaning tabiiy shakllanishi
uchun qulay muhit yaratadi, chunki u bolalarning tanasi
bilan fikr ifodalashi - kinestetik til orgali ozini anglashini
go'llab-quvvatlaydi. Dastlabki sinf yoshidagi bolalar atrof-
mubhitni idrok gilishda asosan harakat, sezgi va his-tuyg‘ular
asosida faoliyat yuritadilar. Shu bois sport gimnastikasi
orqali bolalarda go‘zallikka bo‘lgan munosabat tabiiy va
ongli ravishda shakllanadi. Estetik tarbiya, keng ma’noda,
insonning didini, go‘zallikni ko‘ra olish gobiliyatini, unga
erishishga intilishini shakllantirish jarayoni hisoblanadi.
Sport gimnastikasi darslarini yanada samarali tashkil etish
uchun zamonaviy jihozlar (gimnastik matlar, ko’zgular, musiqiy
fon), rangli anjomlar va pedagogning estetikaga doir bilimlari
muhim o'rin tutadi. Aynigsa, o‘gituvchining o'zi estetik jihatdan
namunali bo'lishi - bolalar uchun kuchli rol modeli vazifasini
bajaradi [4].

Sport gimnastikasi boshlang‘ich sinf o'quvchilarining
estetik tarbiyasida samarali vosita sifatida keng pedagogik
imkoniyatlarga ega. U nafagat bolalarning jismoniy
rivojlanishiga, balki ularning harakat madaniyatini,
o‘zini tutish qobiliyatini, go‘zallikka intilishini ham
rivojlantiradi. Pedagogik yondashuvlar, zamonaviy uslublar,
moslashtirilgan metodikalar orgali sport gimnastikasini
estetik tarbiya vositasi sifatida yanada samarali qo‘llash
mumkin. Buning uchun o‘gituvchilar ijodkorlik bilan
yondashib, har bir bolaga individual e’tibor berishlari zarur.
Estetik tarbiyani shakllantirish orgali esa biz barkamol
avlodni voyaga yetkazishda muhim gadamlardan birini
go‘'yamiz.
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Annotatsiya. Ushbu maqgolada oliy ta’lim muassasalarida tabiiy fanlar nazariyasi va metodikasi fanini o'zlashtirayotgan talabalar bilimini
rivojlantirishga oid nazariy hamda metodologik asoslar ilmiy-uslubiy nuqtayi nazardan tahlil gilinadi. Asosan nazariy masalalarga e'tibor
qaratilib, kompetensiyaviy yondashuv, konstruktivizm, innovatsion metodlar va ijodiy fikrlash muammolari umumdidaktik tamoyillar bilan

uzviy bog'liq tarzda, yetakchi olimlar fikrlari asosida yoritadi.
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Methodology of Natural Sciences” discipline in higher seducation institutions from a scientific and methodological perspective. The main
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AHHOTauma. B [aHHOW CTaTbe C Hay4YHO-METOAMYECKOM TOYKM 3PEHUS aHANU3MPYIOTCS TeopeTUyeckMe U MeTOA0N0rMYeckue OCHOBbI
pa3BUTUS 3HAHUI CTYLEHTOB, M3YYaKOLMX UCLUNIMHY TEOPUS U METOAMKA ECTECTBEHHBIX HayK B BbICLIMX y4ebHbIX 3aBefeHusx. OCHOBHOe
BHMMaHMWe y[enseTcs TeopeTUyecknM BOMpocaM, KOMMETEHTHOCTHbIA MOAXOL, KOHCTPYKTMBU3M, MHHOBALMOHHbIE METOAbl U MpobnaeMmbl
TBOPYECKOro MbILWIEHNS OCBELLAIOTCS B TECHOM CBA3M C 06LWeAnAaKTUYECKMMU NMPUHLMNAMM HA OCHOBE MHEHWI BELYLUMX YYEHbIX.

KnioueBble cnoBa: Teopus M METOAMKA €CTECTBEHHbIX HAYK, NeAarornyeckoe o6pasoBaHue, TeopeTUieckne 0CHOBbI, METOL0NOrMYECKMIA
noAXoz4, KOMNETEHTHOCTHBIA NOAXOA, KOHCTPYKTUBM3M, MHHOBALIMOHHbIE METOAbI, MHTErpaLms.

Bugungi kunda ta’lim tizimida amalga oshirilayotgan
keng ko‘lamli islohotlar va globallashuv jarayonlari natijasida
an’anaviy o‘gitish usullarini yangilash hamda ularning
o‘rniga zamonaviy, innovatsion pedagogik texnologiyalarni
tatbiq etish zarurati ortib bormoqgda. Aynigsa, tabiiy fanlarni
o‘gitish metodikasi sohasida interfaol yondashuvlar, ragamli
texnologiyalar, loyihaviy ta’'lim, STEAM integratsion modeli,
muammoli va integrativ ta’lim, shuningdek, kashfiyotga
asoslangan tadgiqot metodlari kabi ilg‘or uslublar keng
go‘llanilmoqgda. Bunday yondashuvlar talabalarning o‘quv
jarayonidagi faolligini kuchaytirib, ularning mustaqil fikrlash,
tahlil gilish va murakkab vaziyatlarda to‘q’ri garor qabul qilish
gobiliyatlarini rivojlantiradi.

Bugungi kunda tabiiy fanlar va ularni o'gitish metodikasini
rivojlantirish masalasi ta’lim tizimining eng muhim
yo'nalishlaridan biri sifatida e’tirof etilmogda. Zamonaviy
ta’lim jarayonida o‘quvchilarning tabiiy-ilmiy savodxonligini
oshirish, ularning ilmiy dunyogarashini shakllantirish
hamda ekologik madaniyatini rivojlantirish ustuvor vazifa
sifatida belgilanmoqda. Shu munosabat bilan oliy ta’lim
muassasalarida “Tabiiy fanlar nazariyasi va metodikasi”
fanining o'gitilishi dolzarb ilmiy-pedagogik masalalardan biri
bo'lib, u maktablarda tabiiy fanlarni o‘gitish samaradorligini
oshirishga bevosita ta’sir ko‘rsatadi.

O'zbekiston ta’lim tizimida 2021-2022-o0'quyv yilidan
boshlab 1-6-sinflar uchun yagona kompleks fani -
“Tabiiy fanlar (Science)” joriy etilgani ushbu yo‘nalishda
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muhim gadam bo‘ldi. Ilgari alohida o'tilgan “Atrofimizdagi
olam” va “Tabiatshunoslik” fanlari o‘rniga kiritilgan bu
integratsiyalashgan kurs o‘quvchilarga tabiat hagidagi
bilimlarni yaxlit tarzda anglash imkonini beradi. Natijada
o‘quvchilar turli tabiiy hodisalar o‘rtasidagi bog'liglikni
tushunadi, mantiqiy fikrlash va tadqiqotchilik ko‘nikmalarini
rivojlantiradi hamda xalgaro baholash dasturlarida (PISA,
TIMSS) muvaffagiyatli ishtirok etish salohiyatiga ega bo‘ladi.

“Tabiiy fanlar nazariyasi va metodikasi” fanining mazmuni
maktab tabiiy fanlar kurslarining nazariy asoslarini o'z
ichiga oladi. Xususan, biologiya, fizika, kimyo va geografiya
fanlarining boshlang‘ich tushunchalari integrativ tarzda “Tabiiy
fanlar” va “Atrofimizdagi olam” kurslarida birlashtiriladi. Bu
integratsion yondashuv o‘quvchilarda tabiat hodisalarini
yaxlit idrok etish, sabab-oqibat munosabatlarini anglash
va ilmiy dunyogarashni shakllantirishga xizmat qgiladi.
Shu bois, bo‘lajak o‘gituvchilarni tayyorlash jarayonida
integratsiyalashgan yondashuv metodologiyasi alohida
ahamiyat kasb etadi. Xuddi shu yo'nalishda umumiy o'rta
ta’lim maktablarida “Atrofimizdagi olam” va “Tabiatshunoslik”
fanlarini o‘gitish masalalari bo‘yicha bir gator olimlar
tomonidan muhim ilmiy izlanishlar olib borilgan. Jumladan,
R.Mavlonova, A.R.Meliboyev, Sh.M.Mirzaaxmedova,
M.I.Nuriddinova, F.l.Ochilov, A.K.Raximov, D.Sharipova hamda
M.K.Shirinovlarning tadgigotlarida ushbu fanlarni o‘gitishning
nazariy-metodik asoslari, ularning mazmuni va shakllarini
takomillashtirish masalalari yoritilgan.

|
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Shuningdek, M.M.Isabayeva, A.K.Raximov, J.0.Tolipova
va G.S.Ergasheva biologiya fanini o‘gitish metodikasini
zamonaviy pedagogik va innovatsion texnologiyalar asosida
rivojlantirishga garatilgan tadqiqotlar gilgan. U.Baxodirova,
G.S.Ergasheva va L.M. Qaraxonova esa tabiiy fanlarni o'gitishda
elektron ta’lim resurslari va virtual ta’lim texnologiyalaridan
samarali foydalanish imkoniyatlarini o‘’rganishgan.

Bundan tashgari, bo‘lajak boshlang‘ich ta’lim
o‘gituvchilarining “Tabiatshunoslik” fanini o‘gitish bo'yicha
metodik tayyorgarligini takomillashtirish hamda ushbu fan
doirasida integrativ yondashuvni shakllantirish masalalarida
M.M.Aliqulova, N..Isakulova, Sh.M.Kamolxojayev,
ZN.Matyakubova, E.O.Tudiqulov va D.M.Elmuratovalar
gimmatli ilmiy tadgiqotlar olib borgan. Ushbu tadgiqotlar tabiiy
fanlarni o‘gitish metodikasini yangilash, o‘gituvchilarning
kasbiy tayyorgarligini oshirish hamda ta’'lim jarayoniga
zamonaviy pedagogik texnologiyalarni joriy etishda muhim
nazariy va amaliy ahamiyatga ega.

“Tabiiy fanlar nazariyasi va metodikasi” fanini bo‘lajak
o‘gituvchilar uchun tayanch, ya’'ni asosiy yo'naltiruvchi fan
sifatida baholash mumkin. Chunki u talabada fan mazmunini
chuqur anglash, ilmiy-uslubiy tafakkurni shakllantirish
hamda amaliy dars dizaynini yaratish ko‘nikmalarini uzviy
uyg‘unlikda rivojlantirishga xizmat qiladi. Mazkur fan
talabalarda uch yo'nalishda kompleks kompetensiyalarni
shakllantirishni magsad qgiladi: konseptual tushunchalar
tizimi (modellar, gonuniyatlar, ilmiy metodlar), pedagogik
dizayn kompetensiyasi (dars ssenariysi tuzish, baholash
mezonlarini ishlab chigish, o‘quv resurslarini tanlash) hamda
amaliy ko'nikmalar (tajriba o‘tkazish, kuzatuvlar olib borish,
ma’lumotlarni tahlil qilish).

Biroqg, amaliyotda mavjud bir gator tizimli muammolar
tufayli ushbu fan doirasida belgilangan magsad va vazifalar
to’lig amalga oshmayapti. Bu holat, avvalo, o'quv dasturlarining
yetarli integratsiyalanmaganligi, amaliy mashg‘ulotlarning
metodik jihatdan sust tashkil etilishi hamda o'gituvchilarning
zamonaviy pedagogik yondashuvlarni amaliyotga tatbiq etish
ko‘nikmalarining yetarli darajada shakllanmaganligi bilan
bog'liqdir.

Shu o‘rinda “Tabiiy fanlar nazariyasi va metodikasi” fanini
o'gitish jarayonida talabalarning bilimini shakllantirishda
ayrim pedagogik muammolar yuzaga chigishi mumkin. Bu
dolzarb muammolarning kelib chiqish sabablari:

- ba’zi talabalar uchun tabiiy fanlarga qiziqish darajasi past
bo'lishi;

- talabalarning nazariy bilimlarini pedagogik amaliyotida
ganday qo'llashni tasavvur gila olmasligi;

- integrativ yondashuvlarning zarurligi;

- tabiiy fanlarni sifatli o‘gitishda moddiy-texnik bazaga
muxtojlik.

“Tabiiy fanlar nazariyasi va metodikasi” fanini oliy
ta’limda o'gitishda uchraydigan asosiy pedagogik muammolar
- talabalarda ishtiyogning sustligi, nazariya va amaliyot
o‘rtasidagi tafovut, resurslar integratsiyasining qiyinligi
hamda moddiy-texnik baza yetishmasligi keng ochib berilgan
[4]. Har bir muammo o‘zaro bir-biriga bog'liq bo'lib, biri
ikkinchisini chuqurlashtirishi mumkin. Masalan, laboratoriya
sharoitlari yetarli bo‘lmasa, nazariy bilimlar amaliy

mustahkamlanmaydi, bu esa talabaning motivatsiyasini
pasaytiradi yoki integratsiya ta’'minlanmasa, ta’lim hayotdan
uzilib qoladi va bu ham qizigishning so‘nishiga olib keladi.
ILmiy tahlillar shuni ko‘rsatadiki, bu muammolar tizimli
yondashuvni talab etadi. Ularning kelib chiqgish sabablari
chuqur ildizga ega, xususan, ta’'lim tizimidagi an’anaviy
yondashuvlar, resurslar yetishmovchiligi, o‘gituvchilarning
malaka va ko'nikmalari bilan bog'liq jihatlar kabi. Muammolar
ogibatlari esa ta’'lim sifati pasayishi, bitiruvchilarning
amaliy va innovatsion saloyihatining cheklanishi, xalgaro
talablar darajasidan ortga golish kab ko‘rinishlarda namoyon
bo‘ladi[5]. Shu o‘rinda ushbu muammolarni sanab turib,
muammolarni asosiy va unga yondash holatlarga ajratgan

Asosiy muammolar

holda xaritalash mumkin:
—i" Yondash muammolar

7~ 1.Katta guruhlar, "\
auditoriya yuklamasi.

2. Kredit soatlari cheklovi.

3. Resurslarning
cheklanganligi.

. Nazariya-amaliyot o‘rtasidagi\
tafovut.

2. Baholashdagi
nomutanosibliklar.

3. Laboratoriasi zaifligi.
4. Darsliklar yangilanishi
darajasi sustligi.

5. IT texnik qo‘llab-
quvvatlash yetishmasligi.

6. Maktablarda amaliy
platformalar kamligi.

4. Ragamli va ma’lumotlar
savodxonligi kamligi.

5. O‘qituvchi metodik
tayyorgarligi (PBL,
\__gemifikatsiya) yetarli emas. / —

7. Inklyuziv ta’lim joriy
etilishi sustligi.

8. Zamonaviy
yondashuvlar bo‘yicha
o‘qituvchilarda terminlar
banki va standartlarning
yetishmasligi.

9. O‘qituvchi yuklamasi
\____va byurokratiya. __/

Yugorida sanab o'tilgan har bir muammo o'ziga xos
sabab va yechimlarga ega bo‘lsa-da, ularni birlashtiruvchi
umumiy jihat shuki, ta’lim jarayonini talaba shaxsiga
yo‘naltirish zarurati. Agar dars jarayoni interfaol, amaliy
va integrativ asosda tashkil etilsa, talabalar faolligi ortadi,
mustagqil fikrlashi va ilmiy izlanishlarga gizigishi kuchayadi
[6]. Oliy ta’'lim muassasalarida “Tabiiy fanlar nazariyasi va
metodikasi” fanini o'qitish - ta’lim tizimida uzluksizlik va
uzviylikni ta’'minlashga xizmat qiluvchi strategik jarayondir.
Ushbu fan bo'yicha nazariy bilimlarni puxta egallagan, amaliy
ko‘nikmalarni shakllantirgan talaba kelajakda maktabda tabiiy
fanlarni zamonaviy talablar darajasida o‘gita oladigan malakali
o‘gituvchiga aylanadi. Fan mazmunining boyligi, metodik
yondashuvlarning xilma-xilligi va mavjud muammolarning
ilmiy tahlili - pedagog kadrlar tayyorlash sifatini oshirishda
muhim omil bo'lib xizmat giladi. Shu sababli, “Tabiiy fanlar
nazariyasi va metodikasi” fanini o'qitishning ilmiy-nazariy
asoslarini muntazam ravishda takomillashtirish, dolzarb
masalalarga ilmiy yechimlar izlash hamda ularni amaliyotga
samarali joriy etish orqgali ta’lim sifatini yanada yuksaltirish
mumkin.
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G'iyosjon Shamsiddinov,
Shahrisabz davlat pedagogika institute matematika va ta’limda axborot texnologiyasi kafedrasi oqituvchisi

TA'LIM JARAYONIDA PEDAGOGIK DASTURIY VOSITALARDAN
FOYDALANISHNING DIDAKTIK IMKONIYATLARINI OSHIRISH

Annotatsiya. Ushbu maqolada ta’lim jarayonida pedagogik dasturiy vositalardan foydalanishning didaktik imkoniyatlarini oshirish
masalalari yoritilgan. Zamonaviy ragamli texnologiyalar asosida yaratilgan oquv dasturlari, simulyatsion vositalar, virtual laboratoriyalar
va multimedia resurslarining didaktik imkoniyatlari tahlil gilingan. Shuningdek, pedagogik dasturiy vositalardan foydalanish jarayonida
ogituvchining roli, oquvchilarning faolligini oshirish yo'llari hamda ogitish sifatini baholash mezonlari ko'ib chigiladi.

Kalit so'zlar: pedagogik dasturiy vositalar, axborot texnologiyalari, interaktiv ta’lim, ragamli ta’lim, sun’iy intellekt, ogitish samaradorligi.

Annotation. This article examines the issues of enhancing the didactic potential of using pedagogical software in the educational
process. The didactic potential of educational programs, modeling tools, virtual laboratories, and multimedia resources created based on
modern digital technologies is analyzed. The role of the teacher in the process of using pedagogical software, ways to increase student
activity, and criteria for assessing the quality of education are also considered.

Keywords: pedagogical software tools, information technologies, interactive education, digital education, artificial intelligence, teaching
effectiveness.

AHHOTauma. B naHHOM CTaTbe paccMaTpMBAOTCS BOMPOCHI MOBbIWEHUS AMAAKTUYECKOrO NOTEHLMaNa UCNob30BaHMUS Nefarormiyeckoro
nporpamMmHoro obecrneyenus B obpasoBaTesibHOM npouecce. AHaNU3UPYETCS AMAAKTUYECKMI MoTeHuMan obpasoBaTeNbHbiX MPOrpamm,
CpencTB MOAENUPOBAHMS, BUPTYasbHbIX 1abopaTtopuit M MynbTUMEAMIHBIX PecypcoB, CO34aHHbIX Ha OCHOBE COBPEMEHHbIX LMdPOBbIX
TexHonoruit. Takke paccmMaTpuBaeTcs posib NpenojaBaTtens B Npouecce UCMOoAb30BaHUSA MeAarorMyeckoro NporpaMMHoro obecneyeHus,

NyTU NOBbIWEHUA aKTUBHOCTU CTYAEHTOB U KPUTEPUM OLLEHKN KayeCTBa 06yquMﬂ.
KnroueBble cnoBa: neparormyeckme nporpamMmMHble CpencTea, MHqJOpMaLI,VIOHHbIE TEXHOIOTUN, UHTEPAKTUBHOE 06paBOBaHl/IE, Luncbposoe

0bpa3oBaHue, UCKYCCTBEHHbIN MHTENNEKT, 3DHEKTUBHOCTb 0ByYeHMS.

Bugungi kunda ragamli transformatsiya jarayoni ta’'lim
tizimining barcha bo‘g‘inlariga chuqur kirib bormogda. Axborot-
kommunikatsiya texnologiyalarining jadal rivojlanishi, ragamli
ta’lim muhitining kengayishi va sun’iy intellekt asosidagi o'quv
tizimlarining shakllanib borishi pedagogik faoliyatni tubdan
yangilashni tagozo etmoqda. Shu nugtai nazardan, pedagogik
dasturiy vositalardan ogilona va magsadli foydalanish ta’lim
jarayonining samaradorligini oshirishda, o‘quvchilarda chuqur,
barqgaror va tizimli bilimlarni shakllantirishda, shuningdek,
o'qituvchi faoliyatini takomillashtirishda muhim o'rin tutadi.

Pedagogik dasturiy vositalar - oqitish, nazorat gilish, tahlil
etish va baholash jarayonlarini avtomatlashtirishga xizmat
qgiluvchi, metodik hamda didaktik jihatdan asoslangan ragamli
mahsulotlardir. Ular o'quv jarayonini individuallashtirish,
interaktiv ta’lim muhitini yaratish, o‘quvchilarning kognitiv
faoliyatini faollashtirish hamda mustaqil o‘rganish
ko‘nikmalarini rivojlantirish imkonini beradi. Zamonaviy
ta’limda bunday vositalardan foydalanish o‘gitish mazmunini
yangilash, bilimlarni vizual, audio va kinestetik shakllarda
uzatish, fanlararo integratsiyani amalga oshirish kabi yangi
didaktik yondashuvlarni joriy etish imkoniyatini yaratadi.

Ta’'limda pedagogik dasturiy vositalarning didaktik
imkoniyatlarini oshirish bugungi kunda metodik
tadqgigotlarning eng dolzarb yo‘nalishlaridan biri sanaladi.
Chunki bu jarayon o‘quvchilarning o‘quv motivatsiyasini
kuchaytiradi, ularni o‘zlashtirish faoliyatiga jalb etadi va
mustagil fikrlash kompetensiyasini rivojlantiradi. Shu bilan
birga, o‘gituvchilar uchun dars jarayonini rejalashtirish,
nazorat gilish, tahlil etish va o‘quvchilarning o‘zlashtirish
darajasini baholashda keng imkoniyatlar yaratadi. Shuningdek,
pedagogik dasturiy vositalarning samarali go‘llanilishi ta’limda
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shaxsga yo'naltirilgan yondashuvni ro‘'yobga chigaradi. Bu
esa o‘quvchilarning shaxsiy qgobiliyatlari, o‘'rganish uslublari
va intellektual salohiyatini hisobga olgan holda o‘qitish
jarayonini optimallashtirishga xizmat giladi. Shu ma’noda,
pedagogik dasturiy vositalardan foydalanishning didaktik
asoslarini ilmiy jihatdan chuqur o‘rganish, ularni ta’lim
amaliyotiga to‘g’ri integratsiya qilish, o‘qituvchilarning
ragamli kompetensiyalarini rivojlantirish bugungi kunda
ta’lim sohasining strategik ustuvor yo'nalishlaridan biri sifatida
garalmoqda.

Zamonaviy ta’'lim tizimida ragamli texnologiyalar,
xususan pedagogik dasturiy vositalar muhim o'rin tutadi.
Ular oqituvchining metodik faoliyatini yengillashtiradi, o'quv
jarayonini vizuallashtiradi va o‘quvchilarda mustaqil fikrlash,
tahlil gilish va muammoli vaziyatlarni hal etish ko'nikmalarini
shakllantiradi. Bugungi kunda ta’lim jarayonida interaktiv
platformalar (Kahoot, Quizizz, Moodle), simulyatsion dasturlar
(PhET, GeoGebra, Algodoo) hamda sun’iy intellekt asosidagi
o‘gitish tizimlari keng go‘llanilmogda. Ularning barchasi
o'qitishning didaktik tamoyillarini amalda samarali go‘llash
imkonini beradi. Ushbu tadgiqotda pedagogik dasturiy
vositalarning o‘quv jarayonidagi o‘rni, ularning didaktik
imkoniyatlarini kengaytirish yo‘llari, shuningdek, ularni
go‘llashda metodik yondashuvlarning ahamiyati tahlil gilinadi.
Shu orqali ta’lim sifatini oshirish, o‘qitish samaradorligini
ta’minlash va o‘quvchilarda XXI asr kompetensiyalarini
shakllantirishga xizmat giluvchi ilmiy asoslangan xulosalar
ishlab chigiladi.

Ta’lim jarayonida pedagogik dasturiy vositalardan
foydalanishning didaktik imkoniyatlarini oshirish metodikasi
zamonaviy pedagogik texnologiyalar, ragamli didaktika va
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o‘quyv faoliyatining psixologik-pedagogik qonuniyatlariga
tayangan holda ishlab chiqgiladi. Ushbu metodika o‘quv
jarayonida ragamli vositalar, interaktiv dasturlar, multimedia
resurslari va simulyatsion muhitlardan foydalanishning ilmiy
asoslarini aniglash, ularning ta’'limiy samaradorligini baholash
hamda o‘gituvchilar va o‘quvchilarning faol o‘zaro hamkorligini
tashkil etish mexanizmlarini belgilab beradi. Metodikaning
nazariy asosini konstruktivizm, faoliyatga yo'naltirilgan
yondashuyv, shaxsga yo'naltirilgan ta’lim va kompetensiyaviy
yondashuv tashkil etadi. Konstruktivistik yondashuvga ko'ra,
bilim tayyor shaklda emas, balki o‘quvchining mustaqil
faoliyati, tahlil, tajriba va mulogot jarayonida shakllanadi.
Shu sababli, pedagogik dasturiy vositalar o‘quvchilarda faol
bilish jarayonini tashkil etuvchi vosita sifatida garaladi.
Faoliyatga yo'naltirilgan yondashuv esa ta’limda o‘quvchining
amaliy faoliyatini kuchaytirish, mustaqgil gqaror gabul qilish
va natijani tahlil gilish ko‘nikmalarini rivojlantirishni ko'zda
tutadi. Metodik jihatdan pedagogik dasturiy vositalarni ta’'lim
jarayoniga joriy etish quyidagi bosgichlarda amalga oshiriladi:

1. Diagnostik bosqgich - ta’lim muassasasining texnik
imkoniyatlari, o‘quvchilarning ragamli savodxonligi,
o‘gituvchining ragamli kompetensiyasi va mavjud dasturiy
vositalarning mosligi tahlil gilinadi. Ushbu bosgichda
pedagogik dasturiy vositalarni tanlash mezonlari belgilanadi.

2. Loyihalash bosgichi - darsning magsad va vazifalari,
o‘quv natijalari, pedagogik dasturiy vositaning funksional
imkoniyatlari hamda interaktiv komponentlari o'zaro bog'liq
holda loyihalashtiriladi. Bu jarayonda o‘quv kontenti,
topshiriglar va baholash mezonlari o‘quvchining individual
rivojlanish darajasiga moslashtiriladi.

3. Amaliy (tatbiqiy) bosgich - pedagogik dasturiy vosita
asosida dars jarayoni tashkil etiladi. Darsda vizualizatsiya,
interaktiv modullar, test tizimlari, virtual tajribalar va
multimedia tagdimotlardan foydalanish o‘quvchilarning
faolligini oshiradi. Ushbu bosgichda o‘gituvchi o'quvchilarning
bilish faoliyatini boshqaruvchi, yo'naltiruvchi va tahlil giluvchi
rolni bajaradi.

4. Refleksiv-baholash bosqichi - pedagogik dasturiy
vositalar yordamida o‘quvchilarning o‘zlashtirish darajasi,
fikrlash faolligi, mustaqil ishlash qobiliyati va kreativlik
darajasi tahlil gilinadi. Bu natijalar asosida ta’lim jarayonini
takomillashtirish bo'yicha metodik tavsiyalar ishlab chigiladi.

5. Metodik modelda ogituvchi - boshgaruvchi va
yo'naltiruvchi, o‘quvchi esa faol bilish subyekti sifatida
garaladi. Shu sababli, o‘quv jarayonida “o‘gituvchi markazli”
yondashuvdan “o‘quvchi markazli” ta’'lim konsepsiyasiga
o‘tish amalga oshiriladi. Pedagogik dasturiy vositalar
o'gituvchining dars jarayonidagi yukini kamaytiradi, nazorat
va tahlil jarayonlarini avtomatlashtiradi, individual ta’lim
trayektoriyasini shakllantirish imkonini beradi.

Metodika shuningdek, didaktik prinsiplarga asoslanadi:

e Ilmiylik prinsipi — dasturiy vositalar mazmuni ilmiy
asoslangan, tizimli va mantigan izchil bo'lishi kerak;

e Ko‘rgazmalilik prinsipi - vizual va interaktiv
elementlardan samarali foydalanish o‘quvchilarda bilimlarni
yaxshiroq o'zlashtirishni ta’minlaydi;

« Faollik va mustaqillik prinsipi - o‘quvchilarni o‘quv
jarayonining faol subyekti sifatida shakllantirishga xizmat
qiladi;

e Moslashuvchanlik prinsipi - dasturiy vositalar turli
o‘quv darajalari, yosh xususiyatlari va o‘quv ehtiyojlariga
mos bo'lishi kerak.

Pedagogik dasturiy vositalardan foydalanish metodikasi
nafagat dars samaradorligini oshiradi, balki o‘gituvchi va
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o‘quvchi o'rtasidagi muloqotni sifat jihatdan yangi bosgichga
olib chigadi. Bu metodika orgali ta’'lim jarayoni interaktiv,
ijodiy va refleksiv faoliyatga asoslangan, o‘quvchi shaxsini
rivojlantirishga yo‘naltirilgan tizimga aylanadi.

Pedagogik dasturiy vositalarning mohiyati. Ta’lim
jarayonida pedagogik dasturiy vositalardan foydalanishning
didaktik imkoniyatlarini oshirish - o‘qgitish jarayonini
zamonaviy axborot texnologiyalari asosida tashkil etish orgali
ta’lim samaradorligini, o'quvchilarning bilimlarni egallash
darajasini va mustagil fikrlash ko'nikmalarini yuksaltirishga
garatilgan jarayondir. Pedagogik dasturiy vositalar o‘quv
materiallarini vizual, interaktiv va amaliy shakllarda tagdim
etish imkonini yaratadi, bu esa o‘quvchilarning o‘rganish
jarayoniga faol ishtirokchi sifatida jalb etilishiga olib keladi.
Bunday vositalardan foydalanish natijasida o‘quvchilarda
mustaqil o'rganish, tahlil gilish, muammoli vaziyatlarni hal
etish, amaliy ko'nikmalarni egallash kabi kompetensiyalar
shakllanadi. Pedagogik dasturiy vositalarning didaktik
imkoniyatlarini oshirish deganda, avvalo, ularning mazmuni,
shakli va funksional imkoniyatlarini o‘quv jarayonining
magsadiga muvofiq takomillashtirish tushuniladi. Bu jarayonda
o‘quv dasturlari o‘quvchilarning individual xususiyatlarini
inobatga olgan holda, moslashtirilgan (adaptiv) shaklda tashkil
etiladi. Shu bilan birga, pedagogik dasturiy vositalar orqali
o‘gituvchi o‘quvchilarning bilimini avtomatik tahlil qiladi,
baholash jarayonida aniqlik va tezlikni ta’minlaydi, ta’lim
mazmunini interfaol muhitda tashkil etish imkoniyatiga ega
bo'ladi.

Didaktik nugtayi nazardan, bunday vositalar o‘quvchilarning
bilish faoliyatini faollashtiradi, o'quv jarayonini individual va
differensial yondashuv asosida tashkil etish imkonini beradi.
O‘quvchilar o‘quv materialini fagat tinglovchi emas, balki faol
ishtirokchi sifatida o'zlashtiradi. Pedagogik dasturiy vositalar
yordamida nazariya bilan amaliyot o‘rtasidagi bog'liglik
mustahkamlanadi, tajriba va kuzatish asosida o‘rganish
imkoniyati kengayadi. Umuman olganda, ta’lim jarayonida
pedagogik dasturiy vositalardan foydalanishning didaktik
imkoniyatlarini oshirish - ragamli texnologiyalarni oqitish
metodikasi bilan uyg‘unlashtirib, o‘quv jarayonining sifatini,
samaradorligini va interfaolligini ta’'minlashga garatilgan
kompleks pedagogik faoliyatdir. Shu orgali o'quvchi markazli,
interfaol va innovatsion ta’lim muhiti shakllanadi hamda
ta’lim jarayonining barcha bosgichlarida natijadorlik darajasi
oshiriladi.Ta’'lim jarayonida pedagogik dasturiy vositalardan
foydalanishning didaktik imkoniyatlarini oshirish masalasi
bugungi kunda ta’lim tizimining eng muhim yo‘nalishlaridan
biri hisoblanadi. Ragamli texnologiyalar jadal rivojlanib
borayotgan bir davrda o‘quv jarayonini samarali tashkil
etish, o’quvchilarning bilim olish jarayonini faollashtirish
va o'gituvchilarning metodik mahoratini takomillashtirishda
pedagogik dasturiy vositalar muhim o'rin tutadi. Bunday
vositalar o'gitish jarayonini individuallashtirish, interaktivlikni
oshirish va o‘quv materialini vizual, audio hamda amaliy
shaklda tagdim etish imkonini beradi.

Pedagogik dasturiy vositalar deganda o‘quv jarayonida
foydalaniladigan, o'qitish, nazorat qilish, tahlil etish, baholash
va o‘quvchilarning bilish faoliyatini boshqarishga xizmat
giluvchi dasturiy mahsulotlar tushuniladi. Ular elektron
darsliklar, test dasturlari, simulyatsion mubhitlar, multimediali
o‘quv resurslari, interaktiv platformalar va o'gitishning sun’iy
intellekt asosidagi tizimlarini 0z ichiga oladi. Bugungi ta’'limda
bunday vositalardan foydalanishning didaktik imkoniyatlari
juda keng. Eng avvalo, ular o‘quvchilarning mustagil o‘rganish
motivatsiyasini oshiradi. Dasturiy vositalar yordamida o‘quvchi
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murakkab tushunchalarni grafik, video yoki interaktiv tajribalar
orgali osonroq anglaydi. Bu esa an’anaviy darsliklarda mavjud
bo‘lmagan vizual va dinamik imkoniyatlarni taqdim etadi.
Shuningdek, dasturiy vositalar o‘quvchilarga o'z bilimi va
ko‘nikmalarini mustagil baholashga, xatolarni aniglashga
va ularni tahlil qgilib to‘g‘rilashga yordam beradi. Pedagogik
dasturiy vositalardan foydalanish ta’lim jarayonida o‘qituvchi
faoliyatini ham yengillashtiradi. Masalan, avtomatlashtirilgan
test tizimlari, baholash platformalari va analitik modullar
o'gituvchiga o'quvchilarning bilim darajasini tezkor aniglash,
individual yondashuvni amalga oshirish va ta’lim sifati
bo‘yicha tahliliy hisobotlar tayyorlash imkonini beradi. Bu
jarayon o‘gituvchiga ko'prog pedagogik mulogot va kreativ
metodlarga e’tibor garatish imkonini yaratadi. Shuningdek,
pedagogik dasturiy vositalar ta’limda shaxsga yo'naltirilgan
yondashuvni amalga oshirishga xizmat giladi. Har bir o‘quvchi
o0zining individual sur'atida o'qish imkoniyatiga ega bo‘ladi.
Dasturiy vositalar adaptiv o‘gitish texnologiyalari yordamida
o‘quvchining bilim darajasiga mos topshiriglarni taqdim
etadi. Bu esa o‘quvchi faolligini oshiradi, 0z ustida ishlash
ko'nikmasini shakllantiradi va mustaqil ta’lim madaniyatini
rivojlantiradi.

Pedagogik dasturiy vositalarning yana bir muhim jihati -
ularning interfaol ta’'lim imkoniyatlarini kengaytirishidir.
Interfaol doskalar, virtual laboratoriyalar, 3D modellashtirish
muhitlari, onlayn ta’lim platformalari kabi vositalar o‘quv
jarayonini jonli, giziqarli va samarali giladi. Masalan, tabiiy
fanlar yoki texnika fanlarini o’rganishda virtual tajribalar
o‘tkazish imkoniyati o‘quvchilarga xavfsiz va iqtisodiy
jihatdan qulay sharoitda murakkab jarayonlarni sinovdan
o‘tkazish imkonini beradi. Ta’lim jarayonida pedagogik
dasturiy vositalardan foydalanish o‘qitish metodikasiga ham
yangicha yondashuvni talab giladi. O‘gituvchilar zamonaviy
ragamli vositalardan foydalanish bo‘yicha malakaga ega
bo'lishlari zarur. Buning uchun pedagogik oliy ta’lim
muassasalarida ragamli pedagogika, axborot-kommunikatsiya
texnologiyalarini ta’limda qo'llash, elektron ta’lim resurslarini

yaratish va baholash kabi fanlar o‘qitilishi lozim. Shu yo'l bilan
o‘gituvchilarning ragamli kompetensiyasi shakllanadi va ular
0z dars jarayoniga ilg'or dasturiy vositalarni samarali tatbiq
etish imkoniga ega bo‘ladi.

Pedagogik dasturiy vositalardan foydalanishning
didaktik imkoniyatlarini oshirish uchun ularni to‘g’ri tanlash,
metodik jihatdan asoslash va pedagogik magsadlarga
moslashtirish muhim. Har bir dastur o‘gitiladigan fan
mazmuni, o‘quvchilarning yosh xususiyatlari va tayyorgarlik
darajasiga mos bo'lishi kerak. Shuningdek, ularning
funksional imkoniyatlari, foydalanuvchi interfeysi va
interaktivlik darajasi didaktik talablar asosida baholanishi
zarur. Didaktik nuqgtayi nazardan garaganda, pedagogik
dasturiy vositalar o‘quv jarayonining barcha bosqichlarida
yangi bilimlarni o‘zlashtirish, mustahkamlash, nazorat va
baholash jarayonlarida samarali go‘llanishi mumkin. Masalan,
informatika fanida kod yozish simulyatorlari, biologiyada
virtual laboratoriyalar, tarix fanida interaktiv xaritalar va
3D modellar, til o’rganishda esa audio-video darsliklar juda
katta ahamiyatga ega.

Pedagogik dasturiy vositalardan ogilona foydalanish
nafagat zamonaviy ta’lim talabi, balki o'quvchilarda mustagqil
fikrlash, muammoli vaziyatlarni hal etish va ijodkorlikni
shakllantirishning eng samarali yo'lidir. Didaktik imkoniyatlarni
to'liq ishga solish orgali ta’'lim jarayonini ragamlashtirish,
interaktivlashtirish va shaxsga yo‘naltirilgan ta’limni
tashkil etish mumkin. Ta’lim jarayonida pedagogik dasturiy
vositalardan foydalanish nafagat o'quvchilarning bilim olish
sifatini oshiradi, balki o‘gituvchilarning kasbiy salohiyatini
ham mustahkamlaydi. Ular yordamida ta’lim jarayoni yanada
tizimli, giziqarli va natijador bo‘ladi. Shu sababli, didaktik
imkoniyatlarni kengaytirish maqgsadida pedagogik dasturiy
vositalarni tanlash, ularni metodik asosda ishlab chiqish
va o'gituvchilarni ulardan samarali foydalanishga o‘rgatish
bugungi ta’lim siyosatining ustuvor yo'nalishlaridan biri
bo'lishi zarur.
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BLUM TAKSONOMIYASINI INTEGRATSIYA QILISH ORQALI
PRAGMATIK KOMPETENTLIKNI RIVOJLANTIRISH

Annotatsiya. Ushbu maqolada pragmatik kompetentlikni takomillashtirish jarayonida Blum taksonomiyasini ta’'lim mazmuniga
integratsiya qilishning nazariy va amaliy asoslari tahlil gilinadi. Oquvchilarning nutqiy faolligi, kommunikativ fikrlash va madaniyatlararo
mulogot konikmalarini rivojlantirishda Blum taksonomiyasi bosgichlarining samaradorligi ilmiy jihatdan asoslanadi.

Kalit so‘zlar: pragmatik kompetentlik, Blum taksonomiyasi, kommunikativ kompetensiya, interfaol ta’lim.

Annotation. This article analyzes the theoretical and practical foundations of integrating Bloom’s taxonomy into educational content
in the process of improving pragmatic competence. The effectiveness of Bloom’s taxonomy stages in developing students’ speech activity,
communicative thinking, and intercultural communication skills has been scientifically substantiated.

Keywords: pragmatic competence, Bloom’s Taxonomy, communicative competence, interactive learning.
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AHHoTaums. B naHHoOM cTaTtbe AHANN3UPYIOTCA TEOPETUYECKME U NMPAKTUYECKNUE OCHOBbI MHTEMpaLMN TaKCOHOMUN EﬂyMa B codep>xaHue
06pa3OBaHVIFI B npouecce coseplleHCTBOBaHUA nparMaTqucmﬁ KOMMNETEHTHOCTU. Haquo obocHoBaHa 3¢¢eKTVIBHOCTb 3TanoB TaKCOHOMUU
BnyMa B pasBUTUMU peqesoﬁ AKTUBHOCTU, KOMMYHUKATUBHOIO MblNEHUA U HAaBbIKOB MEXKY/IbTYPHOI0O obweHuns ydalwmxca.

KnioueBble cnoBa: nparMatmyeckas KoMmneTeHuunsa, TaKCOHOMUA BnyMa, KOMMYHUKATUBHAaA KOMNETEHUMA, MHTEPAKTUBHOE Oﬁyquler.

Zamonaviy ta’lim jarayonida til o’rganishning asosiy magsadi
nafagat grammatik va leksik bilimlarni o‘zlashtirish, balki
kommunikativ va pragmatik kompetentligini shakllantirishdan
iboratdir. Pragmatik kompetentlik til o’rganuvchining nutgiy
vaziyatga mos, ma’no jihatdan to'g'ri va madaniy jihatdan mos
kommunikatsiya olib borish gobiliyatini ifodalaydi. Shu nugtai
nazardan, til ta’limida pragmatik kompetentlikni rivojlantirish
o‘quvchining muloqotga kirishish, ijtimoiy rollarni to‘g'ri
aniglash, nutgiy niyatni ifodalash va uni to‘q’ri talgin qilish
ko‘nikmalarini shakllantirishda muhim ahamiyat kasb etadi.

Til o'gitish metodikasida pragmatik kompetentligini
shakllantirish masalasi so‘nggi yillarda tilshunoslik,
psixolingvistika va pedagogika kesishmasida faol tadqgiq
etilmoqgda. Tadgiqotchilar pragmatik kompetentlikni
kommunikativ kompetensiyaning ajralmas tarkibiy gismi
sifatida e'tirof etib, uni til o’rganuvchining kontekstni to'q'ri
talqin qilish, ijtimoiy-madaniy normalarga mos ravishda
muloqotga kirishish hamda magsadli nutqiy strategiyalarni
tanlash qobiliyati sifatida ta’riflaydilar. Shuningdek, G.Leech
va Thomaslarning ishlari pragmatik ma’no, nutq aktlari va
xushmuomalalik prinsiplari asosida o‘gitishning nazariy
asoslarini belgilab bergan [5]. Blum taksonomiyasi ta’lim
mazmunini kognitiv bosgichlar asosida tashkil etishning eng
samarali tizimlaridan biri sifatida tan olingan [1]. Mazkur
model o‘quvchilarning bilimni oddiy eslab golishdan tortib,
chuqur tahlil gilish, baholash va yangilik yaratish darajasigacha
bo‘lgan tafakkur bosgichlarini rivojlantirishga yo'naltiriladi.
Til o'gitish sohasida Blum taksonomiyasi o‘quv magsadlarini
aniq belgilash, topshiriglarni darajalash va o‘quvchilarning
tafakkur jarayonlarini faollashtirishda muhim metodologik
vosita sifatida e’tirof etiladi.

Tadgigot davomida Blum taksonomiyasi asosida pragmatik
kompetentligini shakllantirishga garatilgan o‘quv jarayonining
metodik modeli ishlab chigildi va tajriba-sinov ishlari orqali
uning samaradorligi baholandi. Tahlillar shuni ko'rsatdiki, til
o'rganuvchilar pragmatik kompetentlik elementlarini - nutqiy
niyatni aniglash, vaziyatga mos ifodalarni tanlash va madaniy
kontekstni hisobga olish — bosgichma-bosqich egallaydilar. Shu
boisdan, Blum taksonomiyasi darajalarini o'quv topshiriglariga
integratsiya gilish o‘quvchilarning kognitiv faolligini oshirishga,
nutgiy xatti-harakatlarni anglash va tahlil gilish ko‘'nikmalarini
mustahkamlashga yordam berdi. Eksperimental guruhda ta’'lim
jarayoni Blum taksonomiyasi asosida tashkil etilib, o‘quv
magsadlari “bilish”, “tushunish”, “qo‘llash”, “tahlil”, “sintez”
va “baholash” bosgichlari bo‘yicha aniglashtirildi. Natijada,
o‘quvchilar til birliklarini kommunikativ vaziyatlarda to‘g'ri
go‘llashda yugqori natijalarga erishdi. Jumladan, “tushunish”
bosgichida talabalar nutqiy niyatni farglashni o‘rgandilar,
“go’llash” bosgichida mulogotda mos ifodalarni tanlay oldilar,
“tahlil” bosqichida esa mulogotdagi xushmuomalalik, ijtimoiy
masofa va kontekstual moslikni tahlil qildilar.

Statistik tahlillar shuni ko‘rsatdiki, tajriba guruhida
pragmatik kompetentlik darajasi nazorat guruhiga nisbatan

sezilarli darajada oshgan. O‘quvchilarning kommunikativ
topshiriglardagi muvaffagiyat ko'rsatkichi o‘rtacha 23-27 foizga
yaxshilandi. Shuningdek, ularning o'z fikrini ijtimoiy-madaniy
kontekstga mos ifodalash, sozlashuv etiket qoidalarini qo'llash,
xushmuomalalik strategiyalarini tanlash bo‘yicha ko'nikmalari
mustahkamlandi. Tajriba natijalari Blum taksonomiyasi asosida
tuzilgan o'quv topshiriglarining pragmatik kompetentlikni
rivojlantirishda samarali vosita ekanligini ko‘rsatdi. Bunda
o‘quvchilarning faolligi, refleksiv fikrlash qobiliyati va nutgiy
moslashuvchanligi ortgan. Shuningdek, ularning mulogotda 0z
pozitsiyasini asoslash, muloqot sherigi bilan ijtimoiy rollarni
to‘g’ri aniglash hamda til birliklarini magsadga muvofig qo‘llash
qobiliyatlari shakllangan.

Umuman olganda, tadqgiqot natijalari shuni tasdigladiki,
pragmatik kompetentlikni takomillashtirishda Blum
taksonomiyasini ta’lim mazmuniga integratsiya qilish
o‘quvchilarning kognitiv, kommunikativ va madaniy
kompetensiyalarini uyg‘un rivojlantirishga xizmat giladi.
Bu yondashuv ta’lim jarayonini natijador, tizimli va shaxsga
yo'naltirilgan shaklda tashkil etish imkonini beradi. O‘tkazilgan
tadgiqot natijalari shuni ko‘rsatdiki, pragmatik kompetentlikni
takomillashtirish jarayonida Blum taksonomiyasini ta’lim
mazmuniga integratsiya qilish o‘quvchilarning bilish,
tushunish, qo’llash, tahlil, sintez va baholash darajalarini izchil
rivojlantirishga xizmat qiladi. Bu jarayon natijasida o‘quvchilar
nutgiy vaziyatni to‘g'ri talgin qilish, kommunikativ niyatni
anglash, ijtimoiy-madaniy kontekstni hisobga olish va mos
nutgiy strategiyalarni tanlash ko'nikmalarini egallaydilar.

Blum taksonomiyasi asosida tashkil etilgan o‘quv
faoliyati pragmatik kompetentlikni fagat til bilimlari bilan
cheklanmagan, balki tafakkur, tahlil, refleksiya va ijodiy
yondashuvni talab etuvchi kompleks jarayonga aylantiradi.
Natijada o‘quvchilarda kommunikativ madaniyat, til orqali
ijtimoiy moslashuvchanlik va madaniyatlararo muloqot
kompetensiyasi shakllanadi. Shuningdek, tadqgigot shuni
ko'rsatdiki, ta’lim mazmuniga Blum taksonomiyasini kiritish
til o‘qitish jarayonini tizimlashtirish, o‘quv magsadlarini
anig belgilash, o‘quvchilarning kognitiv faoliyatini
faollashtirish hamda o‘qituvchi va o‘quvchi o‘rtasidagi
refleksiv munosabatlarni mustahkamlash imkonini beradi.
Bu yondashuv pragmatik kompetentlikni shakllantirishda
an’anaviy yodlashga asoslangan metodlardan fargli ravishda,
o‘quvchilarning mustagil fikrlashini va ijodiy qaror gabul
gilishini rag'batlantiradi.

Umuman olganda, Blum taksonomiyasi asosidagi
ta’lim mazmuni pragmatik kompetentlikni rivojlantirishda
samarali pedagogik model bo'lib, u nafagat o‘quvchilarning
kommunikativ salohiyatini oshiradi, balki ularning shaxsiy
rivojlanishiga, tilni amaliy hayotda erkin va madaniy mos
go’llash qobiliyatiga ijobiy ta’sir ko'rsatadi. Shu bois mazkur
yondashuvni til ta’limi metodikasiga keng joriy etish
zamonaviy ta’'lim tizimi oldida turgan dolzarb vazifalardan
biri hisoblanadi.
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THE IMPORTANCE OF INTERACTIVE TEACHING
METHODS IN MODERN EDUCATION

Annotation. Globalization and rapid technological progress have transformed social structures and worldviews, creating new challenges
for education. As a result, modern pedagogy requires innovative teaching approaches. This article examines the impact of interactive
learning on students’ motivation and knowledge acquisition. It outlines the core principles, rules,and requirements of interactive instruction,
emphasizing its effectiveness in fostering creativity, engagement, and collaboration.

Keywords: interactive learning, teaching methods, student motivation,modern education,engagement, knowledge acquisition, creativity,
globalization, information technology.

Annotatsiya. Globallashuv va jadal texnologik taraqqiyot ijtimoiy tuzilmalar hamda dunyogarashni o'zgartirib, ta’lim oldiga yangi
muammolarni keltirib chigardi. Shuning uchun zamonaviy pedagogika innovatsion ogitish usullarini talab giladi. Ushbu magolada interaktiv
ta’limning oquvchilar motivatsiyasi va bilim olishiga ta’siri organiladi. Unda interfaol ta’'limning asosiy tamoyillari, goidalari va talablari
bayon etilgan bo'lib, uning ijodkorlik, faollik va hamkorlikni rivojlantirishdagi samaradorligi ta’kidlangan.

Kalit so'zlar: interfaol ta’lim, ogitish usullari, oquvchilar motivatsiyasi, zamonaviy ta’lim, faollik, bilimlarni egallash, ijodkorlik,
globallashuy, axborot texnologiyalari.

AHHOTauma. nobanusaums U CTPEMMUTENbHbIM TEXHONOTMYECKUIA MPOrpecc MU3MEHWIU COLManbHble CTPYKTYpbl U MUPOBO33pEHMUe,
C03[aBas HOBble BbI30Bbl A1si 06pa3oBaHMs, NO3TOMY COBPEMEHHOM MNefaroruke HeobxoAWMbl MHHOBALMOHHblE MeToabl 0byuyeHus. B
[LlAHHOWM CTaTbe paccMaTpUBAETCS BAMSHUE MHTEPAKTUBHOIO OBYYeHUS! HA MOTMBALIMIO Y4YalLMXCS M YCBOEHME 3HAHWI. B Helt usnaratotcs
OCHOBHbl€ NPUHLMMbI, MpaBuia U TpeboBaHUS MHTEPAKTUBHOIO 0By4YeHuUs, Noa4EPKMBAETCS ero 3PdEKTUBHOCTb B PAa3BUTUU KPEATUBHOCTH,

BOBJIEYEHHOCTU U coTpygHunyecTBa.

KnroueBble cnosa: WUHTEPAKTUBHOE O6y‘-l€'HVIe, MeToAbl Oﬁy‘-IeHI/Iﬂ, MOTUBaUMA CTYOEHTOB, COBpEMEHHOE 06pa3OBaHVIe, BOB/1IEYEHHOCTb,
npmoﬁpeTeHme 3HaHWH, KPeaTUBHOCTb, rnobanusauus, l/IHdJOpMaLIMOHHbIe TEeXHONornu.

Globalization and the rapid advancement of information
technology have transformed societal structures and
worldviews, creating new demands not only in production
but also in education. In recent years, the modernization of
higher education in Uzbekistan has been guided by new state
educational standards emphasizing a competency-based and
practice-oriented approach to learning. These reforms aim
to align the national education system with international
standards and labor market requirements, ensuring that
university graduates possess not only theoretical knowledge
but also practical professional skills. Within this framework,
the implementation of interactive teaching methods plays a
crucial role in enhancing the quality of education, fostering
student engagement, and preparing future specialists for
real-world challenges.

The primary goal of interactive learning is to create
a supportive and engaging educational environment
in which students experience success and productivity
throughout the learning process. Such an approach promotes
collaboration, mutual understanding, and intellectual growth.
Interactive learning offers clear advantages: it stimulates
students’ interest, enhances active participation, improves
comprehension of course material, and positively influences
learners in multiple ways.

This research employs a qualitative and descriptive
approach to examine the role and effectiveness of interactive
teaching methods in contemporary higher education. The
study is grounded in the analysis and synthesis of pedagogical
literature, educational standards, and innovative teaching
practices. Data were collected through a review of academic
sources, classroom observations, and informal discussions
with university instructors to identify commonly applied
interactive strategies, their effectiveness, and the challenges
encountered during implementation.
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The analysis focused on assessing how interactive
teaching influences student engagement, motivation, and
comprehension. Particular attention was given to methods
such as group discussions, case studies, project-based learning,
and role-playing, which promote collaboration and active
participation. The interpretation of findings highlights the
pedagogical value of interactive learning in developing critical
thinking, creativity, and autonomy, while also emphasizing
the institutional and methodological conditions necessary
for its successful implementation.

Interactive methods represent a modern form of active
learning, emphasizing communication and collaboration
between teachers and students through dialogue. Although
highly effective, this approach is also resource-intensive,
requiring the careful preparation of instructional materials
and the use of ICT tools, online resources, and other digital
aids. It is largely based on students’ independent search for
and analysis of information, culminating in a tangible outcome
such as a report or project [1].

Before defining the terms “interactive methods” and
“interactive learning”, it is important to clarify the meaning
and origin of the word “interactive” in educational practice. The
term “interactive” refers to the ability to engage in interaction
or dialogue—whether with technology (e.g., a computer or
telephone) or with another person.

According to J. Bruner’s research on constructivist learning,
interactive learning involves active engagement between
the learner and their environment, where knowledge is
constructed through experience, dialogue, and reflection [2].
This approach transforms the classroom into a dynamic space
for exploration and shared discovery, rather than a venue for
passive information transfer.

Interactive methods are instructional strategies that
encourage collaboration and equal participation among
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students. They promote communication both between learners
and with the teacher, emphasizing the importance of active
learner involvement and mutual exchange in the educational
process [3].

The essence of interactive learning lies in organizing
lessons so that every student becomes an active participant,
not a passive observer. Such engagement enables learners to
better understand, evaluate, and reflect upon their own ideas
and knowledge, thereby fostering deeper comprehension and
critical thinking. The central principle of interactive learning is
to structure the educational process in a way that ensures the
active participation of all students, giving each the opportunity
to analyze and reflect on their understanding and perspectives.

Collaborative learning encourages students to engage
collectively in mastering educational material, where each
learner contributes uniquely by sharing their knowledge,
viewpoints, and approaches. This interaction occurs in
a supportive and positive environment that facilitates
the acquisition of new knowledge, enhances cognitive
engagement, and fosters higher levels of cooperation and
intellectual collaboration [4].

The effectiveness of interactive learning is ensured by
adherence to several fundamental pedagogical principles:

- The principle of partnership - education is built on
collaboration and mutual exchange of knowledge, experience,
and perspectives;

- The principle of activity - learning occurs through
direct experience, encouraging students to test and apply
their acquired knowledge in practice;

- The value-semantic principle - focuses on creating
conditions that enable each learner to find personal meaning
in education, self-development, and life as a whole;

- The principle of free choice - grants learners autonomy
in selecting learning formats and expressing individual
viewpoints;

- The problem-solving principle - emphasizes students’
engagement in addressing new cognitive and practical
challenges;

- The principle of reflexivity - involves learners’ self-
examination and evaluation of their own actions, progress,
and interactions within the educational process [5].

In the context of professional education, interactive
learning represents a distinct approach to organizing
cognitive activity, characterized by students’ collaborative
participation in the educational process. Participants actively
communicate, share information, solve problems together,
model real-life situations, and evaluate both their own
and others’ performance within a realistic context of joint
problem-solving.

The key objective of interactive learning is to establish
a supportive and intellectually stimulating environment in
which learners feel confident, engaged, and capable—thereby
enhancing the overall effectiveness and productivity of the
educational experience.

Let us outline the key rules and conditions necessary for
organizing effective interactive learning. For the educational
process to yield meaningful results, it is essential to create
a learning environment that motivates all students to
participate, including those who may initially lack interest
or confidence. One vital component of such an environment
is the implementation of interactive learning, the success of
which depends on several interrelated factors [6]:
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1. Technical Factor:

- The condition and suitability of classroom facilities;

- The availability of all materials and resources required
for conducting lessons.

2. Information Technology Factor:

- Access to methodological and subject-specific literature;

- Unrestricted internet connectivity;

- Availability of computers and appropriate software tools.

3. Methodological Factor:

- The teacher’s familiarity with innovative technologies
and pedagogical strategies;

- Practical skills and experience in organizing interactive
sessions and participating in professional development
workshops.

4. Social Factor:

- The institution’s readiness to adopt and support
interactive teaching methods;

- The characteristics of the student group, including
openness to new methods and their level of prior learning
experience.

5. Personal Factor:

- The instructor’s motivation and willingness to
experiment with and integrate interactive techniques;

- The teacher’s methodological competence and
preparedness.

Let us examine this aspect in greater depth. University
teaching today is becoming increasingly demanding, and
subject expertise alone is no longer sufficient. The instructor’s
role extends far beyond the mere transmission of knowledge.
Modern educators must not only ensure a thorough
understanding of their discipline but also equip students with
the ability to locate, process, analyze, and apply information
to solve real-world problems.

Teachers play a central role in establishing a productive
learning environment that fosters active participation. To
achieve this, they must consistently implement interactive
teaching strategies. Through engagement and collaboration,
students are better able to comprehend, retain, and apply the
material they study [7].

In the context of contemporary higher education, an
effective teacher operates simultaneously within three
interconnected domains:

- The subject domain, where the instructor demonstrates
deep expertise, distinguishes core concepts from secondary
ones, and presents material in a logical, accessible, and
practice-oriented manner;

- The methodological and didactic domain, where the
teacher serves as a facilitator of learning, designing structured,
varied, and engaging instructional processes;

- The interpersonal domain, where the educator functions
as a collaborative partner, attentive to students’ academic
needs and challenges while fostering their intellectual and
personal development.

The key responsibilities of a teacher-facilitator in
interactive learning include:

- guiding and supporting the process of information
exchange;

- recognizing and incorporating diverse perspectives;

- drawing on participants’ individual experiences;

- promoting active engagement among learners;

- linking theoretical concepts with practical applications;

- fostering mutual enrichment through shared experiences;

- facilitating understanding, assimilation, and
collaboration among participants;
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- encouraging creativity, initiative, and learner autonomy.

The evolving role of the teacher in the educational process
reflects a shift from being viewed primarily as a lecturer to
becoming a designer of instructional methods and a creator of
an effective learning environment. Within interactive learning,
the teacher assumes multiple roles, each aimed at facilitating
students’ engagement with different dimensions of the
learning process and the broader information environment [7].

In this context, the teacher often acts as an observer, while
the student takes center stage in the learning process. This
dynamic is realized through the application of moderation
and facilitation techniques. Moderation refers to a structured
and methodical approach to conducting seminars, designed
to enhance their productivity and support reflective thinking.

The teacher’s primary task involves designing lessons
that guide students from identifying problems to developing
practical, evidence-based solutions. Every participant
contributes to this process, including the development of
a joint action plan. Facilitation, another key approach to
organizing collaborative learning, focuses on addressing
complex, open-ended problems that demand creativity,
cooperation, and critical thinking [8]. Common facilitation
techniques include:

- project-based learning;

- case study analysis;

- solving real-world or applied problems.

A defining characteristic of interactive methods is the
high level of reciprocal engagement among students, built
upon emotional and intellectual interaction. In this process,
both teachers and learners act as equal participants in the
educational dialogue through collective and collaborative
learning. The teacher functions as an organizer, group
leader, and facilitator, creating conditions that foster student
initiative, creativity, and active participation.

The use of interactive teaching methods is widely
recognized as one of the most effective approaches for
enhancing student engagement, increasing motivation, and
improving the comprehension and retention of educational
material. Furthermore, interactive learning promotes
intellectual development, independent thinking, and the
formation of personal viewpoints, while also encouraging
teamwork and mutual respect for diverse perspectives [9].

Consequently, interactive teaching stands out as one of
the most powerful contemporary instructional approaches,
providing educators with opportunities to design lessons
creatively and diversify their structure and delivery. These
methods open up numerous possibilities for meaningful
interaction between teachers and students, infusing the
classroom with vitality and dynamism. As a result, lessons
become more engaging, informative, and stimulating,
motivating students to explore the subject matter more deeply
and independently.
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THE EFFECTIVENESS OF COMMUNICATIVE LANGUAGE TEACHING (CLT)
IN IMPROVING SPEAKING SKILLS OF ACADEMIC LYCEUM STUDENTS

Annotation. The study examines the effectiveness of the Communicative Language Teaching (CLT) method in developing the speaking
skills of academic lyceum students. The experiment showed that students taught through CLT achieved significant improvements in fluency,
vocabulary, grammatical accuracy, and pronunciation compared to the control group. The results confirm that the communicative approach
enhances not only language competence but also increases learners’ motivation and confidence.

Keywords: communicative teaching, speaking skills, academic lyceum, English language learning.

Annotatsiya. Tadgiqotda akademik litsey oquvchilarining og'zaki nutq konikmalarini rivojlantirishda kommunikativ oqitish usuli (CLT)
samaradorligi organildi. Natijalar CLT asosida ta’lim olgan talabalar nutq ravonligi, so'z boyligi, grammatik aniqlik va talaffuzda sezilarli
yutuglarga erishganini ko'rsatdi. Xulosalar CLT nafagat til kompetensiyasini, balki oquvchilarning motivatsiyasi va ishonchini ham oshirishini

tasdiglaydi.

Kalit so'zlar: kommunikativ ogitish, so‘zlashuv konikmalari, akademik litsey, ingliz tili ta’'limi.

AHHOTauma. B nccnepoBaHmu usyyaercs sGPekTMBHOCTb KOMMYHMKATMBHOrO MeTona obyyeHns (CLT) B pa3BUTUKM HABbIKOB rOBOPEHMS
Y YYaLLMXCA aKafeMMyeckoro nuues. JKCNepuMeHT nokasan, u4To CTyAeHTbl, obyyaBlumnecs no CLT, AOCTUIAM 3HAUUTENbHBIX YNYYLlIEHWUI B
6ernoctu, nekcmke, rpaMMaTMYECKon TOYHOCTU U NPOU3HOLLIEHWUM MO CPABHEHMIO C KOHTPOJbHOM rpynnoi. PesynbTaTbl NOATBEPXAAIOT, UTO
KOMMYHWKATUBHbIV NMOLAXOL CNOCOBCTBYET HE TONIbKO S3bIKOBOM KOMMETEHLMM, HO U MOBbILLIAET MOTUBALMIO U YBEPEHHOCTb YYaLLMXCA.

KnioueBble cnoBa: KOMMYHWKATMBHOE 0By4YeHWe, HaBbIKU FOBOPEHUS, aKaJeMUYECKUI TLLel, 0ByYeHMe aHTIMIACKOMY S13bIKY.
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The rapid globalization of education and commerce
has intensified the demand for effective English language
proficiency worldwide. Among the four primary language
skills - listening, reading, writing, and speaking - speaking
is arguably the most critical for real-time communication,
academic success, and future professional interactions. This
is particularly true for students attending academic lyceums,
who are at a transitional stage between secondary education
and higher education, where they are expected to actively
participate in academic discourse and present ideas clearly
in English.

This study aims to examine the effectiveness of CLT in
improving the speaking skills of academic lyceum students.
By comparing an experimental group exposed to CLT-based
instruction with a control group following traditional methods,
the study seeks to provide concrete evidence on whether
CLT can enhance students’ fluency, vocabulary, accuracy,
and overall communicative competence. The findings will
contribute to informed pedagogical decisions and may
encourage broader adoption of communicative approaches
in secondary education settings.

This study utilized a quasi-experimental design to
investigate the effectiveness of Communicative Language
Teaching (CLT) in improving the speaking skills of academic
lyceum students. Quasi-experimental methods are particularly
suitable for educational settings as they allow for practical
comparison between groups while preserving the natural
classroom environment. The sample consisted of 60 lyceum
students, aged 16 to 17, with intermediate English proficiency
levels. These students were randomly assigned into two
groups of equal size to reduce selection bias and ensure
comparability. The experimental group received CLT-based
instruction, characterized by communicative activities such
as role-plays, group discussions, and problem-solving tasks,
utilizing authentic materials like podcasts and news reports.
This approach prioritized fluency, negotiation of meaning,
and spontaneous language use. Conversely, the control
group followed a traditional curriculum focused primarily
on grammar exercises, translation drills, and teacher-led
repetition, with limited emphasis on spoken interaction.

Over the course of 12 weeks, both groups were taught by
the same instructor to maintain consistency in teaching style
and minimize instructor-related variables. To assess speaking
development, pre-tests and post-tests were administered, using
an adapted version of the IELTS Speaking Band Descriptors
to evaluate fluency, lexical resource, grammatical accuracy,
and pronunciation. These tests were conducted through oral
interviews by an examiner unaware of the students’ group
assignments, enhancing objectivity. Complementing these
quantitative measures, weekly classroom observations were
conducted to capture levels of student engagement and
interaction, guided by a standardized checklist. Additionally,
student feedback was collected through surveys designed
to measure their perceptions of the learning experience,
motivation, and perceived improvement.

Data analysis integrated both quantitative and qualitative
methods. Pre- and post-test scores were subjected to
statistical analysis including paired-sample t-tests to evaluate
the significance of improvements within and between groups,
with effect sizes calculated to understand the practical impact
of CLT. Meanwhile, qualitative data from observations and
surveys were coded to identify emerging themes related
to participation and learner attitudes. This mixed-methods
approach allowed for a comprehensive understanding of how
CLT influenced speaking proficiency compared to traditional
methods.

The data collected from the pre- and post-tests, classroom
observations, and student feedback surveys revealed
significant differences between the experimental group
exposed to Communicative Language Teaching (CLT) and
the control group following traditional instruction.

The speaking test scores, evaluated using adapted IELTS
Speaking Band Descriptors, showed notable improvements
across all measured categories for the experimental group. As
detailed in Table 1, the experimental group’s average score
in fluency and coherence increased from 5.0 to 6.6, indicating
a 32% improvement, while the control group showed only
a modest increase from 5.1 to 5.5 (8%). Similarly, lexical
resource in the experimental group rose by 28% (from 5.1 to
6.5), compared to a 7% gain in the control group.

Category Pre-Test | Post-Test Improvement (%) Pre-Test Post-Test | Improvement (%)
(Exp. (Exp. Group) (Control (Control
Group) Group) Group)

Fluency & Coherence | 5.0 6.6 +32% 5.1 5.5 +8%

Lexical Resource 5.1 6.5 +28% 5.0 54 +7%

Grammatical 4.9 5.8 +18% 4.8 5.1 +6%

Accuracy

Pronunciation 5.2 6.4 +23% 5.1 5.4 +6%

Table 1. Pre- and Post-Test Speaking Scores and Percentage Improvement by Group

The statistical analysis using paired-sample t-tests
confirmed that the experimental group’s improvements
were statistically significant (p < 0.01) across all
categories, whereas the control group’s changes, though
positive, were less significant and of smaller magnitude.
The calculated effect sizes further indicated a large impact
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of the CLT intervention on fluency (d = 1.2) and lexical
resource (d = 1.1), with moderate effects on grammar and
pronunciation.

Additionally, Table 2 summarizes the overall band score
changes, reflecting the combined effect of the four criteria
on the students’ speaking proficiency:
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Group Average Pre-Test Score Average Post-Test Score Overall Improvement
Experimental Group 5.05 6.33 +1.28
Control Group 5.00 5.35 +0.35

Table 2. Overall Speaking Band Score Comparison Between Groups

Classroom observations revealed that students in the
experimental group actively participated in communicative
activities with increasing confidence over time. The frequency
and length of student-initiated speech increased notably,
and peer-to-peer interactions became more natural and
spontaneous. The use of authentic materials appeared
to stimulate genuine interest and facilitated vocabulary
acquisition in meaningful contexts.

Student feedback surveys provided further insight.
Approximately 87% of students in the experimental group
reported feeling more confident in their speaking ability
post-intervention, compared to 42% in the control group.
Furthermore, 92% of the experimental group expressed
greater satisfaction with the learning process, highlighting
the interactive tasks as motivating and enjoyable. Many
students noted that the opportunity to practice speaking in
realistic scenarios helped them overcome anxiety and fostered
a willingness to take risks with language use.

In contrast, control group students frequently described
the grammar-focused lessons as monotonous and expressed
a desire for more speaking practice. Only 35% of control
students reported improvement in speaking skills, and
several indicated lingering discomfort with spontaneous oral
communication.

The quantitative data, supported by qualitative evidence,
strongly suggest that CLT facilitates greater improvements
in speaking skills among academic lyceum students than
traditional grammar-based teaching. The experimental group’s
significant gains in fluency, vocabulary, and pronunciation
indicate that communicative practice enhances both
linguistic and strategic competencies required for effective
oral communication. Meanwhile, classroom engagement and
positive learner attitudes toward CLT further corroborate its
effectiveness as a pedagogical approach.

The present study examined the effectiveness of
Communicative Language Teaching (CLT) in enhancing the
speaking skills of academic lyceum students, comparing
an experimental group taught through CLT methods with
a control group receiving traditional grammar-focused
instruction. The results demonstrate that CLT significantly
improved students’ speaking proficiency across multiple
dimensions, including fluency, lexical resource, grammatical
accuracy, and pronunciation.

The substantial gains observed in the experimental
group align closely with existing research emphasizing the
centrality of interaction and authentic communication in
second language acquisition. As Richards and Rodgers assert,
CLT shifts the instructional focus from rote memorization

and form-focused drills to meaningful exchange of ideas,
thereby facilitating more natural language use [4]. Similarly,
the marked improvement in fluency and lexical resource
corroborates Littlewood’s argument that communicative
approaches promote spontaneous speech and vocabulary
expansion through real-life tasks that simulate genuine
communicative contexts [1].

The comparatively modest progress of the control group
underscores the limitations of traditional, grammar-based
teaching, which often prioritizes accuracy at the expense of
communicative competence. While grammatical knowledge is
undeniably important, its isolated practice, without adequate
opportunities for active speaking, may not effectively translate
into improved oral performance. This is consistent with Swain’s
Output Hypothesis, which highlights the need for learners to
produce language interactively to internalize structures and
develop automaticity [6].

Moreover, the qualitative findings provide further insight
into how CLT positively impacts learner motivation and
engagement. The high levels of student participation, coupled
with favorable attitudes toward the communicative activities,
suggest that CLT fosters a supportive environment that
reduces affective barriers such as anxiety and fear of making
mistakes. This motivational boost is critical, as affective
factors are widely recognized as influential in language
learning success [6]. The students’ reported increased
confidence and willingness to communicate indicate that
CLT not only improves linguistic skills but also enhances
learners’ communicative self-efficacy.

This study has demonstrated that Communicative
Language Teaching (CLT) is an effective pedagogical approach
for improving the speaking skills of academic lyceum students.
Through a structured 12-week intervention, students exposed
to CLT showed significant gains in fluency, lexical resource,
grammatical accuracy, and pronunciation compared to
their peers who received traditional grammar-focused
instruction. These improvements were not only reflected in
objective speaking test scores but also in heightened learner
engagement, motivation, and confidence, which are critical
factors for successful language acquisition.

The findings reinforce the theoretical foundations of CLT,
confirming that meaningful, interactive communication fosters
the development of practical language skills more effectively
than rote memorization and form-focused drills. This study
also highlights the importance of designing language
curricula that prioritize authentic communicative tasks and
learner-centered activities, which enable students to practice
language in contexts that simulate real-life usage.
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REVIEWS ON UNIVERSITY L2 LEARNING AND COMMUNICATIVE
MOTIVATION WITHIN 2015-2025 YEARS

Annotation. This article examines communicative motivation in university foreign-language learning between 2015 and 2025. Recent
work shifts attention from attitudes to identity, basic psychological needs,and observable behavior. The L2 Motivational Self System explains
intended effort, while Self-Determination Theory clarifies how autonomy, competence, and relatedness sustain that effort. Engagement and
willingness to communicate operate as bridges from motivation to actual performance. Evidence from virtual exchange, gamification, and
Al chatbots shows benefits when tasks are authentic and feedback is regular. Research gaps remain around longitudinal designs, objective
outcomes, and discipline-specific English for Specific Purposes (ESP) contexts. Practical implications focus on task design that supports
needs and elicits sustained communication.

Keywords: communicative motivation; university students; second language learning; L2 Motivational Self System; Self-Determination
Theory; student engagement; virtual exchange; gamification; ESP.

Annotatsiya. Mazkur maqolada 2015 vyildan 2025 yilgacha bo'lgan davrda oliy ta’lim muassasalarida chet tilini organishda
kommunikatsiya motivatsiyasining zamonaviy tadgiqotlari hagida umumiy sharh taqdim etiladi. Unda tadqiqotlarning digqat markazidagi
ozgarishlar ta’kidlanadi: an’anaviy munosabatlardan chuqurroq jihatlarga -asosiy psixologik ehtiyojlar va kuzatiladigan xulg-atvorga,
ulardan motivatsiyaga ta’sir giluvchi omillarga o'tish. Amaliy tavsiyalar esa, oquvchilarning psixologik ehtiyojlarini go’llab-quvvatlaydigan,
mazmunli hamda bargaror kommunikatsiya uchun imkoniyatlar yaratadigan topshiriglar tayyorlash zarurligiga asoslanadi, bu esa o'z
navbatida tilni samarali egallashga yordam beradi.

Kalit so'zlar: motivatsiya uchun kommunikatsiya; universitet talabalari; ikkinchi tilni organish (L2); L2 ni organishga motivatsiya tizimi;
0z-0zini belgilash nazariyasi; talabalarning gatnashishi; virtual tajriba almashish; ESP (maxsus magsadlar uchun ingliz tili).

AHHOTauma. B faHHOM cTaTbe NpeacTaBnseTcs 0630p COBPEMEHHbIX MCCNE[0BaHUIA MOTUBALIMM K KOMMYHUKALMK B 06Y4EHUM MHOCTPAHHbIM
A3blkaM B YHMBepcuTeTax 3a nepuopa ¢ 2015 no 2025 roga. B Helt oTMeyvaeTcs capur B Gokyce MCCNefoBaHUMi: OT TPAAULMOHHbIX OTHOLIEHMIA
K 6onee rnybokMM acnekTam, TakMM Kak MAEHTUYHOCTb, 6a30Bble NCcMxonornyeckme nNoTpebHOCTM U Habnaaemoe nosefeHue, BAMSIOLME
Ha MOTMBauMio. Takxke 06CYyKOaeTcs Kak BOBMEYEHHOCTb M FOTOBHOCTb K KOMMYHMKALMM CAYXaT BaKHbIMKU CBA3YHOLWMMU 3BEHbAMMU,
npeBpaLLaloLLMU MOTUBALMIO B peasbHble S3bIKOBble AOCTMXKEeHUS. MpakTuyeckne pekoMeHaaLUM OCHOBAHbI Ha BbIBOAAX O HEOHX0AMMOCTH
COCTaBNEHUS 33[laHWUI, KOTOpble NOAAEPXKMBAKOT NCUXONOrMYeckne noTpebHOCT 06yHaKoLWMXCA M CO3AAK0T BO3MOXKHOCTM A1 3HAYUMON U
YCTOMYMBOWM KOMMYHUKALMK, 4TO cnocobcTByeT 6onee shdeKkTUBHOMY OBNALEHMIO S3bIKOM.

KntoueBble cioBa: MOTMBALMA K KOMMYHUKALMK; CTYAEHTbl YHUBEPCUTETOB; M3y4YeHMe BTOPOTo A3blKa; CMCTEMa MOTUBALIMM K U3ydeHuto L2;
TEopus CaMo AeTePMUHALMU; BOBNEYEHHOCTb CTYAEHTOB; BUPTYaNnbHbIi 0OMEH onbITOM; reiMudukaums; ESP (@aHrnuickuii ans cneumanbHbix
uenen).

University language education now values real
communication in academic and professional settings.
Earlier motivation research focused on attitudes toward the
target language community. During the last decade, theory
and evidence shifted to identity, to the quality of classroom
experience, and to how the environment supports basic
psychological needs. The L2 Motivational Self System places
the ideal L2 self and the learning experience at the center
of effort and persistence [2, p.13]. Self-Determination Theory
states that autonomy, competence, and relatedness are
necessary for high-quality, sustainable motivation [13, p.23].
Because communication requires action, engagement and
willingness to communicate are treated as direct precursors
of achievement in L2 tasks [4, p.12]. These ideas influence
course design and assessment in modern programs, including
English for Specific Purposes (ESP).

This synthesis asks three questions. First, how did the field
move from attitudes to identity, needs, and behavior between
2015 and 2025. Second, how do engagement and willingness
to communicate explain achievement. Third, how do virtual
exchange, gamification, and Al chatbots shape communicative
motivation in university settings. These questions matter
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because good design must translate motivation into regular
practice and measurable performance.

The review covered peer-reviewed books and journal
articles from 2015 to 2025. Searches targeted established
publishers and journals in applied linguistics and educational
psychology. Inclusion required a clear link to university
learners and to communication or achievement. Priority went
to meta-analyses, handbooks, systematic reviews, and major
syntheses, because such sources summarize results across
contexts and methods. Fourteen core sources were retained.
They include a meta-analysis of the L2 Motivational Self
System [1, p.730], a theoretical update on complex dynamic
motivation [11, p.215], a field handbook on engagement
[4, p.32], a Cambridge Elements monograph on willingness
to communicate [12, p.54], systematic reviews on virtual
exchange and gamification [9, p.210; 5], and recent reviews
and studies on Al-mediated learning[3: 6]. The selection
supports comparison of theory, measures, and outcomes.

Recent syntheses describe a move from static attitudes
to dynamic, identity-based models. The L2 Motivational
Self System explains how an ideal L2 self and the learning
experience guide intended effort, classroom behavior, and
persistence [2]. A meta-analysis across large samples reports
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strong links between L2MSS constructs and intended effort,
but smaller links with objective achievement, which implies
that motivation influences outcomes mainly through behavior
[1, p.730]. Complex dynamic systems work further shows that
motivation changes over time with goal clarity, perceived
control, and task value, which helps explain intensive periods
of effort during projects and sprints [11, p.212].

Self-Determination Theory adds a mechanism for
sustaining effort. When classroom practices support autonomy,
competence, and relatedness, learners show more stable
motivation and continue working on demanding tasks,
including oral communication [13, p.25]. These needs are
relevant to communicative tasks because such tasks are
socially exposed and cognitively heavy. Support for choice,
scaffolded feedback, and peer ties reduces avoidance and
increases participation.

Engagement links course design to outcomes. The field
handbook defines behavioral, cognitive, and emotional
engagement, offers tools to assess them, and argues that
engagement is the closest driver of achievement in classroom
settings [4, p.65]. A recent meta-analysis in second-language
education reports small-to-moderate correlations between
engagement and academic achievement, with cognitive
engagement often showing the strongest relation, which
suggests that tasks should demand strategy use and
problem solving to produce gains [11, p.215]. Willingness
to communicate connects beliefs to actual speaking. A 2024
Cambridge Elements review maps WTC across classroom,
digital, and intercultural settings and recommends context-
sensitive design to raise it, for example by adjusting topic
familiarity, planning time, and audience [12].

Virtual exchange research shows that structured,
collaborative online projects increase intercultural competence
and promote authentic communication, especially when
learners work toward public outputs and receive feedback
from partners [9, p.212]. These conditions align with identity
and needs frameworks because learners act as users of the
language in real social roles. Evidence on gamification is
mixed. Systematic reviews in higher education list common
elements such as points, badges, leaderboards, and levels,
but also report weak effects when design is not theory-
based or when game elements do not match learning goals.
In foreign-language learning, outcomes are heterogeneous
and require clear measures of effectiveness and alignment
with communicative aims [5]. Al chatbots, including large
language models, show positive effects on speaking outcomes,
confidence, and engagement, but reviews call for stronger
pedagogy, ethics, and transfer to human-to-human interaction
[3]. A recent study on Al-mediated informal learning reports
active adoption and motivational benefits outside class, which
can support classroom communication when guided by clear
tasks and reflection [6].

The evidence indicates that communicative motivation
in university L2 learning is best viewed as a system in which
identity and need support drive behavior, and behavior
connects to outcomes. The L2 Motivational Self System
explains why learners intend to invest effort, but the meta-
analytic pattern shows that achievement rises only when
courses convert intention into observable engagement and
frequent communication [1, p.730; 2]. This conclusion is
consistent with the dynamic view of motivation, because
attention and emotion must remain stable long enough for
practice to improve skill [11, p.219]. Self-Determination
Theory helps explain how to stabilize this process: tasks
that allow choice, provide scaffolded, timely feedback, and
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build peer support meet core needs and reduce avoidance of
speaking [13, p.98].

Evidence on learning environments suggests clear design
principles. Virtual exchange tends to improve communicative
use when collaboration is structured, roles are clear, and
outputs are public, because these features create authentic
audiences and purposes [9, p.218]. Gamification is most useful
when challenges mirror actual discourse moves such as
negotiating, summarizing, or presenting, and when feedback
builds competence rather than only ranking students [5].
Al chatbots can lower anxiety, increase practice time, and
provide quick language feedback, but gains are stronger when
chatbot dialogues lead into human-to-human tasks and when
academic integrity is protected through transparent guidelines
and reflection on quality and register[3: 7].

Several recommendations follow from these findings.
Courses should include outward-facing tasks with real or
semi-real audiences, such as short virtual-exchange sprints
or client-style briefs, because such tasks increase willingness
to communicate and keep engagement high [9, p.213; 12].
Classroom procedures should support autonomy through
limited but meaningful choice of topics and roles, competence
through clear rubrics and rapid feedback cycles, and
relatedness through stable team structures; these supports
align with SDT and have predictable effects on persistence
[13, p.85] should be selected for a specific communicative
aim. Gamification elements should match the target move
and include formative feedback, while Al chatbots should be
integrated with pre-task planning and post-task reflection to
promote transfer to human interaction [5]. Assessment should
track behavioral indicators alongside language accuracy and
complexity. Participation logs, peer-interaction counts, and
rubric-based ratings of presentations or emails can capture
the bridge from motivation to performance [10, p.80].

Important gaps remain. Many studies still rely on cross-
sectional self-reports, which cannot represent motivational
change. Longitudinal and multilevel designs are needed to
separate learner-level change from course-level effects and
to test full pathways from motivation to engagement and
willingness to communicate and then to objective outcomes
such as CEFR-aligned tests or external ratings [11, p.221]. ESP
settings, including engineering and energy programs, remain
under-studied, although they demand precise, high-stakes
communication. The integration of Al tools needs controlled
comparisons that measure transfer from chatbot practice to
human interaction with clear performance criteria[3: 6].

This synthesis covers leading sources between 2015 and
2025 but does not include all available studies. Heterogeneity
in contexts, measures, and outcomes limits generalization
across regions and disciplines. Some Al-related results are
recent and may change as more controlled studies appear.
The focus on university learners excludes school-age research
that may also inform future designs.

Communicative motivation in higher education emerges
when learners see themselves as future users of the language
and when courses meet basic needs and turn intention into
action. Evidence from 2015-2025 shows that identity-
based motivation and need support predict effort, while
engagement and willingness to communicate connect
this effort to achievement. Virtual exchange, well-aligned
gamification, and carefully guided Al practice can strengthen
communicative use when tasks are authentic and feedback is
frequent. Future research should test full behavioral pathways
with objective outcomes and should do so in ESP contexts
where communicative demands are specific and high [1,
p.750; 10, p.80].
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GRAMMATIKADAN MULOQOTGACHA: UMUMTA'LIM MAKTABLARIDA
INGLIZ TILINI O‘QITISHDAGI MUAMMOLAR VA ULARGA YECHIMLAR

Annotatsiya. Ushbu maqgolada umumta’lim maktablarida ingliz tilini ogitishdagi ta’lim standartlari, grammatika minimumlari va
ularning og'zaki nutgni shakllantirishdagi roli nazariy jihatdan tahlil gilinadi. Amaldagi oquv dasturlari va standartlar asosan grammatik
bilimlarni egallashga yo'naltirilgan bo'lib, mulogot kompetensiyalarini rivojlantirishga yetarlicha e’tibor berilmayapti. Magolada grammatik
minimumlarning aniqligi, mavjud muammolar, mulogotga yonaltirilgan yondashuvning ahamiyati va ta’lim jarayonini takomillashtirishga
doir takliflar ilgari suriladi.

Kalit so'zlar: xorijiy til 0qitish, ta’lim standartlari, grammatika minimumi, kommunikativ yondashuv, til konikmalari, interfaol metodlar,
lingvodidaktika, oquvchi faolligi, dars dizayni, CLT metodikasi.

Annotation. This article theoretically analyzes educational standards, grammatical minimums in teaching English in general education
schools, and their role in the formation of oral speech. Current curricula and standards are mainly focused on acquiring grammatical
knowledge, and insufficient attention is paid to developing communicative competencies. The article puts forward proposals on the
accuracy of grammatical minimums, existing problems, the importance of a communicative-oriented approach, and the improvement of the
educational process.

Keywords: foreign language teaching, educational standards, grammatical minimum, communicative approach, language skills,
interactive methods, linguodidactics, student activity, lesson design, CLT methodology.

AHHOTauma. B faHHOM cTaTbe TEOPETUYECKM aHANU3MPYIOTCS 0Opa3oBaTenbHble CTaHAAPTbI, F(PaMMaTUYeCKUe MUHUMYMbI B MPEnofaBaHNM
QHIIMIACKOrO f3blka B 00LWe0bpa3oBaTeNbHbIX WKONAX U UX ponb B GOPMUPOBAHMM YCTHOW peun. [leiicTBylolwme yyebHble NporpamMmsl u
CTaHAApPTbl B OCHOBHOM OPUEHTUPOBAHbI HA MPUOBPETEHNE rpaMMaTUYECKUX 3HAHWI, @ PAa3BMTUI0 KOMMYHUKATUBHbBIX KOMNETEHLMIA yaenseTcs
HEAO0CTaTOYHO BHMMaHWA. B cTaTbe nMpuBOASTCS NPeANoXeHWUs MO TOYHOCTM FPaMMaTUYECKUX MUHMMYMOB, CYLLECTBYIOWMM npobnemam,
BaXHOCTU KOMMYHUKATUBHO-OPUEHTMPOBAHHOIO NOAXOAA M COBEPLUEHCTBOBAHMIO 06pa30BaTeNbHOMO NpoLecca.

Kntouesble cnoBa: npenofaBaHne MHOCTPAHHOTO A3blka, 06pa3oBaTe/bHble CTaHAAPTbI, FPAMMaTUYECKUIA MUHUMYM, KOMMYHUKATUBHbIV
NOAXO0A, A3bIKOBbIE HABbIKW, UHTEPAKTUBHbIE METOAbI, TMHIBOAUAAKTMKA, aKTUBHOCTb YYaLLMXCS, AM3aiH ypoka, MeToamka CLT.

https://doi.

Bugungi globallashuv va axborot texnologiyalari tez
sur’atlar bilan rivojlanayotgan davrda ingliz tili xalgaro
mulogot, fan, ta’lim va texnologiya tili sifatida 0’z mavqeini
mustahkamlab bormogda. Shu bois, dunyoning deyarli
barcha mamlakatlarida, jumladan, O‘zbekistonda ham
ingliz tilini o'gitish va o‘rganish masalasiga alohida e’tibor
garatilmogda. O'zbekiston Respublikasi Prezidenti tomonidan
ilgari surilgan “yosh avlodni zamonaviy bilim va ko'nikmalar
bilan qurollantirish” g‘oyasi asosida chet tillarni, xususan,
ingliz tilini o‘rgatish bo‘yicha bir gator muhim islohotlar
amalga oshirilmogda. Umumta’lim maktablarida ingliz tili
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o‘gitiladigan asosiy fanlardan biriga aylangan. Shu bilan
birga, mavjud ta’lim amaliyoti chuqur tahlil gilinadigan bo'lsa,
ingliz tilini o‘gitish jarayonida hali ham yechimini topmagan
muammolar mavjudligi ko‘zga tashlanadi. Jumladan, o‘quv
dasturlarining ko‘pchiligi grammatik bilimlarni o‘rganishga
yo'naltirilgan bo'lib, tilni mulogot vositasi sifatida qo‘llay
olishga, ya'ni og'zaki nutq va real kommunikativ ko'nikmalarni
shakllantirishga yetarlicha e’'tibor garatilmayapti. O‘quvchilarda
grammatik qoidalarni yod olish faolligi yuqori bo‘lsa-da,
amaliy muloqotda o'z fikrini ifoda eta olish ko‘'nikmalari sust
rivojlanmoqda.
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Ingliz tilini o'gitishdan asosiy magsad - o‘quvchilarning
xorijiy til orqali o'z fikrini erkin, anig va ravon bayon gila
oladigan darajaga yetkazishdir. Bu esa nafagat grammatikani
bilishni, balki uni mulogot jarayonida to‘g’ri va samarali go‘llay
olishni ham talab etadi. Shuning uchun ham zamonaviy til
o‘rgatish yondashuvlarida grammatika va mulogot o‘zaro
uzviy bog'liq jarayon sifatida qgaraladi. Ushbu maqgolada
aynan umumta’lim maktablaridagi ingliz tili o‘gitish tizimidagi
amaldagi standartlar, grammatik minimumlar va ularning
o‘quvchilar nutgiy faoliyatiga ta’siri tahlil gilinadi. Mavjud
kamchiliklar, metodik muammolar va ularni bartaraf etish
bo‘yicha takliflar ilgari suriladi. Shuningdek, ta’lim jarayonida
mulogotga yo'naltirilgan yondashuvni kuchaytirish orgali
o‘quvchilar til kompetensiyasini rivojlantirish yo‘llari
muhokama gilinadi. Maqgola nazariy-tahliliy uslubda yozilgan
bo'lib, asosiy manbalar sifatida O‘zbekiston Respublikasi
Xalg ta’limi vazirligi tomonidan ishlab chigilgan umumta’lim
maktablari ingliz tili ta’lim standartlari, xalqaro til o'qitish
metodikalari, shuningdek, tilshunos va pedagoglar asarlari
o‘rganildi. Grammatik minimumlar va og‘zaki nutgni
shakllantirishga oid amaliy tavsiyalar tahlil gilindi.

Umumta’lim maktablarida ingliz tilini ogitish jarayoni
yildan-yilga takomillashib borayotganiga garamay, ayrim
muammolar hanuzgacha dolzarbligicha golmoqda. Jumladan,
amaldagi ta’'lim standartlarining asosiy urg‘usi grammatik
goidalarga qaratilgan bo'lib, bu holat o‘quvchilarda og‘zaki
nutq va mulogotga oid ko'nikmalarning yetarli darajada
shakllanmasligiga olib kelmoqgda. Bu esa ingliz tilini
real hayotda muloqot vositasi sifatida ishlata olmaslik
muammosini yuzaga keltiradi. Grammatikani chuqur o‘rgatish,
albatta, til o'rganishda muhim komponent hisoblanadi. Birog,
uni kommunikativ kontekstdan ajratilgan holda o‘qitish
natijasida o‘quvchilar fagat nazariy bilimlar bilan cheklanib
golmogda. Ular grammatikani testlarda to‘g’ri qo‘llay oladi,
lekin oddiy kundalik suhbatda o'z fikrini erkin bayon gila
olmaydi. Bu holat bugungi ta’limda mavjud bo‘lgan muhim
nomutanosiblikni ko‘rsatadi: “bilish” bor, ammo “qo‘llay olish”
yo‘q. Muhokama gilinishi lozim bo‘lgan yana bir muhim jihat -
mulogotga yo‘naltirilgan metodikalarning amaliyotda yetarlicha
qo‘llanilmasligi. So'nggi yillarda kommunikativ yondashuyv,
CLT (Communicative Language Teaching), task-based
learning (vazifaga asoslangan ta’lim), integratsiyalashgan til
ko'nikmalari o'rgatish metodlari kabi ilg‘or metodikalar keng
targ'ib gilinmogda. Ammo aksariyat maktablarda bu metodlar
0'zining to'liq tatbigini topmayapti. Buning sabablari orasida
o'gituvchilarning tayyorgarligi, darsliklar va materiallarning
yetarli emasligi, vaqgt cheklovi, sinfdagi o‘quvchilar sonining
ko'pligi kabi omillar mavjud.

Kommunikativ kompetensiyani rivojlantirish uchun dars
jarayonlarida dialoglar, rolli o'yinlar, munozaralar, juftlik va
guruhli ishlarga keng o'rin berilishi lozim. Afsuski, bu kabi
yondashuvlar o‘quv jarayonining cheklanganligi sababli
ko'pincha nazariy grammatik mashglar bilan almashinadi.
Bu esa o'quvchida fagat yozma va testga asoslangan

bilimlar shakllanib, real suhbatlarda gatnashish malakasi
rivojlanmasligiga olib keladi. Ta’'lim sifati yugori bo'lishi uchun
o‘gituvchi fagat grammatikani o‘rgatuvchi emas, balki tilni
muloqot vositasi sifatida o‘’rgatuvchi bo'lishi kerak. Buning
uchun o'gituvchilarni doimiy metodik gayta tayyorlash,
ularga kommunikativ yondashuvlar bo'yicha amaliy treninglar
tashkil qilish va ularga zamonaviy ta’lim texnologiyalari bilan
ishlash imkoniyatini yaratish muhim ahamiyatga ega. Shu
bilan birga, ta’'lim standartlarini gayta ko'rib chigish, ularni
amaliy mulogotga yo‘naltirish orgali o'quvchilarning til
o'rganishga bo‘lgan qizigishini va ishtirokini oshirish mumkin.
Muhokama davomida aniglanganidek, grammatika va muloqot
ko‘nikmalarining o‘zaro uyg‘unligi ta’lim samaradorligini
belgilovchi asosiy omillardan biridir. Grammatik bilimlar - bu
vosita, magsad esa til orgali fikr bildira olishdir. Shunday ekan,
ta’lim jarayonini magsadga yo‘naltirish, ya’ni o'quvchini erkin
va aniq muloqot qila oladigan shaxs sifatida shakllantirish
—-zamonaviy ingliz tili ta’limining bosh maqgsadlaridan biri
bo'lishi kerak.

Xulosa gilib aytadigan bo‘lsak, umumta’lim maktablarida
ingliz tilini o'gitish bugungi kunda jahon ta’'lim standartlariga
mos ravishda yangilanmoqda. Birog, amaldagi ta’lim jarayonini
chuqur tahlil gilganimizda, ko'plab muammolar mavjudligiga
guvoh bo‘lamiz. Jumladan, ingliz tilini o‘gitish ko‘proq
grammatikaga yo'naltirilgani, og‘zaki muloqot ko‘'nikmalariga
yetarlicha e’tibor berilmayotgani ta’lim sifatiga salbiy ta’sir
ko‘rsatmogda. Grammatika albatta, til o'rganishda zaruriy
asosdir. Ammo bu bilimlar muloqot jarayoniga bog‘lanmasa,
o‘quvchi oz fikrini erkin bayon gila olmaydi. Shunday ekan,
grammatika - vosita, mulogot esa - magsaddir. Afsuski, ko'plab
maktablarda bu ikki yo‘nalish o‘rtasidagi uzviy bog'liglik yetarli
darajada yo'lga qo'yilmagan. Natijada, o‘quvchilar grammatik
goidalarni yod olgan bo‘lsa-da, amaliy suhbatda gatnasha
olmayapti. Bu holat ta’lim samaradorligini pasaytiradi.

Ta'lim standartlarida belgilangan grammatik minimumlar
ko‘plab hollarda amaliy nutqga emas, nazariy tushunchalarga
asoslangan. Bundan tashgari, o‘qituvchilarning ko‘pchiligi hali
ham an’anaviy yondashuvlardan foydalanmoqda. Interaktiv va
kommunikativ metodlarning kam go‘llanilishi o‘quvchilarning
faolligini cheklaydi. Shu bois, ingliz tilini o‘qitishda muvozanatli
yondashuvga zarurat mavjud. Ya’'ni grammatika va mulogot
ko'nikmalari uyg‘un holda o‘rgatilishi zarur. Dars jarayonida
real hayotiy vaziyatlar, rolli o'yinlar, dialoglar, juftlikda ishlash
kabi faol metodlar keng qgo'llanilishi kerak. Shuningdek,
o'qituvchilarning malakasini oshirish, metodik qo‘llanmalar
bilan ta’'minlash va zamonaviy darsliklarni ishlab chigish ham
dolzarb vazifalardandir. Ya'ni ingliz tilini o'rgatishdagi asosiy
magsad - o‘quvchini til orgali erkin mulogot gila oladigan
shaxs sifatida shakllantirishdir. Bunga erishish uchun ta’lim
mazmunini gayta ko'rib chiqgish, nazariy bilimlarni amaliy
mulogot bilan bog'lash va o'quvchini faol ishtirokchi sifatida
darsga jalb etish lozim. Grammatikadan mulogotgacha bo‘lgan
yo'l fagat metod emas, balki ta’limda mazmun va magsadning
uyg‘unlashuvini ifodalovchi yondashuvdir.
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TALABALARDA UMUMMADANIY KOMPETENSIYANI
SHAKLLANTIRISH DOLZARB PEDAGOGIK MUAMMO SIFATIDA

Annotatsiya. Mazkur maqolada talabalarda umummadaniy kompetensiyani shakllantirishning nazariy va amaliy asoslari, zamonaviy
ta'lim tizimidagi ahamiyati hamda amalga oshirish mexanizmlari yoritilgan. Umummadaniy kompetensiya shaxsning manaviy, axloqiy,
ijtimoiy, estetik va kommunikativ rivojlanishi bilan bog'liq bo'lib, u fagat bilim olish jarayonida emas, balki shaxsning ijtimoiy faoliyati,
mulogot madaniyati va fuqarolik pozisiyasida ham namoyon bo'ladi. Magolada bu kompetensiyani shakllantirishning pedagogik shartlari,
innovatsion texnologiyalar va ta’lim muhitining roli keng yoritilgan.

Kalit so'zlar: umummadaniy kompetensiya, talabalar, pedagogik jarayon, ma’naviy rivojlanish, ta’lim tizimi, ijtimoiy faollik, madaniyatli
shaxs.

Annotation. This article examines the theoretical and practical foundations of forming general cultural competence among students, its
significance in the modern educational system, and the mechanisms of its implementation. General cultural competence is closely related
to the spiritual, moral, social, aesthetic, and communicative development of the individual. It manifests itself not only in the process of
acquiring knowledge but also in a person’s social activity,communication culture,and civic position. The article provides a detailed analysis
of the pedagogical conditions, innovative technologies, and the role of the educational environment in shaping this competence.

Keywords: general cultural competence, students, pedagogical process, spiritual development, educational system, social activity,
cultured personality.

AHHOTauums. B paHHOM cTaTe paccMaTpMBaloLs TEOPETUYICKME M NPAKTUYICKME OCHOBM (POPMUPOBAHMS OBLIEKYNTYPHON KOMNETEHCUN Y
CTYLAEHTOB, €€ 3Ha4YeHWe B COBPEMEHHON cucTeMe 0Opa30oBaHus, a Takke MexaHWU3MKu peanusacuu. OBLeKynTypHas KOMNETEHCUS CBA3aHa
C LYXOBHUM, HPABCTBEHHWUM, COCMANIHUM, ECTETUYICKUM U KOMMYHUKATUBHWUM Pa3BUTUEM NMYHOCTU. OHA NposiBasieLss He TONKO B npocecce
NoNy4eHMs 3HaHUIA, HO U B COCMANHOW aKTMBHOCTU, KyNType OBLEHMS U TPaXAAHCKOM NO3MCMM AMYHOCTU. B cTaTe noopobHO ocBeleHu
refaroruysckme ycioBus, MHHOBACMOHHME TEXHOMOMMKU U pon 06pa3oBaTenHoi cpeam B npocecce GOPMUPOBAHUS LAHHOM KOMMNETEHCUM.

Kniouesune cnoBa: 06LWeEKYNTypHasi KOMMETEHCHS, CTYAEHTH, MefarorMysckuit Mpocecc, AyXOBHOE pas3BuTME, cucTeMa 06pasoBaHus,

COCHaNHaa aKTUBHOCT, KYNTypHaa NTMYHOCT.

XXl asr ta’'lim tizimi oldida turgan asosiy vazifalardan biri
har tomonlama barkamol, faol, ijodkor va mas’uliyatli shaxsni
tayyorlashdir. Bu vazifani amalga oshirishda talabalarda
umummadaniy kompetensiyani shakllantirish muhim ahamiyat
kasb etadi [1: 12]. Umummadaniy kompetensiya - shaxsning
jamiyatda to'liq faoliyat ko'rsatish, milliy va umuminsoniy
gadriyatlarga tayanilgan holda mulogot gilish, estetik, axlogiy
va ma’naviy jihatdan rivojlanish qgobiliyatini anglatadi. Uning
mohiyati talabalarning fagat kasbiy bilimlarga emas, balki
umuminsoniy madaniyatni anglash, jamiyatda o'z o‘rnini topish
va boshgalar bilan samarali hamkorlik gilish salohiyatini
shakllantirishdan iboratdir. Shu bois, umummadaniy
kompetensiyani rivojlantirish zamonaviy pedagogikaning
dolzarb muammolaridan biri sifatida namoyon bo‘lmogda.

Umummadaniy kompetensiya tushunchasining
mazmuni va mohiyati. “Kompetensiya” tushunchasi lotincha
“competere”- “muvofig kelmoq”, “qodir bo‘lmoqg” so'zidan
olingan bo'lib, shaxsning ma’lum sohada samarali faoliyat
yuritish qobiliyatini anglatadi. Umummadaniy kompetensiya
esa shaxsning umuminsoniy gadriyatlar, madaniy an’analar,
ijtimoiy munosabatlar va ma’naviy normalar hagidagi bilim,
ko'nikma va malakalarini 0z ichiga oladi [2: 23].

Ta'lim jarayonida umummadaniy kompetensiya quyidagi
tarkibiy gismlar orgali shakllanadi:

« axlogiy-etik komponent - yaxshi va yomonni farglash,
insoniylik, hurmat, adolat va mas’uliyat tuyg‘usi;

« estetik komponent - go‘zallikni anglash, san’at va
madaniyatni gadrlash qobiliyati;

e ijtimoiy komponent - jamoada ishlash, muloqot
madaniyati va hamkorlik salohiyati;

e fugarolik komponent - milliy va umuminsoniy
gadriyatlarga hurmat, vatanparvarlik va huqugiy madaniyat.

Umummadaniy kompetensiyani shakllantirishning pedagogik
asoslari. Umummadaniy kompetensiyani shakllantirishning ilmiy-
pedagogik asoslari ta’limning insonparvarlik, madaniyatlararo
muloqot va shaxsga yo'naltirilgan yondashuv tamoyillariga
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tayanadi [3: 28]. Bu jarayonda quyidagi nazariy yo'nalishlar
muhim ahamiyat kasb etadi:

1. Shaxsga yo'naltirilgan ta’lim konsepsiyasi. Bu
yondashuvda talabaning ichki salohiyati, qizigishi va
ehtiyojlari markaziy o‘rinni egallaydi.

2. Aksiologik yondashuv. Umummadaniy kompetensiyani
rivojlantirish axlogiy va ma’naviy qadriyatlar tizimini
shakllantirish orgali amalga oshiriladi.

3. Faoliyatli yondashuv. Talaba bilimni fagat gabul giluvchi
emas, balki uni yaratuvchi faol subyekt sifatida ishtirok etadi.

4. Integrativ yondashuv. Umummadaniy kompetensiya
turli fanlar, ijtimoiy tajribalar va madaniy muhit bilan uzviy
bog'lig holda shakllanadi [4: 52].

Umummadaniy kompetensiyani rivojlantirishning amaliy
yo'llari. Talabalarda umummadaniy kompetensiyani samarali
shakllantirish uchun ta’lim jarayonida quyidagi pedagogik
shart-sharoitlarni yaratish lozim:

1. Interaktiv ta’lim usullarini joriy etish. Debat, rolli
o'yinlar, ijodiy loyihalar va treninglar talabalarning fikrlash
doirasini kengaytiradi.

2. Madaniy-ma’rifiy tadbirlarni tashkil etish. Teatr, muzey,
madaniy forum va ixtiyoriy aksiyalarda ishtirok etish orqali
talabalarning madaniy dunyoqarashi boyiydi.

3. Axborot-kommunikasiya texnologiyalaridan foydalanish.
Onlayn kurslar, virtual madaniyat platformalari talabalarning
global madaniy makon bilan bog'lanishini ta’minlaydi.

4. Ta’'limning interfaol muhitini yaratish. Muloqot,
hamkorlik va jamoaviy ish orqali talabalar o'zaro tajriba
almashadi.

5. Ma’naviyat va axloq darslarini integrasiyalash. Har bir
fan doirasida ma’naviy tarbiya elementlarini kiritish katta
samara beradi.

Umummadaniy kompetensiyani baholash va monitoring
tizimi. Umummadaniy kompetensiyani rivojlantirish
natijadorligini baholash uchun maxsus mezonlar ishlab
chigilishi zarur. Ular quyidagilarni o'z ichiga oladi:

t.me/TAT jurnal



V [
“ FILOLOGIYA VA PEDAGOGIKA

TIL VA ADABIYOT O'ZBEKISTON RESPUBLIKASI MAKTABGACHA VA MAKTAB
TA’LIM TA'LIMI VAZIRLIGINING ILMIY-METODIK ELEKTRON JURNALI

13.00.00 - PEDAGOGIKA

¢ Bilim mezonlari: madaniy an’analar, tarix, estetika va
etika bo‘yicha nazariy bilim darajasi;

« Qobiliyat mezonlari: mulogotda madaniyatli bo'lish, turli
fikrlarni gqabul qilish, bag‘rikenglik;

¢ Qadriyat mezonlari: jamiyat, inson, tabiat va Vatanga
nisbatan ijobiy munosabat;

¢ Faoliyat mezonlari: talabaning madaniy va ijtimoiy
loyihalarda ishtirok etish faolligi.

Monitoring jarayonida anketalash, suhbat, portfolio tahlili
va refleksiv yozuvlardan foydalanish mumkin [5: 32].

Zamonaviy ta’'lim tizimida umummadaniy
kompetensiyaning ahamiyati. Globallashuv va ragamli jamiyat
sharoitida ta’lim fagat kasbiy bilim bilan cheklanib golmasligi
kerak. Bugungi kunda madaniy saviya, axlogiy barkamollik va
ijtimoiy mas’uliyat inson faoliyatining asosiy ko'rsatkichlaridan
biriga aylandi. Shu nuqtayi nazardan, umummadaniy

kompetensiya talabaning ijtimoiy moslashuvini ta’minlaydi,
kasbiy etika va mulogot madaniyatini rivojlantiradi, fugarolik
ongini mustahkamlaydi, milliy va umuminsoniy gadriyatlar
uyg‘unligini ta’minlaydi. Shunday gilib, umummadaniy
kompetensiya - shaxsning ma’naviy etukligi, ijtimoiy faolligi
va madaniyatlilik darajasini belgilaydigan muhim ko‘rsatkich.
Talabalarda umummadaniy kompetensiyani shakllantirish
- uzluksiz, tizimli va magsadli jarayon. U ta’'lim mazmuni,
metodikasi va muhiti bilan uzviy bog'lig holda amalga
oshirilishi lozim. Pedagogik faoliyatda bu kompetensiyani
rivojlantirish nafagat talabalarning ma’naviy dunyoqarashini
boyitadi, balki ularni jamiyatda mas’uliyatli, faol va
madaniyatli fugaro sifatida shakllantiradi. Shuning uchun
ham umummadaniy kompetensiyani rivojlantirish muammosi
nafagat pedagogika, balki butun ta’lim tizimi uchun strategik
ahamiyatga ega bo‘lgan dolzarb masala hisoblanadi.
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NUTQIY KO‘'NIKMALARNI RIVOJLANTIRISHDA O‘LKASHUNOSLIK
MATERIALLARI USTIDA ISHLASH USULLARI

Annotatsiya. Maqolada ingliz tili darslarida nutgiy konikmalarni rivojlantirishda autentik o'lkashunoslik materiallaridan foydalanishning
afzalliklari tahlil qilinadi. Samargand shahri hagidagi inglizcha autentik matn misolida tinglab tushunish, ogish va og'zaki nutgni
rivojlantiruvchi topshiriglar namunasi ishlab chiqiladi, ogitishning lingvodidaktik va psixologik jihatlari yoritiladi.

Kalit so'zlar: autentik material, o'lkashunoslik, nutqiy konikma, ingliz tili, mulogot kompetensiyasi.

Annotation. The article analyzes the advantages of using authentic local history materials in the development of speech skills in
English lessons. Using the example of an authentic English text about the city of Samarkand, a sample of tasks for the development of
listening comprehension, reading, and oral speech will be developed, and the linguodidactic and psychological aspects of teaching will be

highlighted.

Keywords: authentic material, local lore, speech skills, English, communication competence.

AHHOTauma. B cTaTbe aHaNM3MPYHOTC NPEUMMYLLECTBA MCMOb30BAHWUS ayTEHTUYHbIX KpaeBeauYeCkKMX MaTepuanoB B Pa3BUTUU peyeBbixX
HaBbIKOB HA YPOKax aHIIMICKOro f3blka. Ha npuMepe ayTeHTUYHOro aHrMICKoro TekcTa o ropofe CamapkaHae paspabatbiBaetcs obpasel,
3a[laHuiA, Pa3BMBAIOLLMX ayaMPOBAHUE, YTEHUE U YCTHYHO Peyb, OCBELLAKTCS MHIBOAMAAKTUYECKME U MCUXONOMMYECKUE acneKTbl 06yyeHus.

KnioueBble cnoBa: ayTeHTUUHbINM MaTepuan, KpaeBeaeHWe, peyeBble HaBblKW, aHITMMCKMI 3bIK, KOMMYHUKATUBHAS KOMMETEHLMS.

Zamonaviy globallashuv davrida chet tillarini, xususan,
ingliz tilini o‘rganish va o'rgatish jarayoniga bo‘lgan talab ortib
bormoqda. Ingliz tili nafagat xalgaro muloqot vositasi, balki
ilmiy-texnik taraqgiyot, ta’lim va kasbiy rivojlanishning muhim
omiliga aylangan. Shu boisdan, ingliz tili o'qitish metodikasini
takomillashtirish, aynigsa, tinglab tushunish ko‘nikmasini
rivojlantirishga garatilgan tadqiqotlar dolzarb masalalardan
biri bo'lib golmoqda. O‘zbekiston Respublikasi Prezidenti
Sh.M.Mirziyoyev prezidentlik lavozimi vazifasida ish boshlagan
ilk kunlaridayoq xorijiy tilni mukammal bilgan tadbirkor
yoshlarni tayyorlashga qaratilgan bir gator gonun hujjatlarini
imzoladi. Mamlakatimizda bir gator qonun hujjatlari doirasida
xorijiy tillarni o‘gitishning sifatini oshirishda xorijiy tillarni
o'qitish bo'yicha eng yaxshi natijalarga erishgan maktablarni
aniglash va davlat organlariga ishga qabul qilishda xorijiy
tillarni bilish talablari kiritilgani muhim ahamiyatga molikdir
[1]. “O‘zbekistonning ochiglik siyosati, dunyo bozoriga faol
kirib borayotgani, barcha sohalarda xalgaro hamkorlik
kengayayotgani xorijiy tillarni bilishga ehtiyojni oshirmoqgda.
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Mamlakatimizda xorijiy tillarni o‘rgatish bo‘yicha kelajak
uchun mustahkam poydevor bo‘ladigan yangi tizimni yo‘lga
go’yish” [2] ustuvor vazifa etib belgilandi. Til nazariyasining
asoschisi V.Gumbolt XIX asrdayoq “Til - millat ruhi” [3] deb
aytgan edi F.l.Buslaev shunday yozadi: “birinchi va eng muhimi,
nutq shakllari bilan ifodalanadigan narsalarni tushunish va
ularni to‘g’ri yo'l bilan ishlatishdan iborat amaliy qobiliyatni
rivojlantirishdir, ya’ni o‘qimishli odamlar aytganidek, og‘zaki
va yozma mashqlar orgali talabada suhbat va yozuvga xos
nutq shakllarini osonlik bilan tushunish ko'nikmasini hosil
qgilamiz” [4].

Zamonaviy globallashuv sharoitida xorijiy tillarini
o'qitish metodikasini takomillashtirish dolzarb masalalardan
biri hisoblanadi. Xususan, ingliz tilini o‘gitishda autentik
materiallardan foydalanish alohida ahamiyat kasb etmoqda.
Autentik materiallar - bu til o‘rganuvchilar uchun maxsus
moslashtirilmagan, real hayotdan olingan materiallar bo'lib,
ular gazeta va jurnallar, kitoblar, filmlar, qo‘shiglar, internet
resurslari va boshga manbalarda uchraydi [5]. Keyingi
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yillarda o‘tkazilgan tadgigotlar shuni ko‘rsatadiki, autentik
materiallardan foydalanish o‘quvchilarning til o'rganishga
bo‘lgan motivatsiyasini oshiradi, real mulogot muhitini
yaratadi va madaniyatlararo kompetensiyani rivojlantiradi [6].

Bugungi kunda xorijiy tillarni, xususan, ingliz tilini
0'gitishda autentik materiallardan foydalanish kommunikativ
yondashuvning muhim sharti sifatida e’tirof etiladi. Autentik
materiallar - bu ona tilida so‘zlashuvchi muhitda yaratilgan,
o‘quv jarayonidan tashqarida qo‘llaniladigan hagqiqiy til
birliklari bo'lib, ular o'quvchiga tabiiy til muhitini his gilish
imkonini beradi. O‘lkashunoslik materiallari bilan integratsiya
etilgan autentik manbalar esa talabalarda nafaqat tilni,

balki madaniyatni anglash va ifoda etish ko'nikmasini ham
shakllantiradi.

Avvalo, autentik materiallar nutqiy faoliyatning barcha
turlari (tinglab tushunish, o‘gish, gapirish va yozish) bir
vaqtning o‘zida rivojlantirish imkonini beradi. Masalan,
o‘lkashunoslik mavzulariga oid hagiqiy videolavhalar,
intervyular, sayohat broshyuralari, mahalliy yangiliklar
portallaridan olingan maqolalar va afishalar orqali talabalar
mintaqa madaniyati, geografiyasi, tarixiy obidalari hagida
ingliz tilida real ma’lumot oladilar. Bunday materiallar asosida
quyidagi interaktiv topshiriq turlarini ishlab chigish samarali
hisoblanadi:

Topshiriq turi Autentik material namunasi

Rivojlanadigan nutqiy ko‘nikma

Audio tinglab
mazmunini tushunish

“BBC Travel” yoki “National Geographic”
saytidagi O‘zbekiston hagidagi podkastlar

tinglab tushunish, mazmunni
umumlashtirish

Dialogik nutq yaratish asosida suhbat tayyorlash

Mahalliy aholi bilan intervyu (video)

gapirish, fikr almashish

O'gish topshiriglari ingliz tilidagi magolalar

Ozbekiston shaharlari hagidagi

0'qgib tushunish, asosiy
g‘oyani aniglash

Yozma nutq topshiriglari

Broshyura, reklama, yoki sayyohlik veb-
sahifasini tahlil qilib insho yozish

yozish, matn tuzish

Autentik materiallardan foydalanish psixologik jihatdan
ham ijobiy ta’sir ko‘rsatadi. Chunki talabalar o’z mintagasiga,
madaniyatiga oid ma’lumotni o‘rganayotganda ichki
motivatsiya kuchayadi, o'zini xorijiy til vositasida ifoda etishga
ishtiyoq ortadi. Shu bilan birga, hagigiy nutqg namunalarida
til birliklarining intonatsiya, talaffuz, tildagi variantlilik kabi
xususiyatlarini eshitish, idrok etish imkoniyati yuzaga keladi.
Pedagogik jihatdan esa autentik materiallar o‘lkashunoslik
kompetensiyasini rivojlantiruvchi vosita sifatida xizmat giladi.
Talaba o'z mamlakati, madaniy gadriyatlari hagida ingliz tilida
so‘zlay olishni o‘’rganadi, bu esa madaniyatlararo muloqot
kompetensiyasini shakllantiradi. Autentik materiallardan
samarali foydalanish uchun o‘qituvchi materialni til darajasi va
mavzuga mosligini hisobga olishi, madaniy kontekstni izohlab,
tahlil qilishga yo'naltiruvchi savollar berishi, o‘quvchilarning
mustagqil izlanish va muhokama faoliyatini rag‘batlantirishi
zarur.

Shunday qilib, o‘lkashunoslik materiallari ustida ishlashda
autentik manbalardan foydalanish o‘quvchilarning nutgiy,
kommunikativ va madaniy kompetensiyalarini uyg'un tarzda
rivojlantiradi. Bu esa xorijiy til o'qitish jarayonini real hayot
bilan bog‘laydi hamda talabalarning nutqiy faoliyatini
tabiiy muloqot sharoitlariga yaqinlashtiradi. O‘lkashunoslik
materiallari asosida autentik manbalardan foydalanish xorijiy
tilni o‘gitishda nutqiy kompetensiyani rivojlantirishning
zamonaviy yo‘nalishi sifatida e’tirof etiladi. Tadgiqotlar
va amaliy tajriba shuni ko‘rsatadiki, talabalarning nutgiy
faoliyatida real hayotiy kontekstda ishlash, madaniy va ijtimoiy
jihatdan ahamiyatli ma’lumotlarni tahlil gilish ularning
mulogotga kirishish qobiliyatini ancha faollashtiradi. Umuman
olganda, autentik o‘lkashunoslik materiallari

> talabalarda motivatsiyani oshiradi, o’rganilayotgan
tilga nisbatan ijobiy psixologik munosabatni shakllantiradi;

» real mulogot sharoitlarini yaratadi, bunda til birliklari
tabiiy kontekstdagi qo‘llanishda o‘zlashtiriladi;

» madaniyatlararo kompetensiyani rivojlantiradi, ya'ni
0z mamlakati va xalgaro madaniyatni tagqoslab o‘rganish
imkonini beradi;
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> talabalarning mustaqil fikrlash, tahlil qilish va o'z
fikrini bayon etish ko'nikmalarini shakllantiradi;

> o'gituvchilarga darsni interaktiv va kommunikativ
asosda tashkil etish imkonini beradi.

Amaliy tavsiyalar:

1. Autentik manbalarni tizimli tanlash. O‘gituvchi
materiallarni talabalarning til darajasi, mavzu yo'nalishi va
yosh xususiyatlariga mos holda saralashi lozim.

2. Integratsion yondashuvni qo‘llash. Har bir autentik
material tinglab tushunish, o‘qgish, gapirish va yozish
topshiriglari bilan uyg‘unlashtirilsin.

3. Mahalliy madaniyatni ingliz tilida ifodalash. Darslarda
Ozbekistonning madaniy obidalari, urf-odatlari, milliy
bayramlari hagida ingliz tilida loyihalar, tagdimotlar tashkil
etish tavsiya etiladi.

4. Raqamli platformalardan foydalanish. BBC Learning
English, National Geographic, Uzbekistan Travel, va boshqga
saytlardagi videolar, magolalar o‘lkashunoslik ruhidagi haqgiqiy
til materiallari sifatida go‘llanishi mumkin.

5. Baholashni kommunikativ yondashuvga asoslash.
Talabalarning fagat grammatik to‘g‘riligini emas, balki
muloqotdagi faolligi, fikrni ifodalash aniqligi, madaniy
kontekstni tushunish darajasi ham baholanadi.

Bugungi kunda til o‘gitishdan asosiy magsad -
o‘quvchilarni kommunikativ jihatdan faol shaxs sifatida
shakllantirish. Shunga ko‘ra, chet tili ta’limida nutqiy
ko‘nikmalarni rivojlantirish tilni o‘rgatishning markaziy
vazifasiga aylanmoqda. O‘lkashunoslik materiallari (ya’ni
o'rganilayotgan til mamlakati madaniyati, tarixi, urf-odatlari,
geografiyasi hagidagi ma’lumotlar) o‘quvchilar nutgini
tabiiy muloqot sharoitiga yaginlashtiradi, ularning madaniy
tafakkurini kengaytiradi va motivatsiyasini oshiradi. Shu
sababli, o'lkashunoslik materiallari ustida ishlash interfaol
va integratsion yondashuv asosida tashkil etilishi zarur.

1. O‘lkashunoslik materiallarining o‘quv jarayonidagi
o‘rni. O'lkashunoslik materiallari o‘quvchilarning til hagidagi
tasavvurini kengaytiradi, madaniyatlararo muloqotga
tayyorlaydi, fikrni to‘liq va madaniy shaklda ifodalash
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imkonini beradi. Masalan, “British Festivals”, “Uzbek
Traditions”, “Famous Landmarks” kabi mavzular asosidagi
matnlar yoki videolar orgali o'quvchilar nutqiy faoliyatning
barcha turlarida (tinglash, oqish, yozish, gapirish) mashq
qgiladilar.

2. O‘lkashunoslik materiallari ustida ishlash bosqichlari.
O‘lkashunoslik materiallari bilan ishlash jarayoni uch
bosqichda olib boriladi:

2.1. Tayyorlov bosqichi (Pre-activity stage). Bu bosqgichda
o‘quvchilarning mavjud bilimlari faollashtiriladi, mavzuga
kirish motivatsiyasi yaratiladi. Usullar:

e “Brainstorming” (Fikrlar yomg‘iri) - mavzu bo‘yicha
o‘quvchilar fikrlarini erkin bayon etadi.

e “Prediction” (Taxmin gilish) - rasmlar yoki kalit so‘zlar
asosida matn mazmunini taxmin gilish.

e “Question prompts” (Savol orqali yo‘naltirish) - “What do
you know about London?”, “Have you ever been to a historical
place in Uzbekistan?” kabi savollar yordamida kirish gismi
yaratiladi.

2.2. Asosiy bosqich (While-activity stage). Bu bosgichda
o‘quvchilar bevosita material bilan ishlaydilar: matn o‘gish,
tinglash, tahlil gilish, ma’lumotlarni tagqoslash. Usullar:

e “Jigsaw reading/listening” - matn gismlarga bo‘linadi,
har bir guruh bir gismini o‘gib, keyin o'zaro almashadi.

e “Information gap” - har bir o'quvchi yoki juftlikda
ma’lumotning bir gismi mavjud bo‘ladi, ular nutq orqali
ma’lumotni to‘ldiradilar.

e “Role play” - “Tourist and Guide”, “Reporter and Local
Citizen” kabi rolli o'yinlar orqgali real muloqgot simulyatsiyasi
yaratiladi.

e “Cultural comparison” - ingliz va o’zbek madaniyatini
tagqoslash (“Wedding traditions”, “National cuisine” va hokazo).

2.3. Mustahkamlash bosgichi (Post-activity stage). Bu
bosgichda o‘quvchilar o‘rganilgan ma’lumotlar asosida ijodiy
nutq faoliyatini bajaradilar. Usullar:

e “Project work” - “My Country’s Famous Places”, “Our
National Holiday” kabi loyihalar yaratish.

e “Presentation” - mavzuga oid taqdimot tayyorlash.

e “Essay writing” - “Why | Love My Homeland” mavzusida
insholar yozish.

e “Cultural dialogue” - ikki madaniyat vakillari o‘rtasidagi
suhbatni yaratish.

3. O'lkashunoslik materiallari asosida nutqiy ko‘nikmalarni
rivojlantiruvchi topshiriglar tizimi.

Nutq turi O‘quv topshiriglari misollari Magqsadi
Tinglab “Tour Guide’s Speech”, “Cultural Interview’ni | eshitib tushunish va
tushunish tinglab, asosiy g'oyani aniglash digqgatni rivojlantirish
O'aish “The Great Silk Road” matnini mantigiy tushunish va so'z

q o'qib, savollarga javob berish boyligini kengaytirish
Gapirish “Introducing Uzbekistan to erkin va ishonchli mulogot
P Foreign Guests” roli ko'nikmasini shakllantirish
Yozma nutq “A Letter to a Pen Friend about My Country” yozma nutq madaniyati va
izchilligini rivojlantirish

4. O‘lkashunoslik materiallari asosida ishlashda interfaol
metodlar. O‘quvchilarning faolligini oshirish uchun quyidagi
metodlar samarali hisoblanadi:

e “Cluster” - olkaga oid so‘z va iboralarni tarmoglash
orgali so'z boyligini faollashtirish.

e “Debate” - “Which country is more environmentally
friendly?” kabi bahsli mavzular orgali mulogot ko‘nikmasini
rivojlantirish.

e “Gallery walk” - o‘quvchilarning o‘lkashunoslik
loyihalarini sinf bo'ylab namoyish gilish.

e “Quiz” - “Culture Quiz”, “Famous People of Uzbekistan
and the UK” kabi interfaol viktorinalar orqgali bilimni
mustahkamlash.

5. O‘lkashunoslik materiallari ustida ishlash
natijalarini baholash. Baholash jarayonida o‘gituvchi
fagat grammatik to‘g‘rilikka emas, balki o‘quvchining
mazmunni anglash qobiliyatiga, madaniy ma’lumotlardan
foydalana olishiga, fikrni erkin ifodalashga ham e’tibor
garatadi.

Baholash mezonlari:

Ko‘rsatkich

Tavsif

Kommunikativ faollik

Muloqotda faol ishtirok etadi, fikrini erkin bildiradi.

Madaniy mazmun

O’lkashunoslik elementlari nutqda aniq aks etgan.

Grammatik to‘g'rilik

Grammatik xatolar nutgni buzmaydi.

So‘z boyligi

O’lkashunoslikka oid so'z va iboralar to‘g'ri ishlatilgan.

O‘lkashunoslik materiallari ustida tizimli ishlash
o‘quvchilarni nafagat til jihatidan, balki madaniyatlararo
muloqotga tayyor shaxslar sifatida shakllantiradi. Bu
yondashuv nutgiy ko‘nikmalarni tabiiy, mazmunli va
motivatsion sharoitda rivojlantirish imkonini beradi. Chet tili
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o‘gituvchisi o‘lkashunoslik materiallarini tanlashda ularning
yoshga, til darajasiga va mintaqaviy mosligiga e’tibor berishi
zarur. Samarali metodlar - “role play”, “project work”, “debate”,
“information gap” orqali o‘quvchilarda erkin nutg, fikrlash va
madaniy ong shakllanadi.
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Mahliyo DJAKBAROVA,

Namangan davlat pedagogika instituti boshlang'ich ta’lim innovatsiyalari kafedrasi katta ogituvchisi

TALABALARDA NUTQ SO‘ZLASH KO‘NIKMALARINI MUAMMOLI
O‘QITISH TEXNOLOGIYALARI YORDAMIDA RIVOJLANTIRISH

Annotatsiya. Magolada zamonaviy ta’'limning dolzarb muammolaridan biri - talabalarning nutq sozlash ko'nikmalarini rivojlantirish
masalasi yoritilgan. Muammoli ogitish texnologiyalarining nutqiy faoliyatga ta’siri tahlil gilinib, ushbu texnologiyalar asosida nutgiy

ko'nikmalarni shakllantirish usullari taklif etilgan.

Kalit so‘zlar: muammoli ogitish, nutgiy ko'nikmalar, kommunikativ kompetensiya, metodik tizim, muammoli vaziyat, kreativ fikrlash,

talaba faolligi.

Annotation. This article highlights one of the pressing issues of modern education - the development of students’ speech skills. The
influence of problem-based learning technologies on speech activity was analyzed, and methods for forming speech skills based on these

technologies were proposed.

Keywords: problem-based learning, speech skills, communicative competence, methodological system, problem situation, creative

thinking, student activity.

AHHoTauma. B 1aHHOM cTaTbe OCBeLLAeTCs 0fHA W3 aKTyasbHbIX NPo6aeM COBPeMeHHOro 06pa3oBaHNs — Pa3BUTHUE pEYEBbIX HABbIKOB
cTyAeHToB. pOaHaNM3MpoOBaHO BAWSIHME TEXHONOTWI Mpob6neMHOro obydyeHUs Ha peyeByl LEATENbHOCTb W MPEeANOXKEeHbl METOAbI

(hOpMUpOBaHUS peyeBbIX HABbIKOB HA OCHOBE 3TUX TEXHOMOTMA.

KnioueBble cnoBa: npobnemMHoe obyyeHue, peyeBble HaBblKW, KOMMYHWKATUBHAsS KOMMETEHLMS, METOAMYECKas cuMcTemMa, NpobaeMHas

cnTyaums, KpeatuBHOE MblllieHUe, aKTUBHOCTb CTYAEHTa.

Zamonaviy jamiyatning rivojlanishi bilan bir gatorda, har
ganday soha mutaxassisi uchun o'z fikrini anig, mantiqiy va
ishonchli ifodalay olish gobiliyati, ya’'ni yuqgori darajadagi
nutqiy madaniyat talab gilinmogda. Ta’lim jarayonida, aynigsa,
oliy ta’lim muassasalarida talabalarning nutqiy ko'nikmalarini
rivojlantirish nafaqat filologik, balki barcha yo‘nalishlar uchun
dolzarb pedagogik vazifadir.

An’anaviy o‘qitish usullari, ko‘pincha, talabalarni nofaol
tinglovchiga aylantirib, ularning mustagqil fikrlash va fikr-
mulohazalarini ifoda etish gobiliyatini cheklaydi. Shu nugtayi
nazardan, muammoli ogitish texnologiyalari talabaning
faol subyekt sifatida shakllanishida, uning kognitiv va
kommunikativ qobiliyatlarini rivojlantirishda eng samarali
vositalardan biridir. Muammoli o‘gitishning mohiyati
talabani g‘ayritabiiy, kognitiv muammoli vaziyatga solish
va uni mustagil yoki jamoaviy tarzda hal etish jarayonida
bilim, ko'nikma va malakalarga ega bo'lishidir. Ushbu
jarayon tabiiy ravishda intensiv nutqiy faoliyatni talab qiladi
va rag‘batlantiradi. Hozirgi kunda jahonning rivojlangan
davlatlarida ta’lim jarayonida “muammoli o‘gitish”ning turli
jihatlari bo'yicha keng qamrovli tadgigotlar olib borilmoqda.
Ushbu tadqiqotlar shuni nazariy jihatdan asoslab bermogdaki,
muammoli vaziyatlar talabaning intellektual faoliyatga
bo‘lgan ichki ehtiyojini uyg‘otadi va uni faollashtiradi [1:
3]. Shu bilan birga, aksariyat olimlarning ta’kidlashicha,
talabalarda muammolarni hal etish qgobiliyati ularning tabiiy
agliy salohiyati asosida shakllanadi.

Muammoli ta’limning psixologik-pedagogik asoslari
V.Okon, M.Maxmutov, V.Kudryavtsev, V.Maransman,
N.Mochalova, A.Matyushkin, I.Ilnitskaya va boshqga ko'plab
metodist olim va amaliyotchi mutaxassislar tomonidan
o‘rganilgan. Ushbu tadqiqotchilar bolaning intellektual
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faoliyatga undovchi ichki ehtiyojning muammoli vaziyatlar
paytida paydo bo'lishini, bu ehtiyoj uning oldiga qo‘yilgan
murakkab masala mohiyatini bilishga bo‘lgan gizigishdan
kelib chigishini ilmiy asoslab berishgan. Shuningdek, ular
o‘quvchi tomonidan oldiga go‘yilgan muammoni yechishda
uning o‘zidagi ijodiy qobiliyat, intellektual imkoniyat
va hayotiy tajribasini to‘liq safarbar etishi mumkinligini
ilmiy-amaliy jihatdan isbotlab berishgan. Olimlarimizdan
Q.Husanboyeva “adabiyot o‘gitishda muammoli ta’limdan
foydalanish o‘quvchilarni mustagqil fikrlashga o‘rgatishning
muhim omili” ekanligini ta’kidlaydi [2:11]. D.M.Mahmudova
esa “Muammoli ta’lim texnologiyalari asosida talabalarning
kreativ faoliyatini rivojlantirish metodikasi” nomli
dissertatsiyasida: “Informatikani o'qitish jarayonida talabalar
kreativ faoliyatini rivojlantirishning interfaol ta’'limga
asoslangan tizimi muammoli-izlanishli-kreativ vaziyatlarni
(harf va ragamlarni kodlash, sanoq sistemalari bilan ishlash)
intensiv go‘llashga doir izlanishli, evristik, loyihaviy, kreativ,
kompyuting ta’'limning virtual perspektiv modeliga asoslangan
topshiriglarni ishlab chigish orqali takomillashtirilgan”
degan xulosaga keladi. Ona tili ta’'limida ham muammoli
ta’'lim texnologiyalaridan foydalanish nutgiy ko‘nikmalarni
rivojlantirishning muhim usullaridan biridir.

Muammoli o'qgitish texnologiyalarining asosiy mohiyati
shundaki, ular talabaning tafakkurini muayyan holat yoki
vaziyatga yo'naltiradi. Dastlab, talaba muammoning mohiyatini
anglashga, so‘ngra esa uni tahlil gilish va yechim topishning
keyingi bosgichlariga o‘tishga undaladi. Ana shu mantiqiy
tafakkur zanjiri nutq so‘zlash ko‘nikmalarini mazmunli va
tizimli rivojlantirish uchun eng samarali mexanizm hisoblanadi.
Muammoli o‘gitish nutqgiy ko‘nikmalarni rivojlantirishga
quyidagi jihatlardan ijobiy ta’sir ko'rsatadi:
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Faoliyatli

Muammoli vaziyat talabada g‘ayrat, giziquvchanlik va
muammoni hal qilish istagini uyg‘otadi. Bu esa unga 0z
fikrini bayon qilish, g‘oyalarini himoya gilish uchun ichki motiv
yaratadi. Jumladan, talabalarga “Qaysi undosh tovushlar ozaro
birlashtiruvchi belgiga ega emas?” muammoli savol beriladi.
Ular tilimizda mavjud 24 undosh tovushni hosil bo‘lish o‘rni,
hosil bo'lish usuli, ovoz va shovgin ishtirokiga ko‘’ra hamda
tovush paychalarining ishtiroki bo‘yicha solishtirib, quyidagi
javob variantlarini taqdim etishadi:

M va X undoshlari. “M” harfi hosil bo'lish o'rniga ko'ra
lab-lab, “x” esa chuqur til orga undoshi, hosil bo'lish usuliga
ko‘ra “m” portlovchi, “x” bo‘lsa sirg‘aluvchi, un paychalarining
ishtirokiga ko‘ra “m” jarangli, “x” jarangsiz undosh tovushi,
ovoz va shovginning ishtirokiga ko‘ra “m” ovozdor, ya'ni sonor
tovush, “x” esa shovgin undosh hisoblanadi. Shu tariga talabalar
“Lva g”, “nva h”, “r va p” kabi undoshlarni tahlil gilishadi.
Muammoni hal gilish uchun talaba yangi ma’lumotlarni izlash,
tahlil gilish, solishtirish va umumlashtirishga majbur bo‘ladi.
Bu uning nutqg mazmunini boyitadi, leksik va grammatik
zaxirasini kengaytiradi. “Sizningcha, tilimizda nechta unli
tovush mavjud?” degan muammoli savol beriladi va quyidagi
targatmalar tagdim etiladi:

2-tarqatma

D.Nabiyeva hamda H.Zokirovalar o‘zbek adabiy tili
unlilari uchun og‘izning ochilish darajasi (keng, o'rta keng,
tor) va labning ishtirokiga ko'ra (lablangan va lablanmagan)
belgilari farglovchi belgilar sanaladi, degan xulosaga
kelishgan [4: 27].

3-targatma

B.Mengliyev 0'zining facebookdagi sahifasida “Hozirgi
o'zbek adabiy tilida 9 ta unli fonema bor” [5] deya post
goldirgan.

1-targatma

M.Mirtojiyev o'zbek adabiy tilidagi unlilarni og‘izning
ochilish darajasiga ko'ra

an’ana bo‘yicha uch darajaga bo‘lgani holda, ularning
miqdorini 13 ta deb

ko'rsatadi:

Tilning yuqori ko'tarilishidagi unlilar: i, i, y, u, o".

Tilning o'rta ko'tarilishidagi unlilar: e, e, 0, 0.

Tilning past ko'tarilishidagi unlilar: 8, 8, o, @ [3: 20].

Har biro limning fikrini o‘rganib, manbada berilgan
misollar bilan tanishgach, talabalar o'z xulosasini og‘zaki
bayon etadi. Bu jarayonda talabada fikrini izchil, mazmuntli
ifodalash, ularni misollar orgali dalillash hamda ilmiy xulosa
chiqarish ko'nikmasi shakllanadi.

Muammoli vaziyat turli xil nutgiy faoliyat turlarini
(monologik, dialogik, munozara)ni amalga oshirishni talab
giladi. Talaba munozarada qatnashadi, fikrlarini asoslaydi,
guruhdoshlarining pozitsiyasini tinglaydi va baho beradi.
Oliy ta’limda tahsil olayotgan talabalarda bahsga to'g’ri
kirishish, o‘zgani tinglash va fikrga qarshi fikr ayta olish
uchun darslarda munozaralar o‘tkazish muhim. Chunki
muammoli o‘gitish texnologiyalariga asoslangan munozara
mashg‘ulotlari talabalarning kognitiv rivojlanishiga ta’sir etadi:
tangidiy fikrlash qobiliyatini rivojlantiradi, ilmiy munozara
madaniyatini shakllantiradi, mustaqil izlanish va tadgiqot
ko'nikmalarini takomillashtiradi, nutq so‘zlashga o'rgatadi.

Fonetika - tilshunoslikning nutq tovushlarini o‘rganuvchi
bo'limi sifatida - til o'rganish jarayonida muhim orin tutadi.
Birog, mazkur mavzuning murakkab va abstrakt tabiati
talabalarda qiyinchiliklar tug‘dirishi mumkin. Shuni hisobga
olgan holda samarali munozara tashkil etish uchun talabalarni
ilmiy adabiyotlar bilan tanishtirish va mustagil o‘gib, o‘rganishi
uchun ma’lum muddatni belgilash, metodik ko‘rsatmalar
taqdim etish, munozara bosqichlari bilan oldindan tanishtirish.

60 daqigalik munozara quyidagi bosgichlardan iborat:

1. Kirish (5 dagiqa) - magsad va qoidalar bilan tanishtirish.

2. Pozitsiyalarni ifodalash (20 dagiga) — argumentlar
tizimini ifodalash.

3. Erkin munozara (20 daqiqa) - savol-javoblar o‘tkazish.

4. Xulosa (10 dagiqa) - yakuniy pozitsiyalarni bildirish.

5. Baholash (5 dagiqa) - natijalarni tahlil gilish.

O'qituvchi moderator vazsifatida jarayonni boshgaradi,
vaqgtni boshqgaradi, neytral pozitsiyada turadi hamda
konstruktiv mulohazalar berib turadi. Baholash quyidagi
mezonlar asosida amalga oshiriladi:

Baholash .
Mezon (100 ball) Baholash parametrlari
Dalillarning ilmiy asoslanganligi va ishonchliligi (15)
Mazmun 30 Igtibos keltirish va unga munosabat bildirish (15)
A Vizual materiallardan foydalanish (10)
Tashkil etish 20 Vagtdan to‘g’ri foydalanish (10)
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Mezon (Blaolz)ollaaaslill) Baholash parametrlari
Lug‘at boyligi va til xususiyatlaridan foydalanish darajasi (10)
Nutgning ifodaliligi va og'zaki nutq me’yorlariga rioya qilish (15)
Nutg madaniyati 50 Dialog va munozarada faollik va mulozamatli
so‘zlardan foydalanish (15)
Munozara odobi (10)

Muammoli o'qitish talabaning mantigiy, kreativ va kritik
fikrlash qobiliyatlarini rivojlantiradi, bu esa uning nutgining
mazmunan boy va strukturaviy jihatdan aniq bo'lishiga
xizmat giladi. Muammoli o'qitish texnologiyalari asosida
qurilgan metodik tizim talabalarning nutgiy ko‘nikmalarini
rivojlantirishda an’anaviy yondashuvlarga nisbatan sezilarli
afzalliklarga ega. U talabani faol, mustaqil fikrlovchi va 0’z
g'oyalarini ishonchli ifodalovchi shaxs sifatida shakllantiradi.

Taklif etilgan tizimning motivatsion, mazmuniy, faoliyatli va
rivojlantiruvchi komponentlari o'zaro uyg‘unlikda ishlaydi
va ta’'lim jarayonini talaba shaxsiga garatilgan, hamjihatlik
va samaradorlikni ta’minlaydi. Muammoli o‘qgitishning turli
usullaridan dars jarayonida tizimli va muntazam foydalanish
oliy ta’'lim bitiruvchisining nafagat chuqur bilimli, balki yugori
darajadagi kommunikativ kompetensiyaga ega bo'lishiga katta
hissa qo'shadi.
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Madinaxon TOSHMATOVA,

Namangan davlat pedagogika instituti ijtimoiy fanlar fakulteti talabasi

BOSHLANGICH TA'LIM: CHET TILI DARSLARIDA
KOMMUNIKATIV YONDASHUVNING SAMARADORLIGI

Annotatsiya. Magolada boshlang‘ich ta’'limda chet tili (ingliz tili) ogitish jarayonida kommunikativ yondashuvni tatbiq etishning nazariy-
metodik asoslari, pedagogik ahamiyati va amaliy samaradorligi togrisida so'z boradi. Kommunikativ yondashuv orgali kichik yoshdagi
oquvchilarda chet tilida og‘zaki muloqot qgilish kompetensiyasini shakllantirish, ularning lisoniy faolligi, ijtimoiy-madaniy moslashuvi va
mustaqil fikrlash konikmalarini rivojlantirish mexanizmlari ochib beriladi.

Kalit so’zlar: lingvometodik, kommunikativlik, kompetensiyaviylik, interaktivlik, funksionallik, differensiallik, motivatsionlik, refleksivlik.

Annotation. The article examines the theoretical and methodological foundations, pedagogical significance, and practical effectiveness
of implementing a communicative approach in the process of teaching a foreign language (English) in primary education. Through the
communicative approach, the mechanisms of forming oral communication competence in a foreign language in primary school students,
developing their linguistic activity, socio-cultural adaptation, and independent thinking skills are revealed.

Keywords: linguo-methodology, communicativeness,competence-based approach, interactivity, functionality, differentiation, motivation,

reflection.

AHHoTaums. B cTaTbe paccMaTpuBaloTCs TEOPETUKO-METOANYECKME OCHOBBI, NeAarornyeckas 3HauMMoCTb U NpakTUYeckas 3bdeKTUBHOCTb
BHEAPEHUsI KOMMYHUKATMBHOIO MOAXOAA B MPOLECC 0B6YYEHWUSt MHOCTPAHHOMY N13blKy (@HIMIACKOMY) B HayanbHOM o6pasoBaHuu. Yepes
KOMMYHWKATUBHbIF MOAXO[, PaCKpbIBAOTC MeXaHW3Mbl (GOPMUPOBAHMS Y MAAALMX LWKONbHUKOB KOMMETEHLMU YCTHOrO OOLeHUs Ha
MHOCTPaHHOM si3bIKe, Pa3BUTUS UX S3bIKOBOM aKTMBHOCTU, COLIMOKYbTYPHOW afanTaLlMm U HaBbIKOB CAMOCTOSITENIbHOMO MbILLUMEHHS.

KnioueBble cnosa: NMHrBOMETOAMKA, KOMMYHWMKAaTUBHOCTb,
onddepeHuMpoBaHHOCTb, MOTUBALMOHHOCTb, peDNEKCMBHOCTD.

Globallashuv jarayonining jadallashuvi va xalgaro
alogalarning kengayishi ta’lim tizimida chet tillarini, xususan
ingliz tilini o'rganish va o'qgitish masalasini strategik darajaga
olib chigmoqda. O‘zbekiston Respublikasi Prezidenti Shavkat
Miromonovich Mirziyoyevning rahbarligida so‘'nggi yillarda
ta’lim tizimini tubdan isloh gilishga, aynigsa, chet tillarini
o‘rgatish sifatini oshirishga alohida e’tibor garatilmoqda.
Xususan, “O‘zbekiston Respublikasida xorijiy tillarni
o‘rganishni ommalashtirish faoliyatini sifat jihatidan yangi
bosgichga olib chigish chora-tadbirlari to‘grisida”gi Prezident
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garorida chet tillarini, shu jumladan, ingliz tilini ogitishning
samarali metodologiyasini ishlab chigish, bu borada ilg‘or
xorijiy tajribalarni joriy etish zarurligi alohida ta’kidlangan
[1]. Ayni chora-tadbirlar uzviy davomi sifatida “O‘zbekiston
Respublikasi Xalq ta’limi tizimini 2030-yilgacha rivojlantirish
konsepsiyasini tasdiglash to‘g‘risida”gi Farmonda ham
zamonaviy ta’lim jarayonida kommunikativ yondashuvga
asoslangan metodlarni joriy etish orgali chet tillarini o'qitish
samaradorligini oshirish dolzarb vazifa sifatida belgilangan
[2]. Ushbu hujjatlarda belgilangan vazifalarni amaliyotga
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tatbiq etish, aynigsa boshlang‘ich ta’lim tizimida chet tilini
o'qitish jarayonida o‘quvchilarning nutgiy kompetensiyasini
shakllantirish, ularning muloqgotga kirisha olish ko'nikmalarini
rivojlantirish orgali erishiladi. Zero, kommunikativ
yondashuvning markazida o‘quvchini faol ishtirokchi sifatida
namoyon etish, uni til vositasida erkin fikr bildirishga undash
turadi.

Bugungi kunda xorijiy til sifatida ingliz tilini o'gitishda
kommunikativ yondashuv asosiy metodik paradigma sifatida
garalmoqda. Ushbu yondashuvning afzalligi shundaki, u tilni
fagat nazariy bilim sifatida emas, balki real hayotiy vaziyatlarda
amaliy qo'llash vositasi sifatida o‘'rgatishga garatilgan. Bunday
metodik yondashuv O‘zbekiston Respublikasi Xalg ta’limi
vazirligi tasdiglagan Davlat ta’lim standartlarida ham o'z aksini
topgan bo'lib, bunda o‘quvchilarda til kompetensiyalarini -
eshitish, o‘gish, yozish va, aynigsa, og‘zaki mulogot qilish
ko‘nikmalarini kompleks shakllantirish belgilangan [3].

Chet tillarini, xususan, ingliz tilini o‘gitishda kommunikativ
yondashuvni qo‘llash masalasi nafagat tilshunoslik, balki
pedagogika va metodika fanlari kesishmasida keng muhokama
etilayotgan dolzarb ilmiy yo‘nalishlardan biridir. Bu yondashuv
o‘quvchilarning real muloqotga kirishish ko‘nikmalarini
shakllantirish, til vositasida erkin fikr bildirish, ijtimoiy va
madaniy kompetensiyalarni rivojlantirishga xizmat qiladi.
So‘nggi yillarda o‘zbekistonlik tadqigotchilar tomonidan
ushbu yo‘nalishda olib borilgan ilmiy izlanishlar mazkur
masalaning nazariy va amaliy asoslarini chuqur yoritib
bermoqgda. Jumladan, G'.Y.Madiyarovaning “Ingliz tilini
o'qitishda zamonaviy pedagogik texnologiyalar” nomli ilmiy-
uslubiy go‘llanmasida boshlang‘ich ta’limda til o‘rgatishda
kommunikativ yondashuvni joriy etishning didaktik asoslari
tahlil gilingan. Muallif oz tadqiqotida ingliz tili darslarida
o‘quvchining faol muloqotchi sifatida shakllanishi,
mulogotga asoslangan vazifalar orqali tilni amaliy o‘rganish
imkoniyatlarining oshishi hagida fikr yuritadi. Shuningdek,
dars jarayonida rol o‘ynash, dialogik mashqlar, autentik
materiallardan foydalanish kabi metodlarning afzalliklari
asoslab berilgan [3]. Bundan tashqgari, N.Axmedovaning
“Boshlang‘ich ta’'limda ingliz tilini o‘gitish metodikasi” nomli
asarida kommunikativ kompetensiyani shakllantirishda
o'qituvchining roliga, darsdagi interfaol muhitga va metodik
ta’minotga alohida urg‘u berilgan. U o‘quvchilarda nutq

faoliyatining to'rt asosiy turi - eshitib tushunish, og‘zaki nutq,
o'qish va yozish ko‘nikmalarini uyg‘un rivojlantirishga xizmat
giluvchi kommunikativ metodik yondashuvlarni tizimli tarzda
yoritib beradi [4].

Chet tilini o‘qgitish bo‘yicha xalgaro metodikaga mos
holda olib borilgan O‘zbekistonlik olimalar - M.Qodirova
va M.Tursunovaning tadgiqgotlarida ham kommunikativ
yondashuvning o‘quvchilarning mulogotga kirishish
motivatsiyasini oshirishdagi o‘rni ta’kidlangan. Ularning
ilmiy magolalarida muayyan dars jarayonlarida rolli o'yinlar,
jamoaviy mulogot, fikr almashish va muammoni hal qilish
metodlarining lingvistik kompetensiyaga ta’siri tahlil etiladi
[5]-

Yugoridagi manbalardan ko‘rinib turibdiki,
kommunikativ yondashuv nafaqat til o‘rganish jarayonining
samaradorligini oshiradi, balki o‘quvchining ijtimoiy-
madaniy kompetensiyalarini, tanqidiy va ijodiy fikrlashini
ham shakllantirishga xizmat giladi. Buning uchun, albatta,
o‘quv jarayoniga puxta metodik tayyorgarlik bilan yondashish,
samarali dars dizaynini ishlab chigish va darsni rejalashtirishda
kommunikativ vazifalarga asoslangan topshiriglarni kiritish
zarur bo‘ladi. Ushbu tadgiqotimizda kompleks pedagogik-
tadgiqot metodidan foydalanildi, jumladan, ilmiy adabiyotlarni
tahlil qilish, xalgaro va mahalliy tajribalarni tagqoslash,
amaliy dars jarayonini kuzatish va eksperimentlar asosida
kommunikativ yondashuvning samaradorligini aniglash orgali
ilmiy xulosalar chigarildi. Tadgiqot doirasida boshlang‘ich
ta’limda ingliz tilini o'qitishda kommunikativ yondashuvni
go‘llash samaradorligini aniglash magsadida eksperimental
va nazorat guruhlarida darslar tashkil etildi. Eksperimental
guruhda darslar kommunikativ yondashuv asosida -
mulogotga yo'naltirilgan topshiriglar, rolli o'yinlar, juftlikda va
guruhda ishlash, ijtimoiy interaktsiyaga asoslangan faoliyatlar
orgali olib borildi. Nazorat guruhida esa an’anaviy gramatika-
ogish tarjima yondashuvi asosida o‘gitish davom ettirildi.
Tahlil natijalari shuni ko‘rsatadiki, kommunikativ yondashuv
asosida tashkil etilgan darslarda o‘quvchilar mulogotga
kirishishda sezilarli faollik ko‘rsatgan, erkin fikr bildirishi, til
birliklarini kontekstda qo‘llay olish darajasi oshgan. Aynigsa,
rolli o'yinlar, “intervyu” mashglari, “fikrlar almashinuvi” (think-
pair-share) texnikalari orgali o‘quvchilarning ijtimoiy va nutqiy
kompetensiyalari bargaror shakllana boshladi.

1-jadval. Eksperimental va nazorat guruhlarida kommunikativ yondashuv asosida o‘quvchilarning natijalari (foizlarda).

o . Eksperimental Nazorat o
N Baholash mezonlari guruh (%) guruhi (%) Farq (%)
1. | Og'zaki nutqda erkin mulogotga kirisha olish 86% 54% +32%
2. | Juftlikda va guruhda ishlash kompetensiyasi 81% 48% +33%
3. | Kommunikativ topshiriglarni mustagqil bajarish 79% 52% +27%
4. | Eshitib tushunish va kontekstda javob gaytarish 83% 57% +26%
5. | Yangi so'z va iboralarni real mulogotda qo'llay olish 77% 46% +31%
6. | Ingliz tiliga bo'lgan gizigish va motivatsiya 88% 60% +28%
7. | Darsda faol ishtirok va tashabbuskorlik 84% 50% +34%
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Jadval ma’lumotlaridan ko'rinib turibdiki, kommunikativ
yondashuv orgali olib borilgan darslar o‘quvchilarning
til ko'nikmalarini rivojlantirishda an’anaviy yondashuvga
garaganda samaraliroq bo‘lib chiqdi. Aynigsa, interaktiv
metodlar - “Juftlikda suhbat”, “Rolga kirish”, “Simulyatsiya
asosidagi topshiriglar”, “Savol-javob aylanishi” texnikalari
o‘quvchilarning nutgiy faolligini kuchaytirishga yordam berdi.
Muhokamali natijalardan yana biri shuki, kommunikativ
metodlar orqali o‘tkazilgan darslarda o‘quvchilarning darsga
bo‘lgan ichki motivatsiyasi oshgan, ular o'z fikrlarini ingliz
tilida ifodalashga urinishgan va hatto xatolar gilishdan
cho‘chimagan. Bu holat esa til o'rganishda eng muhim
psixologik to'siglar - uyatchanlik, noto'qg’ri gapirishdan
go‘rgish kabi omillarning kamayganligini ko‘rsatadi.

Olib borilgan ilmiy-amaliy tadqgiqotlar natijasi shuni
ko‘rsatdiki, boshlang‘ich ta’limda chet tili (ingliz tili) darslarida
kommunikativ yondashuvni qo‘llash orgali o‘quvchilarda
nutqiy kompetensiyalarni shakllantirish va rivojlantirishning
didaktik samaradorligi an’anaviy yondashuvlarga nisbatan
yugoriligini namoyon etdi. Boshlang‘ich sinf o‘quvchilariga
chet tilini o‘rgatishda kommunikativ yondashuvning
go‘llanilishi ularning nutgiy faolligini, ichki motivatsiyasini
va erkin mulogot qilish ko‘nikmalarini oshiradi. Guruhiy
mashg‘ulotlar, rolli o'yinlar kabi metodlar o‘quvchini faol
kommunikatorga aylantiradi, til o'rganishni esa interaktiv
va samarali jarayonga aylantiradi. Buning uchun metodik
ta’minot, o'gituvchining salohiyati va darsliklar mazmuni
uyg‘unlikda bo‘lishi muhim hisoblanadi.
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Paitxan AJIEYOBA,
odoueHm kageopsl «ouwko/ibHoe 06paz08aHuey,

CeBapa PAIIDKABOBA,
maaucmpanm Il kypca

Hykycckoeo 2ocydapcmeeHH020 nedazo2u4ecko20 UHCMUMmMyma UMeHu AXUHUS3a

NEJATOTHMYECKHE OCHOBbI PABBUTHUA PEBEHKA
YEPE3 OEHTP HAYKH U ITIPUPO/bI

AHHoTaums. B ctatbe paccmampusaromcs coBpeMeHHOe 06pa3oBaHMe, OpUEHTUPOBAHHOE Ha pa3BUTHE IMHHOCTU pe6EHKa, hopMUpoBaHUe
€ro Nno3HaBaTe/IbHbIX MHTEPECOB, TBOPYECKO AaKTUBHOCTU U 3KOJIOTMUECKOTO CO3HAHMUS.
KnioueBble cnoBa: 3KONOrMYeckoe CO3HaHWE, AYXOBHO-HPAaBCTBEHHOE pa3BUTUE, KYNbTYpOCOOGPAasHOCTb, HPABCTBEHHbIE KAyecTBa,

npnpoaoooxXpaHHaa AeATeNbHOCTb.

Annotatsiya. Magolada bolaning shaxsiyatini rivojlantirish,uning kognitiv gizigishlarini,ijodiy faolligi va ekologik ongini shakllantirishga

yonaltirilgan zamonaviy ta’lim hagida so’z yuritiladi.

Kalit so‘zlar: ekologik ong, ma'naviy-axlogiy rivojlanish, madaniy muvofiglik, axloqiy fazilatlar, atrof-muhitni muhofaza qilish faoliyati.
Annotation. The article discusses modern education aimed at developing the child’s personality, developing his cognitive interests,

creative activity and environmental awareness.

Keywords: environmental awareness, spiritual and moral development, cultural conformity, moral qualities, environmental activities.

CoBpeMeHHOe 06pa3oBaHMe OPUEHTMPOBAHO Ha pas-
BUTUE NUYHOCTM pebEHKa, GopMUpOBAHME €ro no3Ha-
BaTeNbHbIX MHTEPECOB, TBOPYECKOM aKTUBHOCTU MU
3KONOrMYeCcKoro Co3HaHus. LleHTp Hayku u npupopgbl
BbICTYMNaeT Kak MHTErpaTMBHas obpasoBaTenibHag NaowanKka,
06beaMHALLAA eCTeCTBEHHO-HAaY4YHble, 3KO0rMyeckue u
uccnenoBaTenbCKMe HanpasieHus, CO30aET yCN0BUS ANs
(OpMMPOBAHUS LLETOCTHOrO MMPOBO33pEHMS, CNocobCcTByeT
He TOIbKO MHTENNIEKTYaNIbHOMY, HO M 1YXOBHO-HPABCTBEHHOMY
Pa3BUTUIO IMYHOCTH pebEHKA, Ba3npyeTcs Ha 'YMaHUCTUYECKMX
N 0EeATENbHOCTHbIX NPUHLUKUNAX Neaarormku. ryMaHMCTMHeCKMVI
noaxopn, paccMaTpmBaeT pebEHKa KakK akTMBHOMO CyGbekTa
MO3HaHMs, CNOCOBHOro K caMopa3BuTHio. B uccneposatenbCckom
npoLecce negaror BbIMOMHSAET PoJib HACTAaBHUKA M NapTHEpPa.
[leaTenbHOCTHbIM NOAX0L CNOCOBCTBYET pa3BUTUIO pebEHKa
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B NpoLecce NpakTMYeCKoro B3aMMoLencTBusa C NpMpoLon —
yepes HabnogeHus, onbIT, TPyA U TBOpYecTBO. MpuHLMn
npuponocoobpasHocTM onpepenser HeobxoaMMoOCTb
BOCMWUTAHWUA B COrNAcuM C 3aKOHAMM MPUPOLbl, @ KYNbTypo-
coobpa3HoCcTb - npuoblieHne K AYXOBHbIM LEeHHOCTSM
4yenoBeyvecTBa Yepes No3HaHWe OKpYXKatoLWero Mmpa.
InaBHas uenb LleHTpa Hayku M npupoabl — BCECTOPOHHEE
pa3BUTME JIMYHOCTM pebEHKA Ha OCHOBE MO3HaHWS
npupoabl U GOPMUPOBAHUS HAYYHOIO M 3KOJIOrMYECKOro
MUPOBO33peHMs. K OCHOBHbIM LLeNIIM OTHOCSATCS pa3BUTHE
NMo3HaBaTe/IbHOr0 MHTepeca, BOCMMUTAHUE 3KONOrMYecKoMm
KYnbTypbl, GOPMUPOBaHME UCCNELOBATENBCKMX HABbLIKOB,
pa3BUTUE TPYLOBbLIX M HPABCTBEHHBIX KauecTs. 3aaayumn LleHTpa
BK/IOYAIOT OpPraHmn3aumio HabnwaeH U 3KCMEePUMEHTOB,
pasBuTME YMEHUI aHANN3UPOBATb BIEHUS, BOBNEYEHME feTel
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B MCC/IeA0BaTeNIbCKME NPOEKTHI, @ TaKXKe YKpenneHne CBsi3n
CEMbM U1 LUKOAbI B 3KOJOrMYECKOM BOCNUTaHuu [1].

HestenbHocTb LleHTpa Hayku u npupoabl cnocobereyeT
Pa3BUTUIO MHTENNEKTYaNbHOM, SMOLMOHANBHOM M HDABCTBEHHOM
chep nMyHoCcTM pebéHka. B npouecce obuweHMs ¢ npupoao
dbopmupyoTcs HabnwaaTenbHOCTb, NH0H03HATENBHOCTD,
OTBETCTBEHHOCTb M BepexxHoe OTHOLLEeHME K XMBOMY. LleHTp
crnocobcTByeT GOPMUPOBAHMIO SKONOTMYECKOTO MbILLIEHMUS
M MccnenoBaTeNnbCcKOro MoAxoda K MO3HAHUI Mupa.
MpakTuyeckaa oesTenbHOCTb MOMOraeT AeTAM 0CO3HABaTb
B3aMMOCBS3b YenoBeKa M Npupoabl, 4To GOpMUpyeT OCHOBY
3KOJIOrMYECKOM KyNbTypbl.

YT106bl MOHATH Negarornyeckne oCcobeHHOCTU aeTen
MAaAllero WKOAbHOrO BO3pacta B (POPMUPOBAHUMU
3MOLMOHANbHO-LEHHOCTHOrO OTHOLWEHUSA K MpUpoAe,
paccMoTpuM obliune neparornvyeckme 0cCOBEHHOCTH,
XapaKTepHble AN AAHHOM BO3PACTHOM KaTeropuu AeTew.
[ins paHHOro BO3pacTHOro Nepuoaa XapakTepHO akTMBHOE
aHaToMo-du3nonornyeckoe cospeBaHue opraHmsma. K
ceMu rogam 3asepliaeTcs Mopdonornyeckoe cospeBaHue
nobHoro otaena 6onblWMX NONyLapUii, NO3ITOMY CO3AaOTCS
BO3MOXXHOCTYM A1 OCYLLECTBIEHWNS NPOU3BOILHOrO NOBEAEHMS
W NJaHUMpOBaHUS. B 3TOM e Bo3pacTe pacTeT NMoABUXKHOCTb
HEepBHbIX MPOLECCOB, YBEIUYMBAKOTCA BO3DOyXAeHME w
TopMoXxeHue. [119 AaHHOro BO3pacTHOro nepuoaa Takxe
XapaKTepeH poCT PO BTOPOW CUrHANbHOW CUCTEMbI, @ UMEHHO
B aHaNM3e U CMHTEe3e BrneyaTneHui BHeWHero Mupa. Y aeten
MnafLllero WKOoAbHOro BO3pacTa HepBHas CMCTeMA MO CBOMM
XapaKTepuCTMKaM YXe NMoX0oxa Ha CBOMCTBA HEPBHOM CUCTEMBI
B3POC/IbIX, XOTS 3T 0COBEHHOCTY eLle He YyCTOMYMBbI [2].

CoOTBETCTBEHHO NPOMCXOAAT TpaHCHOPMALMM U HA
QHAaTOMWYECKOM YpOBHE: OTMEYAKTCH CYLLeCTBEHHbIE
M3MEHEeHMS B OpraHax v TKaHfAX Tena, YTo B CBOK ovepenb
NoBbILWAET PU3NYECKYHO BBIHOCIMBOCTb pebeHka. OfHaKo ecTb
onpefeneHHas 0Co6eHHOCTb, Ha KOTOpYL cnepyeT obpaTuTb
BHUMaHME: MeNKM1e MblLLLbl pa3BMBAKTCS A0OBOMbHO MEAJIEHHO,
MO3TOMY [OeTaM TPYAHO BbIMOAHATb ABMXKEHWS C YETKOM
KOOpAMHaLMeEN.

Ha dopMumpoBaHue ncMxonormyeckmx ocobeHHocTen y
AeTel JaHHOr0 BO3pacTa Takxe BAMSET U3MEHEHUe COLMaIbHOM
NO3ULMKU NTUYHOCTH, 0BYCNOBNEHHOE TeM, 4YTO pebeHoK
CTaHOBMUTCS aKTUBHbIM YYaCTHUKOM HOBbIX KONNEKTUBOB (K1acc,
wkona). HoBble ycnoBus TpebytoT NPUHATUS HOBbIX HOPM U

NpaBuA U YMEHMS NMOAYMHATLCS PacnopsaKy. DTOT Nepuog,
ans pebeHKa nepenoMHbIN, Tak Kak OH COMPOBOXAAETCS
nepecTpomKOW CMCTEMbI B3aMMOOTHOLLEHUI CO B3POC/bIMM.

OT ocobeHHOCTel NpOTEKaHUS OAHHOIO XU3HEHHOro
nepuoaa 3aBUCUT TO, KAKMMU NCUXONOTMHYECKMMHU CBOMCTBAMMU
bynet Bnagetb pebeHok B byaywem. MMeHHO yyebHas
nesTenbHOCTb cnocobcTByeT 06pa3oBaHmMI0 HOBbIX KavecTs. K
HOBOOOPa30BaHMAM MIAALIErO LWKONbHOMO BO3PACTa OTHOCATCS
NPpOM3BO/IbHOCTb, BHYTPEHHUI MNaH AeNCTBUS U pedrekcus,
6narogaps KOTOpbIM AeTcKasi NMCUXMKA MMeeT BO3MOXHOCTb
[OCTUYb YPOBHS pa3BUTUS, HEOOXOAMMOrO AN faNbHENLWEero
00yyeHuns. Kak 0TMeuatoT ncMxonoru, Ans AaHHOro BO3pacTHOro
nepuoaa XapakTepHO CTaHOBNEHME IMYHOCTU. B Mnapwem
LWKONbHOM BO3pacTe pa3BuTue pebeHka onpenensercs c
MOMOLLBIO YeTbIpeX BUAOB AeATENbHOCTU: Y4€OBbI, Urpbl, TPy
1 o6wweHns. OCHOBHas NCMXON0rMYecKas XxapakTepucTmka
[LaHHOr0 BO3pacTHOro Nepuoaa — ero CeHCUTUBHOCTb NS
HPaBCTBEHHOMO Pa3BUTMS, aKTUBHOIO pPa3BUTUS IMYHOCTY,
MO3HaBaTE/IbHbIX NMPOLLECCOB W IMOLMOHANbHO-YYBCTBEHHOW
¥ MOTMBALMOHHO-LIEHHOCTHOM cdep [3].

B KOHTekcTe 3TOro nNOHMMaHWA pPacCMOTPUM
MCUXonornyeckmne 0CoBEHHOCTH y feTel MNaALLEro WKOAbHOro
BO3pacTta B GOpPMMPOBAHUM OTHOWeEHMA K npupoge. Ans
nccnenyeMoro Hamu BO3pacTHOrO Mepuoaa XapakTepHO
pa3BMUTME 3CTETUYECKOW M MO3HaBaTENbHOM AesTeslbHOCTH
pebeHKa, MHTEHCMBHOE Pa3BUTUE UHTENNEKTYanbHOMU U
3MOLMOHanbHOM cdep, a Takke CTaHOB/IEHWE CaMOCO3HaHMS
M yCBOeHMe obLLeyenoBeyeckmx LLeHHOCTEeN.

Takum obpasom, y aeTert MAagLwero WKOAbHOro Bo3pacTta
HeobxoamMMo GopMMpOBaTb CO3HATENIbHOE OTHOLLEHME K
npupoae, GopMMPOBaTb COOTBETCTBYHOLLEE CO3HATENIbHOE
3KoMorMyeckoe nosepeHue, kotopoe 6yaeT cnocobcTBOBaTHL
HaNaXMBaHMI0 BepexXHOro OTHOLIEHMS MAAALLMX LUKObHUKOB
K npupoge.

LleHTp HayKu M Npupoabl SBNSETCS BaXHbIM 31EMEHTOM
COBpeMEeHHOW NeJarormyeckon CMCTeMbl, KOTOpPbIN peanusyeTt
MPUHLMMbI FYyMaHWUCTUYECKOTO M 3KONOTMYeckoro obpasoBaHus,
cnocobcTByeT pa3BuUTUIO pebEHKa Kak AyxOoBHO BoraTow,
OTBETCTBEHHOM U1 N0B03HATENbHOM NMUYHOCTK. [Tepgarornyeckme
OCHOBbI €ro AeaTeNlbHOCTM HanpasneHbl Ha GopMUMpoBaHue
rapMOHMYHOIO B3aMMOLENCTBUS pebEHKA C OKPYXAOLLUM
MWUPOM, BOCMUTAHMA YBAXKEHMUA K NMPUPOAE U CTPEMIEHUA K
MO3HaHWI0 e€ 3aKOHOB.
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Matny6a AXMEZOBA,
douyeHm TawkeHMCKo20 yHusepcumema npukaaoHbiX Hayk

POJIb UCKYCCTBEHHOI'O MHTEJIJIEKTA B PA3BBUTHHA
A3BIKOBBIX KOMIIETEHIIUM CTYIEHTOB

AHHOTauma. B ctaTbe uccnenoBaHa posib MCKYCCTBEHHOTO MHTENNEKTa B PasBUTUM A3bIKOBbIX KOMMETEHLMI CTyLeHTbl. PaccMoTpeHbl
TeopeTUyeckMe OCHOBbI GOPMMPOBAHUS SI3bIKOBOM KOMMETEHLMM, ONPeaeneHbl BUabl U CTPYKTypa s3bIKOBbIX HaBblkoB. Ocoboe BHUMaHWe
YAENEHO NPaKTUYECKOMY MPUMEHEHMIO TEXHOOMMI MCKYCCTBEHHOTO MHTENIEKTa B NMPOLLECCE U3YYeHUs MHOCTPAHHbIX 3bIKOB.

KntoueBble cnoBa: MCKYCCTBEHHbIA WMHTENNEKT, S3bIKOBasi KOMMeTeHLUMs, 06pa3oBaHue, s3blkoBoe obyyeHue, uMdpoBbie TEXHONOMUH,

ChatGPT, apant1BHoe 0byyeHue.

Annotatsiya. Magolada talabalarning til kompetensiyalarini rivojlantirishda sun’iy intellektning o'rni tadgiq etilgan. Til kompetensiyasini
shakllantirishning nazariy asoslari tahlil gilinib, til ko'nikmalarining turlari va tuzilmasi aniglangan. Xorijiy tillarni ogitish jarayonida sun’iy
intellekt texnologiyalarini amaliy go'llash masalalariga alohida e’tibor garatilgan.
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Annotation. This article explores the role of artificial intelligence in the development of students’ language competencies. The
theoretical foundations of language competence formation are analyzed, and various types and structures of language skills are identified.
Special attention is given to the practical use of artificial intelligence technologies in foreign language learning.

Keywords: artificial intelligence, language competence, education, language learning, digital technologies, ChatGPT, adaptive learning.

CoBpeMeHHOe 06pa3oBaHMe NepexnBaeT CTPEMUTENbHbIE
M3MEeHEeHUs NMog, BAUAHUEM LUGDPOBbLIX TEXHONOTUI, Cpean
KOTOpbIX 0c0B0Ee MeCTo 3aHMMaEeT UCKYCCTBEHHbIN UHTENNEKT
(MW). NMpumerenne UM B npouecce 06y4eHUS MHOCTPAHHbBIM
M poOAHbIM d3blkaM cnocobcTByeT (GOPMUPOBAHUIO
MHOMBMAYANbHbIX 006Pa30BaTENbHbIX TPAEKTOPWHMA, MOBbILLEHMIO
MOTMBALMK U 3DPEKTUBHOCTU 0ByUeHUS.

Pa3BuTME A3bIKOBbIX KOMMETEHLMIA — OAHA U3 KNHOYEBbIX
3a/la4 coBpeMeHHOM nejarornku. B ycnosusx umbposusaumm
obliecTBa BlageHUe A3bIKOM Kak CpefacTBOM 06LleHus,
MbILLIEHNS U NPodeCCHOHANbHOIO poCcTa CTAHOBUTCS OCHOBOW
ycnewHon coumanmsaumm nnyHoctu [1, c. 189]. Moatomy
uHTerpauma MU B npouecc GoOpMUpPOBAHUSA S3bIKOBOM
KOMMEeTEeHLMMN yYalwmuxcs npeacTaBnseT coboi akTyanbHoe
HanpaBfieHWe HayYHbIX UCCNef0BaHMIA U Nefarormyeckom
NpakTUKW. 513bIKOBasi KOMMNETEHLMS — 3TO COBOKYMHOCTb
3HaHMI, HABbIKOB U YMeHMI, 0becrneunBaowmx cnocobHoCTb
JIMYHOCTM MOHUMATb M UCMONb30BaTb A3blK B PA3IMYHbIX
KOMMYHWKATUBHbIX CUTYaLMSX.

CornacHo A.laBblgoBy [2, c. 27] n P.2nnauc [1, c. 189],
A3bIKOBas KOMMNETEHLMS BK/IKYaeT rpamMMaTuUyecKylto,
COLMONIMHIBUCTUYECKYH, MPArMaTUUYECKYHO U CTPATErMyeckyHo
KOMMNOHeHTbl. COBpeMeHHble Noaxobl B IMHIBOAUOAKTUKE
BbIAENSOT HECKObKO BUAOB KOMMETEHLUMIA: TIMHIBUCTUYECKYIO
- BNafeHMe CUCTEMOW A3blKa (IEKCMKOM, rpaMMaTUKON,
(OHETUKOWM); KOMMYHMKATUBHYH — CNOCOBHOCTb MCNO/b30BaTh
A3blK B peasibHOM OOLLEHUW; COLMOKYNBbTYPHYI — YMeHue
YUUTbIBATb KY/IbTYPHbI€ HOPMbl U KOHTEKCT, CTpaTerMyeckyto
- YMeHMWe KOMMNEHCMPOBATb HEJOCTATOK A3bIKOBbIX 3HAHWM [3].

MckyccTBeHHbI nHTennekt (UMW) — 3To TexHonorus,
MO3BONAOLWAN KOMMbIOTEPHbIM CUCTEMAM UMUTUMPOBATH
4yenoBeyeckoe MbllWIEHWE, aHANU3UPOBATb AAHHbIE U
npuHKMMaTh peweHus. B obpasosaHumn NN ncnonbsyetcs ans
a[anTMBHOTO 0ByYeHMs, aBTOMATUYECKOW NPOBEPKM 3HAHWIA,
A3bIKOBOrO aHanM3a U 06paTHOM CBA3M.

OcHoBHble TexHonorun MM B 0byyeHmn ssbikam — ChatGPT,
Bing Al, Claude Al - cucteMbl NS MHTEPAKTUBHOW A3bIKOBOM
npaktuku; Duolingo, Elsa Speak, Grammarly — nnatpopmsl ¢
3neMeHTaMM MallnHHoro obyyenus; Google Translate, Deepl
— MHCTPYMEHTbI A5 NEeKCUMKO-rpaMMaTUYecKoro aHanmsa
u nepesopa; Speech Recognition u NLP (Natural Language
Processing) — pacnosHaBaHue 1 obpaboTtka peuu [3].

M cnocobcTByeT GOpMUPOBAHUIO BCEX KOMMOHEHTOB
A3bIKOBOM KOMMETEHLMU: CAYLIAHUIO = MPOrpaMMbl C pe4YeBbIMU
MOLEeNsAIMU U pacno3HaBaHWEM aKL,EHTOB; FTOBOPEHUIO —
aBTOMaTM4YeCKas KOppPeKLMs NPOU3HOLIEHUS U UHTOHALLMMU;
YTEHUI0 M MUCbMY - aHaNM3 TeKCTa, CTUAMCTUYECKas
M rpamMmaTtmyeckas Koppekuus; nepeBoay — pasBuUTUeE
MEXbS3bIKOBOTr0 MbILLIEHUS Yepe3 CPaBHEHME A3bIKOBbIX
CTpyKTYyp [2, c. 29].

MNMpumeHeHne MM nossonseT peanusoBaTb NPUHLMMLI
NnepCcoHaNU3MPOBAHHOIO 0ByYeHUs, 4TO NOBbILIAET MOTUBALMIO
yyalmxcs, obecneynBaeT MHTEPAKTUBHOCTb U pa3BUTHE
KpUTMyeckoro mblwneHma. B nocnenHue roabl M ctan
HEOTbEMIEMOM YaCTblO A3bIKOBOro 06pa3oBaHus. OHNanH-
nnatdopmbl Duolingo, ChatGPT, Replika v Grammarly akTUBHO
NPUMEHSIOTCS B LIKONAX U YHUBEPCUTETAX.

Mpumep: ncnonb3osanune ChatGPT ans MOAENUPOBAHUS
[MaNnoroB Ha MHOCTPAHHOM f3blke MO3BOSET yyalMMCa
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pa3BMBaTb KOMMYHMUKATUBHbIE HABbIKM, MOy4asi MTHOBEHHYHO
obpaTHyto CBsi3b, @ Grammarly nomMoraeT CoOBepLIeHCTBOBATb
NMUCbMEHHYIO peyb, BbISIBAIAS rpaMMaTMyeckue owmnbku u
006bsCHSS UX NpUpPOLY.

MTak, B HacToslee BpeMs MPUMEHEHUE UCKYCCTBEHHOO
MHTEeNNeKTa B $3blkOBOM 06pa3oBaHWM CTAHOBUTCSH
HeoTbeMNeMOol YacTbio yyebHoro npouecca. B ycnosusax
LMGbPOBU3ALMM LIKONbI, KONIEOXKU U YHUBEPCUTETbI aKTUBHO
BHELPAT 3N1eKTPOHHble obpasoBaTeNibHble pecypchl,
MHTENNEKTyasbHble CUCTEMbI 0BYUYEHNS U 3bIKOBbIE NAATGOPMBI
C 3/1eMEHTAMU MALUMHHOIO 0ByYeHuUs.

Mo paHHbIM UNESCO 3a 2024 roa, 6onee 60% y4ebHbIx
3aBefieHUI B MUPE YKe UCMONb3YHT TEXHOMOMMU UCKYCCTBEHHOTO
MHTeNNeKTa A1 U3yYeHUs MHOCTPAHHbIX S3bIKOB [3]. OCHOBHbIe
HanpasneHus npuMeHeHus MW BkoYaOT aBTOMaTM3aLUMIo
NpOBEPKM MUCbMEHHbIX paboT, MoaennpoBaHMe AMANnoros u
poneBbIX CUTyauni, GOpMUMPOBaHUE HABbIKOB MPOU3HOLLEHMUS
W ayaupoBaHMA, ajanTaumio y4ebHOro KOHTEHTa Mof
MHAMBUAYANbHble 0Ccob6eHHOCTM yuawwmxca. Hanbonee
n3BecTHble ocHoBaHHble Ha U nnatdopmbl — Duolingo,
Grammarly, ChatGPT, Replika, Lingvist, Google Translate,
Elsa Speak, no3gongiLlume y4allMMcs B3aMMOAENCTBOBATb C
A3bIKOBbIM MaTEPUANOM B MHTEPAKTUBHOM 1 UrpoBoi HopMe,
4TO MOBbILAET UHTEPeC U BOBEYEHHOCTb.

B Y36ekunctaHe u CHI Takxe HabnopaeTcs TeHOeHUUs
BHeapeHus MIN B obpasoBaHne. MHorne obpasoBartesibHble
yyupexaeHus ncnonb3ytoT nnatdopmel ChatGPT v Duolingo
Kak BCMOMOraTeNbHble MHCTPYMEHTbI A1 CAMOCTOSTE/IbHOIO
U3yYeHMs aHIIMIACKOTO 3bIKa.

Takum 06pa3oM, B S3bIkoBOM 006pa3oBaHum MI-TexHonormm
MOBbILIAKT MOTUBALMIO YHALLMXCS 33 CHET MHTEPAKTUBHOCTMH,
obecneynBaloT UHAMBUOYANbHBIN TEMN 00y4eHuUs, pa3BUBAOT
ABTOHOMHOCTb Yy4allerocs, NpeaoCcTaBsoT 06beKTUBHYHO
OLEeHKY 3HaHWI, NO3BONAOT MOAENMPOBATb peasibHble
KOMMYHUKaTUBHbIE CUTYaLMK.

HecmMoTps Ha MHOrouuMcneHHble NpeuMylLecTBa,
CYLLEeCTBYIOT U onpenenéHHble Npobaembl: 3aBUCUMOCTb
yyawmxcs OoT UMPPOBbIX MNOMOLWHWUKOB, CHUXEHUe
KPUTUYECKOrO MbILWNEHUS, STUYECKME U aBTOPCKME BOMPOChI
MCNO/b30BaHUS KOHTEHTA, BO3MOXHbIE OLUMOKM afropuTMoB
npu nepeBofe M MHTepnpeTaumu. ns npeoaoneHms aTmx
PUCKOB Mnepjaror AOJKEH BbICTYNaTbh Kak MOAepaTop U
HaCTaBHWK, HaNpaBnsoWwmi ucnonbsosanue NN B obyueHmn.

MeToanyeckme pekomeHzaumu no 3PPekTUBHOMY
ncnonb3osanuio MU: 1) npu nuterpauun MM-mHcTpymeHTOB
B yyebHble mporpamMMbl OH [O/MKEH OblTb HE 3aMeHOM
npenoaasaTens, a AOMNOSHEHWEM TPAAMULMOHHbIX METOAOB;
2) nmoAroTtoBka neparoros - npenofaBaTenu AO0NXHbI
BNlafleTb HaBblkaMu paboTbl ¢ UndpoBbIMK NnaTdopMamu u
YMeTb HanpaBAsaTb yyYalMXCs; 3) coO34aHME HALMOHANbHbIX
obpasoBartenbHbix NiatdopM - HeobxoanMo paspaboTaTtb
NIOKanM30BaHHble cucTeMbl Ha 6a3e MW, apnanTupoBaHHble nog,
cneumdurKy poaHOro s3bika; 4) GopMMpoBaHME KPUTUHECKOTO
MbILUNIEHUS — CTYAEHTbl JO/MKHbl YMeTb aHanuM3nMpoBaTtb
M npoBepaTb MHPOpMaumi, nonydyeHHyw ot UWU; 5)
3TMyeckoe ucnonb3osaHue NN - cnepyet o6yyaTb yyalumxcs
OTBETCTBEHHOMY MPUMEHEHMUIO TEXHONOIUI, COBNIOAEHUIO
ABTOPCKMX NPaB U KOHOUAEHLMANBHOCTU JAHHbIX.

t.me/TAT jurnal
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MosBnAOTCS NepcoHanbHble «UMPPOBbIE PENETUTOPDIY,
KOTOpble CMOTYT OTC/IEXXMBATD MPOrPeCC YYaLLErocs B TeYeHUe
BCel obpa3oBaTesnbHOM TpaekTopun. B nepcnektnee NN 6ynet
He TO/NIbKO MHCTPYMEHTOM, HO M MAapTHEPOM B 00yYeHUM,
CNOCOBHbIM a4aNTUPOBATLCS K IMOLMOHANIbHOMY COCTOSIHUIO
YYEHMKA M NOLAEPNKMBATL €F0 KOTHUTUBHOE pa3BUTHE.

MCKyCCTBEHHDBIN MHTENNEKT OTKPbIBAET HOBbIE NEPCNEeKTUBbI
[ONSi pa3BUTMS S3bIKOBbIX KOMNETEHUMI yyawmxcs. Ero npu-

MeHeHue aenaet npouecc 0by4yeHus TMOKUM, MHTEPaKTUBHBIM
U UHAMBUAYANU3npoBaHHbIM. pu 3TtoM UM He 3ameHseT
npenogasaTens, a AOMNONHSAET ero QyHKUMWU, YCUAMBaA
nefarorMyeckuii noTeHuMan obpasoBatenbHoM cpeapl. TakuM
06pa3oM, ncnonbsoanHne MM cnocobeteyeT GopMmUpoBaHUIO
KOMMIEKCHOM 3bIKOBOM KOMMNETEHLUMM, PA3BUTUIO KOMMY-
HUKATUBHbIX YMEHWI M TOTOBHOCTU K ME@XKYNbTYPHOMY B3aMMO-
NENCTBUIO.
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dokmop ¢gunocopuu no gunonozudeckum Haykam (PhD), doueHm

TawkeHmMcko20 yHugepcumema NPUuKAadHbIX HayK

TEOPETUYECKHWE OCHOBbI UCI10J/Ib30BAHHUA CMEIIAHHOTI'O
OBYYEHHA B BY30BCKOM OBPA30BATEJIbHOM ITPOLIECCE

AHHOTauma. B cTaTbe pacCMOTPEHO MCMOb30BaHME TEXHONOMMU cMellaHHoro obyyeHus (Blended Learning) B npouecce npenofaBaHus
B BY3€, NPOaHaNM3MPOBaHbl TEOPETUYECKME OCHOBbI, MOAENU, MPEUMYLLECTBA U OrPaHUYEHUS AAHHOM TEXHONOTUN.

KnioueBble cnoBa: cMelwaHHoe obyyeHue, nuTepatypa, LMppoBbie TEXHONOIMM, By3, 06pa30BaTenbHbIN NpoLecc.

Annotatsiya. Maqgolada oliy ta’lim muassasalaridagi oqitish jarayonida aralash ta’lim (Blended Learning) texnologiyasidan foydalanish
masalalari yoritilgan. Texnologiyaning nazariy asoslari, afzalliklari va cheklovlari tahlil qilinib, amaliy tajriba natijalari keltirilgan.

Kalit so'zlar: aralash ta’lim, adabiyot, ragamli texnologiyalar, oliy ta’lim, ta’lim jarayoni.

Annotation. The article discusses the use of Blended Learning technology in the process of teaching at the university. It analyzes the
theoretical foundations, models, advantages, and challenges of this approach.

Keywords: blended learning, literature, digital technologies, higher education, educational process.

CoBpeMeHHble TeHAEHUMM B BbiCleM 06pa3oBaHuM
XapaKTePU3YHTCS aKTUBHbIM BHEAPEHNEM MHHOBALMOHHBIX
TEXHOMOMUIA, HaNpaBAEeHHbIX Ha MOBbILLIEHME Ka4eCcTBa 0byUeHus
W pasBUTME CaMOCTOSTENbHOCTM CTYAEHTOB. OLHOM M3 TaKMX
TEXHONOTUI ABNSeTCs cMelaHHoe oby4yeHue (Blended Lear-
ning) - ¢opmMa opraHu3aumm yuebHOro npoLecca, CoYeTaroLLas
TPaAMLMOHHbIE (AyAMTOPHbIE) METOAbl MpenofaBaHus C
OHNanH-bopMaTamMu 1 LMPPOBLIMU MHCTPYMeHTamu [1, c. 173].

TepmuH blended learning nosiBuncs B KoHLe XX BeKa B CBA3M
C pa3BUTUEM AMUCTAHLMOHHOMO U 3NEKTPOHHOIO 0ByYeHMs.
B HayuHbIx Tpyaax 3anagHbix negaroros ([.P.Fappucona,
[.H.BoraHa v ap.) cMewaHHoe obyyeHne paccMaTpmBaeTcs
KaK «rapMOHMYHOE COYeTaHWe TPAAMLMOHHOIO U OHNAWMH-
0byyYeHus, HanpaBaeHHOE Ha AOCTUXEHME OMTUMAJNIbHOFO
o6pasoBaTenbHoro pesynbtata» [2, ¢. 32]. CyTb CMellaHHOro
O6y'~IEHVI9I - B T’MOKOM COYETaHMU OYHbIX U ANCTAHLUMOHHbIX
¢dopM, obecneynBaoLWMX akKTUBHOE B3aMMOLENCTBUE MeXaY
npenoaasaTeneM U CTYAEHTOM, PAa3BUTUE CaMOCTOSTENbHOM U
MCCnenoBaTeIbCKOM AedaTeNlbHOCTH 0ByYatoLWmMXCs.

CMewaHHoe ob6yyeHue MNO3BONSET MCMNONb30BATHb
CU/bHble CTOPOHbI TPAAUMLMOHHOIO U AUCTAHLMOHHOIO
06pa3oBaHMs, pacLUMpsaTb BO3MOXHOCTY MHAMBUAYANU3ALUN
06yyeHus, NoBbIWaTb MOTMBALIMIO CTYAEHTOB, 0becrneyunBaTb
HenpepbiBHOCTb 06pa3oBaTenbHOro npouecca BHe
ayautopun. Takum obpasom, Blended Learning BbiCTynaeT Kak
nefarormyeckas ctpaterus, OpUEHTUPOBAHHAS Ha CO34aHue
HOBOW 0Opa3oBaTeNbHOM cpeabl, B KOTOPOW CTYAEHTbI
CTaHOBSTCS aKTUBHbIMM Y4aCTHMKAMMU COOCTBEHHOIO 06YYeHMS.

B MupoBOW neparormyeckon npakTUKe BbloenseTcs
HECKONbKO MoAeneil CMelaHHoro obyyeHus, kaxaas co
CBOMMM OCOBEHHOCTIMU U METOANYECKUMU BO3MOXHOCTAMMU.
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1. Moaenb poraumum (Rotation Model) - 06yyenue ctpountcs
Ha YepefoBaHWUMN TPAAMLMOHHBIX M OHNANH-3aHATUI. CTyneHTbI
paboTatoT B pa3Hbix popmMaTax: NekLmu, CEMUHAPbI, FPyNnoBble
NpoeKTbl, OHNaMH-auckyccuu. Mpumep: 1 yac ayauTopHOM
nekuun — obcyxxaeHne B Zoom U BbINOSIHEHME OHNAMH-TeCTa
B Moodle.

2. Mopenb nepesépHyTtoro knacca (Flipped Classroom) —
CTYAEHTbI CAMOCTOATE/IbHO U3Y4akoT TEOPETUYECKUIt MaTepuan
(BMOeonekuMn, NOAKACTbI, UHTEPAKTUBHbBIE MaTepUanbl), a B
AYAWUTOPUM BbIMOHAIOT MPAKTUYECKME 33AaHUS, QHANIM3UPYHOT
TEKCTbl, y4aCTBYIOT B AMCKYCCUAX. DTa MOAENb 0COBEHHO
3 deKTMBHA Ha ypoKax NMTepaTypbl, Tak Kak Mo3BonseT
6onblue BpeMeHU yaensTb aHanu3sy npousBeneHui.

3. T'mbkas mopenb (Flex Model) - akueHT penaetcs
Ha caMocTosATenbHOM paboTe CTyAeHTOB, MpenonaBaTesb
BbIMOJIHSIET POJIb HACTABHMKA U KOHCYNbTaHTa. Takoi noaxon
cnocobcTByeT GOPMUPOBAHUIO MCCNIEA0BATENbCKUX HABbIKOB
M CaMOCTOSATENbHOCTU MbILLIEHUS.

4. O6orawéHHaa BupTyanbHas mopgenb (Enriched
Virtual Model) - coyeTaHue perynsapHbiX OYHbIX BCTPEY C
npenoaasaTeneM U akTUBHOM paboTbl B OHNaMH-cpeae. YacTb
Kypca peanusyeTcs AMCTaHUMOHHO Yepes naatdopmbl Moodle,
Google Classroom, Edmodo u ap.

5. Moaenb camoperynupyemoro o6yuenus (Self-Blend
Model) - cTyneHTbl caMOCTOATENbHO BbIOMPAOT OHNAMH-KYPCbl
ANs yrnybneHuns 3HaHWM No MHTepecyoLWwmnM ux Temam [3, c. 20].

Takum obpasom, cMellaHHOe obyyeHune npenocTaBnser
WMPOKME BO3MOXHOCTM AN MHAWBUAYANM3ALUKU
obpa3oBaTenbHbIX TPAEKTOPUI M aganTaumum npouecca nog,
0CO6eHHOCTM 0byyatoWmxCa.

OcHoBy addekTnBHOrO ncnonb3oBaHus Blended Learning
COCTaBNAT CliefywolimMe nefaroryyeckme MPUHLMUMBLIL
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1) MHTepaKTMBHOCTb - aKTMBHOE B3aMMOAENCTBME
npenofaBaTens U CTYLEHTOB, @ TakKXe CTYAEHTOB MexAay
coboit c ucnonb3oBaHMeM UUPPOBbIX MHCTPYMEHTOB
(dbopyMbl, 4aTbl, COBMECTHbIE LOKYMEHTbI); 2) BApUATUBHOCTb —
BO3MOXHOCTb BbIGOpa GOpPMbI, TEMMNA U COAEPXKAHMS 0ByYeHNS;
3) caMoCToATeNnbHOCTb — (GOpPMUPOBaHME Yy CTYLEHTOB
HaBbIKOB CaMOperynsuumn, CaMoaHanmn3a U CaMooLLEeHKH; 4)
COTPYAHMYECTBO — OpraHM3aLms COBMeCTHbIX GopM paboThl,
pasBUTHE KOMMYHMKATUBHbIX YMEHWI; 5) pednekCcMBHOCTb —
CTUMYNMPOBAHMUE OCO3HAHUA NIMYHBIX AOCTUXEHUNA U
TpyAHOCTEN; 6) TeXHONOrMyeckas KOMMETEHTHOCTb -
MCMONb30BaHNE LMPPOBbLIX MHCTPYMEHTOB KakK eCTeCTBEHHOM
yacTu yuyebHoro npouecca.

B KoHTEKCTE NpenofaBaHus MUTePaTypbl LaHHbIE MPUHLMMbI
0CO6EHHO 3HaUYMMbl, MOCKO/bKY KaK r'yMaHUTapHas AUCUMNANHA
nuTepaTtypa TpebyeT pa3BUTUA KPUTUYECKOTO MbILLIEHUS,
3MOLMOHANBHOIO MHTENNEeKTa, CNOCOBHOCTU K MHTeprpeTauum
W apryMeHTaumu.

B mopenu Blended Learning nameHsa0TCS TpaAULMOHHbIE
ponu yy4yacTHMKOB obpasoBaTenbHoOro npouecca. Ponb
npenogasaTtens TpaHCHOPMUPYETCH U3 UCTOYHUKA 3HAHUM
B TblOTOpA, MOAepaTopa M opraHusatopa obpasoBaTesibHOM
cpenbl: OH He NpoCTo nepenaéTr MHboOpMauuio, a Han-
paBnsieT AesTeNbHOCTb CTYEHTOB, CO3AAET YCNOBUS AN
CaMOCTOSTENIbHOrO OCBOEHMS MaTepuana. Ponb cTyneHTa
CTaHOBUTCSA Bonee akTUBHOWM: 0ByYaloLLMIACa NpeBpaLLaeTcs B
cybbekTa 06pa3oBaTeNbHOM AeATENbHOCTU, CAMOCTOSTENBHO
MAAHWUPYIOLLErO U KOHTPOMMPYHOLLErO CBOWM NpoLecc obyyeHus.
Takas no3uumMs pasBMBAET HABbIKM CAaMOOPraHW3aLumu,
OTBETCTBEHHOCTU U KPUTUYECKOTO MblluneHus. Bsaumonencrane
B paMKax CMeLllaHHOro oby4yeHns OCHOBbIBAETCS HAa UHAM-
BMAYaNbHbIX KOHCYNbTaUMAX NpenofasaTtens, rpynnoBom
o6CcyaeHun B OHNAMH-POpMaTe, MPOEKTHbIX M uccne-
[0BaTE/IbCKMX 3aAaHUAX, MOCTOSIHHOM 06paTHOM CBS3M Yepes
undposble N1aTGopMbl.

NPEMMYLLECTBA U TPYOHOCTW BHEAPEHMA CMELWLAHHOIO OBYYEHUA

Mpenmywecrea

prJJ,HOCTM U orpaHuyeHuna

MoBblWeHWe MOTUBALMM K M3y4YEHUIO NpegMeTa.

HepaBHOMepHbI ypOBEHb
uMbpoOBOMN rPaMOTHOCTMU.

Pa3BuTHE LUMGDPOBOM KOMMNETEHTHOCTU.

HepocraTtouHasa TexHuyeckas

Bo3MOXHOCTb paﬁOTbI C pa3HOO6pa3HbIMl/I MCTOYHUKaMMN.

6a3a B HEKOTOPbIX By3aX.

l'MbkocTb 06pasoBaTeNbHOroO Npouecca.

YBenuueHue Harpysku Ha npenogaBaTens

[ocTtynHocTb yuebHbIx MaTepuanos B Nt06oe Bpems.

npv pa3paboTke OHNaKH-MaTeEPHANoB.

@opMurpoBaHME UCCIef0BaTENbCKMUX
M aHaIUTUYECKMX YMEHMUIA.

HeobxoaMMoCTb U3MEHEHUS
MPUBbIYHBIX METOAMK M NMOAXOA0B.

OpHako npu rpaMoOTHOM OpraHu3auuM CMewaHHoe
obyyeHne CTaHOBMUTCA MOLLHBIM MHCTPYMEHTOM MOBbILIEHMS
KayecTBa BbiCLlero 06pa3oBaHus, B TOM YMC/IE M TYMaHUTapHOTO.

lNpenofaBaHne ryMaHUTapHbIX AUCLMUMIMH, B YAaCTHOCTH
nuTepaTypsbl, TpebyeT IMOLMOHANIBHOMO U MHTENIEKTYaNIbHOTO
BoBneveHua. Blended Learning oTKpbiBaeT HOBble
BO3MOXHOCTW A1 pa3BMTUS 3TUX KA4YeCTB: UCMONIb30BaHNE
MYNbTUMELUIAHBIX MaTepUanoB (ayAUOKHUT, BUAEONEKLMNA,
MHTEPBbIO, AOKYMEHTaNlbHbiIX (GWIbMOB); co34aHue
BMPTYa/IbHbIX IUTEPATYPHbIX KNYOOB U OHNANH-ANCKYCCUA;
paboTa C MHTEPAKTUBHBIMU KapTaMM, BPEMEHHbLIMU TMHUSAMU
MU UMDPOBLIMM apXMBAMU; MPUMEHEHNE OHNANH-TECTOB U
OMNpOCOB ANS1 AMATHOCTUKM MOHMMAHMUS TEKCTA; OpraHM3aLms
KONNEKTUBHbIX MpoekToB (UuMdpoBble BbICTaBKKU, Ga0rm
0 nucaTensax, noakactbl). Takum obpasom, MHTerpauus
TEXHOMOMUI B NPOLECC U3YYEHUS IMTEPATYpbl NO3BONSET HE

TONIbKO 0COBPEMeHUTL GOpPMaT NPenoaaBaHus, HO U yy4LIUTb
BOCMpUATME TeKCTa, pa3BMBas y CTYAEHTOB CMOCOBHOCTDL K
MHTEprpeTaLnmn U aHaNU3y XYL0XKECTBEHHbIX NPOU3BEAEHUIA.

CMewwaHHoe 0byyeHue npeacTaBnseT coboi COBpEMEHHYHO
nefarorMyeckyrd TEXHONOTMI0, OPUEHTUPOBAHHYK Ha
MHTErpaumio TPaaULMOHHBIX U LMPPOBbLIX HOPM 0ByUYeHUs.
BHenpeHve B 06pazoBaTenbHbIi Npouecc By3a cnocobcTeyert
hOpMUPOBAHUID Yy CTYAEHTOB CaMOCTOSTENbHOCTH,
KPUTMYECKOTO MbILUIEHMS U LMPOBOM rpaMOTHOCTU. OcOBEHHO
nepcneKkTUBHO Mcnonb3osaHue Blended Learning npu 0byyeHmn
nuTepatype, rae COYeTalTCs 3MOLMOHANbHOe BOCNpUsTUe
XY[LOXECTBEHHOr0 TeKCTa M aHanUTMYeCcKMe HaBbIKM,
pa3BMBaEMblE C MOMOLLbIO LUPPOBLIX UHCTPYMEHTOB. TakuM
obpas3oMm, cMelwaHHoe obyyeHne cTaHOBUTCA 3DdEKTUBHBIM
CpefCTBOM MOBbILIEHWUS KaYeCcTBa ryMaHWTapHOro 06pasoBaHus
B yCN0BMSX UMGMpPOBOM TpaHChopMaLMK.

Juteparypa
1. Temupos T.M. Blended Learning kak cpefiCTBO MOBbILIEHUS MOTUBALMM CTYAEHTOB F'yMaHUTapHbIX Hanpasnexuii // CoBpeMeHHble

npobnembl Hayku n obpasoBaHus, N23,2025.

2. Garrison D.R., Vaughan N.D. Blended Learning in Higher Education: Framework, Principles, and Guidelines. San Francisco: Jossey-

Bass, 2024.

3. KapnoBa M.A. HHOBaLMOHHbIe MOAeNn 0by4yeHns: CMelaHHoe, ANCTaHLMOHHOe, NnepeBépHyToe. M.: M3a-8o MI'Y, 2025.
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Haepy3sa BETMATOBA,

cmapwuli npenodasamerns MeX@akyabmemckol kageopesl 93b61K08
HayuoHansHoz0 yHugepcumema Y36ekucmana umeHu Mup3o Ynyzbeka

JIMHI'BOKY/IBTYPOJIO'MYECKHUE TPYJHOCTH
INTPEINIOAABAHHNA PYCCKOTI'O A3bIKA KAK HEPOZAHOT' O

AHHoTaums. B ctatbe paccMaTpmMBaOTCA OCHOBHbIE JIMHIBOKY/IbTYpOJIOrn4yecKkmne TpyaHoCTH, BO3HUKaKLWmne npu npenogaBaHnn pycckoro
A3blKa KakK HEPOAHOr0, aHAaNN3UPYETCA BIMAHNE KYNIbTYPHbIX pasnmqmﬂ Ha npouecc ycBoOeHMA A3blka, CI'IeLJ,I/ICbMKa pyCCKOl‘/‘I S3bIKOBOM KapTUHbI

MUPa, a TaKKe NPoBaeMbl MEXKYIbTYPHOM MHTEPGDEPEHLMUM.

KnioueBble cnoBa: pycckuit 63blk Kak HEPOAHOM, JIMHTBOKY/bTYPONOrUs, MEXKYNbTypHas KOMMYHMKaLMS, HALMOHANbHO-KYNbTypHas
cneundmka, S3bIKOBas KAPTUHA MUPa, peyeBoe NnoBeaeHue, HTepdepeHLms.

Annotatsiya. Maqgolada rus tilini bu til ona tilisi bo‘'lmagan o‘quvchilarga o'gitish jarayonida yuzaga keladigan asosiy lingvokulturologik
giyinchiliklar tahlil gilinadi. Muallif madaniy tafovutlarning til o'zlashtirish jarayoniga ta’sirini, rus tilidagi til va madaniyat uyg‘unligini aks
ettiruvchi “til manzarasi”’ning o'ziga xos xususiyatlarini, shuningdek, madaniyatlararo interferensiya muammolarini ko'rib chigadi.

Kalit so’zlar: rus tili, lingvokulturologiya, madaniyatlararo muloqgot, milliy-madaniy xususiyat, til manzarasi, nutgiy xulg-atvor,

interferensiya.

Annotation. The article examines the main linguoculturological difficulties that arise in the process of teaching Russian as a non-native
language. The author analyzes the influence of cultural differences on the process of language acquisition, the specifics of the Russian
linguistic worldview, as well as the problems of intercultural interference.

Keywords: Russian as a non-native language, linguoculturology, intercultural communication, national and cultural specificity, linguistic

worldview, speech behavior, interference.

CoBpeMeHHas MeToAMKa NpenoaaBaHus pyCccKoro si3bika
Kak HepogHoro (PKH) Bcé yawe obpalwaeTtcs K IMHIBO-
KYNbTYpONOrnyeckoMy Noaxoay, KOTopblid paccMaTpueaet
A3bIK He TONIbKO KaK CpencTBO OOLEHMS, HO U KaK HOCUTens
KyNbTypbl, UCTOPUM U MEHTANUTETA Hapoaa. B 3ToM KoHTekcTe
npenofaBaHWe pyCcCKOro f3blka npeanonaraeT He TONbKO
obyyeHne rpaMMaTM4yecknMMm U GOHETUYECKMM HOpMaM,
HO M 3HAaKOMCTBO 00Yy4aLWMXCA C KYyNbTYPHbIMU KOAAMMU,
HauMOHaNbHbIMKU peanuaMmm U LEHHOCTHbIMMW OPUEHTUPAMU
pycckon umsunmsaumm [1, c. 17].

MN3yyeHue NUHIBOKYNbTYPONOTrMYECKUX TPYAHOCTEN
0COBEHHO aKTyasIbHO B YCIOBUAX IN06ann3aLmm, Koraa pycckui
A3blK CTAHOBUTCS BaXXHbIM MHCTPYMEHTOM MEXKY/bTYPHOM
KOMMyHUKaumn. OgHaKO CTyLeHTbl, NpeaCTaBAsoWme pasHble
S3bIKOBbIE U KyNbTYpHble TPAAULIMK, CTANIKMBALOTCS C HEKOTOPbIMM
CNOXHOCTSMM, 0OYCNOBNIEHHBIMU PACXOXKAEHUSAMU B S3bIKOBbIX
KapTUHax MUpa.

JIMHrBOKYNIbTYPONOrMYECKMIA ACNEKT 06Yy4YEeHUs pycCKOMY
A3bIKY KaK HepoAHOMY. JIMHIBOKY/IbTYpONOr1s paccMaTpuBaeT
A3bIK KaK GOPMY CYLLECTBOBAHWUS KYNbTypbl U KaK CPeACTBO
ee nepenayn. Kaxabiit f3blK OTpaXKaeT YHUKaNbHbIM CNocob
BOCNPUSATUS U OCMbICNEHUS AEWCTBUTENBHOCTU. Pycckuii
A3blK, KaK M N10OOI Apyroi, COLEePXXUT OrPOMHOE KOIMYECTBO
KY/JIbTYPHbIX KOHHOTaLWMM1, KOTOPble TPYAHO YCBOUTb HOCUTENAM
MHbIX KYIbTYP.

[lng MHOCTpaHHOro CTyAEeHTa HEJOCTAaTOYHO 3HATb C/I0BO
W ero rpamMMaTmMyeckme GopMbl — BaXKHO MOHWMAaTb, B KAKOM
KY/IbTYPHOM KOHTEKCTE OHO UCNONb3YETCS, Kakie accoLmaLmm
BbI3bIBAET M KaKOBa ero nparmMatuyeckas dyHkums. Hanpumep,
pycckue GopMbl 06paLLEHUS (KTbI», «Bbl», YMEHbLUUTENbHO-
nackatenbHble GOpMbl MMEH) BbIPAXAKT HE TONbKO
rpaMMaTuMyeckue, HO U KyNbTyPHO-COLMANbHbIE OTHOLLEHUS,
4TO MOXET BbI3blBaTb TPYAHOCTM Y MHOCTpaHLEB [2, . 33].

OCHOBHbI€ TUMbI JIMHIBOKY/IbTYPOJIOTMYECKUX TPYAHOCTEN.
Pycckne cnoBa Hepenko 06n1apnatT HauMOHaNbHO-
cneumUYeckMMm CMbICIaMU, HE UMEIOLLMMU NPSMbIX aHANOMOB
B Apyrux a3bikax. Hanpumep, cnosa cydsba, mocka, dywa,
npocmop HecyT rnyboKy GUNoCOdCKO-KYNbTYPHYIO HarpysKy
M OTPaXkatT 0COBEHHOCTHU PYCCKOr0 MUPOBOCNPUATUS.

CTyLeHTaM TPYLHO MOHATb HE TOIbKO 3HAaYeHUe, HO U
3MOLMOHANbHO-OLEHOYUYHbIW NOTEHLMAN TakMxX C/IOB, YTO

www tilvaadabiyot.uz

3aTpyLHSeT afleKkBaTHOEe BOCMpPUSATUE XYO0XKECTBEHHbIX U
pa3roBOPHbIX TEKCTOB.

Mpaseonornyeckue TpyaHoctn. Opas3eonornsmbl —
BA)KHas YaCTb PYCCKOW KyNbTYpHOM Tpaauumun. OHM oTpaxatroT
HaLMOHaNbHble peanuu, MopasbHble LLeHHOCTU U COLManbHble
HopMbl. Hanpumep, BbipaxeHus 6ums 6akaywu, 0esno 8 wasne,
cnycms pykasa TpebyioT He ,OCNIOBHOIO NepeBoaa, @ MOHMMaHMS
KynbTypHOro ¢oHa, CBS3aHHOI0 C MCTOPUEN U BbITOM pyccKoro
Hapoga. [1na HocuTenen Apyrux KynbTyp Gpaseonornsmol
MOTYT Ka3aTbCS HEIOTMYHBIMU UK aBCypAHBIMU, YTO TpebyeT
0ODBACHEHUS UX MPOUCXOXAEHUS U KYIbTYPHOIO CMbICAa [3,
c. 21].

KoMMyHMKaTMBHO-NparmMaTMyeckme TpyaHoOCTU. Pycckas
KOMMYHMKATUMBHAA Ky/bTypa XapakTepu3yeTcs onpeaeeHHoM
3MOUMOHANBHOCTbLIO, LWUPOTON BbIPAXEHUS YYBCTB,
CK/IOHHOCTbIO K OLLEHOYHOCTM M 3KCnpeccun. MIHoCTpaHHble
CTYLEHTbI, NpUHaanexalue K 6onee caepXaHHbIM KybTypam,
HepeaKo BOCMPUHMMAOT PYCCKYK peyb Kak CAUWKOM
3MOLUMOHANBHYI UK gaxe rpybyto. Tak, TMNUYHble GOpMbI
BbIpaXXEHWUS Hecornacusa unu yamenenms («[a Tbl uTo!®,
«Hwu 3a uto!», «Hy, HakoHew-TO!») TpebytoT He 6yKBaNIbHOMO
NMOHUMAHMS, @ y4eTa KOMMYHMKATUBHOW MHTOHALMM.

KynbTypHble pa3nuuug B peyeBom noseaeHuu. Pasnmums
MPOSIBASIOTCA B CNOCOBAX MPUBETCTBUSA, NPOLLUAHUS, BbIDAXKEHNS
6narofapHocTH, Npocbbbl, 0Tkasa. Hanpumep, pycckas Tpaguums
rocTenpuMMMcTBa NpeanonaraeT HacToM4YMBOE NpeanoXeHne
eAbl WX NOMOLLM, YTO NPeACTaBUTENN APYTMX KYNbTyp MOryT
BOCMPUHMMATb KaK HABA3YMBOCTb. Takue pasnununs TpebytoT
TLLATENIBHOrO M3Yy4eHMs NparMaTMK1 peyeBoro NoBeAeHMs U
BOCMUTAHMWS MEXKY/IbTYPHOW TONEPAHTHOCTH Yy 00yYatoLLMXCS
[4, c. 16].

Myt npeoponeHnMs NUHIBOKY/bTYpPONOru4eCKUX
TpyAHOcTen. Ona 3dpdekTMBHOro obyvyeHns pycckomy
A3blKy Kak HepogHoMy Heobxoawumo: 1) ¢dopMupoBaTb
JIMHIBOKY/IbTYPHYI0 KOMMETEHLMIO, BK/TOYAIOLLYI0 3HAaHUe
KYNbTYPHbIX peanuii, CAMBOJIOB, CTEPEOTUMOB NOBEAEHUS; 2)
“CNO/Ib30BaTb ayTEHTUYHbIE MaTepUanbl — XYLOXECTBEHHbIE
TEKCTbl, GUAbMbI, NECHWU, NOCNOBULbI U HONBKIOP, B KOTOPbIX
BMOHA XXMBas KyNbTypa PyCCKOro HapoAa; 3) OpraHM3oBbIBaTb
MEXKYNbTypHble CpaBHEHMUS, MO3BONAKOLWME CTyAEeHTaM
COMOCTaBNSATb POLHYIO KYNbTYpY C PYCCKOM, BbISIBASTb CXOLCTBA
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W pa3nunuuns; 4) cospaBaThb KyNbTypHble CUTyauum obLLeHUs —
poneBble Urpbl, AUANOMM, AUCKYCCUM HA KYNbTYPHO 3HaYMMble
TEMbI; 5) NPUMEHATb MHTErpaTUBHbBIN NOAXOA, COEAMHSIOLLMMA
A3bIKOBOE U KyNbTypHOE 0byyeHue Ons YCBOEHUS A3blKa Kak
CpeacTBa NMOCTMXKEHWUS MUPaA ApYrow KynbTypbl [5, ¢. 19].
Ponb npenopaBartens B JIMHIBOKY/bTYPOJIOrM4ECKOM
o06yyeHuu. NpenoaasaTenb pycckoro s3blka Kak HePOAHOro
CTQHOBUTCS MOCPEAHMKOM MEXAY KyNbTypaMu, KYAbTypHbIM
nepeBoJYMKOM W WHTepnpetatopoM. Ero 3apaya - He
TONbKO 00Yy4aTb S3bIKY, HO U BOCMMTbIBATb YBAXKUTENbHOE
OTHOLLEHME K MHOM KYNbType, pa3BnBaTb yMeHWe NoHMMaTb
HaLMOHanbHble 0CO6EHHOCTM pycckow peun. OT MeTogMyeckoro
MacTepCTBa NpenoaBaTtens 3aBUCUT CTAaHET I PYCCKUI S3bIK

A1 06y4YaroLerocs nwb y4ebHbIM NPEAMETOM UM OKHOM B
APYryro KyibTypy.

TakuM 06pa3oM, IMHIBOKYIbTYPOIOTMYECKUE TPYLAHOCTH
npenofaBaHus pyccKoro f3bika Kak HEPOLHOMO CBs3aHbl C
pasNuuMaMMU B HALMOHANbHbIX KAPTUHAX MUPA, KYIbTYPHbIX
HOpPMax U KOMMYHWUKATUBHbIX TpaauumsXx. lpeofoneHue 3Tux
TpyAHOCTel TpebyeT CMCTEMHOrO MOAX0AaA, BKAOYAOLLEro
KYyNbTYPHO OPUEHTUPOBAHHbIE METOAbI 0BYYEHUs, pa3BUTUE
MEXKYNbTYPHOM KOMNETEHLMM M UCMONb30BAHUE AYTEHTUYHOTO
mMaTepuana. CoBpeMeHHOe MNpenofaBaHUe PyCCKOro
A3blka KaK HEPOLHOrO A0/KHO CTPOMUTHLCS HE TONIbKO Ha
rpaMMaTUYECKUX MPUHLIMMAX, HO U HA MPUHLMNAX KYNbTYPHOrO
B3aMMOMOHWUMAHMUS U AUaNora KynbTyp.

Jluteparypa
1. BepewaruH E.M., KoctomapoB B.I. fI3bIK U KynbTypa: NMHIBOCTPaHOBELEHWE B NPENOAABAHMM PYCCKOrO A3blKa Kak MHOCTPAHHOTO.

M.: Pycckuit s3bik, 1990.

2. Kapaynos F0.H. Pycckuit g3bik 1 g3bIkoBas iMYHOCTb. M.: Hayka, 1987.

3. Macnosa B.A. Jlunrsokynotyponorus. M.: Akagemums, 2019.

4. Tep-Munacosa C.I. A3blk M MexKynbTypHas koMMyHuKaums. M.: Cnoeo, 2000.
5. Xaneesa N.M. OcHoBbI TeOpUK 06y4eHMS NOHUMAHUIO MHOSA3bIYHOM peun. M.: Boiclwas wkona, 1989.
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Yn6ocbiH )JKYMAMYPATOBA,
6a3osbili 0okmopaHm | Kypca

Kapakannakckozo 2ocydapcmeeHHo20 yHusepcumema umeHu bepoaxa

3AJJAYU CAMOCTOATEJIBHON PABOThI CTYIEHTOB
I10 PYCCKOMY A3bIKY KAK UHOCTPAHHOMY B HEA3bIKOBOM BY3E

AHHOTaumsa. B ctatbe paccMoTpeHa rnaBHasg ponb CaMOCTOATENbHOW y4eBHOM AeaTenbHOCTM B GOPMUPOBAHUM S3bIKOBbLIX KOMMETEHLMNA
1N KOMMYHWMKATMBHbIX HaBblKOB, MPOAHaIM3MPOBaHbl OCHOBHbIE HAaMPaBNEHNS U METOAbI CAMOCTOATEIbHOM paboThl, @ TakKe 0CobeHHOCTH eé
OpraHm3auun ¢ y4€Tom cneunuduKku CTyLeHTOB HEA3bIKOBbIX CMeLManbHOCTeN.

KnioueBble cnoBa: pycckuii g13blk Kak MHOCTPaHHbIM, camocTosTenbHas paboTta, 3aaayun, S3bIKoBas KOMMETEHLMS, KOMMYHUKATUBHbIE

HaBbIKH, yH66Haﬂ AeATeNbHOCTb.

Annotatsiya. Magolada til kompetensiyalari va muloqgot ko'nikmalarini shakllantirishda mustaqil o‘quv faoliyatining asosiy roli ko'rib
chigilgan, mustaqil ishning asosiy yo‘nalishlari va usullari tahlil gilingan hamda nofilologik yo‘nalishlarda ta’'lim oluvchi talabalar qarashlari
inobatga olingan holda uni tashkil etishning o'ziga xos xususiyatlari tahlil gilingan.

Kalit so‘zlar: rus tili chet tili sifatida, mustaqil ish, vazifalar, til kompetensiyasi, kommunikativ konikmalar, oquyv faoliyati.

Annotation. The article examines the tasks of students’independent work on Russian as a Foreign Language in non-linguistic universities.
The main role of independent learning activities in the formation of language competencies and communication skills. The main directions
and methods of independent work, as well as the features of its organization, were analyzed, taking into account the specifics of students

in non-linguistic specialties.

Keywords: Russian language as a foreign language, independent work, tasks, language competence, communication skills, learning activities.

Pycckuii g3bIK Kak MHOCTPaHHbIM npeacTasaseT cobom
OTAeNbHY 061aCcTb MMHIBOAMAAKTUKM, HAMPABEHHYIO Ha
dbopMMpoBaHME KOMMYHUKATUBHOW KOMMETEHLMM Y CTYLEHTOB,
[NS KOTOPbIX PYCCKUIA A3bIK HE IBNSETCS POAHBIM. B HEA3bIKOBbIX
BY3aXx, rle OCHOBHOE BHMMaHWe yaenseTcs NpodeccMoHanbHbIM
avcumnanHam, npobneMa CaMoCTOATENIbHOTO OBNALEHUS
PYCCKMM 43bIKOM 0COBEHHO aKTyanbHa.

CoBpeMeHHoe Bbicllee 0O6pa3oBaHue NpeLbsaBASET BbICOKUE
TpeboBaHUS K YPOBHIO CaMOCTOATENbHOCTU CTYOEHTOB,
0COBEHHO NpU U3yYeHUM MHOCTPAHHBIX S3bIKOB. B HEA3bIKOBbIX
BY3aX M3y4YeHMe pyCCKOro f3blka Kak MHocTpaHHoro (PKK)
TpebyeT aKTMBHOIO BOBNEYEHUS CTYLEHTOB B CAMOCTOSTENbHYIO
yyebHyto peatenbHocTb. CamocToaTenbHas pabota no PKM
UrpaeT KAYeByl posb B (POPMMPOBAHUM $S3bIKOBbIX
KoMneTeHuui, obecneunBas yrnybneHne 3HaHUM 1 pa3Butue
NPaKTUYECKMX HaBbIKOB, HEOOXOAUMbBIX ANS yCMNeLWHOM
KOMMYHMKaLMK.

2025-yil 11-son

OcobeHHOCTb M3yyeHus PKM B Hes3blkoOBOM By3e —
OrpaHUYeHHblE BPEMS M BO3MOXHOCTU 411 3aHATUIA CTYLEHTOB
B ayAMTOPUM, 4TO AeNaeT CaMOoCTOATeNbHYH paboTy 0cobeHHO
BaXXHOM. B CBA3M C 3TUM BO3HMKAET HEOHXOAMMOCTb YETKOIO
onpefeneHus 3afay caMocToaTeNbHOM paboTbl no PKU
Ang 3bPeKTUBHOro yCBOEHMS A3blKa M PA3BUTUS YMEHUN,
Heob6xoAnMbIX B NpodecCMoHaNbHOM M NOBCEAHEBHOM
XKU3HU.

CamocTosTenbHas paboTa CTYAEHTOB NO PyCCKOMY S13bIKY
KaK MHOCTPaHHOMY — 3TO0 y4ebHas 4esTeNbHOCTb, BbINOHSeMas
CTYLeHTOM BHE ayAMTOPHbIX 3aHATUM, HanpaBneHHas Ha
yrnybneHHoe 0CBOEHWE A3bika, PAa3BUTUE peYeBbIX HABbIKOB
W paclwMpeHne NMHIBUCTUYECKMX KOMMETEHLIMA.

CoBpemMeHHOe 06pa3oBaHne HEBO3MOXHO NpeACTaBUTbL 6e3
AKTUBHOW M OCO3HAHHOM pPoNu CTyAeHTa B yyebHoM npouecce. B
YCNOBUAX Nepexosia K KOMNEeTEHTHOCTHOW MOAENM NOArOTOBKM
CMeLnanmncToB KHOUEBYO po/ib NpUobpeTaeT CaMOCTOSTeNbHAS
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paboTa CTyAeHTOB. JTO He ToNbKOo GpopMa BHEayaAUTOPHOM
AKTMBHOCTU, HO U BAXHblA KOMMOHEHT GOPMUPOBaAHMUSA
npodeccroHaNbHOM U TIMYHOCTHOM KOMMETEHLMM CNeLmanucTa.

[naBHas 0C0BEHHOCTb CaMoCTOATENbHOM paboTbl no PKU -
eé HanpaBleHHOCTb Ha GOPMMPOBaHME YMEHUI U HABbIKOB,
HEeobX0AMMBbIX AN peanbHOro obLLeHUs Ha PyCCKOM 5i3biKe, 4TO
TpebyeT OT CTYAEeHTOB BbICOKOW MOTUBALIMK, OTBETCTBEHHOCTM
¥ YMEHWs MNaHMPOBaTb CBOKO Y4EOHYI0 AesTenbHOCTb.

B oTanume ot camocTosTenbHOW paboTbl NO ApPYruMm
avcuunamHaMm, usydeHune PKM nogpasymeBaeT MHTEHCUBHYO
MPaKTUYECKYH LesTeNbHOCTb: YTEeHUe, CNTYLIaHKe, TOBOPEHME U
MUCbMO, MO3TOMY CaMOCTOsTeNbHas paboTa AOMKHA BKITHOYATb
33[laHK4, pa3BMBalOLWME BCE ITU KOMMOHEHTbI S3bIKOBOWM
KOMMeTeHLMMN.

B metoanke PKWN E.A.XampaeBa nog4YépKuMBaeT, 4YTo
camocTosTesnbHas pabota GopMUpyeT KOMMYHUKATUBHYHO
KOMNETEHLMIO U CMOCOBHOCTb K CaMOCTOSTENIBHOMY MOMUCKY
3HaHui [1, c. 430]. 3apaun camocToATeNbHOW paboThl
ctyneHToB no PKW ycnoBHO MOXHO pa3fennTb Ha HECKOMbKO
HanpaBieHUi: GopMUPOBaHME Y CTYAEHTOB YCTOMYMBbIX
y4ebHbIX CTpaTernii U HaBbIKOB CaMOOby4YeHus; pa3BuTHeE
yMeHus paboTaTtb C pa3nnyHbIMU UCTOYHUKAMK (Y4eBHUKaMU,
CNOBapsiMu1); NOBbIWEHWE S3bIKOBOM KOMMYHMKALIMK 33 CYET
perynsipHoit NpakTUKM BHEAYAUTOPHOW paboTbl; yMeHUe
CTaBMUTb Lie/IM U NNaHWPOBaTh AEUCTBUS.

OpHa 13 KIYeBbIX 33la4 — HAY4YUTb CTYLEHTa YUYUTbCS
CaMOCTOSTENbHO. DTO BKJ/IIOYAET YMEHUS CTaBUTb Lienu,
NAaHMpoBaTb LENCTBMUS, BbiIOUMpaTb noaxonawime MeToabl
00YYEHMS U KPUTUYECKM OLLEHWMBATL MONYYEHHbIE pe3y/bTaThl.
Mo mMHeHuto A.M.HoBurkoBa, B XXI| Beke obpa3soBaTtesibHas
cUcTEMa JOMKHA He CTObKO 00y4aTh, CKOTbKO GopMMUpOBaTh
CMOCOBHOCTb K HENPepbIBHOMY caMo0byyeHuto [2].

CamocTosiTenbHasa paboTa CTyLEeHTOB MO PYyCCKOMY
A3blKy KaK MHOCTPAHHOMY B HES3bIKOBOM BY3€ BbIMOHAET
BaXKHble 06pa3oBaTesibHble U BOCMUTATE bHblE QYHKLMUU:
cnocobctByeT GOPMUPOBAHMIO A3bIKOBLIX KOMMETEHLMH,
pa3BUTUIO CaMOCTOATENIbHOCTU, OTBETCTBEHHOCTU MU
KOMMYHMKATUBHbIX HaBblKOB, HEOOXOAMMbIX 418 YCNELIHOM
YY€BbI M NpodecCMoHaNnbHON AesTeNbHOCTY.

MpaBuabHas opraHusauus u METOAUYECKOE CONPOBOXAE-
HWe camocToaTenbHo pabotbl no PKWM nosbiwatoT eé
3pdEeKTUBHOCTb M MOTMBALMUIKO CTYAEHTOB, YTO ABNS-

€TCs BaXKHbIM YC/IOBMEM YCMELWHOro OBNALEHUS PYCCKMM
A3bIKOM.

CamocTodaTenbHas pabota B KOHTeKcTe u3yuveHus PKU
B HEs3blKOBOM BY3€ BbIMOJHAET HE TOMbKO Y4ebHy, HO
M afanTauMoHHY QYHKLUMIO. TTOCKONbKY pYCCKMM S3bIK
He 9BNAeTCs OCHOBHOM crneumanusaumen, Ho Heobxoamnm
ONa 0CBOEHMUA APYTrUX AUCUUNINH, CTYAEHTY Ba)XHO YMETb
MCNONb30BaTb A3blK KaK MHCTPYMEHT MO3HaHUs. MHorue
CTYAEHTbI CTANIKMBAKOTCA CO CNEAYIOWMMMU TPYAHOCTAMMU NpH
camMoCTonTeNbHOM paboTe: HeAOCTaTOK MOTUBALMM; 13bIKOBOWA
6apbep (CNOXKHOCTM C rPaMMaTUKOM U MOHUMAHWEM 334aHUIA),
HecnocobHOCTb pacnpenenuTb BpeMs Ha BbINONHEHWE 3afaHuid,
HeyBepeHHOCTb B cebe, HeyMeHMe aHann3npoBaTb CBOU
owmnbKM 1 ap.

CaMocTosiTenbHas paboTa He J0J/IKHA OrpaHMYMBATLCS
3ayuymBaHunem. OHa nNpu3BaHa pa3BMBaTb aHaNUTMYECKoe
MbllleHne, yMeHue CpaBHMBATb W AenaTb BbiBOAbI.
C.M.ApxaHrenbckuii NOOYEPKMBAET 3HAYEHUE MHTENNEKTYa b-
HOM MHULMATMBBI, KOTOpas GOPMUPYETCS Yepe3 aKTUBHbIE
dopMbl paboTbl — pedepartsl, NpoekTbl. Yepes camocToaTenb-
Hyt0 paboTy CTyOeHT y4uTCs NaaHMpoBaTb CBOE BpeMs,
paccTaBnATb NPUOPUTETHI U COBMIOAATE CPOKM [3]. [0 MHEHMIO
M.B.MonoBo#, camocTosTenbHas paboTa CTyAeHTOB pa3BuBaeT
CaMOAMCLMMNINHY, YTO 0COBEHHO BaXKHO NPU AUCTAaHLMOHHOM
WU CMeLaHHOM oby4yeHun [4].

MHoruve dbopMbl caMocTosTeNbHOM paboTbl MpeanonaratoT
B3auMMofeicTBume B rpynne: obcyxaeHue, paboTa B napax,
KOJIEKTUBHbIE NMPOEKTbl, YTO MOMOraeT pa3BMBaTb YyMeHUe
SICHO M3naraTb MbIC/IM, apryMEHTMPOBATb CBOK MO3ULMIO U
MPUHUMATD YY>XKYH TOYKY 3pEHMS.

Taknm 06pa3oM, camocTosTenlbHas paboTa No pyccko-
MY §3blKy KaK MHOCTPAHHOMY — 3TO He TOJIbKO MHCTPYMEHT
3aKkpenneHus yyebHOro Matepuana, Ho u cpeactso Gopmu-
pOBaHMSA MONHOLEHHOMW KOMMYHUKATUBHOM KOMMNETEHLUN.
Eé ocHoBHas uenb — obecneunTb yCI0BUS AN YCTOMYMBOrO
Pa3BUTUS 93bIKOBbIX U KOMMYHUKATUBHbIX HaBbIKOB CTYAEHTOB,
NOArOTOBUTb MX K NMpo(eCcCMOHaNnbHOM LeATeNbHOCTU
B pYyCCKOA3bIYHOW cpepe. dPdeKTUBHAS OpraHu3aums
camocTosTenbHoM paboTbl cnocobcTByeT GOPMUPOBAHMIO
y CTYAEHTOB CNOCOBHOCTM K caMoobyyeHuto, paclimpseT
BO3MOXHOCTM NPaKTUYECKOro MPUMEHEHMS S3blka U Aenaet
obpazoBaTenbHbii npouecc bonee rM6KUM U pe3ynbTaTUBHbIM.
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Nuzaxan UBPATUMOBA,
odoueHm kagedpsl «/lowkonsHoe 06pazosaHues,

Mapuna UTUJTIUKOBA,
maeucmpanm Il kypca

HyKyCCKOZO 2ocydapcmeeHHoeo nedazoau4yeckozo UHCmMmumyma umeHu AmuHus3a

OCOBEHHOCTH BOCIITMTAHHUA B JOIKOJ/IbHBIX
OBPA3OBATE/IbHbBIX YYPEXKAEHUAX

AHHOTaumsa. B ctaTbe paccMampuearomcs npuopuTeTHbIE HanpaBneHns peopMmnpoBaHms 06pa3oBaHms, CNOCOBCTBYHOLLME KAYECTBEHHOMY
(YHKLUMOHMPOBAHUIO CUCTEMbI 06pPa30BaHMS M BOCMUTAHMS AeTeil LOLWKOMbHOrO BO3pacTa Kak CaMOLEHHOro mepBOHayaNbHOroO 3Tana

HenpepbiBHOro 06pa3oBaHms.

Kniouesble cnosa: o6pasoBaHme, BOCMUTaHWE, HPAaBCTBEHHOE Pa3BUTHE, KOMMYHUKATUBHASA A€ATENbHOCTb, SMOLMOHANbHAsA OT3bIBUMBOCTD.
Annotatsiya. Magolada ta’limni isloh gilishning ustuvor yonalishiga e’tibor qaratiladi. Ya'ni uzluksiz ta’'limning muhim hisoblangan
boshlangich bosqichida maktabgacha yoshdagi bolalarga sifatli ta’lim berish va ularni tarbiyalash masalasi muhokama qilinadi.
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Kalit so'zlar: ta’lim, tarbiya, axlogiy rivojlanish, muloqot faoliyati, hissiy sezgirlik.

Annotation. The article examines the priority areas of educational reform, which are ensuring the high-quality functioning of the
education system and upbringing of children of early and preschool age as an intrinsically valuable initial stage of continuous education.

Keywords: education, upbringing, moral development, communication activities, emotional responsiveness.

OZHO U3 MPUMOPUTETHBIX HanpaBfeHui pepopMUpPOBaHUS
obpasoBaHusa gBnsetcs obecnevyeHme KayeCTBEHHOrO
bYHKLMOHMPOBAHUS CUCTEMbl 06pa30BaHMs U BOCMUTaHUS
[leTell paHHero M AOLWKOIbHOMro BO3pacTa Kak CaMOLEHHOro
nepBOHAYaNbHOroO 3Tana HenpepbiBHOro 06pa3oBaHus.

B 3akoHonaTeNnbHOM, HOPMaTUBHO-NPABOBOM, MPOrPaMMHO-
MeTOAMYECKOM COMPOBOXAEHMMN OOLKONbHOr0 06pa3oBaHus
ocobo noavepKMBaETCS LEHHOCTb BO3PACTHOro nepuoaa
pebeHkKa OT poXaeHMs A0 TpeX NeT KaK YHUKaNbHOro, Hanbonee
MHTEHCMBHOIO M OMpeaensioLero B CTAaHOBNEHUU U PAa3BUTUM
NIMYHOCTM pebeHKa, KNYEeBOro B ero NCMxXo@usnyeckoMm u
COLMANbHOM pa3BUTUM, Hanbonee GnaronpusaTHOro Ans
COUManbHbIX M neparornyeckmux BosgencTeuid. epuog,
CEeHCUTUBHbIM AN CTAaHOBNIEHUS W Pa3BUTUSA peum,
COMPOBOXAAETCH MHTEHCMBHbBIM Pa3BUTMEM NaMATH, 06Pa3HOro
BOOOPAXEHUS U MbILUNEHMS.

[OWKONbHbIN BO3pacT — 3TO Hanbonee OTBETCTBEHHbIN
M BaXHbI Nepuop CTAaHOBNEHWUS JIMYHOCTM pebEHKa.
MMeHHO B 3Tu roabl 3aKnafbiBatOTCS OCHOBbI PU3NYECKOTO,
3MOLMOHANbHOrO, MHTENIEKTYaIbHOMO U HPAaBCTBEHHOIO
pa3BuTus. BocnmuTaHue B AOWKONbHBIX 06pa3oBaTeNbHbIX
opraumsaumnax (0OO) HanpaBneHo Ha dopMupoBaHue
rapMOHWYHO Pa3BUTOM IMYHOCTH, CNOCOBHOM K MO3HAHMUIO,
B3aMMOJLENCTBUIO C OKPYXAKLWUMU U CaMOCTOATENbHOM
nestenbHocTM. CoBpeMeHHas neparormka paccMatpusaet
[OLWKONbHOE BOCMUTAHWE KaK HenpepbiBHbIA npoLuecc,
BK/THOYAIOLLMIA LieNeHanpaBieHHoe BO3AeICTBUE Ha pa3BUTHE
pebéHka B KOHTEKCTe 06pa3oBaTenbHON, UTPOBOM, TPYA0BOM
M KOMMYHUKATUBHON fesTenbHocTH [1].

BocnuTatenb - ueHTpanbHas ¢urypa BoCnmTaTenbHOro
npouecca. OH He TONbKO OpraHu3syeT obpasoBaTeNbHyO
DesTeNbHOCTb, HO U GOPMUPYET IMOLIMOHANBHO NONOXUTENbHYIO
atMocdepy, nomoraeT pebéHKy afanTMpoBaTbCs, PACKpPbITh
TBOpPYECKMe CMOCOBHOCTM U HayuMTbCs B3aMMOLeNCTBOBaTb
C OKPY>XaLWnUMMU.

CoBpeMeHHble AOLWKO/bHbIE YUPEXAEHNS OPUEHTUPOBAHDI
Ha IMYHOCTHO-OPUEHTUPOBAHHbIV MOAXOA, NPeLnonaratoLmi
yBaXKeHMe K MHAMBUAYaNbHOCTM pebEHKa M npefocTaBieHne
eMy BO3MOXHOCTM Bblbopa. BocnurtatenbHbili npouecc
HanpaB/ieH He CTOJIbKO Ha nepefavy 3HaHWM, CKOMbKO Ha
pa3BUTME YMEHUI CaMOCTOSATENbHO MbICIUTL, NPOABASATD
MHULMATMBY U SMOLMOHANBHYIO OT3bIBYMBOCTb. Micnonb3yroTcs
MrpoBble TEXHOMOMUWU, NPOEKTHAA M UCCNIef0BaTeNbCKas
peatenbHocTtb, MKT-cpencTBa, aneMeHTbl apT-neaarornkm u
MHK/I03MBHOIO MOAX0AA — BCE 3TO MOMOraeT CO34aThb YC/I0BUS
[N NOHOLLEHHOTO Pa3BUTUS KaxXaoro pebéxka.

Heo6x04MMO yCOBEPLUEHCTBOBATb CETb YYpEXLEHUM
[LOWKONbHOrO 06pa3oBaHMs pa3nnyHbIX GOpM COBCTBEHHOCTH,
obecneynTb KayecTBEHHble YCNOBMA AN GU3UYECKOro,
NCUXMYECKOro, COLMANbHOMO M AyXOBHOrO 30pPOBbs AETEN B
NpPOCTPaHCTBE rpynn paHHero Bo3pacta, QYHKLMOHMPYHOLLMX
B pa3/INyHbIX TUNAaX AOLWKONbHbIX prE)KL],eHMVI pa3nnYHbIX
$opM CcOBCTBEHHOCTU, YTO NMO3BONUT 0b6ecneynTb paBHbIN
[OCTYyn ONng feTel paHHero Bo3pacTa K MONYYEHMIO
KayecTBEHHOro 06pa3oBaHus 1 BOCNMUTaHUS. B pasHbIx TMnax
[OWKONbHbIX YyYpexaeHUi co3patTca cneunduyeckue
yCNnoBus GYHKLMOHUPOBAHUS M NPOSBASIOTCS 0COBEHHOCTH B
opraHusauum o6pasoBaTeNlbHO-BOCNMUTATENBHOIO NpoLecca
B rpynnax paHHero BO3pacTa, YTO 3HAYMTENIbHO BAMSET Ha
YPOBEHb PA3BUTOCTU M BOCMUTAHHOCTK geTen [2].

2025-yil 11-son

Cneumndurka QyHKLMOHUPOBAHMS rPYNM paHHEro BO3pacTta
B YYPEXAEHMUAX AOLKONbHOr0 06pa3oBaHMs pa3HbIX TUMOB
MO3BO/ISIET BAPbMPOBATb COCTAB YYACTHUKOB 06pa3oBaTesibHO-
BOCMMUTATENbHOIO npouecca (LeTu paHHero BO3pacTa,
BOCMMTATENM, MOMOLWHUKM BOCMMTATENEN, PYKOBOAMUTEND
000, BocnuTatenb-MeToAMCT, negarornyeckme paboTHUKM,
MeAMUMHCKME paboTHUKKM, MOMOLHWKKM BOCAUTATENEN,
npepocTaBnsawwme obpasoBaTenbHble ycnyru B chepe
JowKonbHOro obpa3oBaHMs) B 3aBMCMMOCTM OT OpPMbI
COBCTBEHHOCTU U APYrMX acnekToB ero GyHKUMOHUPOBAHMUS.
CnepoBatenbHo, cTpyktypa 10O pasHbIX TMNOB NOABMXKHA,
OMHAMUYHA, NepeMeHHa M He ABASeTCa CYLLeCTBEHHOM
XapaKTepUCTUKON A[na onpeneneHMss ocobeHHoOCTeM
opraHusaumnmn obpasoBaTeNbHO-BOCAMTATENBHOMO Npouecca
B rpynnax paHHero Bo3pacra.

HayyHble paboTHMKM, OTMeYas cneunduKy opraHusaumum
XU3HeLesATeNbHOCTU AeTeil B rpynnax paHHero Bo3pacTta
TUMOBbLIX M MANIOKOMMJIEKTHbIX, CEIbCKUX M FOPOACKUX
[LOLIKONbHBIX YYPEXAEHWUI, YKa3blBAKOT HA XapaKTepHble Ans
nopasnstowero uncna OO obuwme npusHaku, Nposeastowmnecs
B OQOpPMJIEHMN M HAMONHEHUM PA3BMBAKOLLEN Cpepnbl
rpynn paHHero BO3pacTa, B MOAXOAAX K OpraHu3auuu
obpazoBaTenbHOro obpasoBaHus, BO3pacTa, NpUOpPUTETDI
B peanu3aumun cogepxanus u T.4. [3]. Ing conoctaBneHuns
MOXHO BblOpaTb cnepyllime napaMeTpbl: OpraHu3auus
XU3HeLesTeNbHOCTM, MoAeNb 06pa3oBaTeIbHOrO Npouecca
rpynnbl, NPOCTPAaHCTBO cBoGOAbl pebeHka, No3uuus
BOCMUTATENS, XapaKTep B3aMMOOTHOLLEHUI MeXay nefaroraMu
W poaUTENSIMM BOCMIMTAHHMKOB.

[eTanbHee oxapakTepusyem 0COHEHHOCTM OpraHu3aLmm
o6pa3oBaTeNbHO-BOCAUTATENBHOIO Mpouecca No 3TUM
napaMeTpam. OpraHu3auunsa xusHepesTenbHoCTHU, 0b6pa-
30BaTe/IbHO-BOCNMUTATENIbHOrO NPOLLecca B rpynnax paHHero
BO3pacTa B CENbCKUX M FOPOACKUX LOWKONbHbIX YUPEXKLEHUAX
rocyAapCTBEHHOM M YAaCTHOM GPOpPM COBCTBEHHOCTM CYLLECTBEH-
HO OT/IMYAETCA OT TAKOM e paboTbl B LLEHTpax pa3BUTUS
pebeHka. MccnepoBaHneM [0Ka3aHO, YTO B OTM4YME OT
rOCYAAPCTBEHHbIX AOLKOJMbHbIX YYPEXAEHUN, NOAABASOLLES
60NbWMHCTBO KOTOPbIX UMEET YETKYH CTPYKTYPY OpraHu3aumm
(’KM3Hb LeTel rpynn paHHero M AOWKOAbHOrO BO3pacTa
XapaKTepu3yeTcs CTPOrMM PEXMMOM [HS, KOTOPbI HapyLwaTtb
Henb3s, obpa3oBaTenbHbIA NMPOLECC — CETKOM 3aHATUM,
cobntogeHne KOTOpPOro XXecTko KOHTPOMpyeTcs), B NoAaB-
nawwem donbwnHcTBE YacTHbiXx OO - 6onee rubkas
CTPYKTYpa OpraHu3aLumn Xu3HeLesTebHOCTU: pacnmncaHue
3aHATUM, OpraHM3aLms XXU3HEAESTENbHOCTM HANULLO, OAHAKO
paspeLaeTcs OTXOXAEHME OT 3asBJEHHOTO.

BocnuTaHue B AOWKOMNbHbIX 06pa30BaTENbHbIX OpraHu-
3auUMax npencTaBaseT co60M CNOXKHbIA U MHOTOMJIAaHOBbIN
npowuecc, HanpaBneHHbIH Ha GOpPMMpPOBAHME OCHOB
NMYHOCTM pebéHka. OcobeHHOCTU BOCMMUTAHMS NPOSBASIOTCA
B HE0H6XOAMMOCTU YUNTbIBATb MHAMBUAYANIbHbIE OCOBEHHOCTH
feTel, coyeTaTtb obyyeHune, Urpy M TBOPYECTBO, a TaKXKe B
AKTMBHOM B3aUMOENCTBMM NeAaroroB 1 poamtenen. dbdek-
TUBHOCTb BOCMMTaHMA onpeaenseTca npodeccMoHanM3Mom
nefaroros, co3gaHveM GnaronpuaTHo obpasoBaTenbHOM
cpefibl U UCMOMb30BAaHMEM COBPEMEHHbIX MeAarormyeckmnx
TeXHONOrMn. TakMuM 06pasom, AOLWKONbHOE BOCNUTaHME
ABNAETCa PYHOAMEHTOM [AafibHEMILIEro JIMYHOCTHOMO W
COLMAnbHOMO pa3BuTUS pebEHKa.
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Mexpun6on LLAMCUOOUHOBA,

couckamens Y36eKcko20 20CydapcmeeHH020 yHUBEPCUMemMa MUpPOBbIX S3bIKO8

INPUMEHEHHUE NHHOBALIMOHHbIX I10X040B
B IIPENOJIABAHUU KUTAMCKOI'O AA3bIKA

AHHoOTaumsa. B cTaTbe paccMaTpuBaAETCs posib COBPEMEHHbBIX TEXHONOMMIA B NMeAarormke MHOCTPAHHbIX 3bIKOB, aHANU3UPYHOTCS METOAbI
npenoAaBaHns KWUTAMCKOro $3blka, WX MPEUMYLLEecTBA M OCOBEHHOCTH, MPUBOAATCS HEKOTOpble WHHOBALMOHHbIE MOAXOAbl C BbICOKOW

3¢ EKTUBHOCTbIO B 0O0y4YEHUMN KUTANCKOMY 53bIKY.

KnioueBble c/loBa: KOMMETEHTHOCTb, COBPEMEHHbIE TEXHONOTMMU, MPUMEHEHWE WMHPOPMALMOHHO-KOMMYHUKALMOHHbLIX TEXHOMOTUHN,
peyeBas AesTenbHOCTb, METOAMKA NPenoaaBaHus KUTAWCKOro A3blka, MHHOBALMOHHbIE NMOAXOAb! B 0BYyYeHUN.

Annotatsiya. Maqolada xorijiy tillar pedagogikasida zamonaviy texnologiyalarning roli ko'rib chiqilib, xitoy tilini o'qitish usullari,
ularning afzalliklari va o‘ziga xosliklari tahlil gilinadi. Shuningdek, xitoy tilini organishda yuqori samaradorlikka ega bo'lgan bir gator

innovatsion yondashuvlar keltiriladi.

Kalit so‘zlar: zamonaviy texnologiyalar, axborot-kommunikatsiya texnologiyalardan foydalanish, nutq faoliyati, xitoy tilini ogitish

metodikasi, innovatsion yondashuvlar.

Annotation. This article deals with the role of modern technology in teaching of foreign languages. The methods of teaching Chinese
language, their advantages and features have been analyzed. It also provides some innovative approaches that are highly effective in

teaching Chinese.

Keywords: competence, modern technologies, application of information and communication technologies, speech activity, method of
teaching Chinese language, innovative approaches in teaching Chinese language.

CoBpeMeHHas obpasoBaTenbHas cpefa AUKTYeT Heob-
XOAMMOCTb BHeApeHUs HOBeWwWwux TexHonoruin. fnoba-
NW3aLMOHHbBIE NpoLecchl B 06n1acTh 06pa3oBaHMs NPOSBAAIOTCS
yepes MHPOpPMATU3ALMIO MEXAYHAPOAHOro Co0bLecTBa, 4To
npeanonaraet obyyeHne MOMOAOr0 MOKOJIEHUS MeToAaM
MONyYEeHUS, XPAHEHUS U KPEATUBHOIO WMCMOJIb30BAHUS
MHdopmMaumMm B MOBCEAHEBHOM XW3HW, cnocobcTByeT
YBE/IMYEHMI0O CNpoca Ha AOCTYyN K MHDOPMALMOHHBIM
TEXHONOMMAM U UX eXefHEeBHOMY WCMOJb30BaHMIO.
HenpepnckasyeMocTb NOCTNPOMbILIEHHOTO MHPOPMALLMOHHOIO
obuecTBa TpebyeT OT COBPEMEHHOIO Yes0BeKa rOTOBHOCTM K
6bICTPO MEHSIOLLMMCS YCIOBUAM XU3HU 1 NPOdECCUOHANbHOWM
LesTeNnbHOCTH, @ TaKKe CTPeMEeHUS, CNOCOBHOCTM U IHTY3Ma3Ma
L1 NOBbILIEHUS YPOBHS CBOEro 06pa3oBaHmMs 1 KBanMdukaumm
[1, c. 86]. B cBs3n € 3TMM BO3pacTaeT 3HAYMMOCTb Pa3BUTUSA
HaBbIKOB CAaMOOPraH13aLMM U CaMonpeseHTaLmum, KPUTUYECKOTO
M QHANITUYECKOTO MbILLIEHUS.

Meparornyeckas KOMMNETEHTHOCTb OCHOBbLIBAETCS Ha
WHTErpaumm 3HaHUIM U YMEHWI, OTBEYAIOLLMX COBPEMEHHOMY
YPOBHIO HAayYHOro M TEXHMYECKOro mporpecca, BK/o4Yas
ncnonb3oBaHMe MHOOPMALIMOHHBIX TEXHOMOMMI. BaxkHO ymeTb
cobupatb AaHHbIE U3 Pa3HbIX UCTOYHMKOB, NPUMEHATb UX U
reHepupoBaTb camocTosaTenbHo. LLnpokoe ncnonb3osaxmne
l/IHCbOpMaLI,l/IOHHO-KOMMyHVIKaU,MOHHbIX TEXHONOTUM OTKpbIBaeT
nepep nefaroroM HoBble FOPU30HTbI B 00yYEHUM, CYLLLECTBEHHO
ynpoLuaeT ero paboTy, NOBbILIAET Pe3ynbTaTUBHOCTL NpoLiecca
00y4yeHuns 1 KauyecTBo 06pa3oBaHms. CoBpEMEHHbIE TEXHONOMUM
CNnocob6CTBYIOT pOCTY MHTEpeca YYEeHUKOB K y4ebHbIM
ANCUMNAMHAM U pa3sBUTUIO TaKMX 4YepT, Kak coumanbHas
AKTMBHOCTb, KOMMYHMKabeNbHOCTb, CMOCOBHOCTb CAYLWATL U
KOPPEKTHO BbIpaXaTb CBOU MbIC/M.

TpaovuMOHHbBIA MeToAd 0By4yeHUs KMTaNCKOMY S3bIKy
HanpaBneH Ha GOPMUPOBAHME CUCTEMbI A3bIKOBbIX 3HAHUM
ANg NOATrOTOBKM CMELManuCTOB C BbICOKMM YPOBHEM
BnafeHuns s3bIkoM. OgHaKo TakoW NMOAXOA He rapaHTupyeT
CBOOOAHOIO BNafeHUS KUTAUCKMM 3bIKOM B KOMMYHUKATUBHbIX
cuTyaumsax. B HacToswee BpeMs akLeHT cMmelaeTcs Ha
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pa3BuTME NIMHTBOKOMMYHUKATUBHOW AeATeNbHOCTH, TO eCTb
Ha MHTErpauui JMHIBUCTUYECKON U KOMMYHUKATUBHOM
KoMneTeHuMI n GOpMUPOBAHUE COXKHOMN CTPYKTYPbl 3TUX
[BYX BMOOB AeATeNIbHOCTU Y CTYAEeHTOB-/IMHIBUCTOB.

KOMMyHMKaTMBHbIN NOAXO0A MOMOraeT 4eTko onpeaenuTb
uenn obyyeHns M NyTUM KX [AOCTUXKEHMUSA, SBASETCSH
pe3ynbTaToOM TeopeTuyeckorn nepepaboTkM KnaccMyeckon
TEOPUM MHOSA3bIYHOW yyebHoW aesTenbHocTU. Kak oTMevaeT
N.B.KouepruH, obyuyeHne MHOCTPaHHOMY 5i3bIKY 3aKN04aETCS
B 0Oy4YeHMM peyeBbIM HaABbIKaM, BKAKYAKOWMM B cebs
LesATeNbHOCTb FOBOPEHMS, ayAMPOBAHUS, YTEHUS U NUCbMA [2, C.
182]. YcnewHocTb 06y4eHns MHOCTPAHHOMY $3bIKY 3aBUCUT He
TOMbKO OT BbI6Opa y4ebHbIX MaTepuanos, HO U Npexae BCero
OoT (GOPMMPOBAHMUA KOMMETEHLNN, ABNAIOLMXCA KOHEYHBIM
pe3ynbTatoM o0byyeHus. [Ins GopMUMpoOBaHUS KaueCTBEHHOM
KOMMeTeHUMU HeobXoAMMbl XOpOLWO MpoAyMaHHbie U
3QdeKTUBHbIE YyNPAKHEHMWS, COCTABNAOLLME CUCTEMY 0BYYEHMS.
B npouecce n3yyeHns MHOCTPAHHOTO A3bIKa MPAKTUKA SABASETCS
OCHOBHOW efuHuLen 0byyeHus.

MHorne uccneposaTenu neparorMyeckoro npouecca
00y4eHMs KUTaCKOMY f3bIKy pa3pabaTbiBatoT pasHble CUCTEMD
YNPaXKHEHWN, COCTaBNAOWME OCHOBY BeAyLMX MeTOAMK
obyyeHunsa sa3biky. Kak npaBuno, npepnaraeMble CUCTEMbI
NPaKTUK U YNPAKHEHWU COCTOAT U3 3a43aHUN ABYX TUMOB — AN1S
AKTMBM3aALMM S3bIKOBOTO MaTepuana v ons HeperyaMpyemoi
AKTMBM3aLMM 93bIKOBOTO MaTepuana npy peleHnn pasinyHbix
MbICIUTENbHbIX 33434 (AUMCKYCCUK, Npecc-KOHMEpPEeHUMN 1 T.4.).
OcCHOBHas Lenb pasnnyHbIX TPEHUPOBOYHbIX YNPAKHEHWUN —
npoBepKa CTeneHu yCBOEHUS CTYAEHTaMW HOBOro MaTepuana.

MHTerpupoBaHHble YyMpaXHeHWs nyylwe BCeEro
MCNONb30BaThb, KOrAa CTyAeHTbl Npuobpenn 6a3oBble HaBbIKM
00ObSICHEHMS TPAMMATUKM U TEKCUKM U MOTYT UX 3aKPENUTb B
xofe caMocTosTenbHoro obyyeHms. KomnnekcHole 3agaHuns
npeanonaratT, YTO CTYAEHT yXe OBNafen HeKOTOpbIM
A3bIKOBbIM MaTepuanoMm (6a3oBble HaBbIKM OblIM Pa3BUTbI Ha
NeKUMSAX U 3aKpenaeHbl B XOAEe CaMOCTOSTENIbHOTO 06y4eHus)
1 obnagaet HeKOTOPbIMMU CMNOCOBHOCTAMM K CaMOCTOSTENbHOM
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peun Ha uyyaemMom s3bike. CocTaBHble 3a4aHNS 3aKNa4bIBaOT
OCHOBY N5 nepexoAa K akTMBM3aLMM HEOTPaHUYEHHOrO,
HeynpaBiSIeMoOro 3bIKOBOro MaTepuana Ans pelieHus
CNOXHBIX MbIC/IUTENIbHbIX 334au.

Ocoboe BHMMaHue H.AlemuHa ypensetr pedvyeBoW
featenbHoCTM — ayaupoBsaHuio [3, c¢. 204]. MNoeTopeHue
CNOBOCOYETAHMMA U NPEASIOKEHMN 3a TOBOPSLLMM, OTBETHI
Ha BOMPOChI rOBOPALLErO, MOBTOPEHME 06LLEero cofepiKaHus
nocne NpocnylMBaHUG peuun, onpeneneHune obuwen naen
YCNbIWAHHOrO coobLWweHns, OTBETbl Ha BOMPOCHI Moche
NpOCNyLWMBaHWS COOBLLEHNS, KOMMEHTUPOBAHME COOBLLEHMS
nocne npocnylwmBaHusa, BbIOGOp 3aronoBKOB nocne
NPOCNYWMBAHUS TEKCTA, peLeHne NPUHSTb UK OTBEPTHYTb
BbICKa3blBaHWE Ha OCHOBE YC/IbILWAHHOTO, COCTaBNEHNE NNAHOB
Ha YCAbILWAHHBIM pacckas U T.A.

B Lenom B KOHTEKCTe cMCTEMbI 0OYYEHUS MHOCTPAHHBIM
A3blKaM, B TOM 4YMC/Ie U KUTANUCKOMY $3blKYy, Pa3/iMyHble
BUIbl YNPAXKHEHUA ABASIOTCS OCHOBHOM COCTaBAAOLLEN
pPa3NMYHbIX COBPEMEHHbIX MeToauMK obyvyeHusa. B
neparorMyeckoMm npouecce obyyeHUs KUTANCKOMY $3bIKY
MHOTMe UCCNef0BaTeNU, OCHOBbIBAsICh Ha KnaccudukaLmsax
3TUX yNpaXKHeHWI, pa3pabaTbiBalOT COBPEMEHHbIE CUCTEMbI
3a[4aHUI B 3aBUCUMMOCTU OT KOHKPETHOM Lenn obyyeHus B
YCNOBUSX peanun3aumm KOMMYHUKATUBHOIO noaxoaa. OgHuMm
13 3PEeKTUBHbBIX NOAXOA0B K MPenofaBaHUI0 KUTANCKOro
A3blKa SBNSETCS METOA, MHTErpuUpYyLLMA COBPEMEHHbIE
TexHonornu. BaxHbiM acnekToMm, Tpebytowmnm ocoboro
BHMMaHMS B KOHTEKCTE NpenoAaBaHus KMTaCKoro A3bika, Kak
3/1IeMEeHTa ME)KKyﬂbTypHOVI KOMMYHUKaUNN, ABNAETCA BIUSAHUE
LuMbpoBM3aLMM Ha MeToAbl 0By4eHUs g3bIKy U KynbType Kutas
ANS NOATrOTOBKM CTYAEHTOB 3 dEKTUBHO KOMMYHULMPOBATH B
yCNnoBusix cospeMeHHoro mupa [4, c. 210].

bonee petanbHO paccMmaTpuBas 3TOT BOMpOC, cneayeT
NoLYEPKHYTb, YTO BHeApeHue LUDPOBbIX TEXHONOIUIA B
obpazoBaTenbHbIM Npouecc TpebyeT OT nNpenofasaTenen
He TOMbKO FNYyOOKMUX 3HAHUW KWUTANWCKOro a3blka W
KYy/bTYpbl, HO U YMEHWUS UCMO/b30BaTb 3TU TEXHONOTMUM A1S
nojauun yyebHoro Matepuana. K npumepy, Ha HayanbHOM
3Tane u3yyeHus uepornudukmM npenopasaTenu Moryt
MCMNoNb30BaTh UMPPOBbIE MHCTPYMEHTbI AN LEMOHCTpaLmm
nopsfka HanucaHus nepornMdoB, YTO NO3BOMUT CTyAEHTAM
BMNOCNEACTBUM CaMOCTOSTENIbHO MPAKTUKOBATb NPaBU/bHYHO
nocnenoBaTeNbHOCTb. YacTo CTyAeHTbl 3abbIBaOT NOPALOK
HanMCcaHUs OTAENbHbIX MEPOrMMPOB NOCAEe NEPBOHAYANBHOIO
06bacHeHus npenofasateneM. Liudbposbie npunoxeHus
MO3BONSIOT CTYAEHTAM MOBTOPSATb NMOPSAOK HAMUCAHMS, YTO
CNOCOBCTBYET YNyULLEHMI0 KauyeCTBa UX BNALEHUS KUTAUCKUM
A3bIKOM.

3apaya npenopaBaTens 3ak/lYaeTCs B pPa3bSICHEHWUM
NMPUHLUMNOB BBOAA TEKCTa HAa KUTAMCKOM $3blke C
Mcnonb3oBaHMeM UMPPOBbLIX YCTPOUCTB. Bnapexue
3TMMM HaBblkaMu OyAeT BNMATb Ha YPOBEHb NMUCbMEHHOM
KOMMYHUKaUUU CTYOEHTOB B KOHTEKCTE B3aVIMOD,EI71CTBVI9I C
Kutaem. OfHa m3 KNKOYEBbIX CIOXKHOCTEN B NpenofaBaHum
KMTAaMCKOro $3blka KakK 3M1eMeHTa MeXKYnbTypHOM
KOMMYHUKaLMKU — BAMSIHWUE LLMPPOBU3ALMM HA METOAbI 0DYyYeHUs
A3bIKy M KynbType Kutas, HanpaBneHHbiX Ha GOpMMpoBaHue
MEXKY/IbTYPHbIX KOMMYHUKATUBHbIX KOMMETEHLMIA Y CTYAEHTOB,
rotoBbiX 3OPEKTUBHO B3aMMOAENCTBOBATb B COBPEMEHHOM
mupe. Kpome Toro, B npouecce 06y4eHus BaKHO MCMOb30BaTh
ayAM03anucu C NPOM3HOLWEHUEM HA KUTAaMCKOM $3blke OT
HoCUTenew, Tak Kak NoBTopeHue GOHETUYECKMUX INEMEHTOB
0byyaoWmMMmNCa NOMOXET UM B AanbHelLeM NPaBUIbHO
roBOpuThb, cobtoaas Bce GOHETUYECKME HOPMBI.

2025-yil 11-son

(MoHeTnYecKas cMcTemMa KMTAMCKOro S3blka OTAMYaeTCs
CNOXHOCTbK BCNEACTBME Cneunduyeckux CoveTaHum
MHULManew (CornacHbIx 3ByKOB) U GUHanew (racHbIx), a Takxe
Hanuuusa cuctembl TOHOB. [penogaBaTtens NpefocTaBnser
TeopeTuyeckMin matepuan no npasunam (GOHETUKM Ha
HavasbHbIX 3Tanax M3y4YeHUs KUTAMWCKOro A3blka, 3aTeM
MCNONb3yeT COBPEMEHHbIE TEXHONOMMM AN BOCMPOU3BELEHNS
peun HocuTenen sasbika. [puMeHas meTon ayaMpoBaHMS,
y4MTENb BK/KOYAET 3aNMUCKU HA KMTAMCKOM 5I3bIKe, @ yyalumecs
3aMMUCbIBAIOT YCAbIWAHHOE MO npaBuaaM GOHETUKM 3TOro
A3blKa.

70T MeToA 0byyeHns cnocobCTBYeT pa3BUTUIO HABbLIKOB
BOCMPUSATUS YCTHOM KMTAMUCKOM peyu, 4TO MONOXUTENBHO
B/IMSIET HA MOATrOTOBKY CTYAEHTOB B KOHTEKCTE B3aMMOLENCTBUS
C KUTANCKOM KyNnbTypon U GOPMMPOBAHNS KOMMYHUKATUBHOWM
KoMneteHuuu. Ha 6onee NpoaBMHYTbIX 3Tanax obyvyeHus
npenoaaBaTtefib MOXET NPUMEHSATb COBPEMEHHbIE TEXHONOMUK
[ANg pasBMTUS HABbIKOB YCTHOro nepesona. Bkntouaertcs
AyAM03anuchb C peybld Ha KUTAWCKOM fA3blke, KOTOPYH
CTyAEHT JoJkeH nepesectu. lNpu Hanuumm owmnbok B
nepeBofe npenogaBaTefib BMeCTe CO CTyAEeHTOM NpoBOAUT
aHanus, onpepensetr NpuUUYMHbl OWKMOOK M BbINONHSAET
YyNpaXHeHMs Ha COOTBETCTBYHOLWME MpaBMIa KMTAMCKOro
a3blka. BHeknaccHag neatenbHOCTb OOMKHA CTUMYAMPOBATD
MHTEpecC CTYAEHTOB K BUAEO-, ayAMoMaTepHUanam Ha KUTaMCKOM
a3bike. [penogaBaTtenib pekoOMeHayeT MHTepeCcHble GUNbMbI,
My3bIKY U ApYrue nonesHble pecypcbl, LOCTYMHbIE C MOMOLLbIO
COBpEMEHHbIX TEXHONOTUNA.

OCHOBHble TPYAHOCTM B NMpenofaBaHWMM KUTAWCKOro
A3blKa KaK KOMMOHEHTA MEXKYNbTYPHON KOMMYHWKATUBHOM
KOMMETEHLMMN CBA3aHbl C NOMbITKAMU pa3feneHus A3bika
Ha OTAenbHble cocTaBnglme 6e3 yyeTa nx B3aMMOCBA3EN.
Hanpumep, obyyeHre MOXKeET OrpaHMUYMBaTbHCSA YCTHOM
peybto 6e3 BHMMaHUs K nepornuduke, nmbo nepornmdumka
n3yyaetcs 6e3 KOHTEKCTa KMTANCKOM KyNbTypbl. MeXKynbTypHas
KOMMYHMKATMBHAs KOMMETEeHLUMs OXBaTbiBA€T He TOJIbKO
NUHIBUCTUYECKME 3HAHUS, HO U KYNbTypHble 0COBEHHOCTY,
HOPMbI OOLLEHMS U 3THOMCUXONOIMID. TakuM 06pa3oMm, oHa
BK/IOYAET TEOPETUYECKME 3HAHUS U NPAKTUYECKME HABbIKM BCEX
KOMMOHEHTOB KOMMYHMKaLun. MHorve yyebHble MaTepuansl
(OKyCMpYOTCS Ha onpefeneHHbIX acnekTax KOMMYHUKALMK,
Hanpumep, Ha S13bIKOBOWM CMCTEME, YTO NPUBOAUT 0OYHaOLLMXCS
K npobnemMe MHTerpauuMu BCeX KOMMOHEHTOB B eAMHOE
uenoe. B npouecce obyyeHns npenopasatenam cnepyet
MCMNoNb30BaTh MeToAbl, hopMupyoWMe KOMMIEKCHbIN
MOAXOL K U3YYEHMIO A3bIKa, KyNbTypbl U Lenen obyyeHus.
KoMMyHuKaumsa npeactaBnset coboi CNOXHYKO CTPYKTYpY,
BK/IIOYAIOLLLYIO YCTHYIO peyb, MMCbMEHHbIE HaBbIKM, MOHUMaHMe
MeHTanuTeTa HocuTeNen A3blka M 3HaHWe TPaAWULMIA CTpaHbl
n3y4yaemoro s3bika. CnefoBaTtenibHO, M NpenoaaBaHue JOMKHO
6bITb KOMMAEKCHBIM, YTOObI CPOPMUPOBATL MONHOLEHHYIO
KOMMYHMKaTMBHYO KOMMeTeHUuMo obyyatowmxcs [5, c. 94].

B HacToslwee BpeMs cywecTByeT MHOXeCTBO MeTOAMK
npenofaBaHMs KMTAMCKOro f3blka, Kaxaas M3 KOTOpbIX
obnapaet cBOMMKU 0COBEHHOCTAMM U NpenMyLecTBamu: 1)
TPaAMLMOHHBIV METOL OCHOBbIBAETCS HA YCBOEHUM KUTAMCKMX
nepornndoB, U3y4eHnU rpaMMaTUUYEeCKUX NPaBMA U MPUHLMMOB
yTeHus u nucbMa. Moaxon ocobeHHo 3pdeKTUBEH AN NOAEN,
NpeAnoYNTAOLLMX CUCTEMATUHECKOE U3YUYEHME U XKEeNALWMX
Nyylle NOHSATb OCHOBBI A3blKa; 2) KOMMYHUKATUBHbIN METOL,
- B LleHTpe AaHHOr0 NoAX0Aa HAaXOAMUTCS pa3BUTME HABbIKOB
00LLEeHNS U MOHUMAHUS KMTANCKOrO A13bika. CTyAeHTbl akTUBHO
Y4aCTBYHOT B KOMMYHUKATUBHbBIX YNPAXKHEHUSX, PONEBbIX Urpax
W 3a4aHUAX, HAaNpaBeHHbIX HAa NPaKTMYeCcKoe NpUMeHeHne
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A3blKa. JTOT MeToA MOAXOAMUT TeM, KTO CTpeMuTcs 6biCTpo
YNYYLWKTb CBOM Pa3roBOPHble HaBbIKK; 3) MeTon 0bpaTHoOM
CBA3M JenaeT akLeHT Ha KOppekTUMpOBKe OWKnHoK B peyn
CTYLEHTOB M NpefoCTaBNeHUM 06paTHOM CBA3WM AN UX
fanbHenwero ynydyweHusa, 3bdbekTMBeH AN Tex, KTO
OPUEHTMPOBAH Ha HempepbiBHOE COBEPLIEHCTBOBAHUE CBOMX
HaBbIKOB M CTPEMMUTCS M36exaTb NOBTOPEHUS OWMOOK; 4)
MeToAMKa UrpoBoro obyyeHus BKIOYAET MCNOb30BaHME
Urp, 3aAaHNUIM U UHTEPAKTUBHBIX YNPAXKHEHUI AN MOTUBALMK
CTYOEHTOB M 00y4yeHMs yepe3 UrpoBOM Mpouecc, MoXeT
ObITb YBIEKATENBHBIM U MPOAYKTUBHbLIM AN YYaLLMXCS BCEX
BO3pACTHbIX rpynn; 5) MynbTUMEANIHbIA METOA, UCNONb3yeT
COBpEMEHHbIE TEXHONOTUM AN 0ByYeHUs KMUTAUCKOMY S3bIKY,
TaKue KaK BUAEO-, ayAM0YPOKM, MHTEPAKTUBHbIE MPUIOKEHUS U
OHNalH-pecypchbl, NOAe3€eH ANS CAMOCTOATENbHOMO 06y4YeHUs U
paclMpeHns CNOBApHOro 3anaca; 6) MHAMBUAYANU3MPOBAHHbIV
MeToL -ajanTtaumsa y4ebHOro npouecca ocyLlecTBnseTcs
NoJ, KOHKPEeTHble NOTPeBHOCTM M YPOBEHb 3HAHUI KaXA0ro
cTypeHTa. lpenopaBaTtenb co3faeT YHUKabHble YPOKMU
W 33a4aHMa 0N MakKcMManbHO 3ddeKTUBHOM MoAaepXKKU
obyyatoLLerocs B NpoLecce n3y4yeHns KMTaMcKoro s3bika.
KoMBrHMpoBaHME pa3fiMyHbIX METOAMK 0ByYeHUs MOXKET
oKkaszaTbcs Hambonee 3pHEKTUBHONM CTpaTernen, yumTbiBas
WMHOMBUAYaNbHbIE 0COBEHHOCTU M NPeANOoYTEHUS KaKAO0ro
cTyAeHTa. Boibop noaxoasiueit MeToaMKM LOMKEH OCHOBbLIBATLCS
Ha uenax, cTune obyvyeHns U Tekywux obCcTosTenbCcTBax
cTyaeHTa. Mcnonb3oBaHMe MHHOBALMOHHbLIX NOAXOLOB B
obyyeHUn 1 nNpenoaaBaHMM KUTAMCKOro A3blka CTAHOBUTCS
KNOYEBbIM MHCTPYMEHTOM Ans 6onee 3pPeKTMBHOIO OCBOEHMS
3TOrO C/IOXKHOIO $13bIKa. ITU MHHOBALMM MOTYT MPUMEHSTLCS Kak
B TPAAMLIMOHHBIX Y4eOHbIX 3aBEAEHUSX, TaK U B OHNAMAH-KypCax.
OfuH 13 BaXKHbIX MHHOBALMOHHbIX METOLOB — MCMOJb-
30BaHWe TEXHONOTUI C Pa3HOODOPa3HbIMU NPUNOXKEHUSIMU U
nporpamMMamu, KOTOpble MOMOraKT CTYAEHTAM Y/YYLINTb HAaBbIKM
YTEHMS, MMCbMA, FOBOPEHUS U MOHUMAHMS KMTAWCKOrO 3bIKa.
Mo6unbHble NPUNOXEHUS C UHTEPAKTUBHBIMU YNIPAXKHEHUSMMU,
OHNTAaH-KYpCbl C BUAEOYpOKaMM, ayamMoMarepuanamu u

TectaMu, a TakxXe Crneumann3mpoBaHHble NporpaMMmbl 4as
n3yyeHus nepornnudos — BCE 3TO LeNaeT npouecc obyyeHus
6onee 3chHEKTUBHBIM.

ELLé 0fHUM MHHOBALMOHHBIM METOLOM SIBASETCS NpuMe-
HEHWE UTPOBbIX METOAMK, AeNnakoWwnx npouecc l43yLIEHl4$I
KMTaMCKOro s3blka 6onee yBnekaTenbHbIM U UHTEPECHBIM.
CyuwiecTBytoT 06pa3oBaTenbHble UrPbl U MPUNOXKEHUS, KOTOPbIE
MOMOratoT 3aMNOMMHATL C/I0BA, BbIPAXKeHWs, rpaMMaTUYeckue
KOHCTPYKLUMM M pa3BMBATb HaBbIKM OOLEHMS HA KUTAMCKOM
A3bIKe.

Mcnonb3oBaHne MHHOBALMOHHbBIX METOOMK, TAaKUX KakK
MrHOBEHHasi 06paTHas CBA3b M NEPCOHANIM3UPOBAHHbIE
obyyatowme nporpaMMmbl, NOMOraeT CTyaeHTam bbicTpee
[OCTUraTb NOCTABMEHHbIX LieNel, N03BONAKT afanTMPOBaTh
y4yebHbIM Mpouecc nog MHAMBMAYaNbHble NOTPeOHOCTU
KaXA,0ro y4allerocs, 4To MnoBbIWAEeT KAa4yecTBo 0byyeHus K
pe3ynbTaTUBHOCTb.

MynbTUMeauiHbIE pecypcbl TaKXKe UrpatT BAXKHYIO POJib
B MHHOBALMOHHOM 0By4YeHUU KUTANCKOMY 5i3biKy. Buaeo- n
ayamomaTtepuanbl, MHTEPAKTUBHbIE YNPAXXHEHWUS, OHNAWH-
pecypcbl ANg M3YyYeHUs MPOU3HOLIEHUS U AYTEHTUYHbIE
MaTepuasbl HA KUTAWCKOM A3blKe MOMOratoT CTyAeHTaM rny6xe
MorpyXatbCs B U3y4yeHue A3blka U KYNbTypbl.

Co3paHue MHTepakTMBHOM obyyatoLleit cpeabl — Takxke
BAXHbIM acnekT. MHTepaKTUBHbIE YPOKM, OHNAMH-KOHbEpeHLMM
C HOCUTENSIMU A3bIKA, BUPTYasbHbIe Typbl MO KUTAWCKMM rOpoaam
1 obLeHne B YaT-rpynnax Ha KUTAaMCKOM 3bike CMOCcoBCTBYOT
Pa3BUTUIO KOMMYHUKATUBHbIX HABbIKOB CTYAEHTOB M MOMOratoT
MM NPUMEHATDb FIOﬂyHEHHbIe 3HaHMA Ha NpaKTUKeE.

TakuM 06pa3oM, MHHOBALLMOHHbIE MOAXOAbI B 0By4YEeHMM U
npenoaaBaHUM KUTANCKOTO S13blKa UIPatoT 3HAYUTENbHYIO POSlb
B MOBbILLEHUMN 3DDEKTUBHOCTU 0BYUYEHMS U CTUMYIMPOBAHMM
CTYOEHTOB K akKTMBHOMY WM rNyOOKOMY M3YYEHMIO A3blIKa.
CoyeTaHMe HOBEMLIMX TEXHONOTUI, MUHTEPAKTUBHbIX METOAMK
M NepCOoHanbHbIX NPOrpaMM 0byYeHUsi MOMOraeT CTyLeHTaM
[OCTUYb YCMEXOB B U3YYEHUMU KUTAMCKOrO 53blka U pa3BUTb
HeobxoauMble 0519 06LLEHMS HABbIKM.
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PA3PABOTKA 3®®EKTUBHOH METOJIUKH ®OPMHUPOBAHUA
KOMMYHUKATUBHOH KOMIIETEHIIMH I10 PYCCKOMY A3BIKY

AHHoTaumsa. B ctatbe pacCMaTpuBakOTCA OCHOBHblIE TEOPETUYECKUE U MPAKTUYECKME aACMEKTbI paSpaﬁOTKM 3¢)¢)EKTVIBHOI7I MEeTOoAMNKU
qJOpMMpOBaHMﬂ KOMMyHMKaTMBHOVi KOMMNeTeHuun npu Oﬁy‘-IeHl/IM PYCCKOMY 43blKYy, aHaIU3UPYKOTCA COBPEMEHHbLIE nedarorM4eckue
TEXHONOrnn, METOAbI N I'IpMéMbI, HaNpaB/ieHHbIE Ha Pa3BUTUE Y YyHaALLMNXCA cnocobHOCTM CBOGOAHO M aieKBAaTHO MCMNONb30BaTh pychMFI A3bIK

B Pa3/itdHbIX KOMMYHUKATUBHbIX CUTYaLUAX.

KnioueBble cnoBa: KOMMYHWMKaTMBHAs KOMMETEHUMS, METOAMKA MNpPenofaBaHusl, MHHOBALMOHHbIE TEXHONOrMW, KOMMNETEHTHOCTHbIN
NnoAX04, KOMMYHUKATUBHO-AEATENbHOCTHBIN noaxon, undposas obpasosaTenbHas cpeaa.

Annotatsiya. Ushbu maqolada rus tilini o‘gitish jarayonida kommunikativ kompetensiyani shakllantirishning samarali metodikasini
ishlab chigishning asosiy nazariy va amaliy jihatlari ko'rib chigiladi. Aynigsa, “kommunikativ kompetensiya” tushunchasining mazmuni,
uning tuzilmasi va tilni egallash jarayonidagi ahamiyatiga alohida e’tibor garatiladi.
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Annotation. The article examines the main theoretical and practical aspects of developing an effective methodology for forming
communicative competence in teaching the Russian language. Special attention is given to defining the essence of the concept of
‘communicative competence’, its structure, and its significance in the process of language acquisition.

Keywords: communicative competence, teaching methodology, innovative technologies, competency-based approach, communicative-

activity approach, digital educational environment

CoBpeMeHHas cucteMa obpa3oBaHUsl CTaBUT nepes
npenoaaBaTensiMmn MHOCTPAHHOIO 3blKa 33[a4y He TObKO
nepenaTb y4alMMCs 3HAHUS O 3blKe, HO U CPOPMMPOBATH Y
HMX CMOCOBHOCTb MCNONB30BaTh A3bIK KAaK CPEACTBO 00LLEHUS,
MO3HaHMS U CaMOBbIpaXkeHus. B ycnoBusax rnobanusaumu,
LMDPOBM3ALMM U paCIMPEHUS MEXAYHAPOLHbIX CBA3eW
BNafeHne KOMMYHMUKATUBHOM KOMMETEHLMEN Ha PYCCKOM f13blke
CTAaHOBUTCA BaXKHENMLLEN cocTaBnstowen npodeccnoHanbHom
M MEXKYNbTYPHOM MNOAFOTOBKM NIMYHOCTM [1].

MoHsATUE U CTPYKTYpa KOMMYHUKATUBHOI KOMNETEHLUH.
KoMMyHMKaTMBHAs KOMMNeTeHUMS paccMaTpuMBaeTcs Kak
COBOKYMHOCTb 3HAHWI, YMEHWUI U HABbLIKOB, 0OeCNeYnBatoLLMX
CNocobHOCTb YenoBeka afeKBaTHO y4acTBOBATbL B MpoLecce
06LLLEeHNS U COCTOUT U3 CNeAYIOLLMX KOMINOHEHTOB: A3bIKOBas
KOMMETEHUMA — 3HaHWe rPaMMaTUYECKMX HOPM, NEKCUKMU U
(bOHeTUKM; peyeBass KOMMETEHLMS — YMEHWE MCMOJb30BaTh
A3bIKOBblEe CpPeACTBa B COOTBETCTBMM C CUTyaumMen obLeHuns;
COLMOKYNbTYPHas KOMNETEHLUMUS — 3HAHWUE KYNbTYPHbIX HOPM
W TpaauumMii Hapona, roBopAWEro Ha M3y4aeMoM f3bIKe;
CTpaTtermyeckas KOMMNETeHUMUs — yMeHne KOMMeHCHpoBaTb
HeLOCTaTOK S13bIKOBbIX 3HAHWUI C MOMOLLb KOMMYHUKATUBHbIX
cTpaTeruin.

CoBpeMmeHHble Noaxoabl K GOpMUPOBaHNIO KOMMYHMKATUBHOM
KoMmneteHuun. dbdeKkTMBHOE 0b6yYeHne pycCKOMY fA3bIKY Kak
HepoAHOMY HEBO3MOXHO 6e3 MpUMeHeHWs COBPEMEHHbIX
MeTOoAMYEeCKMX MOAXOA0B: KOMMYHUKaTUBHO-AEATENbHOCTHbIN
noAxop, OPMEHTUPOBAH Ha MPAKTUYECKOe MCMOAb30BaHME A3blKa
B peasnbHbIX CUTYaLMAX; KOMMNETEHTHOCTHbIM HaMpaB/eH Ha
dhopMuMpoBaHMe y yqawmxcs QYHKLMOHANBbHOM rPaMOTHOCTY;
JIMYHOCTHO-OPUEHTUPOBAHHBIN YYUTbIBAET UHAMBUIYATbHbIE
0COBEHHOCTM M MHTEpEeCh! YHaLLMXCS; UHTEPAKTUBHbIE TEXHONOMMU
006y4eHMa 1CMONb3YHT OHNAWH-NNATOPMBbI, MyNTbTUMEUIAHbIE
pecypcbl U urpoBble hopmbl [2].

MeToauuyeckne npuHLUMNbI M TexHoNoruu. [Npu paspaboTke
MeTOAMKM POPMUPOBAHUS KOMMYHUKATUBHOM KOMMETEHLMM

BaXKHa MHTErpauus cieayowmnx NnpuHLMNOB: akTMBHOCTHU
yyawumxca — obyyeHune yepes yyactme B Ananorax, Npoekrax,
ONCKYCCUAX; KOHTEKCTHOCTU — MCNO/Ib30BaHME y4ebHbIX
CUTYyaUWM, MAKCUMaNbHO MPUBAMXKEHHBIX K peanbHbIM
KOMMYHMKATUBHbIM YC/IOBUAM; MEXAUCLIUMIMHAPHOCTU — CBA3b
PYCCKOrO f3blKa C KyNbTYPOIOrMYeCKMMM, UCTOPUYECKUMU U
coumonormyecknmu acnektamu. CoppeMeHHble unMdpoBble
TexHonoruu (Zoom, Moodle, Google Classroom, Quizlet,
Kahoot) pacwupstoT BO3MOXHOCTUM WMHTEPAKTUBHOIO
B3ammopmencTams, obecneymeas rubKoCcTb U MOTUMBALMIO B
npouecce obyyeHus [3].

MNcuxonuHreucTMUecKkne M COLLMOKYNbTYPHbIE acneKTbl.
@®opM1poBaHME KOMMYHWKATUBHOM KOMMETEHLMU HEPA3PbIBHO
CBSI3aHO C Pa3BUTMEM A3bIKOBOTO CO3HAHMS M MEXKYNbTYPHOW
YYBCTBMTENbHOCTM YYaLLMXCA. YUUTBIBAKOTCA Takue HaKTopbl,
KaK pOAHOM A13bIK, HALMOHANbHblE 0COBEHHOCTU MbILLIEHNUS,
KyNbTypHble cTepeoTunbl. [ToHMMaHMe KynbTypHbIX peanui u
HaLMOHANbHO MapKMPOBAHHbIX 31EMEHTOB peyun cnocobcTeyeT
NyylweMy OCBOEHUIO PYCCKOrO A3blKa Kak CpeacTBa 0bLieHums
[4].

MpakTnyeckaa peanusaums MeToauKU. dPdeKTMBHas
METOAMKA AO0JIKHA BKOYATb CUTYAaTUBHO-PONEBbIE UIPbI,
NMPOEKTHblE M UCCNEefOBaTeNbCKME 3a[aHUS; 3a0aHUS HA
pa3BUTME KPUTMYECKOrO MbIlWEHUS; UCMNONb30BaHUE
QYTEHTUYHbIX TEKCTOB (BMAEO, MECHWU, MHTEPBbLIO, CTATbM);
pednekcmio n CaMOOLIEHKY YYaALLIMXCS.

®MopMupoBaHME KOMMYHUKATUBHOM KOMNETEHUMUN — 3TO
CNOXHbIA M MHOTOrpaHHbIN npoLecc, TPebyoLwMi KOMNNEKCHOrO
noaxoAa U NMOCTOSIHHOTO COBEPLUEHCTBOBAHWS METOAMKM.
Tonbko coueTaHue TPaAULMOHHBIX U MHHOBALIMOHHBIX METOLOB,
MCNonb3oBaHue LMdPOBbLIX PeCypCcoB, OpMEHTALMS HA IMYUHOCTb
oby4yalowerocs U COLMOKYNbTYPHbIA KOHTEKCT MO3BONSAT
[06UTbCS BbICOKOrO YPOBHS BAAEHUS PYCCKUM $3bIKOM M
06ecneynTb roTOBHOCTb YHALLMXCS K YCNELWHON MEeXKYNbTYpPHOM
KOMMYHMKaLnK.

JNutepatypa
1. Asumos 3.1, LyknH A.H. CoBpeMeHHbI cnoBapb METOAMYECKMX TEPMUHOB M MOHSATUI (Teopus 1 NpakTuka obydyeHuns a3bikam). M.:

MKAP, 2009.

2.Koznoea H.H. MiHTepakTMBHbIE TEXHONOTMK B 0BYYEHMM PYCCKOMY $I3blKY Kak MHOCTpaHHoMy. CI16.: N3a-so C6IY, 2019.
3. Xaneesa M.M. OcHoBbI TeOpMM 0BYYEHNS MOHUMMAHMIO MHOA3bIYHOM peyn. M.: Beicwas wkona, 1989.

4. ®epoposa O.B. Undposunsaums obpaszoBaHns u GopMMpoBaHME KOMMYHUKATUBHBIX KOMMETEHLUMI CTYAEeHTOB GUNON0rMYecKnx
Hanpasnenwui // MNeparornyeckoe obpazoBaHme u Hayka, 2022, N22.

®depysa XALUIMMOBA,
npenodasamesnb HayuoHansHo20 yHUBepcUmMema Y3bekucmaHa umeHu Mup3o Ynyebeka

PASBUTHUE CMEIIAHHOI'O OBPA3OBAHHUA B Y3BEKUCTAHE

AHHOTaumsa. B ctatbe paccMaTpuBaloTCs TEHAEHLMM M 0COBEHHOCTU Pa3BUTMS CMELAHHOro 06pa3oBaHus B Y3bekncTaHe, aHanM3npyTCcs
npeanocbiNKY BHeAPEeHUS 3TOM hopMbl 06yyeHus, e€ npenmyLLecTsa M Npobaembl, C KOTOPbIMU CTaNIKMBAKOTCS 06pa3oBaTeNbHbIE yUpeXAeHHs.
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Annotatsiya. Maqolada O‘zbekistonda aralash ta’lim tizimining rivojlanish tendensiyalari va oziga xos xususiyatlari tahlil qilinadi.
Ushbu ta’'lim shaklini joriy etishning zaruriy omillari, afzalliklari hamda ta’lim muassasalari duch kelayotgan muammolar ko'rib chigiladi.
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Annotation. The article examines the trends and specific features of the development of blended education in Uzbekistan. It analyzes
the prerequisites for the introduction of this form of learning, its advantages, and the challenges faced by educational institutions.
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CoBpeMeHHOe 06pa3oBaHMe NepexxMBaEeT NePUOL aKTUBHOM
TpaHchopMaumu, CBA3aHHOM C BHeapeHWeM LUdPOBbIX
TEXHOOrMI1, n3MeHeHneM GOpM KOMMYHUKALMKU U POCTOM
[OCTYyNHOCTU UHGOPMaLuK. B 3TUX ycnoBuax TpafuUMOHHbIE
dopMbl 0By4YeHMs yCTynatT MecTo rMOpUAHbIM MOLENSM,
COYeTalLWMM OYHOE U AWCTAHLMOHHOE B3aUMOAEWNCTBUE
npenogasaTens u obyyatowerocs.

CMewaHHoe o6pasoBaHue (blended learning) ctano
OOHUM M3 K/IOYEeBbIX HanpaBneHuit pedopMUpoBaHUS
obpasoBaTtenbHoM cuctembl Pecnybnukmn YsbekucTaH,
no3BosimBLUee 06bEANHUTD NTyyLlne CTOPOHbI TPAAULMOHHOMO
obyyeHuns - xupoe obLieHune, HaCTaBHUYECTBO, POPMU-
poBaHue NpodecCMOHanbHbIX U COLMANbHbIX HAaBbIKOB —
C NpPenMMyLL,ecTBaMmn OHNANH-TEXHONOMMI — LOCTYMHOCTbIO,
WHAMBMAYaNu3aLUme U rubkocToo 0byyenms [1].

MoHATHME M CYWHOCTb CMELAHHOro 06pa3oBaHMUSA.
CMewaHHoe o6pa3oBaHWe npenctaBnsetr cobok
neparornyeckylo MoaeNib, B KOTOPOW COYETalTCs O4YHble
M AUCTaHUMOHHble opMbl 0ByueHus, npeanonaratouiee
ncnonb3oBaHue umMdposbix nnathpopm (Moodle, Google
Classroom, Zoom, Edmodo u ap.) Hapsay C TpaAULMOHHbBIMU
NeKuMSIMKU, CEMUHAPaMM U NPAKTUYECKUMU 3aHATUAMM.

[naBHas Lenb cMewWwaHHoro oby4yeHus — co3partb rMbKyio,
afanTUBHYIO 06pasoBaTesibHYH0 cpeay, CNOCO6HYI0 yUYnTbIBaTh
MHAMBUAYANbHbIE NOTPeBHOCTM CTyAEHTOB M obecneunsaThb
HenpepbIBHOCTb 06YYeHWS HE3aBUCMMO OT BPEMEHU M MeCTa.
B MexayHapo4HOM neaarorMyeckoi NpakTUKe BblAENsoT
TPW OCHOBHbIX POPMbI CMelaHHoro obpasoBaHmsa: Rotation
Model (poTaunoHHas Moaenb) — yepefoBaHWE OYHbIX U
OHnarH-3aHaTui; Flex Model (rmbkas Moaenb) — OCHOBHOM
KOHTEHT OCBAMBAETCS OHMAMH, @ OYHbIE 3aHATUS MOCBALLEHbI
npakTM4Yeckomy npumeHeHuto 3HaHui; Self-Blend Model
(camocToATENbHAA MOLENb) — CTYAEHTbl CAMOCTOSATENbHO
BbIOMPAtOT OHMAMH-KYPCbl B LOMOMHEHUE K TPAAULUOHHOMY
obyyeHuto.

OnbIT BHeApEeHUs B By3aX CTpaHbl. MHOTME YHUBEPCUTETbI
Y36eKkuCcTaHa BHeAPSOT CMeLWaHHble Moaenu obyyeHus.
Hanpumep, B TalLKEHTCKOM rocyAapCTBEHHOM NeaaroruyeckoM
YHUBepcUTeTe akTMBHO Mcnonb3yTcs LMS-nnatdopmsl
M BUOEOYPOKM, YTO NO3BONSET COYETaTb TeOpeTUyeckue
3aHATMS OHNAMH C NPAKTUYECKUMU ayAUTOPHBIMU paboTamu. B
Y36€eKCKOM rocyAapCcTBEHHOM YHMBEPCUTETE MUPOBBIX S3bIKOB
YCMEeWHO peanusyrTCs OHNAWH-KYPCbl MO MHOCTPAHHbLIM
A3blKaM C MHTEPAKTUBHbIMU 3aJaHUaMU U dopyMamu. B
TalwKeHTCKOM yHUBepcuTeTe MH(OPMALUOHHBIX TEXHONOIUA
BeOETCS MHTerpaums oHNanmH-Kypcos no UT-gucumnanHam,
4TO paclmMpseT JOCTYN CTYAEHTOB K COBPEMEHHBIM MUPOBbLIM
pecypcam.

MpeumylecTBa cMellaHHOro o6pasoBaHusa. CMellaHHoe
oby4yeHune nMeeT paf HeOCNOpUMbIX NpenMyLLecTs: 1) rMbKocTb
M JOCTYMHOCTb — CTYAEHTbI MOTYT 00y4aThCs B y406HOE BpeMms U
TeMMe He3aBUCKMMO OT MEeCTOMONOXKEHUS; 2) UHAMBUAYANU3aLUSA
06y4yeHusa — BO3MOXHOCTb NoAOMpaTbh MHAMBUAYANbHbIE
MapLUpyTbl, OPUEHTUPOBAHHbIE Ha CMOCOBHOCTU U UHTEpeChl
obyyarolmxcs; 3) MHTEPaKTUBHOCTb — MCMNO/b30BaHUE
MYNbTUMELUMAHBIX MaTePUaANoB, OHNANH-TeCTOB, GOPYMOB U
4aTOB MOBLILWAET BOBIEYEHHOCTb CTYAEHTOB; 4) NOBbILIEHUE
MOTMUBaUMK — paszHoobpasme dopm paboThbl (BUAEO, KEMCHI,
BeOWHapbl, NpakTMYeckMe 3adaHus) penaet npouecc
0byyeHns bonee MHTEpECHbIM; 5) 3¢ dheKTUBHOCTL KOHTpONS

3HaHui - umdpoBble NNaTHOPMbl MO3BONSIOT ABBTOMATUYECKM
MpoBePSATb TECTbI, OTC/IEXXMBATb aKTUBHOCTb M YCNEBAEMOCTb; 6)
pasBuTHE LU(PPOBbIX KOMMNETEHLUMIA — CMELLIaHHOe 0byyeHne
cnocobcTByeT GOPMUPOBAHMIO Y CTYAEHTOB HaBbIKOB paboThI
C TEXHONOrMAMU, HEOOXOAUMBIMU A/1i COBPEMEHHOTO PbIHKA
TpyAa [2].

OcHoBHble Npo6aeMbl U TPYAHOCTU BHeapeHus. HecmoTps
Ha O4YeBWAHble MpPeuMMyLLecTBa pa3BUTUE CMELUAHHOTO
o0bpaszoBaHus B Y3bekncTaHe CTaNKMBAETCS C HEKOTOPbIMU
npobnemMamMu: C HepaBHOMEPHbIM YPOBHEM TEXHMYECKOTO
ob6ecneyeHns - He BCE BY3bl U PETMOHbI UMEIT LOCTAaTOUHbI
[OCTYN K BbICOKOCKOPOCTHOMY MHTEPHETY U COBPEMEHHOMY
060pyL0BaHMIO; C aKaAEeMUUYECKO MOTUBaLMEN CTYAEHTOB —
B OHNAMH-Cpefe Y MHOMUX YHalUmMXCs CHUXKAIOTCS aKTUBHOCTb
M CaMOAMCUMMINHA; C OTCYTCTBUEM €AMHbIX CTAaHAAPTOB U
KpUTEpUEB OL,EHKU KaueCcTBa OHNaH-KYPCOB; C HeA0CTaTKOM
MeToAMYECKUX MaTepuanos, afanTUPOBAHHbIX NOA
CMeLUaHHbIi opmMart. ITU TPYAHOCTM TPeOYHT KOMMIEKCHOTO
noaxofa — OT NOBbIWeHUS KBanubuKaumu npenogasarenei
[0 COBEPLUEHCTBOBAHNS MHDPACTPYKTYPbl M HOPMATUBHOM
6a3bl [3].

MNepnarornyeckne u metoamnyeckue pewenus. [na
3(hhEKTUBHOro BHeAPEHUS CMELIaHHOro 06y4yeHns HeobxoanmMo
pa3spabaTbiBaTb aBTOPCKME OHNANH-KYPCbl C MPUMEHEHUEM
MHTEPaKTUBHbIX 3NEMEHTOB, BU3yanu3auum n obpaTHoOW CBA3M,
ob6ecneyuBaTh HempepbIBHOE MOBbIWEHUe KBanupuKauum
npenopasatenei B cbhepe uMdpOBON MNe[aArorukwu,
co3paBaTh CUCTEMY MOTMBALMM N5 CTYLEHTOB, BKIHOYAS
pPEeATUHIOBblE OLEHKM, TBOPYECKME MPOEKTbI, IEMEHTbI
reiMnduKaLmmn, NPUMEHATb UHTETPUPOBAHHBIA NOAXOA,
roe oHNamH n odnamH 3aHATUS NTOTMYECKM B3aMMOCBS3aHbI
W HanpaefieHbl Ha JOCTUXeHMe 0bWwmux 06pa3oBaTeNbHbIX
uenemn, akTUBHO UCMO/b30BaTb OTEYECTBEHHbIE NAaTdhOpPMbl
u uudposble pecypcbl, Takne kak EduMarket, Moodle.uz,
Edu.uz v ap., pasBuBaTb CMCTEMY METOAUYECKON NOAAEPIKKU
npenopaasatenei, BKN04as peKoMeHaaLMK, BULEOPYKOBOACTBA
1 06MEeH OMbITOM MeXAy By3amu.

MepcnekTuBLI pasBUTUSA CMELIAHHOrO 06pa3oBaHuUs B
Y36ekucraHe. CmewaHHoe obpasoBaHme umeeT Bonbline
nepcnekTMBbl B KOHTEKCTE peanu3aumn HaLuMOHaNbHbIX
pecdopM. OHO NO3BONISET NOBbLICUTH AOCTYMHOCTb Kavyect-
BEHHOro o6pa3oBaHusA 4719 CTYAEHTOB M3 OTAANEHHbIX
pernoHoB; obecneunTb nepexon K 06y4eHUIO B TeueHue
Bcei Xu3hu (lifelong learning); cosnate eannyto uudposyio
o6pasoBaTeNibHYl0 3KOCUCTEMY, 0O6bEeAMHAIOLWY LWKOSbI,
KONNenXun v By3bl; NOATOTOBUTb CTYAEHTOB K YCNOBMUSM
4YeTBEPTON NPOMBILIEHHOW PEeBONOLMUK, rae LudpoBas
rPaMOTHOCTb CTAHOBUTCS K/HOYEBOM KOMNeTeHuuel [4].

B 6aumxanume roabl 0XMAaeTcs akTMBHOE pa3BUTUE
rM6puAHLIX NpPOrpaMMm, WMHTErpauuss WMCKYCCTBEHHOrO
MHTennekTa B 06pasoBaTesibHble NPOLLEeCChl, UCMONb30BaHME
a[anTMBHbIX NNAaTOOPM U BUPTYaNbHOM peanbHOCTU ANS
NpakKTUYECKMUX 3aHATUNA.

[lng ycnewHoro pasBuTusa CMellaHHOro obpasoBaHus
HeobXxoaMMO 06beAMHUTL YCUAUS roCypapcTBa, 0bpaso-
BaTe/IbHbIX YUPEXAEHWI U NPENOAABATENCKOrO COOBLLEeCTBa.
Tonbko MpW 3TOM YCNOBMM MOXHO CO34aTb TMOKYIO,
MHHOBALMOHHYH M KOHKYPEHTOCNOCOOHY0 06pa3oBaTeNibHy0
cUcTeMy, COoTBeTCTBYHLWY TpeboBaHuaM XXI| Beka.
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INTPOBJIEMbI OBYYEHHA PYCCKOMY AA3BIKY
CTYAEHTOB HAIMOHAJIBHBIX I'PYIIII

AHHOoTaums. B ctaTtbe AHaNM3NPYKTCA OCHOBHbIE I'IpO6}'IeMbI, BO3HMKaKWKMe B npouecce o6yqum| PYCCKOMY A3blKy CTYyAEHTOB

HaLUMOHabHbIX rpynmn.

KnioueBble cnosa: pyCCKMI?I A3blK, HaUMOHaNbHbIE TFpynmnbl, OUNUHIBU3M, MEXKYNbTypHaad KOMMYHUKaUUA, A3blKOBaA I/IHTep(bepeHLlMﬂ,

MOTMBaLMS, METOAMKA NPenofaBaHus, agantaums.

Annotatsiya. Magolada milliy guruh talabalariga rus tilini ogitish jarayonida yuzaga keladigan asosiy muammolar tahlil gilinadi.
Kalit so'zlar: rus tili, milliy guruhlar, bilingvizm, madaniyatlararo mulogot, til interferensiyasi, motivatsiya, ogitish metodikasi, moslashuv.
Annotation. The article analyzes the main problems that arise in the process of teaching the Russian language to students of national

groups.

Keywords: Russian language, national groups, bilingualism, intercultural communication, language interference, motivation, teaching

methodology, adaptation.

Pycckuit g3bik 3aHMMaeT ocoboe MecTo B cucTeMe
06pa3oBaHM MHOMMX CTPaH MOCTCOBETCKOro NPOCTPaHCTBA
M 9BNSIETCA BaXHbIM CPEeACTBOM MEXHALMOHANbHOIO
o6wweHuns. OfHaKo B NoCnefHUe fecaTuneTns npenofaBarenu
CTaNKMBAKOTCA C HOBbIMU TPYAHOCTSAMM, CBSI3aHHbIMU C
M3MEHEHMEM S3bIKOBOW CUTyaLMMU, CHUXKEHMEM MHTepeca
K M3YYEHMIO PYCCKOrO A3blKa, a Takxke C pasHoobpasnem
HaLMOHANbHbIX U KYNbTYPHbIX 0COBEHHOCTEN CTYAEHTOB.

CTypeHTbl HaUMOHANbHbIX rpynn — 3To obyyatowmecs, ans
KOTOPbIX PYCCKUI A3bIK HE SBASETCSA POAHbLIM, HO KOTOpble
MCNONb3YIOT ero Kak CpeAcTBO MOAyYeHUs 3HaHWUM, obLieHus
M NnpodecCcMoHanbHOM NOAroToBKK. [03TOMy npenogaBaHue
pyCCKOTO f3blka TakuM cTyneHTam TpebyeT ocoboro
NMOAXOAA, YUMTLIBAOLLEFO HE TObKO JIMHIBUCTUYECKME, HO U
ncMxonoruyeckne u KynbTypHble acnekTbl [1].

JINHrBUCTUUECKME TPYAHOCTU B O0BYUEHUM pYyCCKOMY
a3biKy. O4HOM 13 NepBbIX TPYAHOCTEN ABNSETCS pasnnuume
(oHETUYECKMX CUCTEM. Y CTYLEHTOB M3 Pa3HbiX HALMOHANbHbIX
rpynn (Hanpumep, y36eKoB, TagXMKOB, KOpeNLLeB, Ka3axoB
M Ap.) BO3HUKAKOT CNOXHOCTU C MPOU3HOLIEHWEM PYCCKUX
3BYKOB, Takux Kak [bl], [], [L], C MATKOCTbIO M TBEPAOCTbIO
cornacHbix. OwWnbKM NpPOU3HOLWEHMS MOTryT NPUBOAUTH
K KOMMYHWKATUBHbIM HELOPA3YMEHUIM U CHUXEHUID
yBEPEHHOCTU B YCTHOM peuun. [o3ToMy npenogasaTesio
cnepyet yaensatb BHUMaHMe GOPMUPOBaAHMIO DOHETUYECKMX
HaBbIKOB C MOMOLLbI0 ayAMPOBaHUS, GOHETUYECKUX 3apSAA0K,
APTUKYNALMOHHBIX YNPAXKHEHWMIA.

Jlekcuko-rpammaTuyeckme TpYAHOCTU. PyCCKUIl 93bIK
oT/nMyaeTca 60raTcTBOM MOpPdMONOTrMK U CIOXHOW CUCTe-
MoW cnoBom3MeHeHus. CTyAeHTbl 4acTo NyTakT NafLeXxHble
$opMbl, POA M YNCO CYLLECTBUTENbHBIX, ynoTpebneHune
BMAOB rnaronos. Hanpumep, TpyaHOCTM Bbi3biBaeT
pasfnnyne Mexay COBepLIeHHbIM U HECOBEPLUEHHbIM BUAOM
rnarona, a Takxe ynotpebneHue npepsoros B coMeTaHUMU
C KOHKpeTHbIMM nagexamu. Kpome TOro, B pycckom
A3blke HabnaaeTcsa BblCOKAs CTEMNEHb CEMAHTUYECKOM
MHOF03HaYHOCTM CNIOB, YTO TpebyeT NPaBUIbHOIO KOH-
TEKCTYaNbHOrO NOHMMaHus [2].

CHHTaKcuMuyeckue 0co6eHHOCTU. Pycckuii cuHTakcuc
uMeeT cBOBOLHbIN MOPSAOK CNOB, YTO AN CTYLEHTOB C
OUKCMPOBAHHLIM NOPSAKOM C/MOB (Hanpumep, B TOPKCKUX
A3blKax) HEOBbIYHO, BbI3bIBAET 3aTPYAHEHMS MPU NOCTPOEHUM
($pa3 1 NOHMMaHWMM CMbICIIOBbIX OTTEHKOB. HapyLleHne nopsaka
C/TIOB YacTO MPUBOAMT K U3MEHEHMIO CMbIC/IA BbICKA3blBAHMS,
4TO TpebyeT CMCTEMATMYECKOrO Pa3BUTUS CMHTAKCUYECKOTrO
4yTbsl Y CTYOEHTOB.
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COLMOKY/IbTYPHbIE U MCUXONOrUYECKUE TPYAHOCTM.
KynbTypHble pasnuuns 3HauMTeNbHO BAMSAIOT Ha MpoLecc
06yyeHns. CTyoeHTbl HaLMOHaNbHbIX TPYyMM 4acTo
BOCMPUHMMAIOT PYCCKYIO peyb M NoBeaeHue npenoaasaTens
CKBO3b MPWM3MY POAHOM KYNAbTypbl, YTO MOXET BbI3bIBaTb
HefoMNoOHMMaHue. Hanpumep, npsamMoTa pyCcCKOM peyun unu
AKTUBHOE BblpaXKEHWE 3IMOLMIA MOXET BOCMPUHMMATLCA
Kak rpyboCTb nnun HeyBaxKeHue, N03TOMY BaXXHO pa3BMBaTb
Yy CTYAEHTOB MEXKY/NbTYPHYIO KOMMNEeTeHLUMIo, obyyatb MX
0COBEHHOCTAIM PYCCKOM peyeBoi 3TUKK, TPAAULMIA U HOPM
obweHus [3].

Mcuxonoruueckunii 6apbep. Hepenko cTyaeHTbl HoaTca
roBOPUTb MO-PYCCKM M3-3a ONaceHus caenaTb owunbky
Unu BbITb HEMOHATbIMU. ITOT 6apbep MellaeT pa3BUTUIO
KOMMYHMKATUBHbIX HAaBbIKOB M CHWXXaeT akTUMBHOCTb Ha
3aHATMAX. 3aA4a4a NpenofaBaTens — co3aaTb 61aronpusTHY!O,
LobpoxenaTtenbHyto aTMocdhepy, CTUMYIUPYIOLLYI0 PeYEBYHO
AKTUBHOCTb, NOAAEPXKMBATb AaXe HEeCOBEPLUEHHbIE MOMbITKM
BbICKA3aTbCA.

Mpo6nema MoTuBauuu. MoTMBaLMsa UrpaeT KIHOYEBYHO
ponb B OBMAfeHUMN A3bIKOM. Y CTYAEHTOB HaLMOHANbHbIX
rpynn OHa 4acTO HOCUT BHELLUHE YTUIMTAPHbINA XapakTep —
PYCCKUI 913bIK HYXKeH A5 y4ebbl UM 3K3aMeHOB, HO He Bceraa
BOCMPUHMMAETCS KaK CPeACcTBO JIMYHOCTHOrO pa3BuTus. [Ong
NOBbILUEHNS MOTUBALMM BaXKHO MCMNONb30BaTb ayTEHTUYHbIE
MaTtepuanbl, BK/THOYAIOLLME KYNbTYpPHbIE M COBPEMEHHbBIE peanuu
Poccuu: dunbmbl, necHu, Nny6AULUCTUKY, MHTEPHET-PECYPCbl,
NMOKa3blBaTb MPaKTUYECKY LLEHHOCTb BNALEHUS PYCCKUM
A3bIKOM B MpodeccroHanbHom chepe.

MexbsasbikoBas MHTepdepeHuus. NHTepdepeHuns — 310
BIMSIHUE POAHOIO A3blKa HA U3Y4aeMblid, NPOSBAAIOLLANCA HA
BCEX YPOBHSX f3blKa: GOHETUYECKOM, MOPHOIOrMYecKomMm,
CMHTaKCMYECKOM U lekCcnyeckoM. Hanpumep, B peun CTy4eHTOB
MOXHO BCTPETUTb KaJIbKU C POAHOIO fA3blKa (¢S XOXy B A,OM
Apyra» BMecTo «§ uay K Apyry 4OMOM») Unun ynotpebneHue
HenpaBuNbHbIX Npenioros. [penonaBaTento BaXKHO He NpoCTo
MCNpaBuTb OLIMOKM, HO M 06BICHWUTL NpUpOAY UHTEpdEPEHLIUN,
MpOBECTU COMOCTABUTENbHbBIN aHaNn3 POAHOro U pycckoro
A3bIKOB, BblAENNB Pa3nyms U CXOACTBA.

MeTtoauveckue nyTM npeoponeHuss TPYAHOCTEM.
CoBpeMeHHOe 06yyeHWe pPYyCCKOMY f3blKYy AOSIKHO ObiTb
HanpaBieHo Ha pa3BUTUE KOMMYHUKATUBHOW KOMMETEHLUUM
- CNOCOBHOCTU MCNONB30BATb A3blK B PeasibHbIX CUTyaLMSaX
obweHus. Mpenogasartenb LOMKEH OPraHM30BbIBAaTb peyeBble
Mrpbl, AUCKYCCUU, MTPOEKTHbIE PaboTbl, HA KOTOPbIX CTYAEHTbI
NpUMEHSN Bbl 93bIK HA NPAKTUKE.

t.me/TAT jurnal
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JIuHreokynbTyponoruyeckuii noaxoa. VsyyeHume a3bika
HEOTAENMMO OT KyNbTypbl, TO3TOMY BaXXHO BBOAMTb B y4eOHbIN
npouecc KynbTypoNIOrMYEeCKUI MaTepuan — MnpasaHUKK,
TPaAMLMKM, NOCNOBULbI, KYNbTYpPHbIE CUMBOJIbI, YTO MOMOXET
CTYAEHTAM NydLUe MNOHATb CMbIC/T PYCCKUX BbIPAXXEHWUI, HOPMbI
noBefeHus 1 3TUKeTHble hopmbl [4].

Ucnonb3oBaHue undpoBbIX TEXHONOTUIA. IHTEepaKTMBHbIE
nnatdopmbl (Quizlet, Kahoot, Duolingo, Moodle),
BMAEOMaTEPUANbl, OHNAWH-TECTbI 1 Biorv fenatT obyyeHue
6onee MHTEpeCHbIM U MOTUBUpPYLOWKM. LindpoBsbie pecypchbl
MO3BONSIOT MHAMBUAYANU3NPOBATb 0OyYeHuMe, yYnTbIBaTb
ypOBEHb MOATOTOBKM W TEMM OCBOEHWUS MaTepuana.

Ponb npenopaBsarens. [Tpenogasartenb pycCKoro s3bika
B HALMOHANbHbIX FPyMnax BbIMNOJHAET PO/ib NOCPeAHUKA
Mexay KynbtypaMu. OH He TOnbKO 06y4aeT A3bIKy, HO
M GopMUpyeT TOJIepaHTHOE OTHOLWEeHME K Pa3IMYyHbIM
HaLMOHaNbHbIM TPaAULMAM, CNOCOBCTBYET MEXKYbTYPHOMY

B3aMMOMNOHUMaHUI0. KOMNEeTEHTHbIM NpenofaBaTenb coyeTaeT
B paboTe 31eMeHTbl IMHIBUCTUKM, MCUXONTOTUM U Nefarornku,
MCMONb3ys COBPEMEHHbIE TEXHONOMMU U T'YMAHUCTUYECKUIA
noaxoa.

Mpobnembl 0byyeHMs pycCKOMY $3blKy CTYLEHTOB
HaLMOHANbHbBIX TPYMM CBA3aHbl C JIMHIBUCTUYECKUMMU,
MCUXONOTUYECKMMMU U KYNbTYPHBIMU DaKTOpaMu, NpecaoneHue
KOTOPbIX BO3MOXHO MPU UCMONb30BAHUM UHTErPUPOBAHHbIX
MeTOAMK, HAaNpaBNEHHbIX Ha PAa3BUTUE KOMMYHUKATUBHOM M
JIMHTBOKY/IbTYPHOW KOMMETEHLMIA, NOBbILIEHNE MOTUBALUM
M aKTUBHOE MPUMEHEHME COBPEMEHHbIX 00pa30BaTesNbHbIX
TEXHONOTU.

TakmM 06pasoM, ycrnewHoe obyyeHne pycckoMy S3bIKy
CTYAEHTOB HaLMOHAbHbIX FPYNM NpeanonaraeT He TONbKo
nepenayvy f3blKOBbIX 3HAHUI, HO W BOCMMUTAHUE JIMHYHOCTY,
CNOCO6HOM NOHUMATb U YBaXKaTb MHYH KY/IbTYpY, UCMOb30BATb
A3bIK KaK MHCTPYMEHT 06LLeHuns 1 npodeccroHanbHoro pocTa.
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COBPEMEHHBIE METO/AbI U IIOAXO0/IbI
B U3YYEHHHU PYCCKOI'O A3bIKA

AHHOTaumsa. B ctatbe paccMaTpuBaloTCs NONyAsipHble COBPeMeHHble B 06pa3oBaTenbHoO cdepe MeTOAbl M NOAXOAbI B U3YHYEHUU A3bIKa,
QHaNU3UPYIOTCS HOBbIE TEXHONOTUM, NPUMEHSIEMblE ANS 0By4YeHUs S3bIkaM, paCCMaTPUBAIOTCS MPEUMYLLECTBA U HEAOCTAaTKU COBPEMEHHbIX
MeTo0B 06yYeHMS A3bIKY U UX BAUSHUE HA Pa3BUTUE HABLIKOB OOLLEHMS, MOHUMAHWUS U NepeBosa.

KntoueBble cnoBa: COBpeMeHHbI MOAXOA, Nefarornyeckne TEXHOMOrMW, MPenMETHO-OPUEHTUPOBAHHbIE TEXHONOMMMU, TEXHOMOrUU
JIMYHOCTHO-OPUEHTUPOBAHHOTO 0BYYEHNS, KOMMYHUKATUBHbIW NMOAXOL, MUHTEPAKTUBHbIE OHNAMH-NNATHOPMbI, MOTMBALMS.

Annotatsiya. Ushbu maqgolada ta’lim sohasida tobora ommalashib borayotgan rus tilini organishning zamonaviy usullari va yondashuvlari
koTib chigiladi hamda til ogitish jarayonida qo'llanilayotgan yangi texnologiyalar tahlil gilinadi. Shuningdek, zamonaviy til organish
metodlarining afzalliklari va kamchiliklari, ularning mulogot, tushunish va tarjima ko'nikmalarini rivojlantirishdagi ta’siri ham yoritilgan.

Kalit so'zlar: zamonaviy yondashuv, pedagogik texnologiyalar, fan yonaltirilgan texnologiyalar, shaxsga yonaltirilgan ogitish
texnologiyalari, kommunikativ yondashuy, interaktiv onlayn platformalar, motivatsiya.

Annotation. This article examines modern methods and approaches in language learning, which have become increasingly popular in
the educational field. It analyzes new technologies used for language education. The advantages and disadvantages of modern language
learning methods are also discussed, along with their impact on the development of communication, comprehension, and translation skills.

Keywords: modern approach, pedagogical technologies, subject-oriented technologies, technologies of personality-oriented learning,

communicative approach, interactive online.

B coBpeMeHHOM MUpe 3HaYMMOCTb WM3YyYEeHUS A3blKa
CTaHOBUTCA BCE 6onee O4eBUMAHOM M Heocnopumon. B
ycnoBuax rnobanusauuu, MexnyHapoaHbIX CBsi3eil M
MHOrOHaLMOHaNbHOTo 06LeCcTBa 3HAHWE MHOCTPAHHbIX
A3bIKOB NpuobpeTaeT 0c0b60€e 3HAYeHUe Afsi JIMYHOTO,
NpodeccUOHaNbHOIO M KYNbTYpHOrO pa3BuTUs. M3yyeHune
A3blka OTKPbIBAET ABEPY AJ1S1 HOBbIX BO3MOXHOCTEN, NO3BONSIET
yrnybuTb NOHUMaHWe 0 APYrUX KyAbTypax U 06oraTuTb CBOE
MWUPOBO33peHue.

CerogHs kayecTBo 06pa3oBaHUs onpeaenseT Ka4ecTso
XM3HU. DKOHOMMUYECKOE U [yXOBHOE pa3BMTME CTpaHbl B
3HaUYUTENbHOM CTeneHu 3aBUCUT OT KayecTBa obpasoBa-
Hus. CoBpeMeHHOMY 06LWWecTBY HYXHbl 06pa3oBaHHble,
HpaBCTBEHHbIE, NPeAnpPUUMUUBBLIE NOAWU, KOTOPble MOTYT
QHaNM3MpoBaTb CBOW AENCTBUS, CAMOCTOSTENIbHO NPUHUMATD
peweHus, NPOrHO3MPYs WX BO3MOXHble NOCNEACTBUS,

www tilvaadabiyot.uz

OTIMYATbCS MOBUIbHOCTBIO, BbITb CMOCOBHLIMU K COTPYA-
HuuecTBy, 06/1a8aTh YYBCTBOM OTBETCTBEHHOCTM 3a Cyabby
CTPaHbl, ee COLMaNbHO-IKOHOMMYECKOE NPOLIBETAHME.
OCHOBHble COBPEMEHHbIE NOAXOAbl: KOMMYHUKATUBHbIN
OCHOBAH Ha pa3BWUTUM KOMMYHUKATUBHbIX HaBbIKOB — YMEHUU
MCNONb30BaTb A3blK B peasibHbIX CUTyauMax OOLWeHus,
dokyc penaetca Ha guanore u obMeHe nHpopmaumen, a
He Ha 3ay4MBaHWKM NPaBWUJ, HANpPaBieH Ha UCMOAb30BaAHNE
A3blka Kak cpefcTBa ObOWeHUs B peanbHbIX CUTyauMsX,
pa3BMBas HaBbIKM FOBOPEHMS, CNYLLAHUS, YTEHUS U MUCbMA;
JIMUHOCTHO-OPUEHTUPOBAHHDIN YYUTbIBAET UHAMBUAYANbHbIE
0cobeHHOoCTH, NoTpebHOCTM U Lenu obyyatowerocs, aenas
npouecc obyyeHns MaKCMMaNbHO NEPCOHANU3NPOBAHHbIM;
MEXKY/NbTYpPHbIi COCPeaoTOYEH HA M3YYEHWUMU £3blKa B
KOHTEKCTE COOTBETCTBYIOLLENM KYNbTypbl, YTO crnocobcTeyeT
Ny4leMy MOHUMAHUIO M PA3BUTUIO MEXKYNbTYPHOM
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KOMMeTeHLM M, NO3BONSET NPAKTUKOBATb S13bIKOBblE HABbIKK
M MEXKYNbTypHOe 00LeHNe B CMOAENMPOBAHHBIX PeanbHbIX
UM NPOPeCcCUOHaANbHbIX CUTYaLUSIX.

MonynsapHble METOAbI M TEXHONOTMW: METO, MOTPYXXEHUS —
MHTEHCUBHOE M3yYeHMe 93bIKa B CPEAe ero HOCUTENEeN, MoHoe
WKW YaCTUYHOE OTCYTCTBME MUCMONIb30BAHUS POLHOrO 53bIKa;
MeToJ, NPOEKTOB — yyalymecs paboTaloT Had KOHKPETHbIMU
npoekTaMu, 4YTO MO3BONSET UM MPUMEHATb A3bIK AN
LOCTUXKEHWS NMPAKTUYECKMUX Lienei.

Wcnonb3oBaHue TexHONOMMiM — NpUMeHeHne MHPOPMALLMOHHO-
KOMMYHUKALMOHHbIX TEXHONOMUI, OHNalH-nnaTthopm,
MHTEPaKTUBHbIX 33a4aHUIA U NPUNOXKEHUIN AN CO3LaHUS
LMHaMUUYHOM U JOCTYMHOW Cpeapbl 06yYeHus.

KoonepatuBHoe obyuyeHue — opraHu3aums paboTbl B
rpynnax, rae y4alimecs COBMECTHO peLlatoT 3a434u 1 NoMoraoT
Lpyr Apyry, cnocobcTBys B3anMoobyyeHuio.

UHTeHcMBHOE 06yyeHne — MeToAMKM, HanpaB/ieHHble Ha
6bICTPOE M Nyyllee YCBOEHWe MaTepuana 3a KOPOTKMI Nepuos,
BPEMEHMU, YaCTO C UCMOIb30BAHMEM MOTPYXKEHUS.

OOHMM M3 OCHOBHbIX NMPEUMYLLECTB TPaAMLMOHHbIX
MEeTO/,0B U3y4eHUS A3blKa ABNSETCS IMYHOE B3aMMOLENCTBME
C npenojaeatesieM. 3aHATUS C OMbITHbIM NpenoaBaTesiemM
MO3BONAIOT CTYAEHTAM NONYy4aTb 0O6PATHYHO CBA3b, KOPPEKLMIO
OWMBOK M MHAMBUAYANbHbLIA NOAXOA K 0OYy4YeHMIo, 4To
cnocobcTByeT NyyweMy MOHUMMAHUIO 3blka, Pa3BUTULO
Pa3roBOPHbIX HABbIKOB U YNYYLIEHWUIO MPOU3HOLLEHUS.

pakTuKa pa3roBOpHbIX HABbIKOB C HOCUTENSMU A3blKa —
TakXKe BaXKHas 4acTb TPAAMLMOHHbIX METO0B M3YyYeHMs A3blKa.
ObLweHune c HoCUTENAMM S3blKa MOMOTAET CTyAEeHTaM pa3BMBaTh
HaBblKM OOLLEHMUS, MOHUMAHUS YCTHOM peyn 1 agantaumu K
Pa3fIMYHbIM OMANEKTaM M aKLEHTaM.

OnHaKo TPaAMLMOHHbIE METOAbI U3YYEHUS S3bIKA UMEKOT U
HefLocTaTku. Hanpumep, oHM MoryT 6biTb MeHEe AOCTYMHbIMU
M TMBKMMM MO CPaBHEHWIO C COBPEMEHHBIMW METOAAMM.
3aHATMS € NpenofaBaTeNnemM MOryT ObITb LOPOrMMU, yHEBHUKM
TpebyoT BpeMeHM Ha M3yyeHue, a NPaKTMKa Pa3roBOPHbIX
HaBbIKOB MOXET ObITb OrpaHMyeHa M3-3a OTCYTCTBUS A0CTyNa
K HOCUTENSM S13blKa.

Kpome TOro TpaguuUMOHHbIE METOAbI MOTYT ObITb MeHee
yBNneKaTenbHbIMU U MOTUBMPYKOLLMMU AN CTYAEHTOB,
0CO6EHHO Ang Tex, KTO NpeanoyuTaeT MHTepakTUBHbIE U
UrpoBble NoaXoAbl K 06ydeHuto. OfHAKO BaXKHO OTMETUTb, YTO
KOMOMHALMS TPAAMLMOHHBIX MU COBPEMEHHbBIX METOLOB MOXET
6bITb HaUNyYWMM peleHnem ans 3GGeKTUBHOIO U3yyeHus
a3bika [1].

PaboTy cOBpeMEHHOro yunTens HeBO3MOXHO NPeACTaBUTb
6e3 Mcnonb3oBaHnsg MHOOPMALMOHHO-KOMMYHUKALMOHHBIX
TexHonorun (UKT). MpumeHeHne KOMMbOTEPA HA ypOKax
PYCCKOTO f3blKa — HOBasi BO3MOXHOCTb OpraHM3aL/Mmn akTMBHOM
M OCMbICNIEHHOW paboTel yuawwmxcs. K Hanbonee 3pdeKTUBHbIM
dopMaM npencTaBneHUs MaTepuana no pycckomy s3blky,
NO3BONSIOWMM MOBbLICUTb KAayecTBO 3HaHWMK, cnepyet
OTHECTU MyNbTUMeLMUIHbIe Mpe3eHTaLMuM, No3BoNaoLWMe

npeAacTaBuTb y4ebHbIM MaTepUAN Kak CUCTEMY SPKUX OMOPHbIX
06pa3oB. Micnonb3oBaHMe MyNbTUMEOMMHbBIX Npe3eHTaLni
LenecoobpasHo Ha Nt06OM 3Tane U3y4yeHus TeMbl U Ha 1to6OM
3Tane ypoka.

OpHako HecMOTps Ha BCe NPenMyLLEeCTBa COBPEMEHHbIX
METOA0B M3YYeHUs $3blKa, OHU MMEKT U HEe[OoCTaTKU.
Hanpumep, ncnonb3oBaHWe OHNAANH-NNATHOPM U MOBUIbHBIX
MPUOXEHWIA MOXKET MPUBECTU K OTCYTCTBMIO IMHHOTO KOHTAKTa
C HOCUTENAMM 53bIKa U 3aTPYAHWUTb Pa3BUTUE PA3rOBOPHbIX
HaBblkOB. Mcnonb3oBaHne VR-TexHoNorunin Moxer ObiTb
OrpaHMYeHO M3-3a BbICOKOM CTOMMOCTM 06opynoBaHus [2].

CoBpeMeHHble MeTobl M NOAXOAbI U3YYEHMS S3bIKa UMET
3HaUYUTENbHOE BAMSHUE HA pa3BMTME HABbIKOB 0OLLEHUS,
noHMMaHus 1 nepesoda. OHu genatoT npouecc obyyeHuns bonee
DOCTYMNHbIM, YBIeKaTeNbHbIM U 3P deKT1BHbIM. OfHAKO BaXKHO
MOMHUTb, YTO MCMOMb30BaHWE Pa3/IMYHbIX METOAOB CleayeTt
coyeTaTb C JIMYHBIMKU 3aHATMSAMM C NpenogaBaTeneM uau
06LLEHMEM C HOCUTENSMM A3bIKA L1 LOCTUXKEHMS ONTUMANbHbIX
pe3ynbTaTos [3].

M3yyeHne g3bika He OrpaHMYMBAETCS MPOCTO U3YyYeHMEM
rpaMMaTMKK U cnoBapHoro 3anaca. CouMonmMHrBucTnyeckme
ACMeKTbl UrpatoT KYEBYIO PO/ib B MOHUMAHWUK 93blKa Kak
COLIMOKY/IbTYPHOIO SIBNIEHWS U €r0 MCMOMb30BAHWUM B PA3IMUHBIX
COLMANbHbIX KOHTEKCTAX.

OOHMM M3 BaXKHbIX COLMOMUHIBUCTUYECKMX ACMEKTOB
SBNSETCA COLMANbHDBIN CTATYC A3blka. B pasnnyHbix obuwectsax
W KYNbTypax HEKOTOPbIE A3bIKW CHUTAKOTCS NPECTUXHBIMMU,
B TO BpeM$ KaK Apyrue MoryT ObiTb OLEeHEeHbl Kak MeHee
NPeCcTUXXHble U AaXe CTUrMaTU3NPOBaHHble. [ToHMMaHKe
3TOro acrnekTa MOMOraeT CTyAEeHTaM BblOPaTh, KaKMe A3bIKOBbIE
($OpMbl U BapuaHTbl MOTyT bonee unu MeHee NOAXOAWUTb ANS
onpefeneHHbIX COLMANbHbIX CUTYauui [4].

COuMONMHIBMCTUYECKME ACNeKTbl TakXe MoMoratT
CTYAEHTAM MOHSATb KYNbTypHble 0COBEHHOCTH, CBA3aHHbIE C
A3bIKOM, TaKue Kak hopMbl MPUBETCTBUS, 0OPALLEHNS, PUTYasbl
0bLWeHns 1 T.4., 4TO 0COBEHHO BAXXHO NPU U3YyYeHUU A3blKa
AN 06LEeHNs C ero HOCUTENSIMU, MOCKO/IbKY 3TO NO3BONSET
nsberatb HefopasyMeHUMn n KOHGANKTOB [5].

CoBpeMeHHble MeToAbl M NOAXOAbl B M3YyYEHUMN A3bIKa
OTKPbIBAKOT HOBblE FOPMU30HTbI Ans 0byyatoLwmxcs, oborawas ux
A3bIKOBbIE HaBbIKM M pacwmpas kpyrosop. C Mcnonb3oBaHneM
COBPEMEHHbIX TEXHONOMMM, aKLLEHTOM Ha KOMMYHUKATUBHYHO
KOMMNeTeHUuH, yrinybneHHOoe 13y4eHne COLMONMHIBUCTUYECKMX
ACMNeKTOB W pa3BUTME MEXKYNbTYpPHOro obmeHa obyyeHune
A3bIKy CTaHOBMTCS H6onee 3O(EKTUBHBIM, MHTEPECHBIM U
[OCTYMHbIM. TV HOBble MOAXOAbl HE TONbKO CNOCOBCTBYIOT
BbICTPOMY U KQ4ECTBEHHOMY YCBOEHMIO A3bIKOBbIX HaBbIKOB, HO
M FOTOBST YYaLLMXCS K YCNELWHOM aaanTaumm B MHOTOS3bIYHOM
M MHOroHaumoHanbHoM mMupe. C y4eToM 3TUX NepcrnexkTunBs
M3yyeHue 93blka CTAHOBMUTCSH HEOTbEMNEMOW 4acCTbio
JIMYHOCTHOTO U NPOdECCUOHANBHOIO Pa3BUTUS KAXAOro
yenoBeka, OTKPbIBas nepej, HUMKU HOBble BO3MOXHOCTU AJ1S
006LeHNs, TBOPYECTBA U KAPbEPHOTO pOCTa.
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Nona AKPAMOBA,

doueHm TawkeHmMcKozo eocyc)apcmeeHHoeo MEOUYUHCKO20 YHUsepcumema

UCI10/Ib3OBAHHE TECTOB B ObYYEHHUHU
HA ITPUMEPE IIPEJAMETA «IIEAATOT'MYECKHUE TEXHOJIOI'MHU»

AHHOTaums. COBpeMEHHOG o6pa3OBaHme OO/DKHO pa3BuBaTb Yy CTYAEHTOB MPOAYKTUBHOE MbllIEHUE, T.e. YMEHUE UCNO/Ib30BaTb
NOJIy4E€HHbIE 3HAHMA B HOBbIX, HENPeABUAEHHbIX CUTyauUAX. TecToBble 3afiaHus, COCTaB/IEHHble MO YPOBHAM YCBOEHMA, NMOMOryT B

(bOpMMpOBaHMM HaBbIKOB NMPOAYKTUBHOIO MbIWIEHUA.

KntoueBble cnoBa: TecToBble 33A4aHuUs, pe3ynbTaTbl 00y4YeHUs, OLeHKa 3HAHWUNA.
Annotatsiya. Zamonaviy ta’lim talabalarida produktiv tafakkurni, ya'ni olingan bilimlarni yangi, kutilmagan vaziyatlarda go‘llay bilish
ko'nikmasini rivojlantirishi lozim. O'zlashtirish darajalariga ko'ra tuzilgan test topshiriglari produktiv tafakkur ko'nikmalarini shakllantirishga

yordam beradi.

Kalit so’zlar: test topshiriglari, ogish natijalari, bilimni baholash.

Annotation. Modern education should develop students’ productive thinking; the ability to use the knowledge gained in the new
unforeseen situations. Test tasks, compiled according to the levels of mastering, can ensure the formation of productive thinking skills.
Keywords: test assignments, learning outcomes, knowledge assessment.

M3 ncuxonornm M3BeCTHO, YTO JAXKE NH0AM C BPOXKAEHHBIMU
CNOCOBHOCTAMU HYXKAAKTCA B UX Pa3BUTUM CNeunanbHbIMK
neparormyeckumu cpeactsamu. lNcuxonoru u negarorvt 4aBHO
BEAYT MOMCK TaKUX CPeacTB, MMPOBOWM NPAKTUKOM HaKOMIeH
6ONbLIONM U LeHHbIM ONbIT PAa3BUTUS MbIWNEHUS yYaLLMXCS
peweHueM 3apad, npobnem. OpraHusaumsa npobnemMHoro
0byyeHns — OCHOBHOe CpPeaCTBO Pa3BWUTUS TBOPYECKOrO,
KpUTMYECKOro, NpobIeMHOrO MbILLIEHNUS YHALLMXCA U CTYAEHTOB
[1]. NMeparornyeckyto TEXHONOIMIO HENb3S OTOXAECTBASATL C
NPUMEHEHWEM aNropuMTMOB, M60 B HEM AeNCTBUA He MOTyT
ObITb )XECTKO LeTEPMUHUPOBAHbI, OHM BCErAa BapUaTUBHbI.
TexHonorus ectb OTpakeHMe 3aKOHOMEPHOTO B AeATENIbHOCTU:
4eM Nyylle yuuTenb 3HaeT Nnefarornyeckne 3aKkOHOMepHOCTH,
Tem 3ddeKkTnBHEE MOCTPOEHUE ero AesTeNbHOCTH, TOYHee
MCNONb3YTCS TEXHONOorMyeckme TpeboBaHus [2].

B npaktunke 06pa3oBaHus 60bLUYI0 POSb UFPAET KOHTPOSb
KayecTBa ycBOoeHus yyebHoro matepumana, a npobnema
M3MepEeHWSA M OLLeHKM pe3ybTaToB 0By4eHUs — 0fHa M3 MMaBHbIX
B Mefarornyeckomn Teopmm u npaktuke. [103ToMy HernpepbiBHO
pa3pabaTbiBalOTCS U UCMOMb3YIOTCS pa3HOObpasHble, B TOM
uncne M Hanbonee NporpeccuBHble, MOBUbHbIE, 06BbEKTUBHbIE
n 3 ekTUBHbIE, COBPEMEHHbIE MHPOPMATMBHbIE CPEACTBa
KOHTponga. [1na nNpoAyKTMBHOM paboTbl Knacca yuuTento
HeobXxo4MMO nepuoaMYeckM NPOBOAUTb aTTecTauuto
yyalwmxcs, No3TOMy KOHTPOJib SBNSIETCS HEOTbeM/IEMOM
cocTasnawouern obpasosatensHoro npouecca [3]. Kak Ha
3aHATMAX GOPMUMPOBATb KpUTUUYECKoe MblluneHue? lMpexae
BCEro 3aaHus JOMKHbI ObiTb NpobnemMHbIMU. [penosaBaTens
HauMHaeT 3aHaTMe He ¢ «CerogHs Mbl byaeM M3yyaTb...», a C
Bonpoca «C 0lHOW CTOPOHbI, ... HO C APYroi CTOPOHbI», «4T0
yOMBASeT?», «4YTO Hafo y3HaTb?». [1pu 0ObACHEHUU TEMbI:

«Kak Mbl MOXXeM OTBETUTb Ha Bonpoc?», «Onpeaenute camuy,
«KakoW BbIBOA MOXHO caenatb?». [JomMalwHee 3aaaHne Toxe
[OMKHO BbITb TBOpUeckuM: «Co3panTe MHTENNEKT KapTy Mno
Teme», «3anonHute cxemy «fMovemy?» [4].

PaspaboTke coBpeMeHHbIX CPeACTB M METOA0B KOHTPONS,
NO3BONSAKOWMUX KOJIMYECTBEHHO BbIpa3uUTb KayecTBO
NOArOTOBNEHHOCTU CTYAEHTOB, MOCBSLLEHO MHOTO PaboT 1y Hac
B CTpaHe, 1 3a pybexxom — b.J1.MapbepmaHa, H.X.ABnuskynosa,
H.H.A3un3xopxaesom, C.N.ApxaHrenbckoro, K0.K.babaHckoro,
B.M.becnanbko, B.B.JaBbinoBa, B.B.Kpaesckoro, H.B.Ky3bMuHOM,
WN.A.lepHepa u ap.

TecTbl — Haubonee appekTnBHAA U 06bEKTMBHAs hopMa
OLEHUBAHUSA 3HAHMI, YMEHUI M HABbIKOB, NMO3BOSIOLLAS
BbISIBNSITb HE TONbKO YPOBEHb YYEOHbIX AOCTUXEHUMI, HO
W CTPYKTYPY 3HAHUI, CTEMNEHb €€ OTKJIOHEHUS OT HOPMbI
no Npoduto OTBETOB YYaLLMXCA HA TeCToBble 3a4aHus [3].
O6beKkTUBHbIE, AOCTOBEPHbIE, TEOPETUYECKM 060CHOBAHHbIE
M3MEpeHUss U OLeHKM pe3ynbTaToB o6y4yeHus pawT
MHdOopMaLMIo 0 Xoae nNesarorMyeckoro npouecca, y4e6Hbix
[OCTUXEHUSAX KaXAoro o6yyaemMoro, No3BONSIOT BbISIBUTb
B/IMSIHUE TEX UM UHDbIX (DAKTOPOB Ha npouecc 06yvyeHUs u
ero pesynbratbl. C NOMOLLbLIO Pa3NNYHbIX BUAOB KOHTPONS
BbISIB/ISIIOTCA JOCTOMHCTBA U HEA,0CTAaTKM METOA,0B 06y4eHus,
YCTaHaBNMBaOTCA B3aMMOCBA3M MEXAY NNaHUPYEMbIMU U
AOCTUTHYTbIMU YPOBHAMMU 06YUY€HMS, OLLEHMBAIOTCS Y4Ye6HbIe
[OCTUXKEHUSA U BbIBNAIOTCA NPo6esnbl B 3HAHUAX YYEHUKOB,
onpepensetrca 3pPeKTUBHOCTb METOAOB 0OyuYyeHUs U
COBEPLIEHCTBOBaHUSA COAEPKAHMA 06pa3oBaHus, cobupaetcs
nMHbopMauma A9 NPUHATUA YNPABIEHYECKMX PeLLIeHU [TaM
xe].

MNopsipok pa3paboTku AMarHOCTUYECKMX TeCcToB [2]

Lenb usyuyeHns yue6HOM AUCLUNINHDI

Lenb U3y4yeHna KOHKpPETHOro pasaesna

Llenb usyyeHnsi KOHKPETHOM TEMBbI

TecTbl UTOrOBOM OLEHKM

TecTbl NPOMEXYTOYHOM OLLEHKM

TecTbl TEKyLLEN OLLEHKM

YUnTbIBAOT B3aMMOCBA3b OMOPHbIX
MOHATUIA AUCLUMMNIMHBI, 06ecneynsatoT
OLLEHKY [OCTMXKEHMUS NMOCTaBAEHHON LiENN

YunTbIBaKOT B3aMMOCBS3b
OMOPHbIX MOHSATUIA pa3zaena
(rnaBbl), 0becneynBatoT OLEHKY
LOCTUXKEHWUS MOCTABNEHHOM Lienu.

PaspabatbiBatoTcs Mo KaxaoMy
OMOPHOMY MOHSATUIO C YYETOM
KaTeropuu yuebHon Lenu.

TecTbl, npeaHa3HaYeHHble N8 OLLEHKMU 3HaHWI, 06bIYHO
He oTinyatoTca 6onbwnM pasHoobpasunem. B To xe Bpems
npenoaasaTenb 0693aH MNOHUMATb, Ha KAaKOM YpOBEHb
YCBOEHMS HAaNpaB/ieH Kax bl KOHKPETHbIN TecT. Micnonb3ys
TaKCOHOMMIO yyebHbIx Lenei b.bayma, Bkatovatowwei wectb

www tilvaadabiyot.uz

YPOBHEW YCBOEHMUS (3HaHUE, MOHUMaHUeE, MPUMEHEHME,
aHaNu3, CMHTE3 U OLEHKY) MOXHO C MOMOLLbI TECTOBbIX
3a4aHWM OLEHMBATb Pa3/IMUYHbIE YPOBHU YCBOEHMUS
y4ebHOro MaTepuana u B COOTBETCTBUMU C 3TUM BbIAENNUTD
yeTblpe OCHOBHbIX YPOBHS: Y3HAaBaHMe, 3aMOMUHAHKE U
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BOCMpoOW3BeaeHMe MHDOPMALIMKM COOTBETCTBYIOT KAaTErOpPUAM
y4e6HbIX Lenei 3HaHUS U MOHUMAHUS; PENPOAYKTUBHOE
MblLUJIEHWE COOTBETCTBYET KAaTErOPMM NPUMEHEHUS; NPOAYK-
TUBHOE MbILUJIEHWE CBSI3aHO C KAaTeropusMu aHanusa wu

CMHTE3Qa; NOUCKOBO-TBOpPYECKOE MblIWNIEHNE OTHOCUTCA K
KaTeropmuu oUueHKH.

Onsa pa3BUTUA NPOAYKTUBHOIO MbllUNEHNA Y CTYOEHTOB
MOXHO NMpeasioXnTb pa3iniyHble 3a0aHUA.

Ne YuebHble 3apaHna Ans CTYAEHTOB PexkomeHpaummu
no 3agaHuaM
BHMMaTeNbHO NpoynTaiiTe TEKCT, OTBETbTE HA BOMNPOChI, BbIMOSHUTE 3a4aHUS

1. | Kakoe mMecTto 3aHumaeT [T B TeopuM M NpakT1Ke npoLecca obyyeHuns? PaboTaiiTe B KOMaHze

2. Kak Bbl oxapaktepusyete INT Ha ypoBHe 06pa3oBaTenbHOIO yYpexaeHns?

3. Kakue nHamemnayanbHble 0CO6EHHOCTM NpenoaaBaTenst MOryT BAUATb

Ha cnocobbl peannsaunm TEXHONOrMYECKoro npouecca?
?

4. KakoBbl LeneBble opueHTauum TexHonorum LA AMoHawBsman? AKTUBHO yuacT-

5. | B uem otnnume MNT OT TpaAMLMOHHOR METOAUKM? BYUTE B 3aiaHNA

6. Kakve metonbl npeobnafatoT B negarornke COTpyaHMYecTa?

7. Kakyto ponb urpaet oueHmBaHue B TexHonorum LA AMoHaweunm

8. KaknMmu xapaktepmucTmkamMm AonxkHbl 061a8ate cGOpMynMpoBaHHble Lenn?

o. Korpa v kem 6bina paspaboTtaHa TaKCOHOMMS yuebHbIX Lenein?

10. | YeM xapakTepu3ytoTcs TMYHOCTHO-OPUEHTUPOBAHHBIE TEXHONOMMMN?

11. | OavitTe onpenenexHus 3TanaM TaKCOHOMUM «3HAHWE, MOHUMAHWE, MPUMEHEHUEY.

13. | Oavite onpeneneHuns 3Tanam TaKCOHOMUK «aHaNM3, CUHTE3, OLLEHKA»

14. | NMpuBeauTe npuMepbl y4ebHbIX Lienei KaxLoro Tmna.

15. | Kak knaccuduumpytot MT no nopxopy K pebeHky?

3apaHuns Ha YCBOEHME TEPMUHOB U NOHATUI. CrpynnupyiiTe KaTeropun U nx onpeaeneHus.

1 | NpumeHeHue - 3710 A | yMeHue pa3buTb MaTepman Ha COCTaBAAOLLME TaK, YTODObI ICHO BbICTyNana ero
CTPYKTypa. BbluneHeHne yacTel Lenoro, BbiSBJEHWE B3aMMOCBA3EN Mexay
HUMW, OCO3HaHWeE NPUHLMMNOB OpraHu3auuu uenoro. HeobxoanMo oco3HaHue
He TONbKO COLepXXaHWs MaTepuana, Ho U ero BHYTPEHHErO CTPOEHMUS.

2 | Neparormnyeckas B | obyueHue Ha paccTosiHUM, KOraa BCS UM 60/1bluas YacTb y4eOHbIX

TEXHONOTUsA — 3TO 3aHATUIN OCYLLECTBASETCA C UCMOb30BAaHNEM COBPEMEHHbIX

MH(POPMALMOHHbIX M TENEKOMMYHUKALMOHHbBIX TEXHOMOTMUIA.

3 | AucTtaHUMOHHOE C | MOpenupoBaHMe CUCTEMHBIX OTHOLIEHUI B NPO(EeCccUmn.

obyyeHne - 3To

4 | CoctaB TEXHONOIUKU — 3TO D | pasHoobpa3sHble noaxonbl K npobneme,
0OMEH UOEAMU U MHEHUAMMU,
pa3BuTME HaBbIKOB paboTbl B KOMaHAe,
BOBJ/IEYEHME BCEX CTYAEHTOB B paborTy.

5 | CuHTeE3 - 370 E | ymeHMe ncnonb3oBaTb MaTepuan B KOHKPETHbIX YCIOBUAX UM HOBbIX
cutyaumax. NMpuMeHeHWe NpaBua, METOLOB, MOHSATUIA, 3aKOHOB, MPUHLMMOB,
TEopwiA B HOBbIX TEOPETUYECKUX UM KOHKPETHbIX MPAKTUYECKUX CUTYaLLUSIX.

6 | Lenosas urpa - 310 F | cucteMHbI MeTOL CO38aHNS MPUMEHEHUS U ONpeaeneHus
BCEro rnpoLecca npenojaBaHns U YCBOEHMS 3HAHUI C y4eTOM
TEXHUYECKMX U YENOBEYECKMX PECYPCOB U UX B3aUMOLENCTBUN,
CTaBsLLeN CBOel 3aaavelt onTMMmM3aumo GopmM o6pa3oBaHus.

7 | AHanu3 - 310 H | yeTkad, AMarHOCTMYHAs LEefb; 3HaTb, UMETb, BNAAETH;
Hac NpUTArMBaeT ee LOCTUXKEHUE, pe3yNbTar.
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8 | PaboTa B Manbix G
rpynnax — 3to

He COBOKYMHOCTb MeTOA40B, a MPONNMCAHHOCTb WAaros AeATe/IbHOCTH,
NpuUBOAALLUX K HY)XHOMY pe3ynbTaTy, YTO BO3MOXXHO NpK ONope Ha 06bEKTUBHbIE
yCTOﬁHMBbIe CBA3Nn (3aKOHbI) CTOPOH negarornyeckoro npouecca.

9 | CuHKBENH L | npoBoaMTCS Kak 3aHATME C 3apaHee NOCTaBlIeHHOM NpobiemMoi,

HOBOE 3HaHWe BBOAWTCS Yepe3 NpobieMHOCTb,

MpoLecc No3HaHUs NpUBANKAETCS K UCCIIef0BaTENbCKON AeATENbHOCTU.
10 | NpobnemHas nekuusa - M | yMeHne KOMBMHMPOBATb 3NEMEHTbI, 4TOObI NONYYKTb Lienoe, obnasatoLiee

HOBM3HOM. [IpMMEPOM MOXKET C/TYKUTb MJIaH AENCTBUIA, CXEMbI, COBOKYMHOCTb
0600LLLEHHbIX CBA3EN, COEAUHEHME 3HAHUI M3 pa3IMYHbIX obnacTei
LNs peleHns npobnemMbl UK BbIpabOTKM NaHa ee peLleHums.

OmBetbl: 1 -E;2-F;3-B;4-G;5-M;6-C;7-A;8-D;9-H;10 -L.

KoHTponb C moMouwbio rpaduyeckoro opraHamsepa
«Knactep». Pacnpenenute knaccudukaumio MNT no ypoBHAM
npumeHeHus: 1) oblweneparornyeckue; 2) NCUXOreHHble; 3)
KNaCcCHO-ypoYHble; 4) 6uoreHHble; 5) anbTepHaTUBHbIE; 6)

—_ *

Mo YpOBHIO NPUMEHEHMUS:

“\

/

NOKanbHble (MOLY/bHbIE); 7) COUMOreHHble; 8) UHAMBUAYANbHbIE
u rpynnosble; 9) konnektneHble; 10) auddepeHumpoBaHHble;
11) yacTHo-meToanyeckue (npegmeTHble); 12) upeanuctmueckme
TEXHONOTUM.

o Bepywemy akTopy
NMCUXMYECKOrO pa3BuTUA

/

Knaccudpukaums
neaarorMyeckUx TEXHONOrUM

v

dopmMam

Mo OpraHn3auOHHbIM

—

NN

Ortsert. o ypoBHio npumeHenns - 1, 6, 11; no Beaywemy pakropy ncuxuyeckoro passutua —2, 4, 7, 12; no opraHu3auMOHHbIM

¢opmam - 3,5, 8, 9, 10.

3HaMeHUTbIW uccnepnoBatenb B ob6iactn Haykm 06
obpazoBaHun Manbkonbm C.Hoyn3 cuuTtaeT, yto AN
3 deKkTMBHOrO 0byYeHus cremyeT afanTMpoBaTb NporpaMmmy
He TOJIbKO K JIMYHbIM noTpebHOoCTIM 0byyaeMoro, HO U K
COLMaNbHOM posiv, COOTBETCTBYIOLLEN ero Bo3pacTy. Ecnum
B y4eOHOM npouecce 3TO y4yuTbIBaETCS, TO y 06y4yaemoro
BO3HMKAET MOTMBALMA Y4YMTbCA, NMpuAatoLlLas npoueccy
06y4YeHMs CMbICT M MO3BONSAKOLWAS AOCTUYL XKelaeMblX

www tilvaadabiyot.uz

pe3ynbTaToB. YenoBek ny4lie BCEro KOHLEHTPUPYETCS Ha
yyebe Toraa, Koraa YeTKO 0CO3HAET CMbIC/ AAHHOTO npotLiecca
¥ ero NpenMyLLecTsa, BOCNpUHMMas yueby Kak HeoTbeMaeMyto
4acTb MOBCEAHEBHOM XXM3HU M BO3MOXHOCTb MPeononeTb
KOHKpeTHble npenatcTeus [5]. PasHoobpasme TecToBbIX U
LpYr1x 3afaHuin, HECOMHEHHO, MOCYXXMUT XOPOLLEW MPaKTUKOM
[NS Pa3BUTUS TAKMUX MbIC/IUTENbHbIX MPOLECCOB KakK aHanus,
CUHTE3, CpaBHUBaHMe, 0606LLeHME 1 p.
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LlaxHo3a XKAKCbIMYPATOBA,

ydumens obuweobpaszosamensHoli wkonsl N2 46 2opoda Hykyca, Y36ekucmar

MCI0/Ib30BAHUE WH®OPMAIIMOHHBIX TEXHOJIOTHHA
HA YPOKAX

AHHoTaumsa. B cTaTbe paccMaTpuBaeTcs NpUMeHeHue MHPOPMaLMOHHBIX PecypcoB B npoLecce 06y4eHns B CTapLUMX Kaccax 3aBefeHuit

cpefiHero 06pa3oBaHusI.

KnioueBble cnoBa: MHGOPMaLMOHHbIE TEXHONOMMU, AUCTAHLMOHHOE 06yYeHue, MHHOBALIMS, KOMMYHUKALMS, BUAEOKOHDEpEHLMS.
Annotatsiya. Magolada orta ta’lim muassasalarining yuqori sinflarini oqitish jarayonida axborot resurslaridan foydalanish masalasi

koTib chigiladi.

Kalit so'zlar: axborot texnologiyalari, masofaviy ta’lim, innovatsiyalar, aloga, videokonferensiya.

Annotation. The article examines the rationale for the application of the methodology for using information resources in the process
of teaching physics in senior classes of secondary education institutions.

Keywords: information technology, distance learning, innovation, communication, videoconferencing.

Hogasa cTpaterns mHdOpMauMOHHOro 0byyeHus u
npenogaBaHusa Ana yuvypexaeHuin obuiero cpegHero
06pa3oBaHus COCTOUT B y/y4LUeHNM 0ByYeHMs 1 NpenofaBaHus
nocpeacTBOM MCMNONb30BaHUA WMHOOPMALMOHHBIX
TEXHOMOMMI, KOMMIEKCHOM NoAX0Ae ANs obecrneyeHus bonee
3bdEeKTUBHOIO MCNONb30BaHNSA MHHOOPMALIMOHHBIX TEXHONOMUM
B 06pa3oBaHMM U obecrnevyeHns paBHbIX BO3MOXHOCTEN.
KntoueBble TeMbl, KOTOPbIE NOSBATCA B CTPATErMKU pasBUTHS
MHDOPMALMOHHBIX pecypcoB, — COKpalleHue pa3pbiBa
B [LOCTMXEHUMU, pas3BuTMe UHDOPMALMOHHbBIX HABbIKOB,
BHeApeHWe TEXHONOMUI B y4eBHbIN NaaH U UCNONb30BaHUE
MHOOPMALMOHHbBIX TEXHOJIOTUI AN COBEPLIEHCTBOBAHUS
npouecca oueHmBaHus. OHM BKIOYAKOT pa3BUTME HABbLIKOB U
YBEPEHHOCTM NpenoaasaTenei o Haanexatem n 3pHeKTMBHOM
MCNONb30BAHUU MHPOPMALMOHHBIX TEXHONOTMI AN NOLAEPXKKM
06yyeHus 1 npenoaaBaHus. HeobxoanMMbIM yCnoBueM SBASETCS
ynyylweHne foctyna K MHOOPMALMOHHbBIM TEXHONOMMAM ANs
BCEX Y4aLLMXCS, KOTOPble SABASKOTCS LLEHTPaNbHbIM (haKTOPOM BO
BCex 061acTaX NOAroTOBKM y4ebHbIX MPOrpaMM 1 OLLEHUBAHUS,
npefoCTaBAeHMe 3KCNepTaM BO3MOXHOCTH CTUMY/IMPOBATb
MHHOBALMKN U MHBECTULMM B MHDOPMALMOHHbBIE TEXHONOTUK
Ans 0byyeHus 1 npenofaBaHus.

Ctpaterva pasBuTUa MHPOPMALMOHHBIX TEXHONOTUM
npeaycMaTpuBaeT LOCTUXEHUE BCEX Lenei ANns peannsauum
obwero BuaeHMsa obpasoBaHus, T.e. COBEPLUEHCTBOBATb UX
NOBbILIEHWEM AOCTUXEHWUI, 06ECneYnBaTb COOTBETCTBYOLLMIA
[Mana3oH HaBbIKOB, KBAaNM@UKALMI, NO3BONSIOLMX YHaALLUMCS
[OCTMYb ycnexa, C034aBaTb OAMHAKOBblE BO3MOXHOCTM ANS
kaxzoro pebeHka [1].

B3aumopelicTBue Bcex y4acTHMKOB 06pa3oBaTenibHOro
npouecca — OAMH U3 BaxHehLWwmnx HakTopoB YCNewWwHoro
dYHKLMOHUPOBaHMA NHOro WwkonbHoro coobuecrtea. B
YyCNOBUAX OUCTAaHUMOHHOIO 06yYeHUus, Koraa yuyutens u
YYEHUKM HE MOTYT BbITb PALOM, B3aUMOAEHCTBIUE MEXIY BCEMM
y4yacTHMKaMuM 06pa3oBaTesibHOro npoLecca (aAMUHUCTpaLmen
LWKOJbI, YYUTENAMM, YHEHUKAMU U pOIUTENSIMM) NpuobpeTaeTt
0Cobyt BaXHOCTb. 19 ntoboro obyyeHns KOMMyHMKaLMS
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ABNAETCA HEOTbEMIEMOM COCTABAAKLLEN NeJarorM4eckoro
npoLecca, OT YPOBHS KOTOPOW 3aBUCUT ee 3PHEKTUBHOCTb.

B3anmopelicTBue Mexay yyawmmuca U yuuTenamu
B AWCTAaHUMOHHOM O0O6YYEHUW MPOUCXOLMUT BHYTPU
MCKYCCTBEHHO CO34aHHOM0 KOMMYHMKATUMBHOMO MPOCTPAHCTBA.
KOMMYHMKaTUBHbIN MpOCTOP NpeanonaraeT COXUBLIYHCS
CUTYauUMIo B3aMMOLENCTBUS, B KOTOPOI eCTb MecTo, BpeMs
M B3aMMHOE XefaHue ONns obLleHUs, HanpaB/eHHble Ha
LOCTMXKEHME Lenel 0byveHuns. B ycnoBusax AMCTaHUMOHHOMO
obyyeHuMsa 3TOT npouecc 6onee CNOXKHbIA, NOPOXKAEHHbIN
HEeo6X0AMMOCTbI0O COBMECTHOM AeATeNIbHOCTU, BOCNPUATUS
M MOHWMMAHUSA APYIrUX B BUPTYyaNlbHOM MNPOCTPaHCTBE.
CNnoXHOCTbO AMCTAHUMOHHOTO 06YyYeHUS SIBASIETCS He
TOJIbKO CTUMY/IMPOBaHMWE YYalmMXcsa K BHYTpeHHel paborTe,
HO M BO3MOXHOCTb pa3BepTbIBaHMS AMANOra, NO3BONSIOLLENO
YYaLMMCS BbIpaXaTb pa3Hble NpesnonoXeHus.

[ns obecneyeHnss AUCTAHLUMOHHOIO 0BYUYEHMS yUYaLLMXCS
YyUYuTENlb MOXET CO3[aBaTb COOCTBEHHbIE BEH-pecypchl Uu
MCnonb30BaTh Apyrue Beb-pecypchbl No cBoemMy Bbibopy. lNpu
3TOM 06913aTe/IbHO NPeAoCTaBUTb YYALMMCS pEKOMEHAALMUM
NoO MCNONb30BaHUIK pecypcoB, MOC/iefoBaTeNbHOCTH
BbIMOSIHEHUS 33434, 0COBEHHOCTSIM KOHTPOAS M T.M. YTOObI
npuy4aTb AeTei K akagemMuyeckor paboTte BaXKHO Bceraa
[laBaTb KOPPEKTHbIE CCbIIKM HA MCTOYHMKM MCMOIb30BaHHOM
MHPopMauun. FNaBHbIM KpUTEpUEM BbIGOPA MHCTPYMEHTOB
NS OpraHM3aLMmn AUCTAHLMOHHOIO 06Yy4eHUs JOMKHO ObiTb
COOTBETCTBME NOCTABMEHHbIM METOANYECKUM LLeNsaMm. Npu 3Tom
KenaTenbHO YYUTbIBATb YHUBEPCANbHOCTb 3TUX MHCTPYMEHTOB
LS COKPALLEHMS KOIMYECTBA Pa3/IMYHbIX UCMOJb3YyEMbIX ANS
0byyeHns nnatdopm. CpaBHMBAS HECKObKO MHCTPYMEHTOB,
CNnepyeT yunuTbIBaTh MOHATHOCTb MHTepdeca Kak ans yuutens,
Tak v ang yvawmxcs [2].

B To ke BpeMs BaXHO y4yecTb BO3MOXHble 0COOble
noTpebHOCTM y4yalWmMxcs U MPUHLMMbI YHUBEPCANIbHOM
[LOCTYNHOCTM NPOrpaMMHbIX CPeacTB. B ycnoBusax obyyeHus
C MOMOLLbK NEePCOHasbHbIX YCTPOMCTB CnefyeT yuynuTbiBaTb
X pasHoobpasme M BbIOMpaTb pecypcbl, MaKCMManabHO
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noaxoasume Ans pasauyHblX Naatdopm (nepcoHasnbHble
KOMMbIOTEPbI, MIAHLETbl, MOOMIbHbIE YCTPOICTBA U T.4,.).
BaXHbIM MOMEHTOM NBNSeTCS HEeobXOoAUMMOCTb
perncTpaumu yyawmxcsa Ha Beb-pecypce, cneayet NOMHUTb
06 MHbopMaLmoHHOM 6e30NacHOCTU U MUHMMKU3UPOBATL
Konu4yecTBo nnaTthopM, Ha KOTOPbIX Mbl Npepnaraem
perMcTpupoBaTbCa yyeHukam M neparoram. Cnepyet
BHMMaTENbHO 03HAaKOMMWTLCS C NMPaBUAAMM UCMONb30BAHMUS
nnatdopM M Mo BO3MOXHOCTU MUHMMU3MPOBATL 06bEM
(DUKCHUPYEMbIX Ha HUX NePCOHANbHbIX AAHHbIX.
BupeokoHdbepeHuma — 3TO KOHdEpPEeHLMS B pexume
peanbHOro BPEMEHU OHNaMH, MPOU3BOAUTCS B ONpeLeneHHbI
[leHb 1 BpeMS. 3TO OAMH M3 COBPEMEHHbIX CNOCOBOB CBA3MN,
NO3BONSIOWMI NPOBOAUTL 3aHATUS B «YAANEHHbIX KNaccax»,
KOrAa YYEHWKM U yUWUTeNlb HAXOAATCS Ha paccTosiHMK. MTak,
06CyXAeHWE U NPUHATUE PELUEeHUM, AMCKYCCUU, 3amTa
NPOEKTOB MPOXOASAT B pEXWME peanbHOro BPeMEeHM.
Yunutenb u yyawmeca MOryT BuaeTb APYyr Apyra, yYuTenb
MMeeT BO3MOXHOCTb COMPOBOXAATb NIEKLMIO HArNsAHbIM

MaTepuanoMm, KOTOpbIM YYEHUKM MOTYT MCMONb30BaTb ANS
[LLeMOHCTPALIMM OBNAAEHMS ONpefeneHHOM TEMOM U3 y4ebHoro
MaTepuana. B yactHocTu, npakTuyeckun ntobo MobUNbHbIN
TenedoH NpenoCcTaBnsieT BO3MOXHOCTb 3aNMCbiBaTb BUAEO,
KOTOpOE B HEKOTOPbIX C/Ty4asiX MOXeT 3aMeHUTb MUCbMEHHOe
33gaHue U NPoAEMOHCTPMPOBaTb 0BpeTeHne onpeaeneHHbIX
KOMMeTeHTHOCTeN. ECTb cneumannsnpoBaHHble NaatdopMbl
obMeHa BMIAEOPOSMKAMM, HA KOTOPbIX y4awmecs MoryT
3arpyxaTb CBOM BMIEOOTBETbl, KOMMEHTUPOBATb UX W
LMCKYTMPOBATb.

HoBas cTpaTerns noaroToBKM LOLWKO/bHbBIX Nefaroros,
paboTatoLmMX B YCIOBMAX NOCTOSIHHbIX TPAaHCHOPMaLMOHHbIX
M3MEHEHUI COLMYMA, PA3BUTUA MHDOPMALUOHHBIX U
HaHOTEeXHOJIOMMiA, ceTeBOro obyyeHns n obeHuns, 6asmpyercs
Ha MYNbTUKOHLENTYANbHOM, MEXAUCLUUNAUHAPHOM,
WMHTErpMPOBaHHOM M cUCTEMHOM noaxopaax. OHa no3eonsiet
b6yaoywmnMm neparoraM B npouecce obyvyeHus 0CO3HaTb U
COXPaHUTb paBHOBECKE B BOCMMUTAHUMN AeTer AOLWKONbHOMO
BO3pacTa.
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npenodasamesns YHusepcumema uHHOBAUUOHHbIX MEXHOM02Ull

JINYHOCTHOE PA3BBUTHE PEBEHKA
KAK HEJ/Ib COBPEMEHHOTI'O JOIIKOJIBHOI'O OBPA3BOBAHHUA

AHHOTauma. B cTaTbe paccMaTpuBAlOTCS OCMbIC/IEHME NeAarorMyeckoro noteHuuana obpasoBaTeNbHOM Cpefbl AOLIKONbHOMO y4e6HOro
3aBefeHus U NyTu obecneyeHuns 3GHEeKTUBHOIO PasBUTUS IMUHOCTU B YCIIOBUSX LOLWKOMIBHOTO y4e6HOro 3aBeAeHUs.

KnioueBble cnoBa: MHTerpaums, npodeccuoHanbHas NoAroToBka, obpasoBaTenbHas cpeaa, noTeHLMUan, IMYHOCTb.

Annotatsiya. Magolada maktabgacha ta’lim muassasasi ta’lim muhitining pedagogik salohiyatini anglash hamda maktabgacha ta’lim
sharoitida shaxsning samarali rivojlanishini ta'minlash yo'llari ko'rib chigiladi.

Kalit so’zlar: integratsiya, kasbiy tayyorgarlik, ta’lim mubhiti, salohiyat, shaxsiyat.

Annotation. The article examines the understanding of the pedagogical potential of the educational environment of a preschool
educational institution and ways to ensure effective personal development in the context of a preschool educational institution.

Key words: integration, professional training, educational environment, potential, personality.

B ycnoBusx nHTerpauum B MmpoBoe obpa3soBaTenbHOe
NPOCTPAHCTBO, B KOHTEKCTE COBPEMEHHOM 06pa3oBaTenbHOM
TEHAEHLMW OpPUEHTALMM HA Pa3BUTME JIMYHOCTU KAKAOro
pebeHka, obecneyeHne KayecTBa LOLKOAbHOrO 06pa3oBaHMS
Kak NepBOOYepeHOro 38eHa 06pa3oBaHMs ABNSETCS OLHOM U3
aKTyanbHbIX Npobaem coBpeMeHHOCTU. KauyeCTBO AOWKONbHOIO
006pa3oBaHMs BO MHOTOM OMNpeensieTcs Ka4eCcTBOM CO34aHHbIX
06pa3oBaTeNbHbIX YCIOBUIA, I1ABHbIM U3 KOTOPbIX ABASETCS
06pa3oBaTenbHOM Cpefoi AOLWKOMIBHOIO y4ebHOro 3aBeaeHus,
obecneynBatoLLei ONTUMaNbHOE Pa3BUTUE JIMYHOCTM.

B HOpMaTMBHO-NPaBOBbLIX AOKYMEHTAX AaHbl HOPMbI U
MOJIOXKEHMUs, onpeaenstowme rocyaapcTBeHHble TpeboBaHMUS
K YPOBHIO 06pa30BaHHOCTMU, Pa3BUTOCTU U BOCMUTAHHOCTH
pebeHka 6-7 neTt, CyMMapHbIA KOHEYHbIM MokasaTesb
npuobpeTeHHbIX pebeHKOM KOMMNeTeHUMW nepepn ero
nocTynaeHnem B LWKony. BnpoyeMm, ykasaHbl ycioBus, B
KOTOpbIX OyaeT NMpoucxoauTb pa3BUTUE U BOCMUTAHME
feTel [OWKONbHOro Bo3pacTa. [Mo3ToMy COBpeMeHHas
npodeccnmoHanbHasg MOArOTOBKA BOCMMTaTenen peten
[OLWKO/IbHOrO BO3pacTa OPUEHTMPYETCS npexae BCero Ha
npoeccnMoHanbHy LesTenbHOCTb Nefarora, a He Ha ero
rOTOBHOCTb NPOEKTMPOBaTb 0bpasoBaTtenbHyto cpeay AOY u
yCneluHble couManbHble CuTyaumum passutusa geten [1].
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lNMpobneme obpasoBaTeNbHOM Cpenbl U €e BAUSHUS
Ha 3¢deKkTMBHOCTL 0O6pPa30BaHMA OTBEAEHO OAHO M3
MPUOPUTETHBIX MECT B COBPEMEHHOM Nefarornyeckon Hayke
u npaktuke. [NocnegHue HECKONbKO AeCATUNETUIA NCUXONOTH
M Neparorn akTMBHO MCCNeAyT MOAMACIeKTHOe NMOHATHUE
«obpazoBaTenbHas cpefax.

B neparornueckmx metogmkax XX Beka NoHATME «Cpeaay
HAYMHAET aKTUBHO UCMO/B30BATHCS, UMEHHO MO3TOMY BO MHOMMX
MCCnenoBaHNUSX TOro BpEMEHU NOAYEPKMUBAETCS, YTO 06bEKTOM
BIMSIHWS Nefarora AOMXKeH 6biTb He pebeHoK, He ero YyepTbl
WK XapakTep, He ero NoBeAeHue, a Npexae BCero ycnoBus,
B KOTOpbIX ByneT nponcxoanTb oboralieHmne cybbeKTHOro
onbiTa pebeHka, ero caMopasBuTHe U camopeanusauus, cpeaa
[LOLIKONbHOIO y4ebHOro 3aBefeHus.

AHanu3npys HayyHble NOAXOAbl K TONKOBAHUIO MNOHATUS
«0bpa3oBaTenbHas cpefa», MOXXHO NPUITU K BbIBOAY, YTO MOA,
HeW NOHMMAKT MHOTOYPOBHEBYIO CUCTEMY BO3MOXHOCTEN,
obecneynBartoLLyto ONTUMasbHble NapaMeTpbl 06pa3oBaTeNbHOM
[eaTenbHOCTM onpeaeneHHoro obpasoBaTtesibHOro cybbekTa
BO BCEX acrnekTax — LeneBOM U copepxatenbHoM. Obpaszo-
BaTeNbHYI Cpedy cneayeT paccMaTpumBaTb Kak 0OWMK,
COBOKYMHbIM, 06beANHEHHbIN, MHTErpanbHbIi, LLeNOCTHbIN
(akTop pasBUTWUS U CTAHOBNEHUS JIMYHOCTU, UIPALOLLUIA
3HAYUTENbHYIO PONb B MOAMDUKALMK ee MOBEeAEHUS, BNIUSIIOLLMIA
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Ha pa3BuTHe U HopMUpOBaHKME CNOCoBHOCTEN, NoTpebHOCTeN,
MHTEPECOB U CO3HaHWUS [2].

Mo HaweMy MHeHMUIO, nNefarornyeckoe copepxaHue
obpasoBaTenbHol cpeabl OOY MoOXHO onpenenutb
CnefyloLWwmMMmM KNKYeBbIMU aCNeKTaMu: pa3BuTHe (peanusaums
noTeHuMana kak pebeHka, Tak U negarora), 6e30nacHoOCTb
(co3paHne 6naronpuaTHbIX YCNOBWMK Ang cybbekTos),
B3aMMOJencTBme (CornacoBaHMe UHTEPECOB U LLEHHOCTEN
CybbeKkToB), aKTMBHOCTb (pa3BuMTME MO3HaBaTe/bHbIX
YMEHWN y AeTel AOLWKONbHOro BO3pacTa), COXpaHeHUe
MCUXONOTMYEeCKOro 340pOoBbs (0becneyeHne yCnoBUMA
rapMOHWYHOTO JIMYHOCTHOTO Pa3BUTMUS, YCMNELIHOM afanTaumm
pebeHka B COLMYyMe), BOCNUTAHME (CO3aaHME YCNOBUIA ANs
CMCTEMATUYECKOrO M OpPraHM30BaHHOIO B3aUMOAENCTBUS
BOCMUTATENs M BOCMMTAHHWMKA, B Mpouecce KOTOPOro
npoucxoanT GOpMUPOBAHUE IUHHOCTH).

YunuTbiBag CTpyKTypy neparorMyeckoro npouecca
(obpa3oBaHue, BOCMUTAHUE U Pa3BUTHE), MOXKHO YTBEPXKAATD,
4yTo obpa3oBaTenbHas cpefa Kak CUCTEMA COLEPXKMUT
0b6pa3oBaTenbHyt0, BOCNMUTATENbHYO M Pa3BMBAIOLLYIO Cpeay.
CyLLHOCTb MOHATUSA «NOTEHLMAN® ABNSETCS COBOKYMHOCTbIO
BCEX MMEIOLLMXCS CPEACTB, BO3MOXHOCTEMN, NPOU3BOAUTENbHbBIX
CWUA U Ap., KOTOPble MOTyT 6bITb MCNONBb30BaHbI B Kakon-n11bo
0Tpac/u, yyactke u cdhepe.

B camom obLemM noHUMMaHuK noTeHuuan (oT nat. potence —
06006LLeHHas CnocobHOCTb, BO3MOXHOCTb, CM/A) PAaCCMATPUBAETCS
KaK CpefiCTBO M pecypcbl, KOTOPble UMEHOTCS B HANIMYMU U MOTYT
6bITb MOOMNM30BaHbI, NPUBEAEHDI B LENCTBME U UCMOMb30BaHbI
[N [OCTUXKEHUS ONpeaeNneHHbIX Lenei, OCyLLeCTBNEHNS NNaHOB,
peLueHus NtobbIxX 3334, KaK BO3MOXHOCTb OTAENBbHOM CTPYKTYPbI B
onpeaeneHHon oTpacnn. [oHsaTMe «nefarorMyeckmin noTeHuman»
Kak caMoCTosiTeNlbHOe siBieHMe BCE Gonblue npuBiekaet
BHMMaHWe uccnepoBatesnen, COOTBETCTBEHHO HAMOMHAETCS
HaY4HbIM CMbICIOM, NPUOBPETAET TEPMUHONOTMYECKMIA CTATYC
B MOHATUMHOM annapate nefarornku [3].

MeparorMyecknii noteHuMan — 3TO TO, YTO Mpucylle
4yenoBeKy U COLMYMY B LLeNIOM, a TakxKe COLMaNbHO 3HauUnMoe
CBOWCTBO MNpeaMEeTOB M SBNEHWK, 4TO obecneyuBaet

onpepeneHHble BO3MOXHOCTM, CNOCOBHOCTKU, pecypchl,
Hanpae/ieHHble Ha GOPMUPOBAHUE U PA3BUTME IMYHOCTU. ITO
TO, 4TO 06pa3yeT, pa3BMBAET M OCYLLECTB/SET Neaarornyeckmne
(DYHKLMU, 3aKOYEHHbIE B MPSIMOM MW ONOCPEeAOBAHHOM
BO3JeMCTBUM HA npouecc obpasoBaHus. MNeparornyeckuii
NoTEeHUMan He CTaTUYEeCKMA, @ MOCTOSSHHO Pa3BMBAOLMIACS
W 3BONOLMOHMPYOWMIA. Ero amHamMmnyHocTb obycnosnunsaet
npouecc nepexoaa cybbekToB nefarorMyeckoro npowuecca us
O[LHOrO COCTOSIHUSA B Apyroe, bonee coBepLlleHHOE.

YunuTbiBasi M3M0XKEHHOE, Mbl BbIAENUAN B CTPYKType
obpa3oBaTenbHOM Cpeabl TPU OCHOBHbIX KOMMOHEHTA,
CBSI3aHHbIX C KOMMJIEKCOM YCNoBMIA, obecneymBaoLwmx
OpraHM3aumIo XXM3HK AeTe AOoWKoNbHOro Bo3pacrta 8 40V, a
MMEHHO MPOCTPAHCTBEHHO-NPEeAMETHbIN hopMUpYeT Yy aeTen
OMbIT B3aMMOAENCTBUS C OKPYXKAKOLLMM MUPOM, CTAHOBNEHMWE
W pa3BMTME MOTMBOB AEATENbHOCTH, 060rawaeT CyobeKkTHbIM
ONbIT AeTel; COLMANbHO-KOHTAKTHbIM Co3a4aeT 3ddeKkTnBHOE,
MO3UTUBHO-3MOLMOHAIbHOE B3aUMOLENCTBME MEXAY BCEMU
yyacTHMKaMm obpaszoBaTenbHOro npouecca (pebeHok K
B3pPOC/bl — paBHble MapTHEpbl BO B3aMMOLENCTBUM);
coaepaTeslbHO-AeATeNbHOCTHbIM 00YCNOBNMBAET OTKPLITOCTb
06pa3oBaTeNbHOro NPOCTPaHCTBA, BO3MOXHOCTb CBOOOLHOMO
BbibOpa Aons pebeHka, co3paeT AeaTeNnbHOCTHY Cpeay,
KoTOpasi 06beMHSET U UCMONb3YeT PeCcypCbl U BOSMOXHOCTH
npeaplaywmx YyKkasaHHbIX KOMMOHEHTOB.

be3ycnoBHOo, He Bcerga obpasoBaTenbHas cpepna
obecneunBaeT 3PpPeKTUBHOE pa3BUTUE IMYHOCTU: NMPUYMHOM
MOTYT 6blTb KaK HErOTOBHOCTb pebeHKa K MoTpebHOCTSM
0bpa3oBaTenbHOM Cpefibl, TaK M HELOCTAaTOYHO pa3paboTaHHbI
TEOPEeTUKO-METOA0/IOTMYECKMIA MHCTPYMEHTAPUIA Pa3BUTUS
caMoro pebeHka.

CyuTaeM, 4To yKasaHHble MPUHLMMBI MOTYT BbICTyNaTb
OCHOBHbIMM OPUEHTUPAMM NPU NPOEKTUPOBAHMM NeaaroramMmm
0b6pa3oBaTenbHOM Cpefbl AOWKOAbHOIO y4ebHOro 3aBeaeHus,
yTo 6yneT cnocobCcTBOBATH pelweHUtd 06pa3oBaTe/bHbIX
M BOCNMTATeNbHbIX 3343y B YC/I0BMAX COBPEMEHHOro
[LOLIKONbHOro 06pasoBaHMs.
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0'zbek tili va adabiyoti yo'nalishi 3-bosgich talabasi

ARUZ VA POETIKA ASOSLARI FANINI O‘RGANISHNING AHAMIYATI

Annotatsiya. Bu maqolada aruz tizimi va poetika asoslarini tekshirishning ilmiy va amaliy ahamiyati ta’kidlangan. Adabiyotshunoslikda
she'riyat nafagat she'riy shaklni baholash me’yori, balki milliy she'riy nutgning muhim tarkibiy gismi ekani ham ko'rib chigiladi. Sheriyatning
zamonaviy ta’limdagi ahamiyati va poetikaning san'atshunoslikdagi vazifasi ko'ib chigiladi.

Kalit so'zlar: aruz tizimi, poetika, sheriyat, badiiy tafakkur, adabiy tahlil.

Annotation. This article emphasizes the scientific and practical significance of researching the aruz system and the foundations of
poetics. In literary studies, poetry is considered not only as a criterion for evaluating poetic form but also as an important component of
national poetic speech. The importance of poetry in modern education and the role of poetics in art studies are examined.

Keywords: rhetorical system, poetics, poetry, artistic thought, literary analysis.

AHHOTaums. B faHHOW CTaTbe NOAYEPKMBAETCH HAy4YHOE M MPAKTUYECKOE 3HAYeHWe MCCNefoBaHMS CUCTEMbI apy3a U OCHOB MO3TUKM.

B nutepatypoBeneHUM N0331s pacCMaTPUBAETCS HE TONIbKO KaK KPUTEPUit OLLEHKM NMO3TUYEeCKOM hOopMbl, HO M KaK BaXHasi COCTABMAIOLLAS
HaLMOHaNbHOM NO3TUYECKON peyn. PaccMaTpMBaeTCs 3HaYeHKe No33uK B COBPEMEHHOM 06pa3oBaHWM M Posib MO3TUKM B UCKYCCTBOBELEHMUM.
KnioueBble cnoBa: pUTopuyeckas cucTeMa, mo3T1Ka, No3susl, XyA0XKeCTBEHHOE MbILUNEHWE, TUTePaTyPHbII aHanu3.
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Ozbek adabiyoti taragqiyotida aruz tizimi va poetika
tamoyillari salmoqli orin tutadi. Aruz Sharq she’riyati
yilnomalarida orin olgan, ko‘plab mumtoz shoirlar ijodida
namoyon bo‘lgan kvintessensial ritmik sxemadir. Poetika esa,
aksincha, badiiy nutgning ichki tuzilishi va estetik tamoyillarini
tekshiradi. Bugungi kunda aruz va poetikani o‘rganish nafagat
adabiy tangidning nazariy asoslarini mustahkamlaydi, balki
o‘quvchilarda badiiy idrok, estetik gadrlash, milliy g'oyalarga
hurmat tuyg‘ularini tarbiyalaydi. Aruz tizimini chuqur
o‘rganish o'zbek mumtoz she’riyatining, xususan, Alisher
Navoiy, Abdurahmon Jomiy, Bobur kabi shoirlarning ijodiy
merosini to‘g'ri tahlil gilish imkonini beradi. Binobarin, bu
fan adabiyot fanini o’rganuvchi talabalar uchun nazariy asos
bo'lib xizmat qiladi [1: 18].

Aruz tizimi tarixan Sharqg adabiy an’analarida sezilarli
o‘rin tutgan. Alisher Navoiy “Mezon ul-avzon” asarida
aruz she’riyatining nazariy asoslarini mohirlik bilan yoritib
bergan. U aruzni she’riyat mezoni sifatidagina emas, balki
til san’atining tub mohiyatini yoritib beruvchi fan sifatida
ham tushungan. Bu usul zamonaviy adabiy tangidda
ahamiyatliligicha gqolmogda. Zamonaviy olimlar aruz
tizimining fonetik, morfologik va semantik xususiyatlarini
chuqur tahlil gilish orgali uning she’riyat tuzilishidagi
vazifasini o’rganmoqda. Poetika falsafasi adabiy asarning ichki
tarkibi, tasvirlar tizimi va tilda ifodalangan estetik tamoyillarni
tekshiradi. Ushbu intizom she’riyat tarkibidagi tushunchalar
va tuzilmalarning uyg‘unligini baholashga imkon beradi,
badiiy ifoda texnikasini aniq tahlil gilishga yordam beradi.
Poetikani tushunish aruz tizimi bilan uzviy bog'liq bo'lib,
ular birgalikda adabiy kompozitsiyaning umumiy semantik
doirasini yoritishga sezilarli hissa qo‘shadilar. Keyingi
yillarda aruz tizimini tekshirishda yangi uslublar paydo bo‘ldi.
Ragamli texnologiyalar poetik ritmni avtomatlashtirilgan
tahlil qilish, aruz bo‘g‘inlari va ularning o‘zgarishini
elektron doirada modellashtirish imkonini bermogda. Bu
jarayonlar aruz ilmining zamonaviy adabiyotshunoslikdagi
ahamiyatini oshiradi. Poetikani tekshirish adabiyotga
pedagogik yondashuvda hal giluvchi ahamiyatga ega bo'lib,
o‘quvchilarning badiiy til madaniyatini rivojlantirishga
katta hissa qo‘shadi. Poetika orqali o‘quvchilar she’riy
kompozitsiyalar arxitekturasini, badiiy til imkoniyatlarini,
shoir uslubining o'ziga xosligini anglaydilar [2: 34].

Ritorik tizim va poetika asoslarini o‘rganish nazariy
va amaliy ilmiy tadgigotlarning uyg‘un integratsiyasidan
foydalanadi. Tadgiqotning asosiy metodologiyasi tarixiy-
adabiy tahlil, giyosiy tipologik yondashuv, strukturaviy va
lingvopoetik tahlilga tayanadi. Tarixiy-adabiy metod ritorik
tizimning rivojlanishini, uning turli adabiy davrlardagi
o'zgarishlarini, she’riy tafakkur bilan bog'ligligini tekshirishga
yordam beradi. Qiyosiy tipologik yondashuv o‘zbek, fors-tojik
va arab ritorik tizimlari o‘rtasidagi o‘xshashlik va farglarni
aniglaydi. Strukturaviy yondashuv she’riy matnning ichki
tarkibini, ritorik tizimning fonetik va ritmik asoslarini, ularning
badiiy mazmun bilan uyg‘unligini tekshirish imkonini beradi.
Bundan tashgari, lingvopoetik tadgiqot she’rning ijodiy
tuzilishidagi fonetik, leksik va grammatik komponentlarni
va ularning estetik vazifalarini o'rganadi. Bu metodologiyalar
ritorika va poetikani ham nazariy, ham amaliy jihatdan yaxlit
tarzda tekshirish imkonini beradi. Tadgigotda o’zbek mumtoz
adabiyotidan namunalar, xususan, Alisher Navoiy, Zahiriddin
Muhammad Bobur, Abdurahmon Jomiy, Ogahiy, Munis, Furgat
ijodi tahlili o'rin olgan. Bu mualliflarning she’riy merosi ilmiy
jihatdan tadqiq etilib, aruz tizimi xususiyatlari, misralarning
ohangdorligi, pauza va hija uyg‘unligi, qofiya va radif
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tuzilmalari orqgali erishilgan musiqiylikka e’tibor qaratiladi.
Poetikaning uslubiy ekspertizasi badiiy matnlar, semantik
gatlamlar, obrazli tizimlar, stilistik vositalar, metaforik
iboralarni tizimli tahlil gilish orqali amalga oshiriladi. She’riy
til, ijodiy ritm, tasvir va estetik ta’sirning o'zaro bog'ligligi
juda muhimdir [3: 76].

Binobarin, aruz tizimi va poetika asoslarini tekshirish turli
ilmiy xulosalar berdi. Aruz tizimi Sharq adabiy merosida poetik
ifodaning estetik asosi bo'lib xizmat giluvchi kvintessensial
ritmik ramka hisoblanadi. O‘zbek she’riyatida aruzning paydo
bo'lishiga arab va fors-tojik adabiyoti ta’sir ko'rsatgan bo'lsa-
da, u mustagil ravishda milliy tilning fonetik xususiyatlarini
0'zida mujassam etgan holda rivojlandi. O‘zbek aruzi 0'zining
ritmik izchilligi, ohangdorlik sifati, mavzuga oid izchilligi bilan
ajralib turadi. Mumtoz she’riyatda aruz o‘lchagichning ramal,
hazaj, rajaz, mutaqarib kabi bir gancha turlari keng go‘llanilgan.
Ushbu metrlarda yaratilgan kompozitsiyalar nafagat rasmiy
nafisligi, balki o'ziga xos ohangi bilan ham ajralib turadi.
Tadgigot natijalari shuni ko'rsatadiki, aruz tizimiga nafaqat
she’riy o'lchov, balki badiiy g'oyalar rivojiga sezilarli hissa
go‘shadigan semantik ramka sifatida ham garash kerak. Poetika
nazariyasi badiiy asarning ichki tamoyillarini yoritib beruvchi
ilmiy fan sifatida o'z ahamiyatini saglab kelmogda. Tadgiqot
shuni ko'rsatdiki, poetika san’at asarining estetik doirasini
tekshirishning asosiy vositasidir. U konsepsiya va tuzilish,
mazmun va artikulyatsiya uyg‘unligini kafolatlaydigan nazariy
asosni beradi. Zamonaviy adabiy tangidda poetika atamasi
keng qo'llaniladi va she’riy tahlildan tashgarida nasr, dramatik
va publitsistik asarlarning badiiy tuzilishini tekshirishda ilmiy
asos bo'lib xizmat qiladi. O'zbek adabiyotida she’riy tuzilmani
o‘rganish shuni ko‘rsatadiki, til, stilistik unsurlar va badiiy
substansiya o‘rtasidagi uyg‘unlik o‘quvchida estetik zavq
uyg‘otadigan asosiy jihatdir. Aruz tizimi o'zining fonetik va
semantik uyg‘unligi tufayli ijodiy til ohangini kuchaytiradi. Bu
she'r tilining estetik ta’sirini kuchaytiradi. Tekshiruv davomida
ma’lum bo'ldiki, aruz tizimini to'liq egallash o‘zbek tilining
ritmik tuzilishini chuqur o‘rganishni taqozo etadi. Binobarin,
aruzni o‘rganish fonetik, orfoepik, morfologik va sintaktik
tamoyillarni uyg'un go‘llashni taqozo etadi. O‘zbek mumtoz
adabiyotida aruzning milliy shakllanishi mustaqil tahlil gilindi.
Navoiy aruz tizimini takomillashtirish bilan birga, uni o’zbek
tilining tabiiy ohangiga moslab, unga milliy mohiyat singdirdi.
Bu holat aruzning umuminsoniy tizim sifatida moslashuvini
ko‘rsatadi [4: 54].

Aruz tizimi va poetika tamoyillarini tekshirish nafagat
adabiy-tarixiy sharoitda, balki lingvopoetik sohalarda ham
muhim ahamiyatga ega. Aruz she'riyatning ritmik va ohangdor
poydevorini o‘rnatsa, poetika bu ritmning semantik va estetik
rollarini tekshiradi. Ularning o'zaro uyg‘unligi badiiy tafakkur
taraqgiyotida hal giluvchi element bo'lib xizmat giladi. Aruz
tizimini zamonaviy ta’lim doirasida o‘rganishning ahamiyati
katta. Bugun yoshlar o'z milliy adabiyoti tarixini chuqur
bilishi, aruzning estetik imkoniyatlarini anglashi, u orqgali
ijodiy tushunchalarni yuksak darajada ifodalashi zarur. Aruzni
o'rganish o‘quvchilarda ritmik fikrlashni, fonetik uyg‘unlikni,
she’rning ohangdor tuzilishini qadrlashni tarbiyalaydi.
Poetikaning vazifasi talabalarda estetik bilish va analitik
metodikaning rivojlanishi bilan belgilanadi. O‘quvchi badiiy
matnning tashqi tuzilishi bilan bir gatorda uning ichki semantik
gatlamlari, obrazliligi, g‘'oyaviy yo'nalishi, poetika orqali ifoda
uslublarini ham atroflicha tahlil qilish imkoniyatiga ega
bo‘ladi. Aruz tizimini o‘rganishning yana bir muhim jihati
uning milliy ozlikni anglashdagi hissasidir. Aruz o‘zbek
she’riyatining asosiy tarkibiy gismi bo'lib, uning mahorati
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xalgning estetik intellektini aks ettiradi. Binobarin, aruzni
idrok etish va ilmiy tahlil gilish o'zbek milliy adabiyotining
negizini anglashni taqozo etadi. Aruz tizimiga oid zamonaviy
garashlar vujudga keladi. Zamonaviy adabiyotshunoslik
aruz bo‘ginlari va ritmik tuzilmalarining kompyuter tahlilini
ragamli texnologiyalar yordamida o'z ichiga oladi. Bu usul
aruzning murakkab fonetik tizimini tekshirish uchun yangi
imkoniyatlar yaratadi. Jumladan, elektron tizimlar orgali
she’rni avtomatik tahlil gilish, bo‘'g‘in sonini, urg'u va pauza
tizimini aniglash, aruz o'lchashning statistik modelini ishlab
chigishda foydalaniladi. Poetika sohasida ham zamonaviy
metodologiyalar ishlab chigilmogda. Matnshunoslik, stilistika,
semiotika va nutqg tahlili metodologiyalari she’r tahliliga
integratsiya gilinmoqgda. Badiiy asarning matnlararo alogalari,
timsol va metaforalar tizimi, tilning estetik salmog'i ana shu
metodologiyalar yordamida atroflicha o‘rganiladi. Nutq
tizimini tekshirishda pedagoglarning metodik tayyorgarligi hal
qgiluvchi ahamiyatga ega. Nutq nazariyasi murakkab fonetik va
matematik asosga ega; demak, uni to‘g’ri yoritib berish uchun
o‘gituvchi analitik fikrlash, estetik idrok va fonetik o‘tkirlikni
o0'zida mujassamlashtirishi kerak. Nutgni o'rgatishda interfaol
usullar, audio-vizual resurslar, amaliy mashg‘ulotlarning tatbiq
etilishi ta’lim jarayonida samarali natijalar beradi. Poetika
asoslarini o‘rgatish o‘quvchilarda mustaqil fikrlash, matnni
izohlash, tasvir yaratish va badiiy rivojlanish qobiliyatlarini
rivojlantiradi. Poetika talabaga har bir badiiy matnni sayoz
tahlil gilishdan ko‘ra, chuqur estetik tuyg‘u orgali tekshirishni
buyuradi.

Aruz tizimini tadqgiq gilishning yana bir muhim jihati
milliy she’riyat va zamonaviy adabiy manzara o‘rtasidagi

munosabatdir. Hozirgi o'zbek she’riyatida aruz an’analari
gayta tiklanmoqgda. Zamonaviy shoirlar aruzning ohangdor
xususiyatlaridan foydalangan holda, erkin she’r shaklida ritmik
uyg‘unlik o‘rnatishga intiladilar. Bu holat aruz tizimining
umumbashariyligini, uning she’riy tilda mustahkamligini
ko‘rsatadi. Poetika tushunchasining amaliy ahamiyati
beqgiyosdir. U adabiy tanqid, stilistik tahlil, tarjima
metodologiyasi, muallif va shoirlarning ijodiy izlanishlarida
hal giluvchi vosita bo'lib xizmat giladi. Poetika orqali muallif
0'z ijodida ritm, obrazlilik, ramziylik, metafora va ifoda
uslublarini uyg‘unlashtirish qobiliyatiga ega bo‘ladi. Ritorika
tizimi va poetika o'zaro bog'lig fanlar sifatida qo‘shimcha rol
o‘ynaydi. Ritorika she’riy shaklning ritmik asosini o‘rnatsa,
poetika uning mazmuni va estetik o‘lchovlarini yoritib beradi.
Ushbu ikki sohani birgalikda tekshirish san’at asarini tahlil
gilish uchun ilmiy asoslangan, optimal metodologiyani
taklif giladi. Ritorika va poetikani har tomonlama tekshirish
adabiyotshunoslikda ilmiy izlanishlar uchun yangi yo‘llarni
ochadi. Ular milliy adabiy tafakkur taragqiyotini, badiiy estetik
mezonlarni, she’riy san’at tamoyillarini chuqur idrok etishga
yordam beradi [5: 65].

Aruz va poetika asoslarini o'rganish o’zbek adabiyotining
akademik va amaliy jihatlarini chuqur anglash imkonini beradi.
Agar aruz tizimi milliy she’riyatning ritmik-estetik asosini
tashkil etsa, poetika fani badiiy bilishning ichki mexanikasini
oydinlashtiradi. Bu sohalarni o'rganish talabalarda estetik
ongni, tahliliy fikrlashni, milliy adabiy merosni gadrlashni
tarbiyalaydi. Binobarin, aruz va poetika sohasidagi har
tomonlama tajriba zamonaviy ta’'lim tizimining asosiy tarkibiy
gismi sifatida e’tirof etilgan.

Foydalanilgan adabiyotlar

1. Ahmedova D. O'zbek mumtoz adabiyotida aruz tizimining orni. - Toshkent: Fan va texnologiya, 2021.

2. Karimov S. Poetika nazariyasiga kirish. - Toshkent: Yangi asr avlodi, 2022.

3. Mirzayev 0. Aruz ilmi va o'zbek she'riyati. - Samarqand: Samarqand davlat universiteti, 2020.

4. Qodirova M. Badiiy tafakkur va poetik struktura. - Toshkent: O'zbekiston Milliy universiteti, 2023.
5.Tursunov H. Aruz, gqofiya va she’r ritmikasining zamonaviy talgini. - Buxoro: Buxoro davlat universiteti, 2024.

Asliddin ISOMIDDINOV,
Andijon davlat chet tillari instituti dotsent v.b

ETNOMADANIY KOMPETENTLIKNI RIVOJLANTIRISHNING
TASHKILIY SHAKLLARI

Annotatsiya. Maqola talabalarda etnomadaniy kompetentlikni rivojlantirishning tashkiliy shakllarini tahlil gilishga qaratilgan.
Auditoriyadagi va auditoriyadan tashqaridagi mashg‘ulotlar, madaniy tadbirlar, amaliyot dasturlari, madaniyatlararo muloqot platformalari
kabi shakllarning pedagogik imkoniyatlari, samaradorligi va ozaro bog'liqligi ilmiy asoslangan.

Kalit so'zlar: etnomadaniy kompetentlik, tashkiliy shakllar, auditoriya mashg'ulotlari, madaniy tadbirlar, madaniyatlararo muloqot,

amaliyot dasturlari, tarbiyaviy ishlar.

Annotation. Maqola talabalarda etnomadaniy kompetentlikni rivojlantirishning tashkiliy shakllarini tahlil gilishga qaratilgan. Auditoriya
va auditoriyadan tashgari mashg'ulotlar, madaniy tadbirlar, amaliyot dasturlari, madaniyatlararo mulogot platformalari kabi shakllarning
pedagogik imkoniyatlari, samaradorligi va o'zaro alogadorligi ilmiy asoslandi.

Keywords: ethnocultural competence, organizational forms, classroom activities, cultural events, intercultural communication, practice

programs, educational work.

AHHoTauma. CTaTbs HanpaBieHa Ha aHaNW3 OpPraHM3aLMOHHbIX HOPM Pa3BUTUS STHOKYIbTYPHOW KOMMETEHTHOCTH Y CTyAeHTOB. HayuHo
060CHOBaHbI Meaarornyeckne BO3MOXHOCTH, 3MHEKTUBHOCTb M B3aMMOCBA3b TakMX (OPM, Kak ayaUTOpHbIE M BHEAyAWUTOPHbIE 3aHATUS,
Ky/bTypHble MepONpUsATHS, MPOrpaMMbl MPAKTUKK, NNATHOPMbI MEXKYbTYPHONU KOMMYHUKALMU.

KntoueBble cnoBa: 3THOKYNbTYPHAsi KOMMETEHTHOCTb, OpraHW3aLuOHHble (GOPMbI, ayAUTOPHbIE 3aHSATUS, KYAbTYpHbIE MEpONpUATUS,
MEXKY/IbTypHasi KOMMYHWKaLMsl, MPOrpaMMbl MPaKTUKK, BOCNUTaTeNbHas paborta.

Zamonaviy oliy ta’limda talabalarda etnomadaniy
kompetentlikni rivojlantirish kompleks va ko'p qirrali jarayon
bo'lib, u magsadga muvofiq tashkil etilgan turli shakllardagi
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ta’'lim-tarbiya faoliyatini talab giladi. Etnomadaniy
kompetentlik shaxsning o'z milliy madaniy identifikligini
saglagan holda boshga madaniyatlarni tushunish, hurmat
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qilish va turli madaniy kontekstlarda samarali mulogot
gilish gobiliyatini anglatadi. Globallashuv sharoitida,
madaniyatlararo alogalarning tobora kuchayib borayotgan
davrida bu kompetentlik nafagat shaxsiy rivojlanish, balki
professional muvaffaqiyat va ijtimoiy hamkorlik uchun ham
zarurdir.

O‘zbekiston Respublikasida ko'p millat va ko’p madaniyatli
jamiyat sharoitida, shuningdek, xalgaro hamkorlikning
kengayishi kontekstida talabalarni madaniyatlararo mulogotga
tayyorlash masalasi alohida ahamiyat kasb etadi. Prezident
farmoyishlari va davlat dasturlari ta’lim-tarbiya tizimida
milliy gadriyatlarni mustahkamlash bilan bir gatorda,
madaniyatlararo tushunish va hamkorlikni rivojlantirishni
ham ta’kidlaydi. Shu sababli oliy ta’lim muassasalarida
etnomadaniy kompetentlikni shakllantirish uchun samarali
tashkiliy shakllarni ishlab chigish va qo‘llash dolzarb
pedagogik vazifadir.

Tashkiliy shakllar ta’'lim jarayonining mazmuni, metodlar va
vositalarni amalga oshirish uchun zarur bo‘lgan strukturaviy-
tashkiliy ramkalarni yaratadi. Yuriy Babanskiy, losif Lerner,
Mikhail Skatkin kabi sovet didaktikasi namoyondalari
ta’'lim jarayonining tashkiliy shakllarini o‘gitish va tarbiya
maqsadlariga erishish vositasi sifatida o‘rganganlar.
Zamonaviy pedagogikada tashkiliy shakllar nafagat
o‘gituvchi va o‘quvchilar o'rtasidagi munosabatlarni tartibga
solish, balki ta’'lim muhitini yaratish, o‘quvchilarning faol
ishtirokini ta’minlash, turli ta’lim faoliyati turlarini birlashtirish
funksiyalarini bajaradi. Etnomadaniy kompetentlikni
rivojlantirishda tashkiliy shakllar nafagat bilimlarni uzatish,
balki tajriba, his-tuyg‘ular, gadriyatlarni shakllantirishda
muhim rol o’ynaydi va bu kompetentlikning affektiv va konativ
komponentlarini rivojlantirish uchun maxsus pedagogik muhit
va imkoniyatlarni talab giladi.

Auditoriya mashg‘ulotlari ta’lim jarayonining asosiy
va majburiy shakli bo'lib, ular tizimli, ketma-ket, ilmiy
asoslangan bilimlar berish, ko‘nikmalarni shakllantirish va
kompetensiyalarni rivojlantirishning asosiy platformasidir.
Etnomadaniy kompetentlikni rivojlantirishda auditoriya
mashg‘ulotlari maxsus rol o‘ynaydi, chunki ular nazariy
bilimlar berish, tizimli tahlil gilish, muhokama va refleksiya
uchun zarur vaqt va strukturani ta’minlaydi. Auditoriya
mashg‘ulotlarining turli shakllari - ma’ruza, seminar, amaliy
mashg‘ulot, laboratoriya ishi — etnomadaniy kompetentlikning
turli komponentlarini rivojlantirishga xizmat qiladi.

Ma’ruza etnomadaniy ta’limning nazariy asoslarini
berish uchun muhim shakl hisoblanadi. Ma’ruzalarda
madaniyatshunoslik, madaniyatlararo mulogot nazariyasi,
etnologiya, sotsiologiya, psixologiya kabi fanlarning nazariy
konsepsiyalari, etnomadaniyat tushunchalari, madaniy
diversifikatsiya, madaniyatlararo sezgirlik kabi fundamental
masalalar yoritiladi. Zamonaviy ma’ruza nafagat monolog
shaklda emas, balki interaktiv, multimediali, dialogik
elementlarni 0’z ichiga olgan bo'lishi kerak. Problem-based
lecture (muammoli ma’ruza) yondashuvida talabalar ma’lum
madaniyatlararo noto‘g’ri tushunish yoki konflikt holatlari
taqdim etiladi va ular bunga yechim izlash jarayonida nazariy
bilimlarni faol o’zlashtirishadi. Multimediali ma’ruzalarda
turli madaniyatlarning vizual namunalari = san’at asarlari,
arxitektura, marosimlar, kundalik hayot - video, foto, audio
materiallar orgali namoyish etiladi va bu nafagat bilim beradi,
balki emotsional ta’sir giladi, gizigish uyg‘otadi.

Seminar va muhokamalar etnomadaniy kompetentlikning
tangidiy fikrlash, kommunikativ, refleksiv komponentlarini
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rivojlantirish uchun juda samaralidir. Seminar mashg'ulotlarida
talabalar oldindan tayyorlangan mavzular bo‘yicha
prezentatsiya qilishadi, bir-birlariga savollar berishadi, fikr
almashishadi, turli nugtai nazarlarni muhokama qilishadi.
Madaniy relativizm va etnosentrizm, assimilyatsiya va
integratsiya, milliy identifiklik va global fugarolik kabi
ziddiyatli mavzular munozara shaklida o‘tkazilganda, talabalar
turli pozitsiyalarni himoya gilish orqali chuqurroq tushunish
va tanqidiy baholash ko‘nikmalarini rivojlantiradilar. Socratic
seminar metodida o‘qituvchi savollar orqali talabalarni
mustagil fikrlashga, dalillar topishga, o'z pozitsiyalarini
asoslashga yo‘naltiradi. Fishbowl discussion metodida
bir guruh talabalar markazda o'tirib muhokama qilishadi,
boshqalar kuzatib, keyin almashishadi va bu jarayon
nafaqgat gapirish, balki faol tinglash, kuzatish, tahlil qilish
ko'nikmalarini ham rivojlantiradi.

Amaliy mashg‘ulotlar etnomadaniy kompetentlikning
konativ komponentini, ya’ni amaliy ko'nikmalarni rivojlantirish
uchun mo‘ljallangan. Bu mashg‘ulotlarda talabalar
madaniyatlararo vaziyatlarni simulyatsiya gilishadi, rol
o'ynashadi, case study tahlil gilishadi, muammoli vaziyatlarni
hal gilishadi. Role-play metodida talabalar turli madaniy fonga
ega shaxslar rolini o'ynab, ularning pozitsiyasidan vaziyatni
ko'rishga harakat gilishadi va bu empathy, perspektiva olish
(perspective-taking) qobiliyatini rivojlantiradi. Masalan,
xalgaro biznes muzokarasi, xorijiy talaba bilan universitet
ma’muriyati o‘rtasidagi muloqot, turli madaniy guruhlar
o‘rtasidagi konflikt vaziyatlarini o‘ynash orgali talabalar
madaniyatlararo mulogotning murakkabliklarini amaliy his
gilishadi. Case study metodida hagigiy madaniyatlararo
noto‘g’ri tushunish yoki muvaffagiyatli hamkorlik holatlari
tahlil gilinadi va talabalar nima yaxshi gilingan, qayerda
xatolik bo‘lgan, ganday yaxshilash mumkin degan savollarga
javob gidiradilar.

Critical incidents texnikasi ayniqsa samarali bo'lib,
bu metodda qisqa, lekin muhim madaniyatlararo hodisa
tasvirlanadi va talabalar uni tahlil gilishadi. Masalan, “Xorijlik
professor o'zbek talabaga ko'z qarab savolga javob berishni
so‘radi, talaba ko‘zini pastga tushirib javob berdi va professor
buni gizigish yo‘qligi deb tushundi” kabi hodisa taqdim etiladi.
Talabalar bu holatda nima sodir bo‘lganini, har bir tomonning
madaniy normalarini, ganday noto‘g'ri tushunish yuz berganini,
ganday oldini olish mumkinligini muhokama gilishadi. Bunday
tahlil orqgali ular madaniy farglar, kommunikativ uslublar,
nonverbal mulogot madaniyatlardagi xilma-xilligi haqida
chuqur tushunchaga ega bo'ladilar.

Laboratoriya ishlari ba’zi ixtisosliklar uchun etnomadaniy
kompetentlikni rivojlantirishning gizigarli shakli bo'lishi
mumkin. Masalan, lingvistika yo'nalishida tillarning madaniy
aspektlarini eksperimental o‘rganish, psixologiya yo'nalishida
madaniy farglarni o‘lchovchi testlarni o‘tkazish va tahlil
qgilish, sotsiologiya yo‘nalishida etnik guruhlar o‘rtasida
kichik so‘rovlar o‘tkazib, natijalarni qayta ishlash kabi ishlar
laboratoriya shakllari bo‘lishi mumkin. Antropologiya yoki
madaniyatshunoslik yo‘nalishlarida muzeylarda, etnografik
to'plamlarda, arxivlarda madaniy artefaktlar bilan ishlash ham
laboratoriya ishi sifatida tashkil etilishi mumkin.

Fanlararo integratsiyalashgan mashg‘ulotlar etnomadaniy
kompetentlikni rivojlantirishning aynigsa kuchli vositasidir.
Masalan, tarix va adabiyot, madaniyatshunoslik va
san’atshunoslik, sotsiologiya va psixologiya, geografiya va
igtisodiyot fanlarini birlashtirgan mashg‘ulotlar talabalarning
yaxlit dunyogarashini, madaniyatlar o'rtasidagi bog'lanishlarni
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ko'rish gobiliyatini rivojlantiradi. “Ipak yo'li: madaniyatlar
dialogining tarixiy mexanizmi” mavzusida tarix, geografiya,
igtisodiyot, madaniyatshunoslik o‘gituvchilari birgalikda
mashg‘ulot o‘tkazishlari mumkin va talabalar ipak yo‘lining
nafagat savdo yo'li, balki madaniyatlar, g'oyalar, texnologiyalar
almashinuvi yo'li ekanligini yaxlit tushunishadi.

Talabalarda etnomadaniy kompetentlikni rivojlantirishning
tashkiliy shakllari xilma-xil, bir-birini to‘ldiruvchi va kompleks
tizim sifatida namoyon bo‘ladi. Auditoriya mashg‘ulotlari
nazariy asoslar, tizimli bilimlar, tanqgidiy fikrlash ko‘nikmalarini
bersa, auditoriyadan tashqari faoliyat amaliy tajriba,
emotsional tajriba, qizigishlarni rivojlantirishga xizmat
giladi. Madaniy tadbirlar va festivallar madaniy go‘zallikni
namoyish etadi, ijobiy emotsiyalar va munosabatlar yaratadi.
Madaniy almashinuv dasturlari immersiya tajribasini
ta’minlaydi. Amaliyot dasturlari professional madaniyatlararo
kompetensiyani rivojlantiradi. Turar joy joylari va talaba

tashkilotlari noformal, kundalik madaniyatlararo mulogot
muhitini yaratadi.

Har bir tashkiliy shaklning o‘ziga xos pedagogik
imkoniyatlari, magsadlari, metodlari mavjud va ularning
samaradorligi to‘g’ri tashkil etilishi, pedagogik qo‘llab-
quvvatlash, talabalarning faol ishtirokiga bog'lig. Eng
muhim printsip — bu shakllarning integratsiyasi, izchilligi,
uzluksizligidir. Etnomadaniy kompetentlik bir necha
darsda yoki bir tadbirda emas, balki butun ta’lim jarayoni
davomida, turli shakllarda, turli kontekstlarda, progressiv
rivojlanish orgali shakllanadi. Shu sababli OTM darajasida
etnomadaniy ta’'limning kompleks tizimini yaratish, barcha
tashkiliy shakllarni magsadga muvofiq qo‘llash, ularni
muvofiglashtirish va doimiy takomillashtirish zarur. Fagat
shunday yondashuvda talabalar haqiqiy, chuqur, hayot uchun
zarur bo‘lgan etnomadaniy kompetensiyaga ega bo'lishlari
mumkin.
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GID-TARJIMONLAR TAYYORLASHDA TURIZM TERMINOLOGIYASINI
O‘QITISHNING PEDAGOGIK-PSIXOLOGIK JIHATLARI

Annotatsiya. Maqgolada gid-tarjimonlar tayyorlash jarayonida turizm terminologiyasini ogitishning pedagogik va psixologik jihatlari
kompleks tahlil gilingan. Turizm terminologiyasining oziga xos xususiyatlari, gid-tarjimonlik faoliyatining kognitiv va kommunikativ
talablari, terminlarni o'zlashtirishning psixologik mexanizmlari va samarali oqitish metodlari ilmiy asoslangan. Tadgiqotda ESP (English for
Specific Purposes) metodikasi, kognitiv lingvistika, andragogika va professional kompetensiyalarni shakllantirish yonalishlari kontekstida
gid-tarjimonlar uchun terminologik kompetensiyani rivojlantirishning optimal strategiyalari ishlab chigilgan.

Kalit so‘zlar: gid-tarjimonlar tayyorlash, turizm terminologiyasi, pedagogik xususiyatlar, ESP metodikasi, professional kompetensiya,
terminologik kompetensiya, kognitiv yondashuyv, kommunikativ metod.

Annotation. The article provides a comprehensive analysis of the pedagogical and psychological aspects of teaching tourism terminology
in the training process of tour guides-interpreters. It scientifically substantiates the specific features of tourism terminology, the cognitive
and communicative requirements of guide-interpreter activities, the psychological mechanisms of mastering terms, and effective teaching
methods. The study develops optimal strategies for enhancing the terminological competence of guides-interpreters within the context of
ESP (English for Specific Purposes) methodology, cognitive linguistics, andragogy, and professional competence development.

Keywords: training of tour guides-interpreters, tourism terminology, pedagogical features, ESP methodology, professional competence,
terminological competence, cognitive approach, communicative method.

AHHOTaumsa. B ctaTbe npoBenéH KOMMNNEKCHbIM aHanu3 nefaroryeckux M NMCUMXONOrMYECKUX acnekToB NpenoaaBaHMs TypUCTUYECKOM
TEPMWMHONOTMM B MpoLecce MOArOTOBKM TMAOB-NepeBoAYMKoB. HayyHo 060CHOBaHbl OCODEHHOCTM TypUCTUYECKOM TEPMUHONOTUM,
KOTHWUTMBHbIE M KOMMYHMKATUBHblE TpebOBaHMS K AeSTeNbHOCTM MMAa-NepeBoaymKa, NCMXON0rMYeCKne MexaHM3Mbl YCBOEHUS TEPMUHOB U
3¢ deKTUBHbIE METOLbI UX 00yYeHus. B uccnenosaHnm pazpaboTaHbl ONTUManbHble CTpAaTernn pa3BuUTS TEPMUHONOTMYECKOWM KOMMNETEHTHOCTH
r'MAOB-NEepeBOAYNKOB B KOHTEKCTE MeToauku ESP (aHrnuickuii ong cneunanbHbiX Uenen), KOrHUTUBHOM NIMHTBUCTUKK, aHLPAroruku u
(GopMUpoBaHMs NPOdeCCUOHaNbHbIX KOMMETEHLMNA.

KnioueBble cnoBa: noAroToBka rmaoB-nepeBOAYMKOB, TYPUCTUUYECKAs TEPMUHOMOMMS, nefarornyeckne ocobeHHocTH, metoamka ESP,
npodeccuoHanbHas KOMNETEHTHOCTb, TEPMMHONOMMYECKAsh KOMMETEHTHOCTb, KOTHUTUBHBIMA NOAX0A, KOMMYHUKATUBHbINA METOA.

Zamonaviy turizm industriyasining jadal rivojlanishi,
xalqgaro turistlar ogimining ortishi va madaniyatlararo
muloqotning kuchayishi professional gid-tarjimonlarga
bo‘lgan talabni sezilarli oshirdi. O‘zbekiston Respublikasi
turizm sohasini ustuvor yo'nalish sifatida belgilab, ushbu
sohaning rivojlanishiga katta e’tibor garatmoqda va bu
borada professional kadrlar tayyorlash masalasi birinchi
o'ringa chigmogda. Gid-tarjimonlar nafagat ikki til o‘rtasida
vositachilik giluvchi mutaxassislar emas, balki madaniy
mediatorlar, bilim manbai, turistlarning sayohat tajribasini
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boyituvchi va mamlakatning xalqaro obro‘sini shakllantirishda
muhim rol o‘ynovchi professional xodimlardir. Ularning
professional kompetensiyalarining muhim gismini turizm
terminologiyasini puxta bilish va uni samarali qo‘llay olish
tashkil etadi.Turizm terminologiyasi 0'zining o‘ziga xos
xususiyatlari bilan boshga professional terminologiyalardan
farq giladi. Bu terminologiya ko'p girrali bo'lib, u tarixiy,
geografik, madaniy, arxitekturaviy, san’atshunoslik, diniy,
igtisodiy va boshga ko‘plab sohalarning terminlarini 0z ichiga
oladi. Gid-tarjimon bir sayohat davomida tarixiy vogealar
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hagida gapirishi, me’moriy uslublarni tushuntirishi, rassomlar
va ularning asarlari to'grisida ma’lumot berishi, milliy taomlar
va ularning tayyorlanish usullarini tavsiflashi, transport va
mehmonxona xizmatlarini tushuntirishi mumkin. Demak,
uning terminologik tizimi keng, ko’p tarmogli va dinamik
bo'lishi zarur. Bundan tashgari, gid-tarjimon bu terminlarni
nafagat bilishi, balki ularni ommaviy nutqda, spontan
muloqotda, turli auditoriya uchun tushunarli tarzda qo‘llay
olishi kerak.

Turizm terminologiyasining birinchi xususiyati uning
ko'p tarmogliligi (polysystemic nature)dir. Bu terminologiya
bir necha asosiy tematik guruhlarni o'z ichiga oladi. Birinchi
guruh geografik terminlar bo'lib, bu yerga tabiiy ob’ektlar (tog,
daryo, ko'l, cho'l, vodiy, qoya), geografik joylashuv (shimol,
janub, sharg, g‘arb, lokatsiya), iqlim zonalari va boshqalar
kiradi. Ikkinchi guruh tarixiy terminlar bo'lib, tarixiy davrlar
(antik davr, o‘rta asrlar, zamonaviy davr), tarixiy vogealar,
davlatlar va sulolalar nomlari, tarixiy shaxslar va ularning
unvonlari kabilar kiritiladi. Uchinchi guruh arxitekturaviy
va san’atshunoslik terminlari bo‘lib, arxitektura uslublari
(gotika, barokko, klassitsizm, modernizm), bino gismlari
(gumbaz, minora, portal, arkada), tasviriy san’at terminlari
(freska, mozaika, miniatyura, portret, peyzaj) kiradi. To'rtinchi
guruh diniy va madaniy terminlar bo'lib, dinlar va ularning
yo'nalishlari, ibodat joylar, marosim va an’analar, bayramlar
nomlari kiradi. Beshinchi guruh gastronimik terminlar bo'lib,
milliy taomlar, ingredientlar, tayyorlash usullari, ovgatlanish
madaniyati bilan bog'lig leksika kiritiladi. Oltinchi guruh
turizm xizmatlari terminlari bo'lib, transport (aviatsiya, temir
yo'l, avtomobil terminologiyasi), mehmonxona xizmatlari
(room types, services, facilities), tour operatorlik va agentlik
terminlari kiradi.

Turizm terminologiyasining ikkinchi xususiyati uning
aralash xarakterida namoyon bo‘ladi, ya'ni u nafagat sof
ilmiy yoki texnik terminlarni, balki umumiy leksika, realialar
(culture-specific items), tarixiy nomlar, jug‘rofiy nomlar, shaxs
nomlari kabi turli leksik gatlamlarni 0z ichiga oladi. Masalan,
“O’rta Osiyo Uyg‘onish davri me’morchiligi” iborasi uchta turli
leksik kategoriyani birlashtiradi: geografik nom (O'rta Osiyo),
tarixiy davr nomi (Uyg‘onish davri), arxitekturaviy termin
(me’'morchilik). Bu aralash xarakter terminlarni o‘rganish
va ularni tarjima gilishda qo‘'shimcha murakkablik yaratadi,
chunki har bir komponent o'z konteksti, ma’nosi va madaniy
yukini talab giladi. Uchinchi xususiyat turizm terminlarining
kop tilliligidir. Turizm xalgaro faoliyat bo‘lgani uchun, uning
terminologiyasi ko'plab tillardan o'zlashtirilgan terminlarni o'z
ichiga oladi. Frantsuz tilidan kelgan terminlar (renaissance,
baroque, avant-garde, cuisine, boutique), italyan tilidan kelgan
terminlar (palazzo, piazza, fresco, opera, trattoria), ispan
tilidan kelgan terminlar (fiesta, siesta, paella), arab tilidan
kelgan terminlar (medrese, minbar, mihrab, bazaar) va boshga
ko'plab tillarning ta’siri kuzatiladi. Gid-tarjimon bu terminlarni
nafaqgat ingliz tilida, balki ularning original tilida ham to‘g’ri
talaffuz gila olishi, kerak bo‘lganda etimologiyasini tushuntira
olishi kerak.

To'rtinchi xususiyat turizm terminlarining dinamikligi
va yangilanish tendensiyasidir. Turizm industriyasi doimiy
rivojlanmoqgda, yangi yo‘nalishlar paydo bo‘lmoqda
(ecotourism, agrotourism, wellness tourism, dark tourism,
culinary tourism, adventure tourism) va ularning har biri
0'zining yangi terminologiyasini olib keladi. Shuningdek,
texnologik innovatsiyalar yangi terminlar yaratmoqda (virtual
tour, augmented reality guide, contactless check-in, smart
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tourism). Gid-tarjimonlar tayyorlash jarayonida bu dinamiklikni
hisobga olish va talabalarga doimiy professional rivojlanish,
yangi terminologiyani o‘rganish zaruratini singdirish muhimdir.

Beshinchi xususiyat turizm terminlarining funksional
xilma-xilligidir. Turizm kontekstida terminlar nafagat aniq
ma’lumot uzatish funktsiyasini bajaradi, balki tavsif, baholash,
emotsional ta’sir gilish, marketing va reklama funktsiyalarini
ham bajaradi. Masalan, mehmonxonani tavsiflovchi terminlar
nafagat texnik xususiyatlarni (room size, amenities, location),
balki atmosfera, qulaylik, tajriba kabi emotsional aspektlarni
ham yetkazishi kerak. Gid-tarjimon terminlarni nafagat neytral
ma’lumot sifatida emas, balki turistlarda qiziqish uyg‘otuvchi,
taassurot qoldiradigan tarzda tagdim eta olishi zarur.

Gid-tarjimonlik faoliyati 0'zining kognitiv murakkabligi va
ko'p vazifalilik xarakteri bilan ajralib turadi va bu xususiyatlar
terminologiyani o'gitish metodikasiga bevosita ta’sir giladi.
Daniel Gile ning Effort Models nazariyasiga ko'ra, tarjimonlik
faoliyati bir necha kognitiv “harakat”larning (efforts) bir
vagtda amalga oshirilishini talab giladi: tinglash va tahlil
qgilish (listening and analysis), gisqga muddatli xotira (short-
term memory), ishlab chigarish (production), koordinatsiya
(coordination). Gid-tarjimonlik uchun bu modelga qo‘shimcha
harakatlar go‘shiladi: ommaviy nutq, yo'lni ko'rsatib yurish,
vaqtni boshgarish, kutilmagan vaziyatlarga reagiyalash,
turistlar bilan o‘zaro ta’sir, xavfsizlikni ta’minlash.

Kognitiv jihatdan terminologiya bilan ishlash bir necha
aqliy jarayonni o'z ichiga oladi. Birinchi jarayon leksik
faollashtirish (lexical activation) bo'lib, kerakli terminni
xotiradan tezkor chigarib olishdir. Gid-tarjimon real vaqt
rejimida ishlaydi va u kerakli terminni sekundlarning kesimlari
ichida topishi kerak, aks holda nutq ravonligi buziladi.
Ikkinchi jarayon semantik gayta ishlash (semantic processing)
bo'lib, terminning aniq ma’nosini kontekstga mos ravishda
tanlashdir. Ko‘plab terminlar polisemik (ko'p ma’noli) bo'lishi
mumkin va to'g’ri ma’noni tanlash muhim. Uchinchi jarayon
transkodiglovchi (transcoding) bo'lib, terminni bir tildan
ikkinchi tilga o‘tkazishdir. Bu nafagat so'’zma-so‘z tarjima
emas, balki ekvivalentlik darajasini aniglash, zarur bo‘lganda
tushuntirish qo‘shish, madaniy adaptatsiya qilishni 0z ichiga
oladi. To'rtinchi jarayon monitoring (monitoring) bo'lib, o'z
nutqini nazorat qilish, xatolarni aniglash va to‘g'rilashdir.

Psixolingvistik nugtai nazardan terminologik kompetensiya
ikki tildagi mental leksikon (mental lexicon) tuzilishi va ikki
til o'rtasidagi bog‘lanishlar kuchi bilan belgilanadi. Kroll
va Stewart ning Revised Hierarchical Model (Qayta ko'rib
chigilgan ierarxik model)iga ko'ra, ikkinchi til so‘zlari dastlab
ona tili orqali konseptlarga ulanadi (lexical mediation), lekin
malaka oshishi bilan to‘g'ridan-to‘g’ri konseptlarga ulana
boshlaydi (conceptual mediation). Gid-tarjimonlar uchun
magsad turizm terminlarini ikkinchi til va konseptlar o'rtasida
to‘g‘ridan-to‘g’ri, kuchli, tez faollashuvchan bog‘lanishlar
yaratishdir. Bu esa terminlarni nafaqat tarjima orqali, balki
to'g'ridan-to‘g'ri chet tilida kontekstli, mazmunli, ko'p sensorli
o‘rganishni talab giladi.

Xotira jihatidan terminologiyani samarali saglash va
chigarib olish strategiyalari muhim. Atkinson va Shiffrin
ning ko‘p omborli xotira modeli (Multi-store Memory
Model) bo‘yicha ma’lumot gisqa muddatli xotiradan
(short-term memory) uzoq muddatli xotiraga (long-term
memory) kodlash (encoding) orqgali o‘tadi va kerakli
vaqgtda chiqarib olinadi (retrieval). Terminlarni uzoq
muddatli xotiraga samarali o‘tkazish uchun chuqur gayta
ishlash (deep processing), elaboratsiya (elaboration),
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tashkillashtirish (organization), vizualizatsiya (visualization),
kontekstlashtirish (contextualization) strategiyalari
go‘llaniladi. Gid-tarjimonlar tayyorlashda bu strategiyalarni
o‘rgatish va mashq qilish zarur.

Gid-tarjimonlar tayyorlashda turizm terminologiyasini
o'qitish murakkab, ko'p o'lchovli jarayon bo'lib, u pedagogik,
psixologik, lingvistik, didaktik jihatlarning integratsiyasini
talab giladi. Turizm terminologiyasining o‘ziga xos

xususiyatlari - uning ko‘p tarmogliligi, aralash xarakteri,
ko'p tilliligi, dinamikligi, funksional xilma-xilligi - maxsus
metodik yondashuvlarni zarur giladi. Gid-tarjimonlik
faoliyatining kognitiv murakkabligi, ko'p vazifalilik xarakteri,
kommunikativ talablari terminologiyani nafagat bilish, balki
uni real vaqgt rejimida, stress ostida, turli auditoriya uchun
samarali qo‘llay olish kompetensiyasini shakllantirishni talab
giladi.
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O‘QUVCHILARNING FANGA OID KOMPETENSIYALARINI
SHAKLLANTIRISHDA ZAMONAVIY 0‘QUV
JARAYONINI TASHKIL ETISH YO‘LLARI
(7E modeli asosida)

Annotatsiya. Ushbu magolada Matnazar Abdulhakimning “Darsdan so'ng...” sheri asosida oquvchilarda adabiy-estetik didni shakllantirish
va zamonaviy pedagogik yondashuvlar yordamida fanga oid kompetensiyalarni rivojlantirish masalalari yoritilgan. 7E modeli asosida
dars jarayonini tashkil etishning samaradorligi, kompetensiyaga asoslangan ta’limning ilmiy-nazariy asoslari tahlil qgilingan. Shuningdek,
dars jarayonining metodologik bosqichlari izchil bayon qilinib, oquvchilarda mustaqil fikrlash, adabiy tahlil qilish va estetik tafakkurni
rivojlantirish imkoniyatlari ochib berilgan.

Kalit so'zlar: Matnazar Abdulhakim, “Darsdan so'ng...”, 7E modeli, kompetensiyaga asoslangan ta’lim, metodologiya, estetik did,zamonaviy
ogitish.

Annotation. This article explores the issues of forming students’ literary and aesthetic taste and developing subject competencies
through modern pedagogical approaches based on Matnazar Abdulhakim’s poem “After the Lesson....” The effectiveness of organizing the
educational process based on the 7E model, the scientific and theoretical foundations of competency-based education were analyzed. Also,
the methodological stages of the educational process are consistently presented, and the possibilities of developing students’ independent
thinking, literary analysis, and aesthetic thinking are revealed.

Keywords: Matnazar Abdulhakim, “After Lesson..”, 7E model, competency-based education, methodology, aesthetic taste, modern
learning.

AHHOTaumsa. B paHHOM cTaTbe OCBelleHbl BOMPOCbl (GOPMMPOBAHMS Y YYALLMXCS JMTEPaTypPHO-ICTETUYECKOrO BKyCa M Pa3BUTMS
npenMeTHbIX KOMMETEHLMIA C MOMOLLBID COBPEMEHHbIX Nefarornyecknx MoLxofoB Ha OCHOBE CTUXOTBOpeHus MaTtHasapa A6aynxakuma
«Mocne ypoka....» MpoaHanusmpoBaHa 3ddEKTMBHOCTb OpraHu3auum yyebHOro npouecca Ha ocHoBe Mogenu 7E, Hay4Ho-TeopeTuyeckue
OCHOBbl KOMMETEHTHOCTHOrO 06pa3oBaHuMs. Takxe NOCiefoBaTeNbHO M3N0XKEHbI METOLON0rMYeckue 3Tanbl y4ebHOro npouecca, packpbiTbl
BO3MOXHOCTU Pa3BUTUS Y YHALLMXCH CAMOCTOSITENIbHOTO MbILUIEHUS, IMTEPATYPHOrO aHaN3a U ICTETUHECKOTO MbILLIEHMS.

KnioueBble cnoBa: MatHasap Abaynxakum, «locne ypoka...,» Mmogenb 7E, 06pasoBaHue, OCHOBaHHOE Ha KOMMETEHLMAX, METOA0NOrUS,
3CTETUYECKMUI BKYC, COBpEMEHHOE 0byyeHue.

Bugungi kunda ta’lim jarayonida o‘quvchilarda nafaqat
nazariy bilimlarni, balki mustaqil fikrlash, amaliy ko‘nikma
va fanga oid kompetensiyalarni shakllantirish dolzarb
vazifalardan biri hisoblanadi. Bu borada adabiyot fani katta
imkoniyatlarga ega, chunki badiiy asarlar o‘quvchi galbiga
bevosita ta’sir etadi, unda estetik zavq uyg‘otadi, hayotiy
gadriyatlarni singdiradi. O‘zbekiston Respublikasining
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“Ta’lim to‘g'risida”gi Qonuni va Milliy o‘quv dasturida
ta’kidlanganidek, o‘quv jarayonida kompetensiyaga
yo'naltirilgan yondashuv asosiy mezonlardan biridir.
Shu jihatdan adabiyot darslarini innovatsion metodlar
asosida tashkil etish, xususan, 7E modeli orqgali olib borish
o‘gquvchilarda bilim, ko'nikma va malakalarning tizimli
shakllanishiga xizmat giladi
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1-slayd. 7E modeli (Elicit, Engage, Explore, Explain, Elaborate, Evaluate, Extend)

The learning stage of 7E Learning Cycle
can be seen in Figure 1.

Elicit  |msp| Engage I‘ Explore
Extend |4mm| Elaborate |4mm| Explain
Evaluate

Mazkur magqgolada taniqli o‘zbek shoiri Matnazar
Abdulhakimning “Darsdan so‘ng...” she’ri 7E modeli
asosida tahlil gilinadi va bu jarayon o‘quvchilarda ganday
kompetensiyalarni rivojlantirishga yordam berishi metodik
jihatdan yoritiladi. Shu sababli, zamonaviy ta’limda 7E
modelidan foydalanishning ilmiy-nazariy asoslarini o'rganish
hamda uning o‘quvchilarda fanga oid kompetensiyalarni
shakllantirishdagi samaradorligini tahlil gilish mazkur
maqolaning dolzarbligini belgilaydi.

Magolada 2024-yilda nashr etilgan 5-sinf adabiyot darsligi
(1-gismi)da berilgan “Matnazar Abdulhakimning “Darsdan
so'ng...” she’ri tahlili “ mavzu rejasi quyidagicha belgilandi:

2-slayd

Reja:

O‘quv dasturini tuzishda model bosgichlarini

She’r 7E modeli bosgichlari asosida slayd shaklida ko'rib
chiqildi va o‘gituvchi va o‘quvchilar hamkorligida quyidagicha
tahlil qgilindi:

3-slayd

1 - bosqich. Jalb qilish (Engage): 5 daqiqa

1. Engage (Qizigtirish): Bu bosqichda o'quvchilarda yangi mavzu bo'yicha
savollar berish, mavzu bilan bog'liq gisgacha vidgérdl’iklar ko'rsatish yoki
hikoya eshittirish kabi faoliyatlar amalga oshiriladi.

Matnazar Abdulhakimning “Darsdan so‘ng...” she’ri videosi havola
qilinadi.
(Manba: S-sinf adabiyot darsligi. 1-qism. 2024.)

4-slayd

www tilvaadabiyot.uz

Engage

Elicit

Extend

Evaluate

Elaborate

Explain

Bu bosgichda she’r muallifi va uning yozilish tarixi haqida
gisqacha ma’lumot berildi:

2001 yilda - "Bo‘ston"da marhum honanda Otajon
Xudoyshukurovning ijodiga bag‘ishlangan katta tadbir o'tkaziladi. Unga
taniqli ijodkorlar tashrif buyuradi. Shoirlar ketma-ket go‘zal she'rlari
bilan yig'ilganlarni xushnud qilardi. She’r o'qish navbati xorazmlik
shoir Matnazar Abdulhakimga yetib keladi. Shoir minbarga chiqib biroz
o'ylanib turadi-da. birinchi o'gituvchimga bag'ishlangan she'rinini
aytib bermoqchiman, deydi. U "Darsdan so‘ng” nomli she'rini o'gigan
paytida zalda yig'lamagan kishi qolmaydi. She'r ta'siridan hammaning
yuraklari larzaga kelgan edi.

5-slayd

2- bosqich. “ELICIT” (chagirish, go‘zg‘ash,
yuzaga chigarish)

7E modelida “Elicit” bosqichi — bu darsning
boshida ofquvchilarning mavjud bilim va
tajribalarini aniglash uchun ishlatiladi. Bu
bosgichda o‘qituvchi o‘quvchilarning mavzu
bo‘yicha ganday tushunchalarga ega ekanini
aniqlashga harakat giladi.
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Mazkur bosqichda o‘quvchilarga quyidagi mazmunda
savollar berildi:

1. Siz darsdan so‘’ng nima qilasiz?

2. O'tilgan mashg‘ulot hagida o‘rtoglaringiz bilan fikr
almashasizmi?

3. Uy vazifasini doimo bajarib kelasizmi yoki birovdan
ko‘churasizmi?

6-slayd

3 - BOSQICH. EXPLORE (O‘RGANISH,
TADQIQ QILISH) 1-savol: Nega o‘quvchilar
maktabga o°qish uchun
“Har gal shunday ahvol. Uyalmaysizmi? emas, sayr qilish uchun
Kelasiz o‘qishmas, qilish uchun sayr.
Bu safar ham ikki qo‘ymay turaman,

Ertaga golganlar topshirsinlar. Xayr”.

o‘quvchilar?

2-savol: O‘gituvchining
uyiga keta turib ikkilanishi,
qalbidagi qo‘rquvdan ham
kuchli tuyg‘u...

Qish Kuni — bir tutam. Qoraygandi qosh.

Eri ham kelmadi olib ketishga
“Ko‘ngli sovidimi...” — vahm etdi birdan.

O‘qituvchi-ona timsollariga
tavsif bering.

Bunda ogituvchi va o‘quvchi hamkorlifgida she’rning
kompozitsion tuzilishi, badiiy obrazlari, har bir ifodaning
leksik-semantik gatlamlari, tasvir vositalari ketma-ket
o‘rganildi va tahlil qilindi:

7-slayd

Ramziy obrazlar tahlili:

Mashgq daftarlarini yig‘di-da, so‘ngra
Bir-bir sanab ko‘rdi. Yetti daftar kam

Sizningcha, cugurt va yerii dafiar ramziy
timsollarini qay yo‘sinda ta’riflay olasiz? Bular
kontrast obrazlar bo‘la oladimi?

8-slayd

4 - BOSQICH. EXPLAIN (TUSHUNTIRISH)
Ovul tugab, endi girga chiqganda
Ogshom quyuq edi, atrof sim-sivoh...
Mudhish bir sharpani ilg‘adi nogoh,
Razm solsa gashqgir. Qilardi ta’qib, ekanligini, ayni damda,
Esladi yirtgichning go‘rqgishin o‘tdan, nim aga lsh ora?
Iziga bir daftar tashladi yoqib T e
ir to‘xtab qoldi. So‘ng — yana, yana,
Muallima omon topgan bu olov
Yirtgichga berardi ilojsiz sabr.

Yo‘lovchi — yoqardi, gashqir — to‘xtardi,
Tin olardi ikkov har daftarda bir.

Yo‘l uzog, tun garo, gashqir esa och,
Och yirtqich bilarmi nadir sadogat.

Savol: Atrofning sim-siyoh

Uyga yaqin golganda
daftar tugadi...
Inson hayotda omon
golishi uchun go ‘lidagi
resurs tugaydi. Nega?

2025-yil 11-son

9-slayd

Zamin aza ochdi, zamon yig‘ladi.
Daftar topshirmagan yetti o‘quvchi...
Tap tonmﬁ& disﬁiﬁfﬁing dasht, girlaridan.
O‘zimcha asragim keladi seni
Yovuzlik, xiyonat qashgirlaridan.

Daraklar, so‘roglar, xitoblarimni.
...Sen yo‘l bo‘yi yoqib tashlab ketaver

bo‘shliq yuzaga keldi? Bilamizki, bo ‘shligning mahy etguvchi tabiati
bor. Bu o ‘rinda nega qurbon — gishloq maktabining muallimasi bo ‘ldi?

Bu orqali she’rdagi obraz va tushunchalar orgali muallif-
ning dunyogarashi, hissiy-emotsional holati va badiiy niyati

ochib berildi, asarning o‘quvchiga ta’siri, unda hosil giladigan
emotsional va estetik munosabatlar tahlil gilindi.

10-slayd

5 -BOSQICH. EXTEND (KENGAYTIRISH )

Har yili 1 oktyabr — O‘gituvchi va murabbiylar kuni munosabati
bitan keng jamoatchilik vakillari, yoshlar, murabbiylar Qoraqalpog‘iston
Respublikasi Ellikgal’a tumani markazida o'rnatilgan "Ustozga ehtirom”
haykali poyiga gullar qo‘yadi. Muallim hurmatiga o‘rnatilgan ushbu
haykal mamlakatimizda yagona bo'lib, yaratilishining o°ziga xos tarixi
bor.

11-slayd

Savol: Adabiyotimizda yana qaysi she’rga atab
haykal o‘rnatilgan? Nima uchun?

12-slayd
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6 -BOSQICH. ELABORATE (QO‘LLASH, ISHLAB CHIQISH )

Qo‘llash bosqichi o'quvchilarning olgan bilimlarini yangi vaziyatlarga
qo'llash va chuqurlashtirish imkonini beradi. Bu bosqichda o'quvchilar o'z
bilimlarini amaliyotda qo'llaydllm, yangl muammolarni hal qiladilar va
mavzuni kengroq kontekstd harakat qiladilar. Ona tili va
adabiyot darslarida bu bosqichni samarali tashkil etish uchun quyidagi
usullardan foydalanish mumkin:

e Taqqgoslash e Yozish Gapirish Q

Qashqgirga yem bo‘lgan muallimaga maktub mavzusi asosida ijodiy
insho yozish

13-slayd

7-BOSQICH. EVALUATION (BAHOLASH)

Baholash bosqichi o'quvchilarning bilim va
ko'nikmalarini tekshirish, ularning o'zlashtirish
darajasini aniqlash imkonini beradi. Bu bosqich nafaqat
o'qituvchi uchun, balki o'quvchilarning o'zlari uchun
ham muhimdir, chunki ular o'z yutuqlarini va
kamchiliklarini anglab oladilar.

Natijalar. Tadqgiqot jarayonida quyidagi natijalarga erishildi:

1. Bilim kompetensiyasi: o‘quvchilar Matnazar Abdulhakim
ijodi, she’rning g‘oyaviy mazmuni va estetik gimmati hagida
aniq tasavvurga ega bo'ldilar.

2. Amaliy kompetensiya: o‘quvchilar matn ustida mustagil
ishlash, asosiy g‘oyani ajratish, tahlil gilish ko'nikmalariga
ega bo'ldilar.

3. Kommunikativ kompetensiya: guruhli ishlar va
muhokamalar o‘quvchilarda o'z fikrini asoslash va
boshgalarning garashlariga hurmat bilan yondashishni
rivojlantirdi.

4. ljtimoiy kompetensiya: she’rning mazmuni orgali
o‘quvchilarda milliy gadriyatlarni anglash va ijtimoiy burchni
his qilish shakllandi.

5. ljodiy kompetensiya: o‘quvchilar badiiy-tasviriy vositalari
bilan ifodalash kabi ijodiy insho yozish topshirig‘ida faol
gatnashdilar.

Adabiyot darslarini 7E modeli asosida tashkil etish
o‘quvchilarni zaif gabul giluvchidan faol izlanuvchiga
aylantirdi. “Darsdan so‘ng...” she’rini tahlil qilish jarayonida
o‘quvchilar nafagat badiiy matndan zavq olishdi, balki
zamonaviy pedagogik metodlar orqali o'z fikrini erkin
ifodalash, tangidiy va ijodiy tafakkur gilish ko'nikmalarini
shakllantirdilar va quyidagi xulosalarga kelindi:

- 7E modeli adabiyot fanini o'gitishda samarali metod
sifatida go‘llanishi mumkin;

- Matnazar Abdulhakimning “Darsdan so‘ng...” she’ri
o‘quvchilarda milliy gadriyatlar, o‘gishga muhabbat va o’zlikni
anglashni kuchaytiradi;

- o‘quvchilarda shakllangan kompetensiyalar boshga
fanlarda ham oz ifodasini topishi mumkin;

- kelgusida boshga ozbek va jahon adabiyoti namunalari
ham shu asosda o‘rganilishi metodik jihatdan magsadga
muvofiq.

Foydalanilgan adabiyotlar

1. Abdulhakim M. Darsdan so'ng...
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Abror YULDOSHEYV,

Qarshi davlat universiteti nemis tili va adabiyoti kafedrasi o'gituvchisi

JISMONIY TARBIYA DARSLARIDAGI MASHG‘ULOTLARGA
CHET TILI DARSLARINI INTEGRATSIYALASHTIRISH

Annotatsiya. Mazkur maqolada jismoniy tarbiya mashg‘ulotlarini chet tili darslari bilan integratsiyalash orqali oquvchilarda nafagat

jismoniy, balki kommunikativ, madaniy va ijtimoiy kompetensiyalarni rivojlantirish masalalari tahlil gilinadi.

Integratsiyalashgan

yondashuvning nazariy asoslari, amaliy metodlari va oquvchi motivatsiyasiga ta’siri yoritiladi.

Kalit so'zlar: integratsiya, jismoniy tarbiya, chet tili, CLIL, kommunikativ kompetensiya, ko'p tarmogli ta’lim.

AnnotationThis article analyzes the issues of developing not only physical, but also communicative, cultural and social competencies in
students through the integration of physical education classes with foreign language lessons. The study covers the theoretical foundations,
practical methods and impact of the integrated approach on student motivation.

Keywords: integration, physical education, foreign language, CLIL, communicative competence, multidisciplinary education.

AHHOTauma. B cTaTbe aHanM3MpyOTCS BONPOChI PAa3BUTUS HE TONbKO GU3NYECKMX, HO U KOMMYHUKATUBHBIX, KYJIbTYPHbIX U COLMANbHbBIX
KOMMETEHUMI CTYLEeHTOB NOCPEACTBOM MHTErpaLMm 3aHATUI N0 GU3NYECKOW KyNbType C 3aHATUSMU MO MHOCTPAHHOMY 3bIKY. B uccnenosanum
paccMaTpUBAOTCS TEOpPETUYECKME OCHOBbI, MPAKTUYECKME METOAbI U BAUSIHUE KOMMNEKCHOIO NOAX0Aa Ha MOTUBALLMIO CTYAEHTOB.

KnioueBble cnoBa: MHTErpauua, dJI/BI/I‘-IeCKOE

MexancunnanmHapHoe o6pa3OBaHme.

Zamonaviy ta’limda fanlararo integratsiya o‘quv
jarayonining muhim tamoyillaridan biri hisoblanadi. Bugungi
kunda o'gituvchidan nafagat o'z fanini puxta bilish, balki
uni boshga yo'nalishlar bilan bog‘lay olish ko‘nikmasi talab
etiladi. Xususan, jismoniy tarbiya darslarini chet tili o‘gitish
bilan integratsiyalash o‘quvchilarda amaliy til ko'nikmalarini
tabiiy sharoitda shakllantirish imkonini beradi. Ushbu yo'nalish

www tilvaadabiyot.uz

BOCNUTaHUe, MHOCTpaHHbIl‘/‘I

&

a3blk, CLIL, KOMMYHMKATMBHas KOMMETEHTHOCTb,

CLIL (Content and Language Integrated Learning) - “mazmun
va tilni birgalikda o‘gitish” konsepsiyasi bilan chambarchas
bog'lig. CLIL yondashuvi o'quvchiga o'rganilayotgan tilni real
faoliyat (masalan, o'yin, mashg‘ulot, sport mashgi) jarayonida
o'zlashtirish imkonini beradi. Shu bois jismoniy tarbiya va chet
tili fanlari integratsiyasi ta’'lim samaradorligini oshirishning
innovatsion shakli sifatida garalmoqda.
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Fanlararo integratsiyaning mazmuni o‘quvchilarning
bilim, ko'nikma va malakalarini bir necha soha orqali
uyg‘unlashtirishdir. Jismoniy tarbiya mashg‘ulotlariga
chet tili elementlarini kiritish o'quvchilarda tilni “harakat
orqali o‘rganish” imkonini beradi. Jismoniy tarbiya
mashg‘ulotlarini chet tili bilan integratsiyalash jarayonida
o‘gituvchi mashglarni bajarish davomida til buyruglari va
ko‘rsatmalardan foydalanadi. Bunday yondashuv o‘quvchilarda
chet tilini tabiiy kontekstda, ya’ni harakat orgali o‘rganish
imkonini yaratadi. O‘quvchi harakatni bajarayotganda
eshitgan so‘zni idrok etadi, uni harakat bilan bog‘laydi va
xotirada mustahkamlaydi. Shu tariga, jismoniy faoliyat tili
o‘rganishning kognitiv va emotsional jarayonlariga ijobiy
ta’sir ko‘rsatadi. Masalan, o‘gituvchi dars jarayonida nemis
tilidagi buyruq va ko‘rsatmalardan foydalanishi mumkin: ‘Lauf
schnell!” (Tez yugur!) “Spring hoch!” (Baland sakra!) “Streck
deine Arme!” (Qo‘llaringni cho'z!) “Dreh dich nach rechts!”
(O'ng tomonga buril!) “Pass den Ball!” (To'pni uzat!) “Stell
dich in einen Kreis!” (Aylana shaklida joylash!) Bu kabi amaliy
buyruglar o‘quvchilarga sport mashglarini to‘g’ri bajarish
bilan birga, nemis tilidagi fe’llarni, buyrug mayli va tananing
gismlari nomlarini o‘zlashtirishga yordam beradi. Harakat
bilan bog’langan so'zlar xotirada mustahkam saglanadi, chunki
o'quvchi ularni fagat eshitmaydi, balki bajaradi va his qiladi. Bu
holat psixolingvistik jihatdan “kinaestetik o‘rganish” (harakat
orgali o'rganish) deb ataladi.

Bunday darslarda o‘gituvchi oddiydan murakkabgacha
o‘tuvchi bosqichli yondashuvdan foydalanadi. Dastlab
o‘quvchilarga buyruglar ko‘rsatma bilan birga beriladi:
“Lauf schnell!” (Tez yugur!) - o‘qituvchi yugurishni ko’rsatadi.
“Streck deine Arme!” (Qo'llaringni choz!) - harakatni birgalikda
bajaradi. Keyinchalik, o‘quvchilar ozlari mustaqil harakatlarni
bajaradilar yoki guruhdagi boshqga a’zolarga buyruq berishadi.
Masalan: Bir o‘quvchi aytadi: “Spring hoch!”, boshqasi esa
sakraydi. Bu usul orqali o‘quvchilar nafagat tinglab tushunish
(Horverstehen), balki sozlashish (Sprechen) ko'nikmalarini ham
mashq giladilar. Shunday ekan, o‘gituvchi tomonidan berilgan
namunaga quruq taqlid qilishga yo'l go’yib bo‘lmaydi. Bunda
harakat ko'nikmalarining o‘quvchilar tomonidan o‘zlashtirilishi
jarayoni ko‘pincha mexanik tarzda kechadi [1: 168]. Shuningdek,
o‘gituvchi darsni interfaol o'yin shaklida tashkil gilishi mumkin.
Shuningdek, sport terminlarini o‘rganish bo‘yicha viktorinalar
va juftlik ishlarini tashkil etish mumkin. Masalan: O‘gituvchi
savol beradi: “Wie heifit to run‘ auf Deutsch?” — o'quvchi javob
beradi: “Laufen!” Yoki o‘quvchilar sport rasmlarini ko'rsatib,
“Er spielt FuBball”. (U futbol o‘ynayapti) kabi gaplar tuzadilar.
Bunday mashg‘ulotlar o'quvchilarning so‘z boyligini oshirish
bilan birga, ularni real kommunikativ vaziyatlarda tilni
qo‘llashga o‘rgatadi. Bundan tashgari, o‘quvchilar nemis
tilida mulogot qilishdan qo‘rgmaydi, chunki bu jarayon o'yin
va harakat bilan bog‘langan. Shunday qilib, jismoniy tarbiya
darslarida nemis tili elementlarini go‘llash o‘quvchilarga tilni
tabiiy kontekstda, ya'ni harakat va o‘yin muhitida o‘rganish
imkonini beradi. Bu yondashuv CLIL tamoyillariga to‘'la mos
keladi va ta’lim jarayonining samaradorligini sezilarli darajada

oshiradi. Bu orgali o‘quvchi so'zning ma’nosini fagat eshitish
emas, balki uni bajarish orgali anglaydi. Bu usul psixolingvistik
nuqtai nazardan samarali hisoblanadi, chunki harakat bilan
bog‘langan til birliklari xotirada uzoq muddat saglanadi.

Bundan tashqari, integratsiyalashgan darslarda o‘yin
texnologiyalari, interfaol metodlar va jamoaviy topshi-
riglardan foydalanish o‘quvchilarning emotsional holatini
yaxshilaydi, mulogot faoliyatini faollashtiradi va jamoaviy
ruhni kuchaytiradi. Bu esa o'z navbatida sog'lom turmush
tarziga ijobiy ta’sir ko‘rsatadi. Psixolog L.S.Vygotskiy
ta’kidlaganidek, bolaning rivojlanishida “yagin taraqgiyot
zonasi’ni shakllantiruvchi asosiy omil — faol harakat va
ijtimoiy muloqotdir. Chet tili bilan boyitilgan jismoniy
mashg‘ulotlar aynan shu tamoyilni ro‘’yobga chigaradi: o‘quvchi
yangi til birliklarini faol harakat jarayonida o‘zlashtiradi
[2: 69]. Shuningdek, integratsiyalashgan mashg‘ulotlar
o‘quvchilarning quyidagi kompetensiyalarini rivojlantiradi:

v" til kompetensiyasi - sport terminlari, buyruglar va
ifodalarni o'rganish;

v" kommunikativ kompetensiya - mulogot qilish, ham-
korlikda ishlash, tushunishni rivojlantirish;

v madaniy kompetensiya - chet mamlakatlar sport ma-
daniyati va qadriyatlari bilan tanishish;

v’ jismoniy kompetensiya - sog‘lom turmush tarzini
shakllantirish va jismoniy faollikni oshirish.

Metodik jihatdan bunday yondashuv o‘gituvchilardan
ijodkorlik va hamkorlikni talab qiladi. Chet tili va jismoniy
tarbiya o‘gituvchilari o’zaro hamkorlikda dars ssenariylarini
ishlab chigishlari, sport terminlarini o‘gitish uchun mos
mashqlar yaratishlari lozim. Masalan, “Sportquiz”, “Finde das
Wort und spiele es vor” kabi o‘yin shakllari yugori samaradorlik
beradi.

Jismoniy tarbiya mashg‘ulotlariga chet tili darslarini
integratsiyalash o‘quvchilarda tilni tabiiy kontekstda
o‘rganish imkonini yaratadi. Sport faoliyati esa o'quvchi uchun
ijobiy hissiy fon, yuqori motivatsiya va faol ishtirok muhiti
bolib xizmat giladi. Bu holat Vygotskiy ta’kidlagan “yagin
taragqiyot zonasi” nazariyasiga mos keladi: o‘quvchi yangi
bilimni faol harakat va hamkorlik jarayonida o'zlashtiradi [2:
128]. Shuningdek, integratsiyalashgan darslar ko'p tarmoqli
kompetensiyalarni rivojlantiradi: til bilish, jismoniy faollik,
madaniy tafakkur va ijtimoiy mulogot. Birog, bu yondashuv
o‘gituvchilardan ko'p tayyorgarlik, fanlararo hamkorlik va
ijodkorlikni talab qiladi.

Integratsiyalashgan ta’'lim - zamonaviy pedagogikaning
muhim yo‘nalishidir. Jismoniy tarbiya darslarida chet tili
elementlarini go‘llash o‘quvchilarning til o'rganishga bo‘lgan
gizigishini oshiradi, nutgni tabiiy sharoitda rivojlantiradi va
sog‘lom turmush tarzini targ‘ib etadi. Kelgusida bu tajribani
tizimli ravishda joriy etish, o‘gituvchilar uchun maxsus metodik
go‘llanmalar yaratish hamda fanlararo integratsiyani dasturiy
darajada mustahkamlash zarur. Jismoniy tarbiya darslaridagi
mashg‘ulotlarga chet tili darslarini integratsiyalash
o‘quvchilarni har tomonlama rivojlantiruvchi, innovatsion
ta’lim yondashuvi hisoblanadi.

Foydalanilgan adabiyotlar
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Aziza MUSOYEVA,
Samargand davlat chet tillar instituti dotsenti,
pedagogika fanlari bo'yicha falsafa doktori

BO‘LAJAK MUTAXASSISLARNING TADQIQOT KOMPETENSIYASINI
RIVOJLANTIRISH: NAZARIY ASOSLAR VA AMALIY YONDASHUVLAR

Annotatsiya. Ushbu maqolada bo'lajak mutaxassislarning tadgiqot kompetensiyasini rivojlantirish masalasi zamonaviy pedagogikaning
dolzarb yo'nalishlaridan biri sifatida tahlil gilinadi. “Kompetensiya”, “kompetentlik” va “tadgigot kompetensiyasi” tushunchalarining ilmiy-
nazariy talginlari, farglari va o'zaro aloqasi ko'ib chigiladi. Bo'lajak mutaxassislar uchun tadqiqot kompetensiyasini shakllantirish ularning
kasbiy ragobatbardoshligini oshirish, pedagogik faoliyat samaradorligini ta'minlash va innovatsion yondashuvlarni amaliyotga joriy etishda
muhim omil ekanligi asoslab beriladi.

Kalit so‘zlar: kompetensiya, kompetentlik, ilmiy izlanish, ogituvchi tayyorlash, bo'lajak mutaxassislar, dasturiy vositalar.

Annotation. In this article, the problem of developing the research competence of future specialists is analyzed as one of the current
directions of modern pedagogy. Scientific and theoretical interpretations, differences, and interrelationships between the concepts of
‘competence”, ‘competency’, and “research competence” are examined. It has been substantiated that the formation of research competence
in future specialists is an important factor in increasing their professional competitiveness, ensuring the effectiveness of pedagogical
activity, and introducing innovative approaches into practice.

Keywords: competence, competency, scientific inquiry, teacher education, future professionals, software tools.

AHHOTaumsa. B pnaHHOM cTatbe npobneMa pasBUTMS WMCCIEAOBATENbCKOM KOMMETEHLUMM Oyaylwmx CneumanucToB aHanmM3MpyeTcs Kak
O[lHO M3 aKTyasbHbIX HamNpaBfeHWIA COBPEMEHHOM Nefarornku. PaccMaTpuBalOTCS HAay4YHO-TEOPETUYECKME WHTEpPMNpeTaLuu, pasnmumnsg u
B3aMMOCBA3b NOHATUI KKOMMNETEHLMSAY, KKOMMNETEHTHOCTbY U «MCCIeA0BaTeNbCKas KOMMNETEHTHOCTb». O6OCHOBbLIBAETCS, YTO GOpMUpOBaHMe
UCCNenoBaTeNbCKOWM  KOMMETEHUMM  Byaylimnx CMeuManucToB SBASETCS BaXHbIM  (BAKTOPOM  MOBbIWEHWUS WX  NPOPECcCUOHaNbHOM
KOHKypeHTocnocobHocTH, obecneyeHmns 3deKTMBHOCTM NeAArorMiyeckoi AesTeNbHOCTU U BHEAPEHWUS MHHOBALMOHHbIX MOAXOA0B B MPAKTUKY.

KnioueBblie cnoBa: koMneTeHLMS, KOMNETEHTHOCTb, Hay4yHOe nccnenoBaHmMe, noAroToBkKa yuntens, 6y,u,yu.me I'IpOdJECCVIOHaan, nporpamMMHble

MHCTPYMEHTBI.

So‘nggi yillarda mamlakatimiz ta’lim tizimida olib
borilayotgan keng ko‘lamli islohotlar natijasida chet tillarini
o'qitish sifati va samaradorligiga bo‘lgan talab sezilarli
darajada ortdi. Globallashuv jarayonida xorijiy tillarni puxta
egallagan mutaxassislarga ehtiyoj kuchaygani bois, bo‘lajak
mutaxassislari nafaqat til ko'nikmalarini, balki ilmiy izlanish
olib borish salohiyatini ham rivojlantirishlari dolzarb masalaga
aylandi. Chunki tadqiqot faoliyatiga asoslangan ta’lim jarayoni
o‘gituvchilarning kasbiy kompetensiyasini boyitadi, ularni
ilmiy-tahliliy fikrlashga, metodik yangiliklarni sinovdan
o‘tkazishga va o‘quv jarayonini yanada samarali tashkil
etishga undaydi. Shu nugtayi nazardan, “kompetensiya”,
“kompetentlik” va “tadgigot kompetensiyasi” tushunchalari
so'nggi yillarda nafagat chet tilini o'qitish, balki butun ta’lim
tizimi uchun muhim metodologik kategoriyalar sifatida ilmiy
adabiyotlarda keng qo‘llanmoqgda [1: 302]. Bu tushunchalar
o‘gituvchining kasbiy faoliyatini samarali olib borishi,
innovatsion yondashuvlarni qo‘llashi va ilmiy-tadqiqot ishlari
orgali o'z faoliyatini takomillashtirishi uchun zarur nazariy va
amaliy asos bo'lib xizmat giladi.

O'zbekiston ta’lim standartlarida ham kompetensiyaviy
yondashuv tamoyillari asosiy ustuvor yo'nalishlardan biri
sifatida belgilangan bo'lib, bo‘lajak mutaxassislarini tayyorlash
jarayonida tadgiqot kompetensiyasini rivojlantirish alohida
ahamiyat kasb etmoqda. Zero, ilmiy izlanish olib borishga
godir o‘gituvchi o'z faoliyatini nafagat mavjud tajribaga
tayanib, balki ilmiy asoslangan yangiliklar orgali boyitadi,
bu esa uning kasbiy rivojlanishida muhim bosgich sanaladi.

So‘nggi o'n yilliklarda “kompetensiya” va “kompetentlik”
tushunchalari pedagogik tadgiqotlarda keng gamrovli
ilmiy muammolardan biri sifatida garalmogda. N.Xomskiy
tomonidan “lingvistik kompetensiya” atamasi ilmiy
muomalaga kiritilgan bo'lib [3: 62], keyinchalik D.Hymes uni
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“kommunikativ kompetensiya” tushunchasi orqali ijtimoiy-
lisoniy kontekstdagi qo‘llanish darajasi bilan boyitdi [2:
270]. Shulman esa pedagogik bilimlar bazasi konsepsiyasini
ishlab chigib, o'gituvchining nafagat bilimga, balki uni uzatish
strategiyalariga egaligini muhim deb hisoblagan [3: 7].

N.D.Galskova va N.l.LAlmazova ishlarida kompetensiya
ta’'lim natijadorligini belgilovchi indikator sifatida talqgin
gilinadi. A.X.Maxmudov esa kompetentlikni integrativ
sifat sifatida izohlab, unda kognitiv, ijtimoiy va psixologik
komponentlarning uyg‘unligini alohida ta’kidlaydi [4: 26].
Darling-Hammond va Niemi Jyrhama tadgiqotlariga ko'ra,
o'gituvchilarni tadgiqotga asoslangan ta’'lim modeli asosida
tayyorlash ularning refleksiv tafakkurini rivojlantiradi,
innovatsion yondashuvlarni amaliyotda qo‘llashga undaydi
va kasbiy o'sishiga xizmat giladi. Shuningdek, Shouman va
boshqalar ogituvchi-tadgigotchilar uchun muhim bo‘lgan
besh ko‘nikmani belgilaydi: mantigiy fikrlash, samarali
muloqot, ijodkorlik, tashkilotchilik va gat’iyatlilik. Mazkur
nazariy qarashlar shuni ko'rsatadiki, bo‘lajak mutaxassislarida
tadgiqgot kompetensiyasini shakllantirish ularning kasbiy
tayyorgarligi va raqobatbardoshligini oshirishda hal giluvchi
omil hisoblanadi.

Ushbu tadgiqot bo‘lajak mutaxassislarning tadgiqot
qobiliyatlari va akademik yozish ko‘nikmalarini o‘rganish
uchun miqdoriy so‘rovnomadan foydalanildi. Ishtirokchilar
orasida O‘zbekistonning beshta yetakchi oliy o'quv yurtlari:
O‘zbekiston davlat jahon tillari universiteti, Mirzo Ulug'bek
nomidagi O‘zbekiston Milliy universiteti, Buxoro davlat
universiteti, Jizzax davlat pedagogika universiteti va
Samarqgand davlat chet tillar institutida tahsil olayotgan 400
nafar bo‘lajak mutaxassislar ishtirok etdi. Ishtirokchilarning
demografik profili asosan yoshlardan iborat bo'lib, ularning
60,4 foizi 20-25 yosh, 21,6 foizi 26-30 yosh, 11,8 foizi 31-35
yosh va 6,6 foizi 36 yosh va undan katta (1-rasm).
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@ 20-25
@ 25-30
31-35
@ 36-40
@ 41 and above

I-rasm. Ishtirokchilarning demografik profili

Tahlillar shuni ko‘rsatdiki, bo‘lajak mutaxassislarining
tadgiqot kompetensiyasi bir nechta tarkibiy elementlardan
iborat bo'lib, ular o'zaro integratsiyalashgan holda kasbiy
rivojlanishga xizmat giladi. Birinchi navbatda, nazariy bilimlar
(kompetensiya, kompetentlik va tadqiqot kompetensiyasi
tushunchalarini anglash) talabalarda ilmiy tafakkur va
metodologik yondashuvni shakllantirish uchun zarur
asos bo'lib xizmat giladi. Ikkinchidan, amaliy ko‘nikmalar
bo‘lajak o‘gituvchilarning ilmiy izlanish jarayonida mustagil
ishlash, ma’lumot yig‘ish, tahlil qgilish va ilmiy xulosalar
chigarish gobiliyatlarini rivojlantiradi. Tadqiqot natijalari
shuni ko‘rsatdiki, zamonaviy dasturiy vositalardan (SPSS,
NVivo, Mendeley, Zotero va boshqalar) foydalanish bo'lajak
pedagoglar uchun ilmiy faoliyatni samarali tashkil etishda
muhim omil hisoblanadi. Uchinchidan, shaxsiy va kasbiy
sifatlar (ijodkorlik, mulogot madaniyati, tashkilotchilik,
mas’uliyatlilik) o‘gituvchilarning tadgiqot faoliyatidagi
muvaffaqiyatini ta’'minlaydi. Talabalarda ushbu sifatlarni
shakllantirish o‘quv jarayonida loyihaviy topshiriglar, ilmiy
magqolalar yozish, konferensiyalarda ishtirok etish orqgali
samarali yo'lga qo'yilishi mumkinligi kuzatildi.

Olingan natijalar shuni ko‘rsatadiki, bo‘lajak
mutaxassislarida tadgiqot kompetensiyasini shakllantirish
nafagat ularning ilmiy izlanish faoliyatini rivojlantiradi, balki
ta’lim jarayonida innovatsion yondashuvlarni go‘llashga,
kasbiy refleksiyani kuchaytirishga va xalgaro ilmiy
hamjamiyat bilan hamkorlik gilishga ham zamin yaratadi.
Bo‘lajak mutaxassislarining tadgigot kompetensiyasini
rivojlantirish ularning kasbiy tayyorgarligi jarayonida alohida
o'rin tutadi. Tadqiqot natijalarini xalgaro tajribalar bilan
tagqoslash shuni anglatadiki, bu jarayon global migyosda
o‘gituvchilarni tayyorlashning ustuvor yo'nalishlaridan biri
hisoblanadi. Masalan, Darling-Hammond ta’kidlaganidek,
tadqgiqotga asoslangan ta’lim modeli o‘gituvchilarning kasbiy
refleksiyasini kuchaytiradi va ularni pedagogik yangiliklarni
samarali qo‘llashga yo'naltiradi [1: 302].

O'zbekiston ta’lim tizimida olib borilayotgan islohotlar
natijalari ham bu xulosalarni go‘llab-quvvatlaydi. Xususan,
davlat ta’lim standartlarida kompetensiyaviy yondashuvning
belgilanishi talabalarning nafaqat lingvistik bilimlarini, balki
ilmiy-tadgiqot faoliyatini ham rivojlantirishga garatilganini
ko‘rsatadi. Natijalar shuni isbotladiki, bo‘lajak o‘gituvchilar
ilmiy loyihalar, konferensiyalar va xalgaro ilmiy platformalarda
faol ishtirok etgan taqdirda, ularning ilmiy salohiyati va kasbiy
kompetensiyalari tezroq shakllanadi. Shuningdek, Shouman va
boshgalar tomonidan ilgari surilgan besh asosiy ko'nikma -
mantiqiy fikrlash, samarali mulogot, ijodkorlik, tashkilotchilik
va gat’iyatlilik - bizning kuzatuvlarimizda ham o'z tasdig‘ini
topdi [5: 17]. Talabalarda ushbu sifatlarning rivojlanishi
ularning tadqiqot faoliyatida yuqori natijalarga erishishini
ta’'minlaydi. Shu nugtayi nazardan, bizning tadqiqotimiz
Ozbekiston oliy ta’'lim muassasalarida bo‘lajak mutaxassislarini
tayyorlash jarayonida tadgiqot kompetensiyasiga alohida
e’'tibor garatish zarurligini ko‘rsatadi. Bu nafaqgat ularning
ilmiy faoliyatini rivojlantiradi, balki kelgusida ta’lim tizimiga
innovatsion yondashuvlarni joriy etishda ham muhim rol
o'ynaydi.

Yugorida keltirilgan nazariy va amaliy mulohazalar
shuni ko‘rsatadiki, bo‘lajak mutaxassislarining tadqigot
kompetensiyasini rivojlantirish bugungi kunda ta’lim
tizimining eng muhim vazifalaridan biridir. “Kompetensiya”,
“kompetentlik” va “tadqigot kompetensiyasi” tushunchalarining
ilmiy izohlanishi hamda ularning kasbiy faoliyatda tutgan
o‘rni shuni anglatadiki, o‘qituvchilar fagat mavjud bilimlar
bilan cheklanib golmasdan, balki ilmiy izlanishlar orgali o'z
pedagogik faoliyatini uzluksiz boyitib borishi lozim. Xalgaro
tajriba shuni ko‘rsatadiki, tadgiqotga asoslangan ta’lim
modeli o‘gituvchining nafagat metodik tayyorgarligini, balki
ijodkorlik, refleksiya va yangiliklarni tatbiq etish qobiliyatini
ham rivojlantiradi. Shu nugtayi nazardan, O'zbekiston ta’lim
tizimida olib borilayotgan islohotlarda kompetensiyaviy
yondashuvga alohida e’tibor berilayotgani bejiz emas.

Bo'lajak mutaxassislari uchun tadgigot kompetensiyasini
rivojlantirish - ularning ilmiy loyihalarda ishtirokini ta’minlash,
xalqaro ilmiy platformalarda faoliyatini rag'batlantirish,
zamonaviy dastur va texnologiyalardan (SPSS, NVivo,
Mendeley, Zotero va boshgalar) foydalanish ko'nikmalarini
shakllantirish bilan chambarchas bog'liq. Natijada, o'gituvchilar
0z faoliyatini ilmiy dalillarga asoslab tashkil eta oladigan,
innovatsion yondashuvlarni qo‘llashga qodir va ta’'lim sifatini
oshirishga xizmat qiladigan kasbiy mutaxassislar sifatida
shakllanadilar. Shunday qilib, tadgiqot kompetensiyasini
rivojlantirish bo‘lajak mutaxassislarining kasbiy mahoratini
oshirish, ta’lim tizimida innovatsion yondashuvlarni joriy
etish va global ilmiy hamjamiyat bilan integratsiyalashuvni
ta’minlashda hal giluvchi omil hisoblanadi.
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Nilufar MAHMUDOVA,
Ozbekiston davlat jahon tillari universiteti ispan tili
amaliy fanlar kafedrasi katta oqituvchisi

BO‘LAJAK O‘QITUVCHILARDA KOMMUNIKATIV KOMPETENTLIKNI
RIVOJLANTIRISH MEXANIZMLARINI TAKOMILLASHTIRISH MODELI

Annotatsiya. Mazkur magolada bo'lajak oqgituvchilarda kommunikativ kompetentlikni rivojlantirishning nazariy va amaliy asoslari tahlil
qgilinadi. Kommunikativ kompetentlikning mazmuni, tuzilmaviy komponentlari, uni shakllantirishdagi pedagogik sharoitlar va ta'sirchan
mexanizmlar tizimi yoritiladi. Bo'lajak ogituvchilarning kommunikativ kompetentligini rivojlantirishning innovatsion modeli taklif etiladi.

Kalit so‘zlar: kommunikativ kompetentlik, pedagogik model, mulogot madaniyati, pedagogik texnologiya, rivojlantirish mexanizmlari.

AHHOTauma. B naHHOM CTaTbe aHaNU3UpYHOTCS TeOpPeTUYECKUE U NPAKTUYEeCKMEe OCHOBbLI Pa3BUMTUS KOMMYHUKATUBHOW KOMMETEHTHOCTH Y
6ynywmx npenonasateneid. OcBewwaOTCs coaepKaHMe U CTPYKTYPHble KOMMOHEHTbl KOMMYHUKATUBHOM KOMMETEHTHOCTU, Neaarornyeckme
ycnoBus U cucteMa 3bMEKTUBHBIX MeXaHU3MOB €€ (dopMUMpoBaHMS. ABTOPOM MNpeanoXeHa WMHHOBALMOHHAs MOAEeNb pa3BUTMS
KOMMYHWKATMBHOM KOMMNETEHTHOCTM ByayLmMX npenonaBaTeneil, Hay4Ho 06OCHOBaHbI €€ OCHOBHbIe 3Tarnbl U KPUTEPUM PE3YNbTaTUBHOCTU.

KnioueBble cnoBa: KOMMYHMKaTMBHas KOMMETEHTHOCTb, OyayliMii npenojaBaTenb, nejarorMyeckas Monenb, KynbTypa obLeHus,
nenarormyeckme TeXHONOMMU, MeXaHU3Mbl Pa3BUTUS, 06pa30BaTeNbHbIN NpoLecc.

Annotation. This article analyzes the theoretical and practical foundations of developing communicative competence in future teachers.
The content, structural components of communicative competence, pedagogical conditions, and the system of effective mechanisms for its
formation are highlighted. An innovative model for the development of communicative competence of future teachers is proposed.

Keywords: communicative competence, pedagogical model,communication culture, pedagogical technology, development mechanisms.

Bugungi kunda jahon ta’lim tizimida shaxsning har
tomonlama rivojlangan, ijtimoiy faol, erkin fikrlay oladigan,
mulogot madaniyati yugori bo‘lgan kadrni tayyorlash asosiy
magsad sifatida belgilangan. O'zbekiston Respublikasida
ham ta'lim sohasida amalga oshirilayotgan islohotlar inson
kapitalini rivojlantirish, pedagoglarning kasbiy kompetentligini
oshirish va ta’'lim sifatini yangi bosgichga ko‘tarishni nazarda
tutadi. “Bu jarayonda kommunikativ kompetentlik, ya’ni
samarali mulogot qilish, o‘quvchi shaxsini tinglay bilish,
fikr almashish va ijtimoiy munosabatlarda madaniy alogani
ta’minlash qgobiliyati bo‘lajak o‘gituvchining eng muhim kasbiy
ko‘nikmalaridan biri hisoblanadi” [1: 18].

Kommunikativ kompetentlik fagat til bilimlari bilan
chegaralanmaydi, balki emotsional intellekt, axloqiy
munosabatlar, ijtimoiy faollik va pedagogik empatiyani
ham gamrab oladi. Shu bois, uni rivojlantirish mexanizmini
takomillashtirish zamonaviy pedagogika fanining
dolzarb masalalaridan biriga aylanmogda. Kommunikativ
kompetentlik - shaxsning turli ijtimoiy vaziyatlarda
magsadga muvofig, ta’sirchan va madaniy muloqot olib borish
qobiliyati [1: 23]. Pedagogik nugtayi nazardan u quyidagi
komponentlardan tashkil topadi: 1. Lingvistik komponent
- nutq vositalari, til qoidalari va uslubiy imkoniyatlarni
bilish. 2. Sotsiolingvistik komponent - muloqotning
ijtimoiy konteksti, nutq etiketini to'g‘ri qo‘llay bilish. 3.
Pragmatik komponent - mulogot magsadini anglash va
unga mos strategiyani tanlash. 4. Empatik komponent
- suhbatdoshning his-tuyg‘ularini anglash, hissiy ta’sir
ko‘rsatish. 5. Refleksiv komponent - 0’z muloqot faoliyatini
tahlil gilish va takomillashtirish gobiliyati.

Bo‘lajak o‘gituvchida bu ko'nikmalarni shakllantirish
- uning kasbiy yetuklik sari gadam qo‘yishi uchun asosiy
omili. Bo‘lajak o‘gituvchilarda kommunikativ kompetentlikni
shakllantirish jarayonini samarali tashkil etish uchun quyidagi
pedagogik mexanizmlar muhim ahamiyat kasb etadi:

e Interaktiv o‘gitish texnologiyalari (debatlar,
ro'lli o'yinlar, keys-metodlar, “mozg shturm” usullari);
e Multimedia va axborot-kommunikatsiya texnologiyalaridan
foydalanish, bu orgali muloqotning real sharoitlarini yaratish;
« Psixologik treninglar va kommunikativ mashglar, ular orgali
emotsional bargarorlik va hamdardlik hissini rivojlantirish;
« Refleksiv tahlil usullari, ya'ni talabalarning o'z mulogot
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jarayonini baholash va xulosa chigarish imkoniyati;
¢ Pedagogik amaliyot jarayonida jonli muloqgot tajribasini
shakllantirish, o‘quvchilar bilan ozaro ta’sirni yo‘lga qo‘yish.

Kommunikativ kompetentlikni rivojlantirish modeli.
Muallif taklif etgan model to'rt bosqichli tizimdan iborat
bo'lib, har bir bosgichda aniq vazifalar, usullar va natija
ko'rsatkichlari belgilanadi:

1. Diagnostik bosgich: mavjud kommunikativ salohiyatni
baholash, suhbat, test va anketa orqali talabalarning muloqot
uslubini tahlil qgilish.

2. Ta'limiy-ta’sir bosqichi: nazariy bilimlarni berish
(kommunikativ nazariya, etiket, psixolingvistika asoslari),
amaliy mashg‘ulotlarda interaktiv usullarni joriy etish.

3. Trening va refleksiya bosqichi: kommunikativ treninglar,
simulyatsiya mashgulotlari o‘tkazish, o'z-0'zini baholash,
refleksiv kundaliklar yuritish.

4. Samaradorlikni baholash bosqichi: talabalarning
mulogot madaniyati va ijtimoiy kompetentligi darajasini
aniglash, rivojlanish dinamikasini tahlil qilish va takliflar
ishlab chiqish.

Bu modelda asosiy e’'tibor talabaning faolligini oshirish,
muloqotda ishtirokchilikni kuchaytirish va refleksiv tafakkurni
rivojlantirishga garatilgan [1: 33].

Modelning amaliy giymati va innovatsion xususiyatlari.
Taklif etilgan modelning afzalliklari quyidagicha:

e Talaba shaxsi markazida bo‘lgan faol o‘qitish
paradigmasini ta'minlaydi;

e Tarbiya va ta’lim jarayonini integratsiyalash imkonini
beradi;

» Pedagogik amaliyot bilan bog'liq real muloqot sharoitini
modellashtiradi;

e Empatik va refleksiv fikrlashni rivojlantiradi, bu esa
kelajakdagi kasbiy mulogot samaradorligini oshiradi [1: 22].

Kommunikativ kompetentlikni rivojlantirish bo‘lajak
o‘gituvchining kasbiy tayyorgarligida hal giluvchi ahamiyatga
ega. Taklif etilgan model orgali pedagogik ta’'lim jarayonida
mulogot madaniyatini shakllantirish tizimli, ilmiy asoslangan
va amaliyot bilan bog‘langan holda amalga oshiriladi. Shu
tariga, kommunikativ kompetentlikni takomillashtirish
modeli ta’limning gumanistik yo'nalishini mustahkamlaydi,
shaxsning ijtimoiy va kasbiy rivojlanishini ta'minlaydi hamda
zamonaviy pedagogik faoliyat uchun zarur kompetensiyalarni
shakllantiradi.
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PhD in Pedagogy, Acting Associate Professor
University of Business and Science, Namangan

DIGITAL STORYTELLING AS A TOOL FOR ENHANCING ENTREPRENEURIAL
MINDSET AND CRITICAL THINKING IN BUSINESS EDUCATION

Annotation. The article investigates the effectiveness of digital storytelling as a pedagogical technology in developing entrepreneurial
mindset and critical thinking skills among students of the University of Business and Science. The purpose of the study is to evaluate the
impact of this method on key competencies required for modern business professionals. The scientific novelty lies in the adaptation and
testing of a structured digital storytelling methodology specifically for business education in the context of regional economic development.
The results of the pedagogical experiment confirm a statistically significant improvement in entrepreneurial thinking and critical analysis
capabilities in the experimental group compared to the control group.

Keywords: pedagogical technology, digital storytelling, entrepreneurial mindset, critical thinking, business education, student-centered
learning, digital competence.

Annotatsiya. Maqolada Biznes va fan universiteti talabalarida tadbirkorlik tafakkuri va tanqidiy fikrlash konikmalarini rivojlantirishda
ragamli hikoya gilishning pedagogik texnologiya sifatidagi samaradorligi organilgan. Tadgigotning magsadi ushbu usulning zamonaviy
biznes mutaxassislari uchun zarur bo'lgan asosiy kompetensiyalarga ta’sirini baholashdan iborat. Mintagaviy igtisodiy rivojlanish sharoitida
biznes ta’'limi uchun maxsus tuzilgan ragamli hikoya qilish metodologiyasi moslashtirilgan va sinovdan o‘tkazilgani ilmiy yangilikdir.
Pedagogik tajriba-sinov natijalari tajriba guruhida nazorat guruhiga nisbatan tadbirkorlik tafakkuri va tanqidiy tahlil gilish imkoniyatlari
statistik jihatdan sezilarli darajada yaxshilanganini tasdiglaydi.

Kalit so‘zlar: pedagogik texnologiya, ragamli hikoya, tadbirkorlik tafakkuri, tanqidiy fikrlash, biznes ta’limi, shaxsga yonaltirilgan ta’lim,
ragamli kompetensiya.

AHHOTauma. B ctaTtbe uccnepyetcs 3PPEKTUBHOCTb LMPPOBOro CTOPUTENNIMHIA KakK MefarorMyeckor TEXHONOMMU A1sl Pas3BUTUS
npesnpUHUMATENBCKOTO MbILEHUS M HABbIKOB KPUTUYECKOrO aHanu3a y CTyaeHToB YHMBepcuTeTa BusHeca u Hayku. Llenb uccneposaHums
- OLLEHWTb B/IMSIHWE 3TOTO METOAA HA K/IKYEBbIE KOMMNETEHLMM, HE06X0AUMble COBPEMEHHbIM BU3HEC-NpodeccoHanam. HayuHas HoBU3Ha
3aK/1t04aeTCA B aAanTaumm M anpobaLmmn CTPYKTYpUpOBAHHOM METOAMKM LdPOBOro CTOPUTENIMHIA CNeLmnanbHo Ansg 6usHec-o6pasoBaHus B
KOHTEKCTEe perMoHanbHOro 3KOHOMUYECKOro pa3BUTUS. Pe3ynbTaTbl Nneaarorniyeckoro 3KCnepMMeHTa NoATBEPXKAAT CTaTUCTUYECKM 3HAUUMOe
yNyyleHne npeanpuHUMAaTeNbCKOro MbILWNEHWS M BO3MOXHOCTEM KPUTUMUYECKOrO aHanM3a B 3KCMEPUMEHTANIbHOW rpynne No CPpaBHEHUIO C

KOHTPOJIbHOW.

KnioueBble cnoBa: negarornyeckas TexXHON0orus, UMGpOBOW CTOPUTENIUHT, NPEANPUHUMATENBCKOE MbILUNEHUE, KPUTUHECKOE MbILLEHKE,
6u3Hec-o06pa3oBaHue, TMYHOCTHO-OPUEHTUPOBAHHOE 0byYeHKe, LndpoBas KOMMETEHTHOCTb.

The contemporary business landscape in Uzbekistan,
particularly in the rapidly developing regions like Namangan,
demands graduates who possess not only theoretical
knowledge but also practical skills in innovation, critical
analysis, and entrepreneurial thinking. The University of
Business and Science, with its mission to prepare future
business leaders, faces the challenge of moving beyond
traditional lecture-based teaching methods toward more
engaging, student-centered pedagogical approaches.

Entrepreneurial mindset - characterized by opportunity
recognition, risk assessment, creativity, and adaptive thinking -
combined with strong critical thinking skills for market analysis
and strategic planning, forms the cornerstone of successful
business education. However, conventional business case
studies often fail to fully engage students’ creative potential
and personal connection to business challenges.

Digital storytelling (DST) emerges as an innovative
pedagogical technology that can bridge this gap. By requiring
students to create compelling narratives around business
concepts, market analyses, or entrepreneurial ideas using
digital media, DST transforms passive learners into active
creators. This study investigates how the process of developing
business-oriented digital stories can simultaneously enhance
entrepreneurial mindset and critical thinking skills among
undergraduate business students at the University of Business
and Science in Namangan. The research employed a mixed-
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methods approach, combining quantitative assessment
with qualitative analysis of student projects. The study was
conducted over one academic semester at the University of
Business and Science in Namangan.

Participants. The study involved 60 second-year
undergraduate students majoring in Business Administration,
randomly divided into an experimental group (EG, n=30) and a
control group (CG, n=30). Both groups were comparable in terms
of academic performance and demographic characteristics.

Procedure. The CG continued with traditional business
education methods including lectures, case studies, and
written assignments. The EG participated in a specially
designed DST project integrated into their “Principles of
Marketing” course, structured in five phases:

1. Business Concept Development: Students identified local
business opportunities or challenges specific to Namangan
region’s economic context (agricultural processing, textile
industry, tourism development).

2. Market Research and Analysis: Students conducted field
research, collected market data, analyzed competitors, and
assessed business viability using critical thinking frameworks.

3. Business Narrative Scripting: Students transformed their
research findings into compelling business stories, creating
narratives that presented business ideas, market analysis, and
strategic recommendations.
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4. Digital Story Assembly: Using accessible software
(Canva, PowerPoint, simple video editors), students created 3-5
minute digital stories incorporating visuals, data visualization,
voiceover, and background music.

5. Business Pitch Presentation: Students presented their
digital stories as business pitches to a panel including faculty

members and local entrepreneurs, followed by Q &A sessions
and peer feedback.

The experimental results demonstrated significant
improvements in both targeted competencies among EG
participants.

Table 1

Pre-test and post-test results for entrepreneurial mindset and critical thinking (mean scores)

Entrepreneurial

Group Mindset (Pre-test)

Entrepreneurial
Mindset (Post-test)

Critical Thinking
(Pre-test)

Critical Thinking
(Post-test)

Experimental (n=30) 58.3+%5.1

75.6 £4.8

54245 69.8 %39

Control (n=30) 57953

61.2+5.0

53847 57.1%4.2

Mean score
8 & 8 & 3

1

Initial Final Initial Final

Enirepreneurial Thinking

O fritial

Critical Thinking
I P <0.001

Figure 1. Comparison of pre-test and post-test scores
in entrepreneurial mindset and critical thinking
between control and experimental groups

Statistical analysis revealed significant differences
between EG and CG in both entrepreneurial mindset (t(58) =
11.45, p <0.001) and critical thinking (t(58) = 12.83, p < 0.001).

Qualitative analysis of the business digital stories revealed
remarkable depth in students’ understanding of local market
dynamics. One notable project addressed the challenge of
adding value to Namangan'’s apricot harvest through digital
storytelling that presented a business plan for dried fruit
exports, complete with market analysis, production cost
calculations, and digital marketing strategy presented through
compelling visual narrative.

The significant improvement in entrepreneurial mindset can
be attributed to the project-based nature of DST, which required
students to identify real business opportunities in their local
context and develop convincing narratives to present them.
This process naturally cultivated opportunity recognition, risk
assessment, and creative problem-solving — core components
of entrepreneurial thinking [1: 88]. The enhancement in critical
thinking skills emerged from the rigorous research and analysis
phase, where students had to evaluate market data, assess
competitor strengths and weaknesses, and construct logical
arguments supporting their business proposals. The need to

present complex business information in an accessible narrative
format forced students to engage in higher-order synthesis
and evaluation [2: 156]. The contextual relevance of focusing
on Namangan'’s specific economic opportunities increased
student engagement and made the learning experience
more meaningful. This aligns with research emphasizing the
importance of contextualized learning in business education [3:
234]. The digital storytelling format also developed students’
digital communication skills - increasingly important in
modern business environments. This study demonstrates that
digital storytelling is an effective pedagogical technology for
enhancing entrepreneurial mindset and critical thinking skills
in business education at the University of Business and Science.
The methodology successfully bridges the gap between
theoretical business knowledge and practical application, while
specifically addressing the economic context of Namangan
region. The main conclusions are:

1. Digital storytelling provides an effective framework for
developing both entrepreneurial thinking and critical analysis
capabilities simultaneously.

2. The technology enhances student engagement by
connecting business education to real regional economic
challenges and opportunities.

3. The method develops essential digital communication
skills alongside business competencies.

Based on these findings, it is recommended that the
University of Business and Science incorporate digital
storytelling projects into its business curriculum, particularly
in courses related to entrepreneurship, marketing, and strategic
management. Faculty development programs should include
training on designing and implementing DST projects.
Future research should explore the long-term impact of such
interventions on students’ career outcomes, the application of
DST in other business disciplines, and the potential for cross-
institutional collaborations using digital storytelling platforms.
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